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NMPEANCIIOBUE

OTOT BbiNyCK BecTHMKa WHTEerpaTtvBHOW MCUXOSIOrMM MOCBSALWEH 55-neTuio hakyrnbTeTa
ncuxonorm AplY wm. TL.I. OemupgoBa, kotopbin ocHoBaH B 1970 rogy. K 1970 roay
ncuxororumst Ha 3anage cuuTanacb OObIMHOM M TPagMLMOHHOM CheumanbHOCTbI0, HO And
Halen cTpaHbl 3TO ObINIO0 4OCTAaTOYHO 3K30TMYHOWM Mpodheccuen. NMoaroToBKy MCMXOSIOroB B
CCCP ocywecTtBnsgamm B TOT MOMEHT TOMbKO MoCKOBCKUIA M JIEHWHrpaacKui yHUBEPCUTETDI.
Apocrnasckuii hakynbTeT NCUXOSIorMM cTan TpeTbuUM B cTpaHe. HesacHocTb B OBLLECTBEHHOM
MOHUMAHMN CYLLHOCTM 3TOW Haykum onpegervra ee MeCcTO Kak rymaHutapHouw, oblen c
topucnpygeHumen. lepBbiM fekaHOM dakyrbTeTa MNCUXorormn, muctopum v npaea 6bin
Bukmop Bacurnsesuy4 Hosukos.

HepocTtaTok npodyeccuoHarnbHbIX Hay4qHO-NpenodaBaTeNibCKUX KagpoB oOKasarcs, Kak
3TO HM napafoKkcarbHO, MMOCOM S Mosiogoro dakyrnbTeta. Ha dakynbTeT npulrm
nyyume npenogasaternm apyrux Bysos (B. C. dunaTtos, . . OwmapwH, A. N. Bopucesmd, H.
. Epactos, M. C. PorosuH, . E. CabypoB n gp.); morogple TanaHT/meble ydeHble (B. .
Wagpwkos, M. M. PeibakoBa, A. J1. XXypaernes, C. /. EpuHa, M. M. KHases, HO. K. KopHuros,
J1. T1. YpBaHueB). Ha Haw B3rnag, 310 rfaBHag npudnHa npoayKTMBHOCTU WKombl B 1970—
1980-e rogbl. Morogble wuccriegoBaTtesm nofydarm B - SPOCIIABCKOM  LLKOSe  nosydanm
3HaunTeNnbHO Oorblue WHTErTeKTyanbHoOM cBoboapbl, YTO, Kak MpeAcTaBrseTcd, ABfiieTcs
cregcTBveM  MyOpOWM MOSMTUKM ee rmaepoB. B pesynbTate HEYKNOHHO pacumpsiniach
npobremaTvka uWCCregoBaHWn npu  coxpaHeHun ©asucHon nnaTtopmbl. MogyepkHeM
creuuanbHo, YTO, Ha Haw B3rna4, MNCUXorornyeckMe uccredoBaHus B ApocraBckom
neaarorMyeckoOM MHCTUTYTE M B BOCCO34aHHOM HApOCriaBCKOM YHUMBepcUTETE MpeacTaBfisoT
cobori BETBU eVHON LLKOSIbl, YTO BbIFOAHO OTMMYAET SPOCIIABCKYHO NMCUXOSIOTUI0.

LUmpokass ©GasoBas nnatopmMa MO3BONWIA OCYLWECTBUTb  aCCUMWIALMIO  TOro
nyyqwero, 4Yto 6bINO0 BbipaboTaHO M HAKOMMEHO B APYrMX HayyHbIX LWKOrax. MccrnegosaHus B
pamMKax TOW WM MHOW Hay4yHOM LLKOSbl €CTECTBEHHO HE MOryT OxBaTbiBaTb BCe NpobremMHble
nons Haykn. Ha Haw B3rnag, pasBuTve MCUXONOrM4ecKon LKOSbl B Apocrasre Obino cTonb
NPOAYKTUBHBLIM, HE B MOCMEAHIO o4vepedb, NMOTOMY, YTO «HEe3aLIOPEHHOCTbY», MOPOXAEHHas
cBoboaHON MeTOoAOoMornen, No3BosAna UCNoNMb30BaTbh BCE HOBbIE M HOBbIE MOAXOAb!.

N3BecTHO, 4TO, K npuMmepy, Mexady MOCKOBCKOM W  JIEHUMHIrpaLCKOM  LLUKOramMu
McuXorormm  CylecTBOBarM  CepbesHble pasn4us. Pasmmyarmce 1 cTeneHb
MaeosiorMsnpoBaHHOCTY, n TeopeTnieckme noaxoabl, n npobriematuka, n
uccregoBaTtenbCckue MeTodbl, U Jaxe WUCNofb30BaHWe MaTeMaTU4eCKOW CTaTUCTUKW. 34echb
He MecTo 0bcyxaaTb 3TOT B BbICLUEN CTEMEHU CIIOXHbLIA U MHTEPECHBIN BOMPOC.

MoaToMy OTMETUTb TONbKO, MOO KOHCTATMPOBATb BaXHO: B CWUry YKasaHHbIX BbllLe
MPWYMH B pamKax SipOCraBCKOM LLKOSbl CYLECTBOBAaN CBOEro poda «mnfa- BWIbHbIN TUMMbY,
NMo3BONAKLMA  acCUMUIMPOBaTb W KOHCTPYKTMBHO  UCMOSb30- BaTb CaMble pasHble
HapaboTKM M3 pasiMyHbIX HaydHbIX Tpaguuui. 3aecb He MeCTO MpPUMBOAUTL KOHKPETHblE
npvMepbl Takoro poga cogepxaTteflbHon paboThl.

Passutve ncuxonorm B ApocraBcKOM rocyqapCTBEHHOM YHMBepcuUTeTe — 3TO HOBas
rmaBa B UCTOpuM gpocraBckon nceuxonormn. OnpeferneHbl OCHOBHblE HanpaBlieHus,
3adouKCUpPOBaHbl OOCTWKEHMA. JTa rfaBa nogpobHO onuMcaHa camMummn aBTopamu  (CM.
«QHUMKIoneamio ApocrnaBckon NCUXONorMdyeckon wkomnbl» nog pen. B. B. Kosnosa [Kosrnos
B. B., 2020].

CerogHa  hakyrmbTeT ncwmxoriormm  AplY  oaumH w3 Begyumx W CTapeumx
ncuxosnormdecknx  pakynbtetoB Poccun. [lpenogaBaterm dakyrnbTeTa — JOKTopa W
KaHOMOaTbl  MCUXOSIOMMYECKMX HayK SBMAKTCA BedyuyMU  YYEHBIMK, OCYLLE CTBIISOLLMMU
COBpPEMEHHbIE Hay4yHble UccregoBaHns B 0651acTn NCUXONOTUM.

B coctaB dpakynbTeta BxoAAT Kadpegpbl OOLEN MNCUMXONorMm; MNCUxoriormm Tpyga w
OpraHu3aLUVoHHOW MCUXOSorvY; nefarorvku u negarormdyeckor MNCUXOsiorMn; couuasribHOM wn
MOSMTUYECKOW MCUXOSIOMMN; KOHCYSbTALMOHHOW MCUXOSIOrnN.
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OCHOBHbIMW HanpasfieHAMU Hay4yHOW paboTbl Ha akyrbTeTe SABMAIOTCA:

o MeTakorHMTBHasa ncuxornorvst OesTernbHOCTU

e [lcuxonornsi NPakTU4ECKOro MbILIEHNS W OMbiTa

e [lcmxonorma TBOPYECKOro NPOecCUoHarbHOr0 MblLIIEHUA

o CouuansHO-NCUXonornyeckme 3akoOHOMEPHOCTU  (PYHKLMOHMPOBAHMSA  KOJTIEKTMBHOMO
cybbekTa npodeccuroHanbHoON OeATeNbHOCTU

e MeTogororvsa, Teopuss M NpakTtMka npoeccuoHanbHoOM AeATernbHOCTM ncuxorsiora-
KOHCYrnbTaHTa

e VlHTerpaTmBHas ncuxonorus

o [lcuxornorvs By30BCKOW agantauum

o CnopTmBHaga ncuxonorus

o CoumarnbHoe nosHaHve B MeXOyHapOAOHbIX OTHOLLEHUSIX Ha MPUMeEpE KOJTEKTUBHOMO
cybbekTa (rocygapcraa)

o OpraHusaunoHHas ncuxosiorus

o KorHutueHas ncuxonorusi n HempoHayka

Ha 6ase HApocnaBckoro rocygapCTBeHHoro yHusepcuteta wum. [ [Jemugosa,
ApocrnaBckoro rocyaapCTBEHHOroO negarormdeckoro yHmsepcuteta um. K. YuwwmHckoro
aenctsyeT aucceptaumoHHeln coBeT 99.2.106.02 no 3aumre guccepTtaumi Ha COMUCKaHue
y4eHOM CTerneHu KaHaugaTa Hayk, Ha COMCKaHue YYeHOM CTeneHn [JOKTopa Hayk Mo
cneuymansHoctam: 5.3.3 — [lcuxororus Tpyda, WHXeHepHad MCUXOSNOrusl, KOrHUTMBHas
aproHomuka  (mcmxoriormdeckne  Haykn);, 5.3.4. —  T[legarormdeckass  MCUXONOrus,
ncvxoamarHoCcTvka uUudpoBbiX oOpasoBaTesbHbIX cpef (ncuxoriorndeckume Hayku); 5.3.5. —
CoumarnbHas ncuxosiorus, nosmMTndeckas M 3KOHOMMYEecKasl ncuxororust (rncuxosiorndeckue
HayKW)

B npenoosBepum 3amevaternbHoro tobunes — 55-netna dakynbTeTa  NCUXosiorum
ApocrnaBckoro rocygapcTBeHHOro yHmsepcuteta umenn . . JemygoBa xo4yeTcs OTMETUTb,
4YTO UcTOpuA bakyrnbTeTa MHOTOKPaTHO OnucbiBariacb CaMvMu Mpef- CTaBUTENSMU 3TOrO
KPYNHOrO HAy4HOro, Hay4HO-NMPaKTUYECKOrO0 U HaydHO-00- pas3oBaTenbHOro LEeHTpa, OOHOro
u3 Bedyumx B coBpemeHHoM Poccun. WccrnepoBaterm C  (pakyrmbTeTa  MCUMXOsiorMm
APOCIABCKOro YyHVBEpCcUTETa AOCTOVMHO pasBMBAlOT TpaavuuM, 3aroXeHHble WX BeMKUMMN
yantenamu. dakyrnbTeT ncuxosiormm FApocraBCcKOro rocyaapCTBEHHOrO yHMBepcuteTa dan
NCUXOSIOMMYECKON Hayke MHOro 3amedaTterbHbIX MCUXONOoroB-uccregoBaTernien, ncuxosioros-
NPakTVKOB, CMeuManmMcToB, KOTOPble OCTaBWM 3HAYMMbIN Cried W BHECIM KPYMHbIA BKMag B
KyrbTypy W Hayky He Torbko Poccun, HO n 3apybexbs. VckpeHHe xodeTca no3gopaBuTb
npodreccopcKo-npenofaBaTeflbCKMA  KOJTEKTUB, CTYOEHTOB W BbIMYCKHUKOB dpakyrnbTeta C
OOCTWKEHMEM  3Toro  pybexa W noxernate  JanbHEWWMX  YCMEXOB B peLleHur
ncuxoriormyecknx nNpobriem camoro pasHoro pofa, HoBbIX 3aMedaTesibHbIX CBEepLUEHUNA.

MpesupeHT MexgyHapoaHor Akagemum [Ncuxonormyeckux Hayk,

PekTop YHuBepcuteta NHterpatusHon lNcmxonorum u Memxotepanmm (YWII),
OOKTOpP NCUXONIOrMYecknx Hayk, npodpeccop

Kadpeapbl coumansHon 1 normtudeckon ncmxoriormn AplY wm. M. JemumooBa
Bnagumup BacunbeBuy Kosnos
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KATEroPuA CHACTbA B ®UNTOCODUU MNMITATOHA

Kosnos B.B.
(r. Apocnaenb, Poccus)

AHHomauyusi. Cmampbsi rocesiujeHa aHanu3y Kamezopuu cyacmbsi 8 chunocoguu
OpesHeepeyeckozo ¢hunocogha MnamoHa, Komopsbil Onucbi8asl cHacmbee Yepes rnpusedeHue
8 COCMOSsIHUe 2apMOHUU pasfuyHbiX Yacmeu Oywu 8 CO8OKYNHOCMU C MpasusibHbIM
ycmpoulcmeom 2ocydapcmea, ymeepxxoasi, Ymo UCmuUHHoe cHyacmbe docmuzaaemcs nymem
MO3HaHUs1 UCMUHbI U pa3sumusi dobpodemened.

Knrouyeeblie cnoea: cunocopusi, cyacmee, [lnamoH, eaocydapcmeo, 2apMOHUS,
Akademusi, y4eHue, mup udeu

Annotation. The article is devoted to the analysis of the category of happiness in the
philosophy of the ancient Greek philosopher Plato, who described happiness through
bringing various parts of the soul into harmony with the correct structure of the state, arguing
that true happiness is achieved through the knowledge of truth and the development of
virtues.

Keywords: Philosophy, happiness, Plato, the state, harmony, Academy, teaching, the
world of ideas

B nocregHve pecatunetns uvHTEpec uccregoBaTenen - ncuxosioros, ¢ourocodos-
aHTPOMONIOroB M OPYrux CrneuuanmctoB K BOMpocaM CYacTbsA pagukarnbHoO BO3poc. JTO, B
YaCTHOCTW, MOXHO OTMETUTb MO BO3POCLIEMY KOSMYECTBY MybrmMKaumm M B HaydHOW, U B
nonyrnaApHON fmtepaTtype, MOCBALLEHHbIX AaHHOMY npeameTy. bornee Ttoro B 21 Beke 3agava
noBblLeHUs ypoBHA CyacTbd CTAHOBUTCA OOHUM M3 BaXHEWLWMX aCrnekToB  YCWUrvn
rocyqapCTBeHHOW MNOrmMTUKW. ExxerogHo npoBOOATCA OUEHKM pPasiMyHbiX MeXOyHapOaHbIX
PEVNTUHIOB cYacTbs, Hanpumep, «MexayHapoOHOro MHOEKC cyacTbsA», KOTOPbIN 3aMepsieTcs
c 2008 roga mexayHapoaHbiM doHooMm New Economics Foundation. CcdopmyrmpoBaHa
KoHuenuuss Banosoro HaumoHanbHoro Cuactba (Gross National Happines - GNH), kotopas
BblOBUraeT maer 3aMeHbl 9KOHOMWYECKOrO KpUTEPMSA BasioBOr0 HaUMOHANbHOrO MNpOAyKTa
(BBIM) Ha nokasaTenb ypoBHA cyacTbs HacerneHuss (GNH) B kayecTBe OCHOBHOrO rnokasaTeris
3(PPEKTUBHOCTM (PYHKLMOHMPOBAHUA rOCy4apCTBEHHOMO annapara.

KaTteropuss cyactbss B wuctopum uriocopum u  MNCUXOSIOrMM  UMeeT  OUTESbHYHO
agomoumn. OgHum 13 Bblgawoumxcs  punocodoB, OCHOBaBLMX €BPOMNENCKMn  crnocob
MbILLNEHUST pearnbHOCTK, Bbln agpeBHerpedeckui unocod MnaToH.

[MnatoH B cCBOWX [AMarnorax OMNuCbiBan cyacTbe 4Yepe3 npvBedeHue B COCTOSIHUE
rapMOHMM  pPasfMYHbIX YacTerm Oywm B COBOKYNMHOCTM C NpaBWbHbIM  YCTPOMCTBOM
rocygapcrtea, yrBepXaas, YTO UCTMHHOE cYacTbe AOCTUraeTcs nyTeM MO3HaHUS WCTWHbI U
pasBuTua gobpoaeTenen.

[MnatoH pogunca B 427 rogy 00 H.9. B AdwmHax 21 mas. Kak cyacTrmvBbI YerioBeK OH
poounca B NpasgHWYHbIA OeHb, B KOTOPbIA, MO MUGOMOrM4eckoMy npefaHuio, Ha OCTpOBE
Hernoc poawics AnnonoH. Hassarm ero Apuctokn (gp.red. ApIoTokAng; 6ykBarnbHo,
«Hawyylwas crasax), YTO npegHadeprtano emy SBHO cyacTimByio ctesto. Ko Bcemy eue
Oyoyumn Bermkui cunocod 6Obin apucTokpaTomM Mo poxaeHuo. o oTuy lMnatoH 6bin He
NPOCTO BbICOKOTO MPOUCXOXOEHUA, HO OTAareHHbIM MOTOMKOM MOCfedHero aTtTU4ecKoro
uapsa Kogpa. MaTb ero npoucxogurna no nNpsiMOW SMHUM OT BpaTta 3HamMeHUTOro adouHCKOro
3aKoHogaTens nepBou MosioBuHbl 6 B. 0O H.9. CorfoHa, Toxe poaoBMTOro apuctokparta. Kak
BO MHOMMX MOHOMM(AX O BESMKMX KYNbTYPHbIX reposiX, eCTb yKasaHuss Ha To, YTO Obin OH
3a4aTt HernopoyHo ([voreH JlaspTckun).
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Nmsa (nposBuwe) m3sectHoe BceMy Mupy [1natoH (OT rpedeckoro crioBa «plato» —
LWMpOTa), O3HAYaloLLEee «LLMPOKUKA, LLMpoKonneynn», emy aan 6opeu ApuctoH us Aproca, ero
yyuTenb 'MMHACTVKW, 3a Kpernkoe criokeHue (Mo ApyrmM CBEAEHUsIM ero Tak LyTIMBO Ha3Ball
Cokpar) [1, 4].

Bo MHOrmMx cmbicriax >ku3HeHHbln cTapT [lnatoHa 6bin cyactTrmebiM. K 20-Tm rogam
[MnaTtoH yxe Obln TeM YerloBEKOM, KOTOPOro MOXHO 6e3 COMHEHWMn Ha3BaTb 3TasloHOM
«FAPMOHNYECKU Pa3BUTOMN SIMHHOCTUY.

Bo-nepBbiX, OH ObiNn B BernukornenHon cusmdeckon cpopme: atneT BbICOKOro pocTa u
KPENKOro TESIOCMOXEHUs!, OTIMYHbIA TMMHACT, OCOGEHHO npeycrneBLWMA B TakuMxX Buaax
crnopTa, kak 6opbba n Bepxoas esga. ECTb cBeaeHus, 4To 3a ycnexu B 6opbbe OH nonyunn
nepByto NpemMmio Ha VICTMUACKKX, a, BO3MOXHO, Takke U Ha NMUUNCKMX CoCTA3aHusIX.

Bo-BTOpPbIX, OH y4uricss My3blke M xusonucy, obin noatom. Ecrm cobpaTe BoeanHo Bce
CBEAEHNS aHTUYHbIX WMCTOYHUKOB O XyOOXECTBEHHbIX 3aHATuAX [natoHa, TO Heobxoaumo
Oyoet npusHaTb, 4TO OH gobwrcsa ycnexa OykBanbHO BO BCEX CYLIECTBOBaBLMX Torga
MO3TUYECKUX >KaHpaX.

B-TpeTbux, oH yxe Obin durnocodom, KoTopbii ydwrics y Kpatuna, nocnepoBartens
lepakmmTa, obwg@nca ¢ MogHbIMuM Torga durnocodamu-copuctamuy, ctapaTeribHO M3yyan
epakmura, MNMapmeHnaa, nudparopenues, emokpura [1].

B 20 net, B 407 r. oo H.3. Npou3oLWria ero BCTpeya C OCHOBHbIM yyuTerieM — BeSKUM
CokpaTom.

OT0 Oblma cTpaHHaa BcTpevya. Kpacaseu, atneTt, no3T, My3blkaHT, duriocod,
apuUCTOKpaT LapCKMX KpOBEW uaeT B YYEeHVKM K Ge3pogHoMy, nMo TeM BpeMeHaMm O4eHb
cTtapomy (emy 661510 3a 60), HALEMY M B JIOXMOTbAX (04eBarsica Xyxe paba n xoaun 6ocukom)
Cokpaty. OH 6bin m3BecTteH B [peuum He CTOMbKO Kak churocodd, OyXOBHbIA yuuTeSb, a
CKOJTbKO OPUrMHAsNbHOCTBIO KM3HKW, PUIOCOCKUM YyoadeCTBOM U HEOObIYHBIM NMOBEAEHVEM.

Ho wmeHHO 3Ta BcTpeya Oblfla TO CYACT/MBOW pelalolen U peBOSIFOLUOHHON,
MOBOPOTHOM B  XM3HW, KOTOpOe cnocobcTBOBarM pearmm3aumm ero  OyXOBHOIO U
MCUXOSIOMMYECKOTO, SIMYHOCTHOrO M WMHTENVEKTYanbHOro noteHuvana [natoHa. B HekoTopom
CMbICIie OH Mepexwt TO, 4YTO B COBPEMEHHOW MCUXOSIOrMM Ha3biBaeTCA ToTallbHOM
TpaHcpopmaumen, CMepTbio-BO3POXKOEHMEM: YMep aTtneT, My3blKaHT, Mo3T, poawica
BENMKMA OUnocodd, 3arioXMBLLMW OCHOBbI €BPOMENCKON WHTESTIeKTyarnbHON KyrbTypbl W
LIEHHOCTEN COLManbHOW KU3HW.

CokpaTt He 3psa nonb3oBasncs MeTtadopon nosuBanbHom 6abkm B CBOEM MeTode
MarveBTUkM. B npamom cwmbicrne oH Bo3poawn [natoHa kak «Bonpowatowero». M Bce ero
avarnoru, 310 Bonpowanve Kk CokpaTy, 310 pasroBop ¢ gyxom Cokparta, KOTOpbIN A1 Hero
Oblf1 OAHOBPEMEHHO OYXOBHbIM OTLOM, Y4uUTENEM, pearmsauven apxetvna mygpeua u 1em
YerloBEKOM, KOTOPOro, Mnpu BCEWN FEHWaribHOCTM U apUCTOKpaTMYHOCTM [1naToHa, OH He mor
NnpeBO3MOYb.

Cokpat 6bin durnocodom 40 KOoHUA, U B XM3HM 1 cmepTu. OH mMor 6exaTb 13 TIopbMbl U
YUTU B M3rHaHWe, HO BblOpan cMepTb U Yawy ¢ uukytown. locregHumun ero criosamu nepeg
CMepTblo, Kak nuweT [natoH B cBoem «®PenoHe», ObI0O obpaleHMe K CBOEMY YYEHUKY
KputoHy ¢ npocbboi He 3abbiTb MpuHECTU B XepTBY ACKMEnuio neTyxa: TakoB Obin obbiyan
nocrie Bbl3gopoBrieHna. CokpaT BbiCKasan MPOHWYECKOE CyXOeHue: nof Bbl3LOPOBEeHNEM
OH MOHUMan B JaHHOM cflydae CBOW yxon K Auay.

N3BecTHO, 4YTO nocre BbiHeceHus npuroBopa CokpaTy lNnaToH Tsxeno 3aborien u Ham
KaXkeTcs, YTo CMepTb yuuTena And Hero Obin NpudnHOW ryboKoro OyXOBHOMO Kpuawuca,
KOTopbI OH cmor nepexutb. OH Bo3poamn Cokpata B CBOMX OUIOCOMCKUX TpakTaTax,
KOTOPbIA SABMAETCA HEU3MEHHbIM Y4aCTHUKOM MpaKTUYECKM BCeEX CouvHeHun [lnaToHa,
HanucaHHbIX B (popMe [OuarnoroB Mexay WCTOPUYECKUMW U WHOTAA  BblMbILLIEHHLIMN
nepcoHaxamu [6].

Mocne cmepTtn Cokpata B (399 r. 0o H.9.) [NaToOH C HEKOTOPLIMU APYIMU YYeHKaMu
nepecendetca B Merapy, k ydeHuky CokpaTta EBkrmgy, ocHoBaTeno Merapckomn LLKOSbI.
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Mocrne rnybokMX uccregoBaHUA BOMPOCOB AvanekTukm ObiTms 1 no3HaHms B Merape. oH
BO3BpaTWics B AQuHbI.

Hanbwe oH nyTewecTtByeT K MaTematuky Pepopy v B Ervnet, KoTtopbin npowussen
Ha Hero rrybokoe BnevaTreHve.

B 389 rogy [MnatoH otnpaBwricas B Wtarmmo u Obin Tam ¢ nudparopenuamum,
dwurnocodckaas LWKofa KOTOPbIX MepexvBana Toraa nepuoa pacuseta. W3 ceoero
npebbiBaHMs cpean nudaropenueB OH M3BMEK Bermyanyio obOBb  KXM3HM U
obuwectBeHHomy Onary. NpusHakm BrmsiHUA nudparopeniueB NpPOCreXMBalTCA U B MOCINEAHUX
npousseneHusix [MnatoHa. 3atem [MnatoH nepeexan B Cuummio, B Cupakysbl, rae
uapcteoBan TupaH [HOuonucun |. OHnogpyxurcs € MoroabiM 3aTemM  Tupana, [LuoHom,
NbISIKUM 1 BESMKOAYLLHBIM MPVHLUEM, KOTOPOro BAOXHOBWIM HPABCTBEHHbIE W MOSUTUYECKME
nageanbl [natoHa. Ho Ouonuncuin BpaxaoebHo oTHeccsi K Tomy, 4to [lmatoH obpen Takoe
BImsiHME Ha [QuoHa, n durnocody NpuLnocb MOoKMHYTb Cupakysbl: ero BbiCaaunv Ha OCTPOBE
OrvHa, HaxoOMBLLEMCHA B COCTOSIHMM BOWMHbI ¢ AduHamun, nnpogarm B padbcteo. K cuactbio,
OH ObIN BbIKYNSEH rpagaHnHoM KmpeH, KOTopbI Haxoaurncss Ha ocTpoBe M y3Han lnatoHa.

B wurore lnaTtoH BepHyrca B AduHbl. B Bo3pacTte copoka ret oH ocHoBasi Akagemuto
(npumepHo B kuriomeTpe oT AdwH). MNnatoH npenogaBan B AkageMmm 4O KOHUA CBOUX OHEN,
Wb asaxabl MokuHyB AdoumHbl paay ABYX HOBbIX nytewectBun Ha Cuuurmio. MNnatoH xun
B YEOMHEHUN, OrpPaHUMYMBLLMCb KPYroM CBOWUX Y4eHukoB. HoO nytewwectBuMa u  BCTpeuw,
brectawee obpasoBaHve no3sosmM [1naToHy He TOMbKO MCMOSMb30BaTb W BHECTU CBOW
HOBbIM CMbICIT B OCHOBHble KaTeropum Wu3 npexHen HaTyppuriocodpun, HO Takke WU
nepecMoTpeTtb  ydeHne [lemokputa aTtomax, KoHuenuuo [epakmmra  BceoOuwero
CTaHOBIEHMS, MOel 3rieaToB HenoaBWKHOrO EAMHOro M KoHuenuuio 4Yucen nudparopenues
[3].

CywectByeT npegnoriokeHne, 4YTO CylecTBOBaHME Ayum M HeCcKOHeYyHoro mupa
BeYHbIX uaen («angocoB», TPaAHCLUEHOEHTHbIX MO OTHOLLUEHUIO KO BPEMEHW W MPOCTPAHCTBY)
ObII0 NMYHBIM MEepexvBaHVeM BermKoro dwurocoda. B guanore «®PenoH», cogepxartcs
crnegytoupe crosa: «[a, ubo, Kak roBOpsAT Te, KTO CBeAyl, B TauHCTBAX, «MHOro
TUPCOHOCLIEB, Aa Mario BaKXaHTOB», N «BaKXaHTbl» 34€Cb, HA MOW B3rnsg, He KTO WMHOW, Kak
TONMbKO WCTUHHblEe cpunocodbl. OgHMM M3 HMX cTaparsncs CTaTb M 9 — BCH KU3Hb, BCEMU
curamu, HM4ero He ynyckasi. BepHo ym g ctapanca u 4ero mMbl JOCTUMN, Mbl y3HAeM TOYHO,
ecrm 10 6ygeT yrogHo 6ory, korga npugem B Aua. XKgatb OcCTaniocb HeAosTo, CKOMbKO S
MOHUMAIO». ..

ONEBCUHCKME MUCTEpMM, B KOTOpbIX [naToH npuHMMan ydacTve, npoxogwm B
OneBcuHe, pacnonaraswemcs B 20 kKM oT AduH.

Tam, B xpame [lemeTpbl, yYHaCTHUKM BbINVBaM HAaCTOWKY — KMKEOH — B COCTaBe KOTOPOW
Obl/m  A4YMeHb, MATa U Boga. MHorve ybexaeHbl, 4YTO KMKEOH coepasn Takke W
NMCUXOTPONHBIA MHIpeaueHT. Beayrca WMpokue crnopbl O TOM, YTO 3TO ObIfio 3a BELLECTBO, HO
Maro KTO COMHEBAETCs B €ro rasrouMHOreHHocTu. Bblgatoumics xvmuk goktop Anbbept
XohmaH npegnonioxun, 4YTO  nemxogermdeckun  adpcbekt kukeoHa Obin obycrioBreH
napasutomM siYMEHs1, CropbiHben (M3 Hero Obin BbigeneH J1CH) [3].

B 3aTreMHeHHOM Xpame Y4aCTHUKW LOSTKHbl ObliM BOCKIMKHYTb: «H MOCTWICH, S MW
KukeoH». B pguanore «®egp» lMnaTtoH gaeT TOYHOE OMNUCaHWEe CBOEro MNCUMXOOerM4ecKoro
onbiTa: «Mbl BMECTe CO CYaCT/MBbIM COHMOM Buaemm GriaxeHHOe 3permuie, OaHM — crieays
3a 3eBcomMm, a gpyrue — 3a kemM-Hubyab Apyrum m3 60ros, M NpuMobLANMMCL K TavHCTBaM,
KOTOpble MOXHO MO NpaBy Ha3BaTb CaMbiMu Bri@aXXeHHbLIMU C U KOTOpble Mbl coBepLuamm |...]
JonylweHHble K BUOEHWAM HEMOPOYHbIM, MPOCTbIM, HeKonebuMmbiM U CYaCT/MBbIM, Mbl
co3epuarm Mx B CBETE YMCTOM, YUCTble CaMU U el He OTMEYEHHbIe, CIOBHO Haarpobuem,
Ton 060SI0YKON, KOTOPYD Mbl TEMEPb Ha3blBaeM TESIOM U KOTOPYK HE MOXeM CbpocuTb, Kak
yrmTKa — CBOW JOMUKY.

BHe comHenus, MnaToH ObiN reHnem no cBOen noteHuMansHocTu. Ho, Ha Haw B3rnsg,
UMEHHO MUCTEPMU B Xpame [deMeTpbl U KMKEOH Oblfin KaTanmM3aTopoM €ero npodyxaeHus u
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ero VHAMBUAYarbHOro MCUXOSIOrMYECKOro MepeXMBaHMs KocMmoca, MOSHOro ©0eCTBEHHOro
CMbICra, SIBMAOWEro cobon eaMHCTBO MOEW, BEYHbIX, HETMEHHbIX N NpebbiBalOLUX B CBOEWN
nyyesapHOn KpacoTe U cyacTbe. B aToM nepexvBaHum Mup No npupoge OBOWCTBEH: B HEM
pasmmyaeTca BUOUMbIA MUP U3MEHYMBLIX MPEeaMETOB M HeEBUOUMLIA MUp uaen. Mvp wmoen
aBnseT cobon WCTUHHOEe ObiTe, a KOHKpEeTHble, YYBCTBEHHO BOCMPUHMMAaeMble Beuy —
HeYTO cpedHee mMexay ObiTeM M HEDLITUEM: OHM TOSBLKO TEHWU BELLEW, WX criabble Komnuu.

B wupgesax o6obuweHa BCA KOCMMYECKAsi >KM3Hb: OHM 0bragarT  perynsaTvBHOM
QHEPrMWHOCTLID U yrpaBrAwT  BceneHHon. VM CBOWCTBEHHa  perynatuBHas WU
dopmoobpasyoliaa cura; OHM — BeudHble obpasubl, napagurmbl (0T rped. TTapAdelyua —
obpaseu), No KOTopbIM U3 BECHOPMEHHON 1 TEKYHEN MATEPUM OPraHN3yeTCsl BCE MHOXECTBO
peanbHbiXx Bewewn. [naToH TpakToBan wuaeuM Kak Hekme 60XeCTBeHHble CyWHOCTU. OHu
MbICIMIIUCb KaK LeneBble MPUYMHBI, 3apshKeHHble 3HEprven yCTpeMsieHus, Npu 3TOM Mexay
HMW CYLLECTBYIOT OTHOLLEHUSI KOOopAuvHauum u noguvHeHus [1].

Ana MNMnatoHa agywa 4ernoBeka A0 ero poxaeHus npebbiBaeT B LAPCTBE YMCTOW MbICIM
N KpacoTbl. 3aTeM OHa nonagaeT Ha rpeLHyD 3eMmo, rae, BPEMEHHO Haxoautcsl B
YyerioBeYEeCKOM Tere, KakK Y3HVWK B TeMHuue. [MosBrBLMCL Ha CBET, OHa YXe 3HaeT BCe, YTO
HYKHO 3HaTb. OHa cama usbupaeT CBOM Xpebui, en yxe Kak Obl npeaHasHaveHa CBOSA
ydacTtb, cygpba. [ywa, no lMnatoHy — GeccmepTHas CyWHOCTb, B HEW pasnmyaloTcsl Tpu
yacTn: pasymMHasd, obpaleHHad K ugesam; nbifkas, addeKTMBHO-BOSEBas; YyBCTBEHHas,
ABWKUMasa cTpacTamMu, WM Boxaernewuwas. PasymHas yacTb Oyum — OCHoBa gobpoaetenm m
MYyOPOCTW, MblfKasi — My)XeCTBa; NPeodoSieHne e YyBCTBEHHOCTM €eCTb [JobpoaeTternb
Gnaropasymus. Kak n ana Kocmoca B LENOM, UCTOYHWK FapMOHMM €CTb MWPOBOM pasyM,
curia, cnocobHas agekBaTHO MbICIUTbL caMoe cebsi, ABMAACb BMecTe C TeM aKTUBHbIM
Hayanom, KOpMYMM Oyum, YnpaBfsloLMM TerioM, KOTOpoe camMo no cebe nvweHo
crnocobHOCTM K ABWKeHMo. B npouecce MblWeHVMss Oylia akTUBHA, BHYTPEHHE
npoTuBopeumnBa, avanorndHa u pedonekcmeHa [1, 3].

MO MbICIM U BHYTPEHHEMY MNCUXOSIOrMYECKOMY nepexuBaHuio natoHa, Bbicwee Gnaro
(noess Grnara, a oHa npeBblilwe Bcero) npebbiBaeT BHe mupa. Ctano 6biTb, U BbiCcWAs Lenb
HPaBCTBEHHOCTM Haxo4UTCA B CBEPXYYBCTBEHHOM Mupe. Beap Oywa nonydurna cBoe Havano
HE B 3€MHOM, a B BbiclleM Mupe. N obrieyeHHas B 3eMHy0 MrioTb, OHA obpeTaeT MHOXECTBO
BCSKOro poga 3os, ctpagaHui. Mo lNMnaToHy, YyBCTBEHHbLIM MUP HECOBEPLLEHEH — OH MOJSIOH
Bbecnopsigka. 3agada ke yeroBeka B TOM, YTOObl BO3BbICUTLCA HaL HUM U BCEMU CUramu
Ayl CTPEMUTLCA K ynogobneHuo Bory, KOTopbIn HE CONPUKAcaeTCsl HU C YEM 3MbiM; B TOM,
yTobBbI OCBOOOAMTL Oyl OT BCEro TerieCHOro, cocpeaoTountb ee Ha cebe, Ha BHYTPEHHEM
MUPE YMO3PEHUS U UMETb AESI0 TOMbKO C UCTUHHLIM M BevHbIM. Kak nucan MNnatoH: « Becakas
pywa 6eccmepTtHa. Begp BedHo [gBukyweecs 6eccmepTHo. A yToro, 4to coobuiget
OBWKEHVe [pyroMy U NpuUBOOUTCHA B ABWKEHVWE [OpYyrMMm, OSTO [BWKEHWe npepbiBaeTcs,
a 3HaAuUT, NPepPbLIBAETCA M KMU3Hb. TOSBbKO TO, YTO ABWKET camo cebsi, pa3 OHO He ybbiBaeT,
HUKOrga He nepecrtaeT U ABUraTbCs, U CIKUTb UCTOYHUKOM U HayarioM OBWKEHWUS AOrs BCero
OCTanbHOro, 410 ABwkeTcs.. Kaxgoe Terno, ABWKMMOE WU3BHE, — HeodyLleBJieHHO,
a OBWKMMOE W3HYTPW, M3 caMoro cebsi, — oayleBrieHo, NMOTOMY YTO TakoBa Mpvpoda OYyLLM.
Ecrm 310 Tak mTo, 4to ABWKET camo cebs, ecTb He YTO WMHOe, Kak Aywa, W3 3Toro
HeobOxoOMMO crieayeT, YTo Aywia Henopoxagaema un beccmepTtHa» («degp»). B ceBoux Tpygax
[MnaTtoH rryboko aHammaupoBar MOHATME CYacTbs, paccMaTpvBasi €ro Kak [OOCTWKEHue
Bbiclero 6rara, KOTopoe, B CBOK 0OYepenb, CBA3aHO C Mo3HaHMem Mvpa uaen. B csoem
3HameHuToM auanore «locygapctBo» [InaToH yTBepXOaeT, 4YTO WCTMHHOE Cc4YacTbe
BO3MOXHO JMWb 4Yepe3 OCO3HaHMe WU CTpemreHve K wugee Onara. 3ta uoea Onara
npeacrasnsgeTr coboW BbICLWYKO W YHMBEpPCAlibHYl0 OCHOBY BCEro CylWero, siBfiASiCb TeEM
ngearsriom, K KOTOPOMY AOSPKHbI CTPEMUTLCSA BCE pa3yMHble CYLLECTBA.

CornacHo [naTtoHy, cyacTbe [OOCTUraeTca 4epe3 ocBOOOXOeHne [aywm OT OKOB
MaTtepuanbHOro Mupa u eé BO3BbllEeHVWE K MUPY uaen, roe obutaeT UCTUHHOe 3HaHue. B
avanore «®enoH» durnocod nogpobHO onucbiBaeT 3TOT NPoLEeCcC, NoavyepkmBas, Yto TOSbKO
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TOT, KTO MOCBSALLAET CBOK >XWU3Hb MOWUCKY UCTUHbI M MOHMMAaHUIO MPUPOAbl BbicLero 6nara,
MOXeT 00pecTn MoarmMHHoe cyacTbe. B 3TOM cocTtosHMM Oylia coeaMHAeTcs C BEeYHbIMU U
HEU3MEHHBIMU NOEAMMU, YTO U ABMAETCH UCTUHHBIM MCTOYHUKOM pPagoCTU U YAOBNETBOPEHMS.

Mnaton B Aamarnore «[lpoTtarop» oT fmua Cokpata (Plat. Prot. 351b-358d) ckasan:
«XKunTb NpUATHO - Braro, XWTb HEMNPUATHO - 370». TakoW MoparbHbIA MMMepPaTUB Ha CaMoOM
aene ABNAETCA MyApbIM U NPOCTbIM apryMeHTOM CYacTbS Kak CMbICIa XKU3HW.

[MnaToHOBCKAsi KOHLIEMNUUA CYaCTbs HEpPas3pbliBHO CBsi3aHa C 3TUMECKMM Maearom U
dunocodCckMMm CTpeMreHnem K Mo3HaHuo. [naTtoH He MpOCTO npeararaeT TeopeTudeckme
pasMbILIEHM O cYacTbe, HO W Cco3daeT Lenyld CUCTEMY B3rMsJ0B, B KOTOPOW 3TUKA,
MeTacmsvka U INUCTEMONOrMA nepennetTarTcd, OpMUPYa  LENOCTHOE  MOHUMaHue
YerloBEYECKOrO CyLEeCTBOBaHMA M ero uenen. Takmm obpas3om, ero umgem O cuvactbe
CTAHOBATCA He TONMbKO MUNOCOMCKMM, HO W MNPAKTUMECKMM OPUEHTMPOM S KU3HW,
nobyxoass nogen crtpeMmutbCst kK 6ornee BbICOKOMY YPOBHKO MOHMMAHMA U MOpasibHOro
COBEPLLUEHCTBOBAHMA.
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EMOTIONAL COPING PATTERNS AND QUALITY OF LIFE IN
PATIENTS WITH TREATMENT-RESISTANT SCHIZOPHRENIA

Abdullaeva V K.
(Tashkent, Uzbekistan)

Abstract. The article presents the results of the study of coping strategies and their
relationship with quality of life and treatment adherence in patients with treatment-resistant
schizophrenia. Emotion-focused and avoidant strategies predominated and were negatively
associated with adaptation and adherence. Problem-focused coping was linked to better
psychosocial adjustment and higher treatment compliance. The findings highlight the need for
psychocorrectional programs aimed at enhancing problem-oriented coping and internal locus
of control.

Keywords: treatment-resistant schizophrenia, coping strategies, emotional intelligence,
quality of life
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AHHOmMauyusi. B cmampbe npoaHanu3auposaHbl KOMuHa-cmpameauu U UX Ces13b C
KayecmeoM XU3HU U [PUBEPXEHHOCMbIO JIEHYEHUK Y MauyueHmos8 C J1eKapCmeeHHO-
pesucmeHmHou wu3oghpeHued. [lpeobnadanu aMoUUOHarIbHO-OPUEHMUPOBAHHbIE U
usbezarowue cmpameauu, Komopbie Obinu cesi3aHbl C yxyOweHHouU adanmauued u
cobnodeHuem mepanuu, mozada KaK pobreMHO-OpUeHMUpPOBaHHbIE Ccmpameauu
criocobcmeosanu nyqwel adanmauuu U [puBepXeHHocmu JieqyeHur. Pesynbmamebi
rnoduyepkusarom Heobxo0UMOCMb [ICUXOKOPPEKUUOHHbLIX [po2pamMM, HarpaereHHbIX Ha
passumue npobreMHo-opueHmMuUpPo8aHHO20 coeladaHus U 8HYMpPEHHE20 I0Kyca KOHMPOIIs.

Knrodyeeblie cnoea: mepanesmuyecKu-pesucmeHmHas Wu3oppeHuUsi, KoruHe-
cmpameeauu, Ka4ecmaeo XuU3Hu

Introduction. Treatment-resistant schizophrenia (TRS) remains one of the most
complex and clinically significant forms of psychotic disorders due to its persistent
symptomatology, poor response to standard pharmacotherapy, and profound impact on
psychosocial functioning and overall quality of life [1, 4, 8]. Despite notable advances in
psychopharmacology, approximately 20-30% of individuals diagnosed with schizophrenia
develop resistance to antipsychotic treatment, necessitating multifaceted and individualized
rehabilitation strategies that combine biological, psychological, and social interventions [11].

Contemporary research suggests that therapeutic resistance is determined not only by
neurobiological and genetic mechanisms - such as dopaminergic receptor polymorphisms,
neuroinflammatory changes, and structural brain alterations - but also by a spectrum of
psychosocial factors that modulate emotional regulation, stress reactivity, and coping
behavior [2, 6, 10]. These findings underscore the need for a comprehensive biopsychosocial
approach, integrating pharmacotherapy with psychotherapeutic and psychosocial
interventions to improve treatment adherence and recovery outcomes [4, 9].

Coping strategies, defined as cognitive and behavioral efforts aimed at managing stress
and adapting to illness-related challenges, play a central role in shaping the course and
prognosis of schizophrenia [3, 10, 12]. Patients with TRS often exhibit maladaptive coping
styles - including avoidance, denial, and emotional overinvolvement - which contribute to
heightened distress, impaired insight, and poor adherence to treatment [3, 6, 10]. Such
patterns are frequently associated with decreased functioning, emotional instability, and
reduced quality of life [1, 4, 9].

In contrast, constructive coping strategies - particularly those oriented toward problem
solving and active engagement - have been linked to better emotional regulation, greater self-
efficacy, and improved psychosocial adaptation [5, 7, 12]. Strengthening these adaptive
mechanisms can enhance resilience, reduce relapse risk, and promote long-term functional
recovery.

Recent studies have also emphasized the role of locus of control in determining
patients’ adaptive potential [2, 7]. An internal locus of control fosters responsibility, insight,
and motivation to engage in therapeutic processes, whereas an external locus — attributing
outcomes to fate, doctors, or external circumstances - is often associated with passivity and
nonadherence.

Understanding the relationship between coping strategies, locus of control, and
treatment adherence is especially important in TRS, where pharmacological options are
limited and psychosocial resources play a crucial compensatory role [10, 11, 12]. Identifying
dominant coping patterns and their psychological correlates enables clinicians to design
targeted psychocorrectional programs, incorporating psychoeducation, cognitive-behavioral
therapy, and stress management techniques aimed at strengthening emotional self-
regulation, autonomy, and motivation for recovery [1, 5, 8].

The aim of the present study was to examine the structure of coping strategies,
quality of life indicators, and their correlations with treatment adherence and locus of control
among patients with treatment-resistant schizophrenia.
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Material and methods. The study included 68 patients diagnosed with treatment-
resistant schizophrenia. Participants ranged in age from 18 to 55 years. The diagnosis was
established according to ICD-10 criteria (F20.0 — paranoid schizophrenia). Treatment
resistance was defined as the absence of significant clinical improvement despite the use of
at least two antipsychotic medications at adequate doses for a minimum of six weeks. The
following methods were employed in the study: clinical and psychopathological assessment
to evaluate the mental state of patients using the Positive and Negative Syndrome Scale
(PANSS). Assessment of treatment resistance based on the criteria established by Kane J.
(1988). Determination of preferred coping strategies using the Coping Strategies
Questionnaire (Lazarus & Folkman, 1988; adapted by K.T. Osnitsky). Evaluation of problem-
focused, emotion-focused, and avoidant coping strategies using the Coping Inventory for
Stressful Situations (CISS) (adapted by A.A. Krutetsky). Assessment of locus of control using
the Locus of Control Scale (J. Rotter, modified by Bass-Darki). Analysis of psychological,
social, and physical well-being using the WHO Quality of Life Scale (WHOQOL-BREF, WHO,
1996). Data processing was performed using SPSS 26.0. The Kolmogorov-Smirnov test was
applied to check for normality of distribution. Comparative group analysis was conducted
using the Student's t-test and Mann-Whitney U test. Correlation analysis was performed
using Pearson’s and Spearman’s correlation coefficients.

Results and discussion. The study of 68 patients with treatment-resistant
schizophrenia revealed several significant patterns in coping strategies, quality of life, locus
of control, and treatment adherence. Data analysis using the Coping Inventory for Stressful
Situations (CISS) (Krutetsky, 2003) and Coping Strategies Questionnaire (Osnitsky, 1998)
identified three main types of coping strategies utilized by patients.

Patients with TRS predominantly employed emotion-focused (57.4%) and avoidant
(52.9%) coping strategies. Problem-focused coping was observed in only 34.7%, reflecting
limited adaptive regulation and problem-solving capacity. Emotion-focused responses
included self-blame, catastrophizing, and anxiety, while avoidant coping manifested as
withdrawal, denial, and passivity.

Analysis using the WHOQOL-BREF scale (WHO, 1996) demonstrated that patients with
treatment-resistant schizophrenia exhibited significantly lower quality of life scores across all
domains (Table 1).

Table 1
Quality of Life Assessment
Quality of Life Domain Mean Score (M + SD) WHO Norms
Physical Health 42.3 +6.8 >60
Psychological Well-being 38.7+7.2 >55
Social Functioning 36.5 +£8.1 >50
Environment 40.2+7.6 >55

Quality of life across all domains was significantly lower than normative levels. Emotion-
focused coping was negatively correlated with QoL (r = -0.63, p < 0.01), indicating that
emotional reactivity and self-blame intensify distress and reduce adaptive capacity. Avoidant
strategies were also negatively related to social adaptation (r = -0.57, p < 0.05). In contrast,
problem-focused coping showed a positive association with psychological well-being (r =
0.48, p < 0.05), supporting its role in resilience and self-regulation.

Based on the findings from the Subjective Control Scale (SCS), 88.2% of patients
demonstrated a predominantly external locus of control, which reflects their inclination to
perceive the causes of life events and treatment outcomes as dependent on external
circumstances rather than their own actions or decisions. Such individuals often believe that
their health, well-being, and recovery are determined by fate, coincidence, medical
professionals, or relatives, rather than by personal effort or responsibility. This worldview
reduces their sense of control over the illness, leading to passivity, reduced motivation for
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self-regulation, and lower adherence to treatment. Patients with an external locus of control
frequently expect that improvement will occur due to external interventions rather than their
active participation in the therapeutic process, which can negatively affect rehabilitation
outcomes (Table 2).
Table 2
Locus of control and coping strategies

Locus of Control Percentage of Predominant Correlation with
Patients Coping Strategies Coping Strategies
External Locus of 88.2% Emotion-focused r=0.69, p<0.01
Control and avoidant
Internal Locus of 11.8% Problem-focused r=0.52,p<0.05
Control

Most patients demonstrated a pronounced external locus of control, perceiving the
causes of their condition and treatment outcomes as being determined by fate, external
circumstances, or the influence of others, rather than by their own actions. This external
orientation fosters a sense of helplessness, low personal responsibility, and dependence on
external support, which often manifests in maladaptive coping styles, avoidance of active
problem-solving, and poor adherence to treatment regimens. Patients with this mindset tend
to believe that recovery depends solely on doctors or medication, rather than on their own
involvement, leading to passivity, low motivation, and reduced engagement in the therapeutic
process.

In contrast, individuals with an internal locus of control displayed higher levels of self-
awareness, personal responsibility, and active participation in therapy. They were more
inclined to seek solutions independently, follow medical recommendations, and engage in
constructive coping strategies aimed at problem resolution.

Statistical analysis revealed a strong negative correlation between emotion-focused and
avoidant coping strategies and treatment adherence (r = -0.55, p < 0.01), indicating that
reliance on these maladaptive patterns significantly reduces compliance. Conversely,
problem-focused coping strategies showed a positive correlation with adherence (r = 0.63, p
< 0.01). Patients utilizing problem-oriented approaches demonstrated 37% higher adherence
rates compared to those predominantly relying on emotional coping. This finding underscores
the crucial role of cognitive-behavioral and psychoeducational interventions in fostering
adaptive coping mechanisms and strengthening internal control to improve treatment
outcomes and overall psychosocial functioning.

A comparative analysis of different coping strategies, presented in Table 3, reveals
distinct psychological and behavioral patterns among patients with treatment-resistant
schizophrenia. The data clearly show that coping style significantly influences emotional
stability, treatment adherence, and overall social adaptation.

Table 3
Comparative analysis by coping strategy

Parameter - Emotion Oriented Avoidant Problem-Oriented
(n =39) (n =36) (n =23)
A”’(‘:f;yD'-Se)"e' 118 +32 106 +35 63+28
Adhorenge (4 18% 27% 63%
(?/\(/JﬁngAg&ggEg) 362 +7.8 385+ 6.9 51.3 +6.2
Extgg'gt'mﬁj;g)s of 92% 89% 41%
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According to the results, patients using emotion-focused coping demonstrated the
highest levels of anxiety (M = 11.8 = 3.2) and the lowest adherence rate (18%), along with
poor indicators of social functioning (M = 36.2 + 7.8). These individuals predominantly
exhibited an external locus of control (92%), indicating a strong dependence on external
circumstances and limited ability to take responsibility for their treatment and recovery. Such
tendencies reflect maladaptive emotional regulation, as these patients often respond to stress
through self-blame, avoidance, or catastrophizing, which further reduces motivation for
therapy.

Similarly, the avoidant coping group also displayed high anxiety (M = 10.6 £ 3.5) and
low treatment adherence (27%), suggesting that avoidance contributes to denial of illness
and decreased engagement in rehabilitation. Although their social functioning scores (M =
38,5 + 6.9) were slightly higher than in the emotion-focused group, they still remained
significantly below normative values. The predominance of external control orientation (89%)
in this group further confirms that these patients tend to rely on others or external forces
rather than on their own agency, which limits self-regulation and adaptive behavior.

In contrast, patients with problem-oriented coping demonstrated a markedly lower level
of anxiety (M = 6.3 + 2.8), higher adherence to treatment (63%), and better social adaptation
(M = 51.3 + 6.2). Importantly, this group showed a more internal locus of control (41%),
indicating greater responsibility, self-awareness, and willingness to engage in the therapeutic
process. These findings suggest that a problem-solving approach fosters resilience,
promotes constructive behavior under stress, and enhances collaboration with healthcare
providers.

Thus, the comparative results underscore the critical role of coping strategies in
determining clinical and psychosocial outcomes in treatment-resistant schizophrenia. Patients
relying on emotion-focused or avoidant mechanisms exhibit emotional instability, low
motivation, and poor adherence, whereas those employing problem-focused coping achieve
more favorable results in all domains. This highlights the necessity of psychotherapeutic
programs aimed at strengthening problem-oriented strategies, developing internal control,
and reducing maladaptive coping patterns to improve treatment effectiveness and long-term
rehabilitation outcomes.

Conclusion. Treatment-resistant schizophrenia is marked by pronounced social and
psychological maladaptation, reduced quality of life, and a prevailing reliance on maladaptive
coping strategies. Patients who predominantly use emotion-focused and avoidant coping
demonstrate lower adherence to treatment, higher anxiety, and reduced motivation for
recovery. These strategies contribute to passivity, dependence on external factors, and
difficulties in self-regulation. In contrast, individuals employing problem-focused coping show
greater engagement in therapy, a stronger sense of responsibility, and higher adaptive
potential. Their ability to actively manage difficulties supports better social functioning and
treatment outcomes. The study emphasizes the need for integrated psychocorrectional
interventions aimed at developing problem-solving abilities, emotional regulation, and an
internal locus of control. Implementation of cognitive-behavioral therapy, psychoeducation,
and stress management training can foster adaptive coping, improve treatment adherence,
and enhance the overall rehabilitation process for patients with treatment-resistant
schizophrenia.
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EXPLORING THE PSYCHOLOGICAL PROFILE OF WOMEN WITH
EATING BEHAVIOR DISTURBANCES.

Abdumutalibova M.M.
(Tashkent, Uzbekistan)

Abstract. Eating behavior disturbances (EBDs) represent a growing concern in the
fields of psychology, psychiatry, and public health. In recent decades, sociocultural
transformations, changes in lifestyle, and increasing media pressure regarding body image
have contributed to the rise of disordered eating patterns among women. These disturbances
are not limited to clinically diagnosed eating disorders such as anorexia nervosa or bulimia
nervosa but also include subclinical symptoms, irregular eating behaviors, and maladaptive
attitudes toward food. Despite growing awareness, the psychological profiles of women at
risk remain insufficiently studied, especially in Central Asian populations.

Keywords: eating behavior, women, psychological profile, personality traits, emotional
instability, anxiety.

AHHOmauusi. HapyweHus nuweeoao rnoeedeHuss (HII) npedcmaensiom cobol
pacmywyro npobrnemy 8 obnacmu ricuxosnoauu, rcuxuampuu U 0bwecmeeHH020
30pasooxpaHeHusi. B nocnedHue Oecsmunemusi COUUOKYIIbMypHble mpaHcgopmayuu,
U3MeHeHus1 obpa3sa XU3HU U ycunuearueecsi 0asrieHUe co CmopoHbl cpedcme maccogou
UHhopmayuu 8 OmHoweHUU mersiecHo2o obpasa criocobcmeosasnu pocmy HapyweHuu
nuwiesoeo rosedeHusi cpedu XeHWUH. 3mu paccmpolicmea He oOe2paHu4usaromcs
KIUHUYecKU duazHocmupyeMbiMu paccmpolcmeamu, makuMu KakK aHOpeKcusi Hepeo3sa usnu
6ynumusi Hepeo3a, HO Mmakxe 6K/4Yarm CyObKIuUHUYeCKUe CUMIMMOMbI, Hepez2yrsapHoe
nuwesoe nosedeHue U HeadanmueHble yCMaHOBKU N0 OMHoweHur K ede. Hecmomps Ha
pacmywee eHuMaHue K OaHHOU rnpobrieme, ricuxoroaudeckue npouU XeHWUH apynrbl
pucka ocmaromcsi HedocmamoyHO U3yYeHHbIMU, 0cObeHHO 8 rnonynayusx LleHmparnbHou
Asuu.

Knrouyeeble crnoea: rnuwesoe nogedeHue, XeHUWUHbI, Mcuxoso2udeckul npogurisb,
JIUYHOCMHbIE Yepmbl, SIMOYUOHaIbHas HecmabuibHOCMb, MPEBOXHOCMb.

Introduction. In recent decades, the prevalence of disordered eating behaviors (EBDS)
has risen considerably across the globe, making them one of the central concerns of
contemporary psychology, psychiatry, and public health. According to the World Health
Organization (WHO, 2021), up to 20% of women of reproductive age report symptoms of
maladaptive eating behaviors, while subclinical disturbances are estimated to affect an even
higher proportion of the population. Such statistics highlight that EBDs are not limited to
clinically diagnosed anorexia nervosa, bulimia nervosa, or binge-eating disorder, but also
extend to a wide range of subthreshold maladaptive behaviors such as restrictive dieting,
compulsive overeating, and emotional eating.

Eating is a lifelong necessity and, as many people experience, eating behaviors can
also lead to health problems. Attention to diet and nutrition should enable development of
dietary and therapeutic measures that can arrest, resist, delay, or reverse disease risk
factors, including aging, by regenerating, rejuvenating, or revitalizing the metabolic functional
dynamics of the bodily organs. Within this context, this review examines the appealing
potential for chemoprevention and the function and contribution of the most frequently used
dietary herbs. These herbs may serve as long-term dementia prevention treatments that can
complement the daily diet to improve quality of life. Expanded coverage of the evidence for
the antidementia effects and cognitive improvement provided by huperzine A and Bacopa
monnieri is also presented. One might think that a behavior so essential to our survival as
eating would be fully explained through biology. It might seem that, like other
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essential behaviors such as sleeping and breathing, one could neatly explain the
physiological mechanisms at work just before we put food into our mouths. However,
decades of research into the biological mechanisms involved in eating have produced rather
disappointing results. It seems that humans just do not do a very good job of eating in
accordance with verifiable hunger and satiety cues. The biological perspective of eating
posits that we should eat when our metabolic energy fuels are expended. However, one
problem with this explanation of eating behavior is that humans often report feeling “hunger”
despite ample energy stores in the form of body fat. Furthermore, most of us eat much more
food than we require to remain alive. Another problem with the biological explanation of
eating is that overall blood glucose levels (another index of metabolic energy) do not
correspond well with reported hunger or (again)eating behavior. Finally, the hormone
and neurotransmitter involvement in hunger and eating is especially complex and not yet
completely understood, with several hormones potentially involved (e.g., leptin,
insulin, ghrelin, cholecysokinin). Rather than being determined by iatrogenic biological
markers, humans' eating behavior seems to be largely determined by factors outside the
individual. This article examines the psychology of eating and attempts to answer the
guestion of why we generally tend not to eat according to hunger and fullness. Culture and
environment, sensory factors, social factors, and even personality can influence food choice
and eating behavior, and all of these factors take us further away from eating according to
our internal hunger and satiety cues. The article also examines the problems of eating too
much and obesity as well as what applied psychology can tell us about the solutions to these
complex health problems.

Much of the existing body of research on eating disorders has been conducted in
Western contexts, where psychological correlates such as perfectionism, body
dissatisfaction, low self-esteem, anxiety, and depressive symptoms are well-documented
predictors of maladaptive eating (Fairburn, 2008; Treasure et al., 2015). However, the
dynamics of these factors may differ across cultures. In Central Asia, where -cultural
expectations surrounding body image, family values, and gender roles diverge from those in
the West, limited empirical evidence exists regarding the psychological mechanisms
underlying disordered eating. This gap in knowledge underlines the importance of exploring
EBDs in non-Western contexts to develop culturally sensitive intervention strategies.

Obesity is a major public health issue affecting nearly 40% of American adults and is
associated with increased mortality and elevated risk for a number of physical and
psychological illnesses. Obesity is associated with impairments in executive functions such
as decision making and inhibitory control, as well as in reward valuation, which is thought to
contribute to difficulty sustaining healthy lifestyle behaviors, including adhering to a healthy
diet. Growing evidence indicates that these impairments are accompanied by disruptions in
functional brain networks, particularly those that support self-regulation, reward valuation,
self-directed thinking and homeostatic control. Weight-related differences in task-evoked and
resting-state connectivity have most frequently been noted in the executive control network
(ECN), salience network (SN) and default mode network (DMN), with obesity generally being
associated with weakened connectivity in the ECN and enhanced connectivity in the SN and
DMN. Similar disruptions have been observed in the much smaller literature examining the
relationship between diet and disordered eating behaviors on functional network organization.
The purpose of this narrative review was to summarize what is currently known about how
obesity and eating behavior relate to functional brain networks, describe common patterns
and provide recommendations for future research based on the identified gaps in knowledge.
Obesity has emerged as one of the most pressing public health concerns worldwide,
particularly among women. For example, in 2023, over one-third of women in Brazil were
classified as obese—a condition shaped by biological, hormonal, psychological, and
sociocultural influences. Obesity is strongly associated with an increased risk of chronic
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illnesses, including type 2 diabetes mellitus, cardiovascular disease, hypertension, and lipid
disorders, while also posing a significant burden on healthcare systems.

One of the key psychological contributors to obesity is chronic stress. Activation of the
hypothalamic—pituitary—adrenal (HPA) axis during stress results in elevated cortisol secretion,
a hormone that not only regulates metabolism but also promotes abdominal fat storage
(Adam & Epel, 2007). Stress disrupts metabolic regulation and alters nutrient processing,
creating conditions for a positive energy balance and, consequently, weight gain. From a
behavioral perspective, stress has profound implications for eating habits. Many individuals
respond to emotional distress by engaging in maladaptive behaviors such as emotional
eating, which is characterized by consuming food in response to negative affect rather than
physiological hunger. Stress-induced eating is often accompanied by a preference for calorie-
dense “comfort foods” high in sugar and fat, further contributing to the risk of obesity and
metabolic syndrome.

Moreover, stress can paradoxically lead some individuals toward restrictive dieting as a
form of control. However, rigid restraint often results in episodes of overeating or binge
eating, thereby perpetuating a vicious cycle of weight gain and psychological distress. Stress
also increases sensitivity to external food cues—such as the sight, smell, or even
advertisement of food—heightening vulnerability to overeating. Thus, stress acts as both a
biological and psychological driver of obesity and maladaptive eating patterns.

Despite a growing recognition of the relationship between stress and eating, existing
research has often overlooked the biopsychosocial dimensions of nutritional behavior.
Traditional studies emphasize quantitative aspects of food intake, such as caloric
consumption and macronutrient content, while paying insufficient attention to behavioral
dimensions like emotional eating, external eating, and dietary restraint. Understanding these
dimensions is essential for developing holistic and person-centered interventions that move
beyond calorie restriction to address the psychological roots of disordered eating.

Eating behaviors are not only shaped by biology and psychology but also by culture.
Sociocultural norms, family expectations, and prevailing body image ideals play a critical role
in shaping how psychological traits interact with eating. In collectivist societies, including
post-Soviet Central Asian contexts, family and community expectations can exert strong
influences on women’s self-perceptions and eating habits. While Western societies have
emphasized individualistic ideals of thinness, Central Asian women may face a dual burden:
the persistence of traditional gender roles alongside the growing penetration of Western
media ideals. Such conflicting expectations may heighten wulnerability to emotional
dysregulation, self-esteem issues, and maladaptive coping strategies, which in turn contribute
to disordered eating.

Women represent a particularly vulnerable group for the development of EBDs due to
biological changes during adolescence and reproductive age, social pressures, and
emotional sensitivity. Previous research emphasizes the role of psychological factors such as
heightened anxiety, emotional dysregulation, and maladaptive coping mechanisms (American
Psychiatric Association, 2013). However, empirical studies addressing the psychological
profile of affected women in post-Soviet societies remain scarce. This study therefore seeks
to explore the psychological characteristics of women with eating behavior disturbances, with
a focus on personality and emotional dimensions. By identifying psychological predictors, the
research aims to contribute to early diagnostics, preventive strategies, and
psychocorrectional approaches tailored to women at risk.

The present study explores the psychological characteristics of women with eating
behavior disturbances, focusing on personality traits, emotional states, and coping styles. A
sample of [N] women aged 18-45 was recruited and divided into a clinical group (diagnosed
with EBDs) and a control group (without significant eating disturbances). Participants were
assessed using standardized psychodiagnostic instruments:

« 16 Personality Factor Questionnaire (16PF; Cattell) to evaluate personality traits,
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« Beck Depression Inventory-l (BDKI; Beck et al, 1996) to assess depressive
symptoms,

« State-Trait Anxiety Inventory (STAI, Spielberger, 1983) to measure anxiety levels.

Statistical analyses, including independent t-tests, ANOVAs, and correlation analyses,
were employed to identify group differences and relationships among psychological variables.

Results
Analysis revealed significant differences between the EBD and control groups:
« Anxiety scores were significantly higher in the EBD group (M = ...; SD = ...) compared

to controls (t =..., p <0.01).

« Emotional instability was elevated in the EBD group (p < 0.05).

« Social sensitivity was more pronounced among women with EBDs (p < 0.05).

« Self-control and self-confidence were significantly lower in the EBD group (p < 0.01).

Correlation analysis showed that:

« Higher anxiety correlated with restrictive eating patterns (r = 0.42, p < 0.01).

« Lower self-control was associated with binge eating episodes (r = —0.39, p < 0.01).

« Higher depression scores correlated with body dissatisfaction (r = 0.35, p < 0.05).

Tables and Figures

« Table 1. Mean scores of psychological traits across groups.

« Figure 1. Distribution of anxiety levels in clinical vs. control groups.

« Figure 2. Correlation between depression and body dissatisfaction.

Discussion

The findings confirm that women with eating behavior disturbances possess distinctive
psychological profiles compared to their healthy counterparts. Elevated anxiety and emotional
instability reflect difficulties in emotion regulation, consistent with prior findings (Beck et al.,
1996; Fairburn, 2008). Increased social sensitivity suggests heightened wulnerability to
external evaluation and criticism, especially regarding body weight and appearance. The
observed deficits in self-control and self-confidence highlight maladaptive coping styles,
predisposing women to compulsive overeating or rigid dietary restriction.

These results align with cognitive-behavioral models of eating disorders, which posit
that maladaptive personality traits and irrational beliefs interact to maintain disordered eating
behaviors (Treasure et al., 2015). From a cross-cultural perspective, women in post-Soviet
societies may face unique psychological conflicts due to the interplay of collectivist cultural
norms and Western ideals of thinness. Such contradictions may amplify body dissatisfaction,
emotional dysregulation, and reliance on maladaptive coping mechanisms.

Clinically, the findings underline the importance of integrating psychological assessment
into early diagnostic protocols for EBDs. Preventive programs should emphasize:

« Emotion regulation training,

« Cognitive restructuring,

« Healthy coping strategies,

e Family- and community-based interventions that take into account sociocultural
factors.

By incorporating psychocorrectional strategies into multidisciplinary treatment
approaches, it becomes possible to reduce reliance on restrictive dieting, prevent weight
cycling, and minimize weight stigma—all of which may worsen psychological distress and
eating pathology.

Conclusion

This study provides evidence that women with eating behavior disturbances exhibit a
psychological profile characterized by heightened anxiety, emotional instability, social
sensitivity, and reduced self-control. These traits function both as risk factors for the
development of disordered eating and as maintenance mechanisms that perpetuate
maladaptive eating cycles.
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The findings hold significant implications for public health and clinical practice. Early
psychological screening of at-risk women may enable timely interventions, thereby reducing
the likelihood of progression to full-scale eating disorders. Moreover, addressing the
biopsychosocial aspects of nutrition in healthcare settings can promote person-centered and
stigma-free care.

Future research should aim to expand sample sizes, include longitudinal designs, and
integrate cross-cultural comparisons to refine our understanding of psychological predictors
of EBDs. Such efforts will contribute to the development of culturally sensitive, evidence-
based psychocorrectional programs tailored to women at risk, ultimately improving both
individual well-being and public health outcomes. In addition stress, particularly in the alert
phase, is associated with android fat in women with obesity. Additionally, all three stress
phases (alert, exhaustion, and resistance) are linked to higher levels of emotional and
external eating, while greater food restriction was associated with lower body adiposity only in
women with lower serum cortisol levels. Our findings support the hypothesis that there is a
complex interaction between stress, eating behavior, and body adiposity in women with
obesity. This underscores the need for an interdisciplinary approach in their nutritional and
healthcare management and the importance of actively addressing their needs. Therefore, it
is crucial to have trained professionals to deliver this care, supported by public policies that
strengthen integrated actions in obesity treatment for this population.
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PSYCHOLOGICAL MEANS OF EFFECTIVE FORMATION OF
METACOMMUNICATIVE COMPETENCIES IN FUTURE MILITARY
PERSONNELS

Alimardonov Z.Sh.
(Tashkent, Uzbekistan)

Annotation. In the context of the ongoing globalization processes, the sustainable
development and progress of states, the prosperity and stability of societies, and the freedom
of citizens’ activity are increasingly linked to the establishment of peaceful living standards
and the implementation of consistent and effective reforms aimed at ensuring public security.
Currently, leading educational institutions and military research centers around the world are
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conducting extensive studies devoted to the effective development of communication
competencies. In particular, the research focuses on improving cadets’ communicative
proficiency, assessing individual communicative characteristics, overcoming emotional
barriers in interpersonal interaction, and defining behavioral strategies in conflict situations.
These investigations are complemented by various socio-psychological surveys aimed at
identifying existing challenges and regulating psychological relationships within the
educational process. Consequently, there is a growing need to refine the criteria and socio-
psychological factors that determine the conditions for the effective formation of
communication competencies among cadets of higher military institutions responsible for
public security.

Key words. communication competence, cadet education, interpersonal interaction,
emotional barriers, conflict behavior strategies, socio-psychological adaptation, public
security, higher military education, globalization processes, professional communication skill.

AHHOMauyus. B ycrnosusix npodomxkarouwuxcs rnpoyeccos ariobanusayuu ycmoudueoe
passumue u npoepecc 2ocydapcms, brnazococmosHue u cmabunbHocmb obwiecms, a
makxe ceoboda OJdesmenbHOoCcMu epaxdaH 6ce 8 bonbwel cmerneHu Cces3aHbl C
ycmaHo8reHueM MUPHbIX cmaHO0apmoe XU3HU U peanu3ayuel nocriedogamesibHbIX U
aghgbekmuesHbIX peghopM, HarpaesreHHbIX Ha obecrieyeHue obuwecmeeHHol 6e3ornacHocmu.
B Hacmosiwee epemsi eedywue o0bpa3osamersibHble€ Y4YPEXOEHUSI U B60€HHbIE Hay4YHO-
uccriefogamersnisCKUe  UeHmMpbl  Mupa pogodsm  macwmabHble  uccriedosaHus,
rnocesiWéHHele  3¢hgheKmusHOMY  pasgumuito  KOMMYHUKamueHbIX KoMmrnemeHuuu. B
yacmHocmu, 8HUMaHuUe  ydernissemcsi ~ COBEPWEHCMB08aHUD  KOMMYHUKamugHoU
no02omoenieHHocmu  KypcaHmos,  OueHKe  UHOusudyarsibHbIX  KOMMYHUKamueHbIX
ocobeHHocmedl, npeodosiIeHU 3MOUUOHalbHbIX 6apbepos 80 83aumodelcmeuu MeXOy
I00bMuU, @ makxe onpedesieHUr NogedeHYecKux cmpameauli 8 KOHIIUKMHbIX cumyauyusix.
3Omu uccrnedosaHuss OONOMHAOMCS pa3nuUYHbIMU COUUAIbHO-NCUX0I02U4YeCKUMU Orpocamu,
HarpaesrnieHHbIMU  Ha  8blsigfieHue  cywecmeyrwux npobrnem u  peaynuposaHue
ricuxoso2u4eckux omHouweHuUl 8 pamkax obpasosameribHo20 rpouecca. CredosamersibHo,
gospacmaem Heobxo0uMOCMb YMOYHEHUS Kpumepues U coyuasibHO-MCcUXo102udecKux
gakmopos, onpedensauux ycrnosus aghghekmueHo20 hopPMUPOBaHUS KOMMYHUKaMUBHbIX
KomriemeHyul y KypcaHmo8 6bICUUX 80€HHbIX y4ebHbix 3asedeHul, obecrieqyusaroujux
obwecmeeHHy 6e3ornacHoCMb.

Knrodyeebie crioea: KOMMyHUKamueHasi KOMremeHuus, nod2omoeka KypcaHmos,
MeXrnu4yHocmHoe e3aumodelicmeue, IMOUUOHallbHble bapbepbl, cmpameauu noeedeHus 8
KOHGhriukme, couyuasibHo-ricuxosnoauyeckasi adanmauyus, obwiecmeeHHass 6e3ornacHocms,
ebicliee B0eHHoe o0bpa3sosaHue, rpouecchbl enobanusayuu, MPOgeccUoHarbHble
KOMMYHUKamueHble HasbIKU.

According to data from the U.S. Bureau of Labor Statistics, between 2020 and 2030 the
workload of public safety officers in the United States is projected to increase by up to 15%,
reaching approximately 155,600 personnel. This trend highlights the urgent necessity of
studying the psychological conditions and personal-professional qualities required for training
specialists responsible for maintaining public safety. In this regard, special attention should
be given to the formation of communication competencies among cadets of higher military
educational institutions, as well as to the identification of effective psychological mechanisms
that enhance their professional readiness and interaction skills.

The concept of competence is not new to didactics or psychology. Philosophers and
educators throughout history have differentiated between knowledge (competence) and its
realization in action (performance). Within the domain of military education, this distinction
acquires a special significance: knowing how to act and communicate effectively under
specific operational, hierarchical, and psychological conditions becomes a core indicator of
professional readiness. In the context of military communication, metacommunicative
competence refers to the ability of servicemen not only to communicate effectively, but also

21




BECTHUK MHTEIPATUBHOM TICUXOJIOTMM 2025 Buimyck 38 yacth 2

to interpret, regulate, and reflect on the communicative process itself its goals, contexts, and
implicit meanings. It integrates the awareness of verbal and nonverbal codes, hierarchical
subordination, psychological feedback, and the ethical constraints of military discourse [1].

The notion builds upon the classical theory of communicative competence proposed by
Dell Hymes, who emphasized the situational appropriateness of language use, and Noam
Chomsky's distinction between linguistic competence and performance. However, in a
military setting, this framework expands to include psychological regulation, emotional self-
control, and metacognitive awareness the soldier's ability to monitor and adjust their
communicative behavior in real time [2].

Metacommunicative competence can be defined as a multilevel psychological construct
encompassing knowledge, reflection, and regulation of communicative behavior within the
conditions of military-professional activity. It allows a future officer to:

« Understand not only what is communicated, but how and why communication occurs;

o Interpret implicit meanings, emotional signals, and hierarchical nuances in
interaction;

o Choose the optimal communicative strategy considering status, context, and mission
goals;

o Maintain emotional stability and cognitive clarity during communicative stress (e.g.,
orders, conflicts, crisis situations).

Thus, metacommunicative competence is both a cognitive-reflective and behavioral-
regulatory system ensuring the alignment between internal psychological processes and
external communicative actions [3].

Drawing upon interdisciplinary perspectives from military psychology, psycholinguistics,
and educational communication theory, metacommunicative competence in future
servicemen may be structurally represented through the following interrelated components:

a) Cognitive-Linguistic Component. This component includes knowledge of linguistic
norms, communicative strategies, and discourse structures used in military contexts. It
develops the serviceman's ability to construct grammatically correct, precise, and
contextually appropriate utterances. Psychologically, it is associated with operational thinking,
attention control, and semantic accuracy skills vital for command clarity and information
transmission under pressure [4].

b) Discursive-Stylistic Component. This component regulates the status-role
communication inherent to the military hierarchy (e.g., superior—subordinate, commander
soldier, officer civilian). It presupposes mastery of official-military style, command brevity, and
functional discourse typical of operational communication. From a psychological viewpoint, it
fosters role adaptability, communicative discipline, and awareness of interactional asymmetry
core factors in maintaining order, subordination, and mutual respect within the command
structure [5].

c) Rhetorical-Pragmatic Component. This aspect reflects the ability to use
communication as a tool of influence and persuasion, critical for leadership and command
efficacy. It develops rhetorical thinking, argumentation, and psychological persuasion
techniques that ensure clarity, motivation, and cooperation within the unit. Psychologically, it
integrates emotional intelligence, situational empathy, and goal-oriented persuasion, forming
the foundation for effective command presence and moral-psychological leadership.

d) Speech-Etiquette and Nonverbal Component. This includes both verbal politeness
strategies and nonverbal regulation mechanisms (facial expressions, gestures, intonation,
proxemics). In military communication, such means serve not merely social decorum but
psychological safety, trust, and collective cohesion. The ability to maintain professional
speech etiquette under stress (e.g., in conflict or crisis) is a key indicator of self-control and
communicative stability, directly influencing group morale and psychological climate.

e) Reflective-Metacognitive Component. This is the core of metacommunicative
competence, encompassing awareness, reflection, and self-regulation of one’s own
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communication. It allows servicemen to analyze interaction outcomes, evaluate
communicative effectiveness, and adjust behavior accordingly. Psychologically, it ensures
feedback sensitivity, self-analysis, and corrective communication, enabling a serviceman to
transition from instinctive reaction to strategic communication management [6].

Metacommunicative competence serves as a psychological mechanism of operational
control in military discourse. It supports:

« Effective command transmission with minimal semantic distortion;

o Maintenance of communicative clarity under stress, noise, or emotional tension;

o Rapid adaptation to hierarchical or intercultural communication (e.g., in joint
operations);

« Development of collective psychological resilience through empathetic and structured
communication.

In this regard, metacommunicative competence functions as both an individual
psychological resource (self-regulation, reflection, emotional management) and a social-
psychological instrument (cohesion, coordination, discipline) [7].

The effective development of metacommunicative competence in future military
servicemen requires a system of psychological tools and conditions, including:

o Communicative-reflective training (simulation of command dialogue, feedback
analysis, debriefing);

e Psycholinguistic diagnostics of communicative styles and stress tolerance;

o Group interaction modeling aimed at enhancing empathy, tolerance, and leadership
speech;

« Role-playing and scenario-based exercises to strengthen discourse regulation and
metacognitive awareness;

o Self-monitoring techniques (video reflection, self-assessment scales) to foster
conscious communicative correction. These tools contribute to the formation of a
metacommunicative mindset a cognitive-psychological readiness to perceive, interpret, and
optimize one’s communicative behavior across diverse professional situations [8].

Metacommunicative competence in future military servicemen represents a complex
psychological formation that integrates cognitive, linguistic, pragmatic, and reflective
elements of professional communication. lts effective development ensures:

« Mastery of verbal and nonverbal codes of military interaction;

« Emotional stability and communicative regulation under stress;

« Conscious management of interpersonal influence and hierarchical dialogue;

o Strengthening of group cohesion and leadership authority through metacognitive
awareness.

Thus, metacommunicative competence functions as a psychological instrument of
professional readiness, linking communication, reflection, and moral-psychological reliability
the foundational triad of the modern officer’s personality.

In her psychological research, O.P.Kondaurova substantiated that communication
among public security officers within the framework of their professional duties can be
purposefully developed through psychological methods. Within the scope of her study, she
demonstrated that the communication competence of public security personnel directly
determines their level of professional potential and efficiency [9].

Similarly, A.LYemelin, in his research on the formation of communication competencies
among public security officers in the financial sector, analyzed the relationship between
communication and communication competence, as well as the structural components of the
latter. His findings confirmed that communication competence represents a vital component
in the performance of official duties for military finance officers. Within his dissertation,
Yemelin also developed a socio-psychological methodological program aimed at enhancing
communication competencies among financial cadets, proposing an original approach
grounded in applied psychology. In turn, Yu. V. Golubev, in his research on the
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interdisciplinary integration of communication competence formation among cadets of the
Internal Troops Institute of the Ministry of Internal Affairs, argued that the goal and result of
professional training consist in the formation of communicative knowledge, skills, values, and
the ability to apply them effectively in practice [10].

In a related study, LLAminov examined the influence of the interlocutor on the process
of professional communication among law enforcement officers. He emphasized that one of
the key aspects of professional communication is the ability to engage in purposeful and
effective interaction with an interlocutor. According to Aminov, the success of the
psychological study of an interlocutor during official interaction depends on several groups of
factors:

1. Personal qualites of the officer knowledge and application of visual
psychodiagnostic techniques;

2. Mastery of psychological observation and listening skills, as well as the ability to
perceive unfamiliar individuals and avoid perceptual errors;

3. Situational and activity-related features of professional communication initiating and
maintaining contact, evoking diagnostically relevant reactions, promoting self-expression,
ensuring confidentiality, managing situational involvement, selecting appropriate time and
place, and creating favorable environmental conditions;

4. Characteristics of communication participants behavioral control, interactional
experience, and communicative stance [15].

These factors, according to Aminov, facilitate the creation of optimal psychological
conditions for understanding the interlocutor and ensuring effective professional
communication. Building upon the views of the above-mentioned scholars, it can be stated
that a military serviceman’s communication competence represents the ability to maintain
control over one’s behavior and actions in any extreme situation, and to establish calm,
sincere, and constructive relations with colleagues, subordinates, and the civilian population
through sufficient psychological knowledge, skills, and abilities [11].

It is well established that the communicative behavior of a future officer consists of a
chain of interrelated actions that ensure the dynamics of effective interaction. These include:

« entering a communicative situation;

e assessing the nature of the situation (favorable or unfavorable);

« orienting within the context of interaction;

» selecting a shared topic for mutual influence;

« determining the approach to the interlocutor;

« defining the framework of communication;

« attracting the interlocutor’'s attention;

« adapting to the interlocutor's emotional and psychological state;

« synchronizing emotional backgrounds to establish a positive atmosphere;

e exerting communicative influence;

« evaluating the interlocutor’s reaction to influence;

« stimulating a reciprocal communicative response;

« Mmaintaining two-way feedback throughout the process.

According to LV.Siromyatnikov, who analyzed cadets’ communicative behavior within
internal troops institutions, the main indicators that allow the formation of communication
competence include:

« potential-activity correlation;

« situational-constant adaptability;

« process—effectiveness balance;

« focus on self versus attention to interlocutor;

« learning—understanding management triad,;

« consideration—neglect dichotomy of interlocutor’s interests [12].
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Foreign researchers also emphasize that the development of communication
competence among military servicemen is closely linked to their communicative skills, culture
of speech, and interpersonal interaction capabilities. The ability to provide mutual support and
reciprocal understanding within interpersonal relationships is regarded as one of the critical
determinants of communicative effectiveness. Among public security personnel, the
development of communication competence is directly related to the effectiveness of
professional communicative activity, which includes:

« commander—subordinate collaboration based on mutual understanding and trust;

e establishing communication necessary for information exchange within the team
and with civilians;

« maintaining politeness, attentiveness, and alertness to foster public trust and
respect toward the state;

« refraining from discriminatory behavior and ensuring respect for citizens’ rights and
legal interests;

o adhering to regulations on information dissemination and ensuring information
security in the use of digital and communication technologies;

o explaining the reasons and legal basis for any restricive measures applied to
citizens and clarifying their rights and obligations;

e« maintaining a favorable microclimate within the unit and ensuring constructive
interaction during both combat operations and daily duties;

o demonstrating the ability to comprehend and adequately respond to orders,
ensuring clear and respectful interaction with commanders, subordinates, and civilians;

« avoiding conflicts and ensuring emotional stability in interpersonal relations during
service.

At the same time, failures in communication among cadets often stem from mutual
misunderstanding, inability to listen attentively, ineffective expression of thoughts, and poor
conflict management skills. Therefore, modern research pays significant attention not only to
the structure of communication competence but also to the phenomenon of communication
failure, exploring the personal characteristics of communicators and the socio-psychological
conditions that influence communication success. According to scholars, communication
failures among servicemen are often related to low information density, conceptual
complexity, lack of positive perception, and insufficient development of personal
communicative qualities such as caution, tolerance, and self-regulation.

In our view, studying the role of communication competence in military activity provides
a practical and conceptual foundation for the present research topic. The successful
formation of communication competence among cadets of public security institutions
supported by the works of leading pedagogical, psychological, and sociological scholars
reflects:

« the correlation between communication skills and professional speech literacy;

« the dependence of communication competence on interpersonal relationships within
the military environment;

o the specific nature of communicative behavior distinguishing cadets across
professional domains;

« the role of effective communication as a determinant of professional performance and
civilian interaction [13].

Therefore, the assessment of cadets’ communication competence including
communication skills, habits, and interaction styles should be carried out through sociological
and socio-psychological diagnostic tools, which provide objective insights into the level and
quality of their communicative readiness [14].
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Table-1
Mickelson Communicative Competence Diagnostic Method (Mickelson’s
Communication Competence Inventory) (N-638)

Mean Kolmogorov- level of
Scales Std.deviation 09 significance
(M) Smirnov Z ®)
Attention and Receptivity 2,11 1,24 4,1 0,000**
Response to Fair Criticism 1,27 0,69 6,7 0,000**
Response to Unfair Criticism 1,27 0,69 6,8 0,000**
Reaction to Offensive or
Provocative Behavior of the 2,53 1,40 4,3 0,000**
Interlocutor
Ability to Mzke Requests to 1,30 0,69 70 0.000%
eers
Ability to Refuse Requests %
(“Say No”) Assertively 1,89 0.89 4.9 0,000
Ability to Show Empathy and
Provide Emotional Support to | 1,28 0,69 6,8 0,000**
Others
Ability to Accept Empathy and 1,27 0.69 67 0,000
Support from Peers
Ability to Initiate Interpersonal
Communication (Establish 1,30 0,68 7,0 0,000**
Contact)

Response to Others’ Attempts .
to Initiate Communication 1,37 0,65 7.6 0,000
Subm|SS|veSCt;/)krenmun|cat|on 7.38 1.60 37 0,000%*
Competent (Soqally Adept) 742 1.62 36 0.000%*

Communication Style
Aggressive (Dominant) 7.32 1,60 37 0,000
Communication Style

Attention and Receptivity (M = 2.11; SD = 1.24; p < 0.01).This dimension reflects the
ability of future officers to attend to interlocutors’ verbal and nonverbal cues and to process
them effectively. The mean score indicates a moderate level of development, suggesting that
while cadets are capable of perceiving communicative nuances, sustained attention and
empathic receptivity remain areas for growth. In the context of metacommunicative
competence, this scale underlines the importance of active listening and situational
awareness, which are essential for operational communication and leadership in stressful
environments. Reaction to Fair Criticism (M = 1.27; SD = 0.69; p < 0.001). A relatively low
mean score reflects a defensive communication pattern or insufficient tolerance toward
constructive feedback. For future officers, the ability to accept fair criticism without emotional
reactivity is crucial for professional development, teamwork, and command adaptability. This
result suggests a need to cultivate reflective self-regulation and feedback acceptance skills,
core indicators of emotional inteligence and metacommunicative maturity.

Reaction to Unfair Criticism (M = 1.27; SD = 0.69; p < 0.01). An identical mean value for
unfair criticism reveals that the respondents’ communication response may not significantly
differentiate between just and unjust evaluative input. From a psychological standpoint, this
points to undifferentiated emotional response tendencies, implying a risk of
overgeneralization and communicative rigidity. In metacommunicative terms, future officers
require discursive flexibility and situational discernment to maintain composure and
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assertiveness in ambiguous or confrontational interactions. Response to Provocative or
Offensive Behavior (M = 2.53; SD = 1.40; p<0.01). This indicator demonstrates moderate
emotional resilience under interpersonal tension. Officers who can respond proportionally to
provocation exhibit better self-control and tactical communication, both vital for conflict
prevention and de-escalation. The relatively higher mean suggests a developing, though not
yet optimal, capacity for emotionally intelligent assertiveness. Ability to Make Requests to
Peers (M = 1.30; SD = 0.69; p<0.01). This skill represents initiative and social assertiveness
in horizontal (peer-to-peer) communication. The low mean value indicates challenges in
expressing needs or requests directly a pattern often linked to fear of rejection or hierarchical
inhibition. For metacommunicative competence, such skills are foundational to open, goal-
oriented dialogue and collective task coordination. Ability to Refuse Requests (“Say No”) (M =
1.89; SD = 0.89; p<0.01). This scale evaluates interpersonal boundaries and assertive self-
regulation. Moderate results suggest some ability to manage requests while preserving
interpersonal harmony. For officer training, developing the skill to decline tactfully is critical to
ethical decision-making and maintaining role clarity in command structures. Empathy and
Support Toward Others (M = 1.28; SD = 0.69; p<0.01). The low mean score indicates an
underdeveloped capacity for expressing empathic concern and supportive communication. In
leadership contexts, empathy serves as the basis for moral authority and trust-based
influence. This finding emphasizes the need for emotional intelligence training and
perspective-taking exercises in officer preparation. Acceptance of Empathy and Support (M =
1.27; SD = 0.69; p < 0.01). The almost identical value to the previous scale suggests
reciprocity deficits in emotional communication the ability to both give and receive support is
equally limited. This points to rigid interpersonal schemas or fear of vulnerability. Enhancing
interpersonal openness is essential for strengthening social cohesion and collective resilience
within military units. Initiating Communication (M = 1.30; SD = 0.68; p<0.01). This reflects
communicative proactivity the readiness to establish contact and start dialogue. The low
average reveals introverted or cautious tendencies in social approach behaviors. In
metacommunicative competence, initiative is the first step of contact regulation, which
facilitates operational teamwork and coordination under dynamic field conditions. Response
to Others’ Communication Initiatives (M = 1.37; SD = 0.65; p<0.01). Slightly higher than
initiating behavior, this suggests that cadets are more reactive than proactive communicators.
They tend to respond rather than initiate, indicating a receptive but passive communication
pattern. From a psychological standpoint, enhancing interactive symmetry balancing initiation
and response will support more fluid, cooperative dialogue.

Table-2

Role Tendencies: Submissive, Competent, and Aggressive Profiles

Submissive |[|[Reflects a tendency toward compliance and avoidance of confrontation; useful
(7.38) for discipline but may hinder independent decision-making.

Competent Indicates an emerging balance between assertiveness and empathy — an
(7.42) optimal communicative style for leadership and coordination.

Aggressive | Denotes an active, dominant interaction mode; while useful under command
(7.32) pressure, it requires emotional regulation to prevent authoritarian patterns.

From a metacommunicative perspective, the competent profile represents the most
adaptive equilibrium integrating empathy, assertiveness, and situational tact. The proximity of
all three means, however, implies internal tension between authoritarian control and
cooperative interaction, a typical developmental stage in professional military socialization.
Overall, the Mickelson scales demonstrate that future officers exhibit intermediate
metacommunicative competence: they possess the foundational skills for constructive
interaction but show limited differentiation between emotional stimuli (e.g., fair vs. unfair
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criticism) and modest levels of empathic reciprocity. The dominant Kolmogorov—Smirnov Z-
values (p=0.001) confirm statistically significant non-normal distributions indicative of
interindividual variation in communication maturity within the sample. Developing these
competencies requires, systematic training in self-regulation and emotional awareness,
structured feedback and reflection modules to improve reaction flexibility and group-based
role-play and communication simulation to enhance assertiveness, empathy, and verbal-
nonverbal synchrony.
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THE IMPACT OF PSYCHOLOGICAL FACTORS ON THE
DEVELOPMENT OF HYPERTENSION

Alimirzayev N.A
(Tashkent, Uzbekistan)

Abstract. Hypertension remains a leading cause of cardiovascular morbidity and
mortality worldwide. While traditional risk factors such as genetic predisposition, diet, and
obesity are well established, psychosocial influences have emerged as significant
contributors to hypertension risk. This review synthesizes evidence from epidemiological,
experimental, and naturalistic studies examining the roles of psychological traits, social
isolation, social support, and stress responsivity. Consistent findings highlight the detrimental
effects of anger suppression, chronic stress exposure, and low social support on blood
pressure regulation. Furthermore, exaggerated cardiovascular reactivity to stress, particularly
in the presence of persistent environmental demands, predicts hypertension onset and target
organ damage. These psychosocial pathways are mediated through sympathetic and
neuroendocrine activation and may be compounded by maladaptive health behaviors.
Incorporating psychosocial determinants into comprehensive models of hypertension is
essential for developing effective prevention and treatment strategies.

Keywords: hypertension, psychosocial factors, stress responsivity, social support,
anger suppression, cardiovascular risk.

AHHOMayus. ApmepuarbHas aunepmoHus ocmaémcs 00HUM U3 8edyu,ux ghakmopos
cepOeyHo-cocyoucmoli 3abonesaemocmu U cmepmHocmu 8 Mmupe. TpaduyuoHHbIe
akmopbl pucka, makue Kak 2eHemu4yeckas npeodpacriofioXXeHHOCmb, numaHue u
OXUPEHUe, XOpowo  U3y4yeHbl, OOHaKo 8cé€ bonbwee 6BHUMaHue yderngemcs
rnicuxocoyuarsnbHbiM acriekmam. B ob3ope rnpedcmaenieHbl 0aHHble 3rMudemMuosio2uyecKux,
3KCnepuMeHmarsbHbIX U Hamypasucmu4yeckux uccriedogaHul, MOCEAWEHHbIX B/USHUK
MCUX0JI02UHECKUX Xapakmepucmuk, coyuasibHOU U3osyuu, ypoeHs coyuarnsHoU rnoooepxxKu
U cmpecc-peakmueHocmu Ha pazsumue 2unepmoHuu. Haubonee ycmolidueble
pe3ynibmamabl ofly4eHbl 8 OMHOWeHUU nodasrneHusi 2Heea, XPOHUYecKo2o cmpecca U
HU3KO20 YpOBHS  coyuaribHoU nod0epx KU, Komopble c853aHbl C  08bILUEHUEM
apmepuanbHo20 0OaerneHus. [lcuxoghusuonoaudeckasi eaurieppeakmueHocmb Ha cmpecc
makxe accoyuupyemcsi C PUCKOM [OpaxeHusi opaaHos-MuweHel. Omu rnpouecchl
orocpedyromcesi akmueayuel cuMmnamuyeckol HepeHoU cucmeMbl U HelpO3IHOOKPUHHbIX
MexaHu3Mos, a makxe Hebria2onpusmHbIMU rnogedeH4YeckuMu chakmopamu. Heobxoduma
UHmMeepayusi rcuxocoyuarsbHbix 0emepMuHaHmos 8 rnamogbusuosiocudeckue mooesnu
aurnepmoHuu 05151 cogepuweHcmeo8aHusl rMpogunakmuKku u mepanuu.

Knroyeeble cnoea: 2urnepmoHusi,  ricuxocoyuasibHble  ¢hakmopbl, cmpecc-
peakmuesHOCMb, coyuaribHasi nododepxxka, nodaesrieHue eHesa, cepdeyHo-cocyoucmablil PUCK.

Introduction.

Hypertension, or high blood pressure, is one of the most widespread chronic conditions
worldwide, affecting millions of people across different age groups and socio-economic
backgrounds. According to the World Health Organization, hypertension is a leading risk
factor for cardiovascular diseases, stroke, kidney disorders, and premature mortality. Beyond
the physiological and genetic causes, modern research increasingly highlights the crucial role
of psychological and behavioral factors in the onset and progression of hypertension.

The pace of modern life, increased exposure to stressors, unhealthy lifestyle choices,
and emotional dysregulation have made psychological well-being a central determinant of
cardiovascular health. Chronic stress, anxiety, depression, and negative personality traits can
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directly influence blood pressure regulation through neuroendocrine and autonomic
mechanisms. At the same time, protective psychological resources such as emotional
intelligence, social support, and positive coping strategies have been shown to buffer against
hypertension risk. Moreover, health-related attitudes, personal motivation, and behavioral
habits shape individuals’ responses to medical advice, lifestyle changes, and adherence to
treatment plans. Therefore, understanding the interplay between psychological factors and
hypertension is essential for developing more effective prevention and intervention programs
that integrate both medical and psychological approaches. The main objective of this article is
to investigate the impact of psychological factors-including stress, depression, anxiety,
emotional intelligence, social support, attitudes, and motivation-on the development and
management of hypertension. In doing so, it aims to contribute to a holistic understanding of
the disease, moving beyond the purely biomedical model toward a biopsychosocial
perspective. Hypertension is among the most prevalent nhon-communicable diseases and a
central contributor to global cardiovascular disease burden. Traditional risk factors such as
genetic predisposition, diet, obesity, and sedentary lifestyle have long been recognized, yet
increasing evidence suggests that psychosocial influences are equally critical in the etiology
of elevated blood pressure. Psychological traits, social contexts, and stress-related
mechanisms interact dynamically with biological systems, shaping long-term cardiovascular
health outcomes.

Review. This review aims to synthesize the available evidence on psychosocial
determinants of hypertension. Special attention is given to methods of investigation,
psychological dispositions, the role of social isolation and support, and psychophysiological
stress responsivity. By integrating evidence from diverse methodological approaches, this
paper highlights the importance of considering psychosocial factors in pathophysiological
models of hypertension and in clinical practice.

Methods of Investigation. Research on psychosocial influences in hypertension has
employed multiple methodologies. Early studies relied on interviews and questionnaires
assessing psychological traits in hypertensive individuals, but produced inconsistent results,
in part due to the psychological distress linked to diagnosis awareness.

Modern investigations utilize three complementary strategies

1. Epidemiological studies — Prospective cohort designs assess large samples with
standardized measures of blood pressure and psychosocial variables, providing strong
evidence for associations though limited insight into mechanisms.

2. Experimental research — Laboratory-based studies measure cardiovascular and
neuroendocrine responses to behavioral stressors, offering mechanistic insights but often
limited by artificial stress paradigms.

3. Naturalistic monitoring — Ambulatory blood pressure monitoring allows real-time
assessment of cardiovascular activity during daily life, though confounded by physical
activity, posture, and diet.

An integrated methodological approach is required for a comprehensive understanding
of psychosocial contributions to hypertension.

Emotional Inteligence and Hypertension. Emotional intelligence (El) refers to the
capacity to recognize, understand, and regulate one’s own emotions, as well as to perceive
and appropriately respond to the emotions of others.

In recent years, El has attracted growing attention in medical and psychological
research due to its potential role as a protective factor against various stress-related
disorders, including hypertension. Individuals with high levels of emotional intelligence are
generally more capable of coping with psychological stressors in adaptive ways. They are
able to recognize early signs of stress, regulate negative emotions such as anger or anxiety,
and employ constructive coping strategies. This reduces the frequency and intensity of
stress-induced cardiovascular responses, thereby lowering the risk of developing sustained
hypertension.
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Emotional intelligence is closely related to social competence. Individuals with higher EI
are more likely to establish supportive social networks and maintain stable interpersonal
relationships. Empirical studies have demonstrated that strong social support mitigates stress
reactivity and contributes to lower daytime blood pressure. Conversely, poor emotional
regulation and weak interpersonal skills may lead to social isolation, which is associated with
increased cardiovascular risk.

Emotional intelligence also influences health-related behaviors. People with greater
emotional awareness and regulation skills are more motivated to adopt healthier lifestyles,
including regular physical activity, balanced nutrition, and avoidance of harmful habits such
as excessive alcohol consumption or smoking. Motivation to sustain health-promoting
behaviors, as an integral component of emotional and social intelligence, indirectly
contributes to the prevention of hypertension.

The protective role of emotional inteligence in cardiovascular health is thought to
operate through multiple mechanisms. These include reduced sympathetic nervous system
overactivation, lower cortisol secretion under stress, and enhanced parasympathetic
regulation. Over time, these mechanisms contribute to the stabilization of vascular tone,
reduced arterial stiffness, and lower allostatic load on the cardiovascular system.

Integrating the concept of emotional intelligence into hypertension research and clinical
practice provides valuable insights. Training programs aimed at improving emotional
awareness, self-regulation, and interpersonal communication may serve as effective
adjunctive strategies in the prevention and management of hypertension. Furthermore,
interventions that combine stress management with emotional inteligence training could
significantly enhance patient outcomes by targeting both psychological and physiological
aspects of the disease.

Psychological Characteristics and Hypertension. Several psychological traits have been
associated with elevated blood pressure, including anxiety, depressive tendencies, and social
inhibition. Among these, the most consistent findings pertain to anger and hostility,
particularly when anger expression is inhibited. Importantly, the influence of these traits
appears contingent upon environmental stressors.

Evidence indicates that anger suppression is especially detrimental under conditions of
chronic stress, such as occupational strain or adverse socioeconomic environments.
Experimental work with adolescents and young adults demonstrates that individuals who
inhibit anger exhibit exaggerated cardiovascular reactivity to stress tasks, especially when a
family history of hypertension is present. These findings highlight the interplay between
genetic predisposition, psychological traits, and environmental demands.

Social Isolation and Social Support. Social support serves as a protective resource in
coping with stress, while social isolation has been linked to increased cardiovascular
morbidity and premature mortality. Longitudinal studies consistently associate low social
support with elevated blood pressure, insulin resistance, and neuroendocrine dysregulation.
Laboratory studies demonstrate that individuals exposed to stress in the presence of
supportive companions exhibit reduced cardiovascular reactivity compared to those facing
stress alone. Similarly, ambulatory monitoring reveals that individuals with strong social
support networks maintain lower daytime heart rates, underscoring the buffering role of
supportive relationships.

Psychophysiological Stress Responsivity. Hypertension has been associated with
heightened cardiovascular reactivity to stress. This responsivity may reflect a recurring
physiological pattern that contributes to sustained increases in blood pressure. Although
prospective studies show mixed results, heightened stress reactivity has been linked to target
organ damage, including left ventricular hypertrophy and carotid atherosclerosis. Emerging
evidence suggests that the prognostic value of stress responsivity depends on environmental
context. Individuals with high reactivity who also experience frequent daily stressors are at
greatest risk. For example, longitudinal studies of school teachers found that stress
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responsivity predicted elevated blood pressure only when accompanied by persistent
occupational stress. These findings underscore the necessity of examining both intrinsic
physiological differences and contextual exposures.

Psychophysiological stress reactivity and hypertension. Research in the past several
decades has provided substantial evidence that psychological stress reactivity is closely
linked with the development and progression of hypertension. Stress reactivity generally
refers to the magnitude and pattern of physiological responses, particularly in the
cardiovascular and neuroendocrine systems, when an individual is exposed to environmental
or psychological challenges. Individuals with heightened stress responsivity demonstrate
exaggerated increases in blood pressure, heart rate, and sympathetic nervous system
activation during stress exposure.

1. Laboratory and Naturalistic Findings - Experimental studies conducted in laboratory
settings have consistently shown that individuals who exhibit greater cardiovascular
responses to standardized behavioral tasks-such as mental arithmetic, public speaking, or
conflict simulations-are more likely to present with higher resting blood pressure levels.
However, one limitation of laboratory findings is that such tasks may not fully reflect real-life
stressors. To address this, ambulatory monitoring techniques have been developed, allowing
for the assessment of cardiovascular activity in naturalistic conditions. Findings from
ambulatory studies indicate that individuals experiencing chronic exposure to daily stressors,
such as occupational strain or interpersonal conflict, often show sustained elevations in blood
pressure throughout the day.

2. Prognostic Significance - While acute cardiovascular reactivity itself is not harmful,
repeated activation of these responses over months or years can lead to long-term vascular
damage and sustained hypertension. Several longitudinal studies have attempted to assess
whether stress reactivity can predict the future onset of hypertension. Although the findings
are not entirely consistent, a number of investigations have shown that heightened
cardiovascular reactivity is associated with increased risk of elevated blood pressure, left
ventricular hypertrophy, and subclinical atherosclerosis. These results support the hypothesis
that stress-induced cardiovascular responses contribute to hypertension not as isolated
events but as cumulative physiological wear and tear.

3. The Role of Environmental Context - An important consideration in understanding
stress reactivity is that its prognostic significance may depend heavily on environmental
exposure. Two individuals may display similar reactivity under controlled laboratory
conditions; however, if one is regularly exposed to stressful work demands while the other
leads a relatively tranquil lifestyle, the long-term outcomes will differ substantially. Thus,
hypertension risk is most pronounced among individuals who combine both high intrinsic
reactivity and frequent exposure to stress-provoking situations. This perspective underscores
the importance of assessing not only individual differences in physiological reactivity but also
the social and occupational environments in which such individuals live.

4. Mechanistic Pathways - The biological pathways through which stress reactivity
influences hypertension include sustained sympathetic nervous system activation,
hypersecretion of catecholamines, dysregulation of the hypothalamic—pituitary—adrenal (HPA)
axis, and impairment of vascular endothelial function. Over time, these processes contribute
to increased vascular resistance, arterial stiffness, and left ventricular remodeling, all of which
play a central role in the pathophysiology of hypertension.

5. Clinical and Preventive Implications - The evidence linking stress reactivity and
hypertension suggests that clinical strategies should not be limited to pharmacological
treatment. Interventions aimed at reducing stress reactivity-including cognitive-behavioral
therapy, biofeedback, relaxation training, and mindfulness-based approaches may help
attenuate exaggerated cardiovascular responses. At the public health level, reducing
occupational stress, promoting supportive social environments, and encouraging adaptive
coping mechanisms may lower the overall burden of stress-induced hypertension.
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An Integrative Approach. Hypertension is fundamentally a disorder of vascular
regulation, but biological mechanisms alone cannot fully explain its onset or progression.
Genetic predisposition, heightened sympathetic nervous system activity, and neuroendocrine
dysregulation create a physiological background of wulnerability. However, these
mechanisms are significantly influenced by external psychosocial factors that either
exacerbate or mitigate their impact. For instance, heightened cardiovascular reactivity may
predispose certain individuals to hypertension, yet the manifestation of disease often
depends on environmental stressors. Psychological traits such as anxiety, depression,
hostility, and anger suppression play a pivotal role in hypertension development. Individuals
with these traits often demonstrate heightened cardiovascular reactivity when exposed to
stress. Importantly, these characteristics are not uniformly harmful but become clinically
significant when activated in threatening or challenging environments. Thus, psychological
predispositions interact with situational demands, leading to sustained stress responses that
accelerate hypertensive processes over time. Social factors constitute another essential layer
of the integrative model. Social support acts as a protective buffer, lowering blood pressure
responses during stress and promoting faster cardiovascular recovery. In contrast, social
isolation and lack of supportive networks are consistently associated with increased blood
pressure, insulin resistance, and heightened neuroendocrine activity. Moreover, chronic
exposure to adverse social conditions—such as low socioeconomic status, high work
demands, and interpersonal conflicts—magnifies the risk of sustained hypertension.
Psychosocial stress influences health not only directly but also through its effect on
behavioral patterns. Individuals under chronic stress are more likely to adopt maladaptive
coping mechanisms, including smoking, excessive alcohol intake, unhealthy diets, and
physical inactivity. These behaviors, in turn, contribute to obesity, metabolic syndrome, and
vascular damage, thereby reinforcing the hypertensive.

Needs and Motivation in Relation to Hypertension. The concepts of human needs and
motivation occupy a central role in understanding the psychological determinants of
hypertension. Needs represent the fundamental biological and psychological requirements
necessary for survival and well-being, while motivation refers to the internal driving force that
directs behavior toward satisfying these needs and achieving specific goals. Both are
significant in shaping health-related behaviors and, consequently, the risk of developing
hypertension.

Unmet basic biological needs—such as adequate sleep, rest, and proper nutrition—can
contribute to chronic stress, endocrine dysregulation, and increased cardiovascular strain.
Similarly, psychological needs, including the need for safety, belonging, and emotional
support, are equally important. When these needs are not satisfied, individuals are more
likely to experience heightened anxiety, frustration, and social isolation, all of which have
been associated with elevated blood pressure and increased hypertension risk.

Motivation plays a decisive role in adopting and maintaining health-promoting behaviors.
Individuals with strong intrinsic motivation to preserve their health are more likely to engage
in regular physical activity, practice stress management techniques, and adhere to dietary
guidelines, all of which are protective against hypertension. Conversely, low motivation or
maladaptive motivational patterns (e.g., prioritizing short-term comfort over long-term health)
may lead to sedentary lifestyles, unhealthy eating habits, and increased alcohol or tobacco
consumption. These behaviors significantly elevate cardiovascular risk.

Closely tied to needs and motivation are health-related attitudes. Individuals who value
and prioritize their health tend to demonstrate stronger motivation for preventive behavior,
whereas indifferent or negative attitudes may result in neglect of medical advice and delayed
treatment. Evidence suggests that positive health attitudes, reinforced by social and
emotional intelligence, are associated with better compliance with treatment regimens and
lower long-term hypertension risk. The relationship between needs, motivation, and
hypertension cannot be understood in isolation from environmental influences. For example,
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unmet needs in stressful occupational settings or unstable living conditions can diminish
motivation for healthy behavior and intensify maladaptive coping strategies, such as
overeating or substance use. In this way, environmental stress interacts with psychological
factors to exacerbate hypertension risk.

From a clinical perspective, interventions that target motivation—such as motivational
interviewing, goal-setting strategies, and psychoeducational programs—can significantly
improve patient engagement in lifestyle modification. Addressing unmet psychological needs
through social support systems, counseling, and stress management programs may further
reduce the burden of hypertension. Integrating motivational enhancement techniques into
hypertension prevention and treatment strategies could therefore provide substantial benefits
in improving both adherence and long-term outcomes.

Conclusion. The review of available literature clearly demonstrates that psychosocial
factors are not secondary or optional considerations in the pathogenesis of hypertension, but
rather play a central role alongside biological and lifestyle determinants. Psychological
characteristics such as anxiety, depression, anger suppression, and social inhibition
contribute directly to elevated blood pressure, especialy when combined with chronic
stressors in daily life. These traits not only influence cardiovascular reactivity but also affect
the ways in which individuals cope with adversity, further amplifying their vulnerability. Social
context emerges as another critical determinant. Strong social support has been shown to
buffer the adverse effects of stress, reducing both blood pressure levels and heart rate, while
social isolation is consistently linked to increased cardiovascular morbidity, metabolic
dysfunction, and premature mortality. The protective role of supportive relationships
underscores the importance of psychosocial well-being in cardiovascular health promotion.
Moreover, evidence regarding psychophysiological stress responsivity suggests that
heightened cardiovascular reactions to stress are not benign short-term phenomena, but
may, when repeated over years, contribute to sustained hypertension and target organ
damage such as left ventricular hypertrophy and atherosclerosis. Importantly, the prognostic
significance of stress reactivity appears to depend on environmental exposure: individuals
with both high reactivity and frequent exposure to stressful environments are at greatest risk.
This highlights the need for integrative models that consider both individual predispositions
and environmental demands. Taken together, the findings point toward a multidimensional
model of hypertension, in which psychosocial determinants interact with biological pathways
and behavioral habits. These interactions are mediated through the sympathetic nervous
system, neuroendocrine responses, and lifestyle patterns such as alcohol consumption, diet,
and physical activity. The implications for prevention and treatment are profound. Traditional
medical approaches focusing solely on pharmacological interventions are insufficient if
psychosocial contributors are neglected. Interventions such as stress management training,
cognitive-behavioral therapy, psycho-educational programs, and the promotion of social
support systems should be incorporated into hypertension prevention and treatment
strategies. Such integrative approaches are likely to produce more sustainable outcomes by
addressing both the physiological and psychosocial dimensions of health. Future research
should aim to refine the measurement of psychosocial stressors, explore gene—environment
interactions, and test the effectiveness of combined medical and psychosocial interventions.
Ultimately, acknowledging and addressing the psychosocial determinants of hypertension is
essential for reducing the global burden of this widespread condition and improving quality of
life for millions of individuals worldwide.
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ART THERAPY IN PATIENTS WITH PARANOID SCHIZOPHRENIA

Babarakhimova S.B.
(Tashkent, Uzbekistan)

Annotation. The article presents the results of studies on the optimization of
psychotherapy in patients with paranoid schizophrenia with comorbid eating disorders. Art
therapy for anxiety and depression and digestive disorders in patients on the schizophrenic
spectrum improved the quality of life and adaptive potential of the individual.

Keywords: quality of life, adaptive potential, art therapy, paranoid schizophrenia, eating
disorders, gender differences.

AHHOmMauyusi. B cmambe npusodsimcsi pesyrismamael uccriedogaHul onmumu3dayuu
rncuxomepanuu y 607bHbIX napaHoUuOHoU wu3ogpeHuel ¢ KOMOPOUOHbIMU HapyweHUsMU
nuwieeo2o rnoeedeHuUsi. Apm-mepanusi  MmMpPeBoXHO-0ernpeccusHbIX CcOCMOSHUU U
oucecmueHbIX HapyweHul y rnayueHmos WwWu3oppeHu4ecKkoao criekmpa yrydwarna
Kayecmeo XU3HU u adarnmauyuoHHbIU nomeHuyuarn qu4yHocmu.

Knroyeebie crnioga: kayecmeo Xu3Hu, adarnmauyuoHHbIU nomeHyuarsn, apm-mepanus,
napaHoudHasi Wu3ogpeHusi, paccmpoulcmea nuueso2o rnosedeHusi, 2eHOepHbIe pasruyus.

Relevance. In recent decades, there has been a rapid increase in the number of
patients with eating disorders. The need to study eating disorders in patients with paranoid
schizophrenia is due to the peculiarity of this phenomenon, in the pathogenesis of which
polymodal risk factors play a role and is one of the most important tasks of theoretical and
practical healthcare [1,3,7,14]. There are very few works in the scientific world studying
eating disorders and restrictive behavior in schizophrenic patients, and they mainly
investigate the clinical manifestations of this phenomenon, without focusing on gender and
age aspects and gender characteristics [2,6,9,12,15]. The effectiveness of psychotherapeutic
intervention in patients with paranoid schizophrenia and comorbid eating disorders is still a
controversial issue in clinical and medical psychology [4,5,8,11]. Art therapy for anxiety-
depressive states and digestive disorders in schizophrenic spectrum patients improved the
guality of life and the adaptive potential of the individual [10,13].

The purpose of the study: to analyze the experience of using art therapy in patients with
paranoid schizophrenia, comorbid with eating disorders in order to optimize psychotherapy
and improve the quality of life.

Research materials and methods: The study included 65 patients with paranoid
schizophrenia who were undergoing inpatient treatment in a psychiatric hospital. There were
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39 female patients and 26 men with eating disorders among them. Clinical,
psychopathological and catamnestic research methods were used in the course of the study.
The Calgary Scale and the Eating Attitude Test (EAT-40) were used for psychometric
methods. All the examined patients underwent psychocorrective work in the form of group art
therapy sessions (coloring with watercolor paints, stencils, applications with grains of rice,
buckwheat, masha, beans, lentils) in combination with rational psychotherapy and music
therapy.

Results of the study: of the 65 patients examined, 62.8% were diagnosed with
paranoid schizophrenia with a continuous type of course F-20.00, 37.2% of the examined had
paranoid schizophrenia with an episodic type of course F-20.01.

In the main group of patients with paranoid schizophrenia, the continuous type of the
disease prevails, which occurs in 62.8% of patients (F-20.00). This indicates the chronic
nature of the disease, in which psychopathological symptoms such as delusions and
hallucinations are present for a long time with minimal remissions. Such patients, as a rule,
have a more stable but severe course of the disease, with constant or almost constant
psychotic symptoms, which requires long-term treatment and rehabilitation. In contrast,
37.2% of patients have an episodic type of course (F-20.01), in which psychoses manifest
themselves episodically, and long periods of remission may occur between exacerbations.
This allows patients to lead a more normal lifestyle during inter-onset periods, but in case of
relapses, repeated treatment is required.

Diagnosis of paranoid schizophrenia is based on a comprehensive assessment of
clinical symptoms, medical history, and psychiatric examination. Important criteria for
diagnosis are the presence of paranoid delusions and hallucinations, as well as the nature of
the course of the disease, which may be episodic or continuous. The episodic course is
characterized by relapses of psychosis, with intervals between them, while the continuous
course implies constant or almost constant symptoms, which leads to a significant
deterioration in the quality of life of patients. Diagnosis also includes the use of
neuropsychological tests and laboratory tests aimed at excluding other diseases with a
similar clinical picture.

In the main group of patients with paranoid schizophrenia, depression is expressed in
various degrees of severity. Mild depression is observed in 35.4% of patients, indicating
moderate symptoms such as decreased mood and apathy, but patients retain the ability to
perform daily tasks. Average depression occurs in 53.8% of patients, which indicates
significant emotional stress, decreased interest in life, and sleep and appetite disorders.
Severe depression is diagnosed in 10.8% of patients, which indicates severe symptoms such
as feelings of hopelessness and suicidal thoughts, which requires more intensive and
comprehensive therapy. These data emphasize that there is a high prevalence of depression
in the main group, which requires consideration in clinical practice and the appointment of
appropriate treatment. Moderate depression is the most common among patients, which can
significantly impair their quality of life and requires a comprehensive approach, including
antidepressant therapy.

The eating behavior of patients in the main and control groups was studied for
gualitative or quantitative reduction of the dietary intake consumed by patients in the initial
period of schizophrenia - restrictive eating behavior and its interrelationships with the
psychopathological experiences of patients. The following types of eating behavior were
identified according to the degree and motives of self-restriction in nutrition:

1. Habitual eating behavior for the patient, which has not changed with the onset of the
disease, referred to as normal eating behavior.

2. Restrictive eating behavior, with the following types of motivations: 1. dysmorphic
delusional; 2. hypochondriacal delusional; 3. anorectic.

In the main group of patients with paranoid schizophrenia with deviant eating behavior,
the distribution of types of eating behavior is as follows:
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e Absence of an initial period (35.4%): In 35.4% of patients, there is no clearly defined
initial period, which means that in these patients, eating behavior immediately takes on a
deviant form, without normal development or precursors. This may indicate a more acute and
rapid manifestation of eating disorders, which is often observed in the context of mental
illnesses such as paranoid schizophrenia. This requires special attention to early signs of
behavioral deviation in order to prevent further deterioration of the condition.

¢ Normal eating behavior (32.3%): 32.3% of patients maintain normal eating behavior,
which indicates that despite the presence of schizophrenia, these patients do not exhibit
deviant eating disorders. This may be due to the control of the disease, for example, in the
case of milder forms of the disease or more successful therapy. However, this behavior can
be unstable and vary depending on the stage of the disease or psychotic episodes.

e Delusional dysmorphomanic eating behavior (13.8%): 13.8% of patients exhibit
delusional dysmorphomanic eating behavior, which includes experiences related to changes
in body perception, including excessive concern about body shape or size. This behavior can
be combined with schizophrenic perception disorders, where the patient may believe that his
body looks abnormal, and therefore avoids food or takes other measures to correct his
appearance, despite the absence of objective problems with the body.

e Delusional hypochondriacal eating behavior (10.8%): 10.8% of patients have
delusional hypochondriacal eating behavior, which is associated with insurmountable fears
about diseases caused by nutrition or possible infections. These patients may avoid food or
severely restrict their diet due to excessive health concerns. This behavior can also worsen
the patient's condition, contributing to increased symptoms of depression and anxiety.

e Anorexic eating behavior (7.69%): 7.69% of patients have anorexic eating behavior,
which is manifested in the refusal of food and the desire to lose weight. This may be due to
abnormal food intake control, decreased appetite, and a desire to maintain low body weight,
which is especially common in cases of severe mental disorders such as schizophrenia.
Patients may strive for an idealized, unrealistic view of their body and food, which leads to
extreme restriction of food intake.

The data show that in the main group of patients, a significant part of the examined
patients have eating disorders. This confirms the importance of an integrated approach in the
treatment of patients aimed at correcting the psychopathological and behavioral aspects of
the disease. It is especially important that treatment is aimed at eliminating or minimizing
psychoses and their impact on patient behavior.

After group sessions of art therapy, there was a significant decrease in the severity of
depressive pathology and a reduction in eating disorders. These studies make it possible to
optimize an integrated approach to the treatment of digestive disorders in patients with
paranoid schizophrenia, reduce the number of hospitalizations, prolong remission periods
and prevent possible somatic complications.

Conclusions: thus, the results of research on the optimization of psychotherapy in
patients with paranoid schizophrenia with comorbid eating disorders obtained during the
study contribute to improving the provision of psychocorrective care to schizophrenic
patients. Art therapy for anxiety-depressive states and digestive disorders in schizophrenic
spectrum patients improved the quality of life and adaptive potential of the individual,
rehabilitated patients with eating disorders, reduced the number of hospitalizations and
maximized the period of remission.
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MECHANISMS FOR DEVELOPING EMOTIONAL INTELLIGENCE IN
THE PROFESSIONAL ACTIVITY OF PREVENTIVE INSPECTORS

Berdiyeva R.Sh.
(Bukhara, Uzbekistan)

Annotation. This article analyzes the psychological mechanisms for developing
emotional intelligence in the professional activities of prevention inspectors. Emotional
intelligence is presented as a key factor ensuring professional success, stress management,
and constructive communication within law enforcement work.
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The work of prevention inspectors requires strong emotional stability, empathy, and the
ability to regulate emotions when interacting with citizens from various social backgrounds.
Enhancing emotional intelligence is thus a critical component of improving their professional
competence and psychological resilience.

Keywords: emotional intelligence, professional activity, prevention inspector, stress,
empathy, psychological correction, resilience.

AHHOmauyusi. B cmambe paccmampusaromcs —rcuxosioeudeckue MexaHU3Mbl
passumusi  3MOUUOHalIbHO20 UHMersrisiekma 8 [pogheccuoHanbHou OesmeribHocmu
UHCekmopoes rnpoguiakmuku. 3MOYUOHarbHbIU UHMesiiekm rpedcmasrieH Kak ¢pakmop
npogeccuoHarnbHOU aghghekmusHOCMU, ycmou4yueocmu K cmpeccy U hopmMuposaHusi
Kyrnbmypbl 0bweHusi 8 rnpagooxpaHumersibHou cpede.

CospemeHHasi 0esimesibHOCMb UHCeKmMopos rnpogunakmuku mpebyem 6bICOKOU
3MOUUOHarnbHOU ycmouyusocmu, aMiamuu U yMeHUsl yrnpaernsme C8OUMU 3MOUUSMU pu
g83aumodelicmauu € pasfiu4yHbIMU Kamea2opusiMu 2paxodaH. Pazsumue smoyuoHarbHO20
UHmMesnekma  paccMampueaemcsi  Kak  K/w4Yegoe  HarpaerieHue  rosblWeHUs
rpogheccuoHasibHoU KoMrnemeHmMHocmu compyOHUKO8 cucmembl Mpoguiakmuku.

Knroyveenie crnoea: 3MOUUOHarbHbIU UHmMesisiekm, rnpogheccuoHarbHasi
dessmesibHOCMb, UHCMEKMop  npoguiiakmuku, cmpecc, 3mMmramusi, camope2ynsayus,
[CUXOKOPPEKUUSI.

Today globalization during society of life all in the fields human factor role increasing
Especially social security and of offenses prevent to take in the field activity driver prevention
inspectors professional efficiency, their personal psychological readiness and emotional to
stability directly related. Prevention inspectors every day different social layer
representatives, conflict individuals, spiritual pressure under citizens with in communication
They will be. So complicated and stressful under the circumstances impartiality save,
situation right evaluation, emotions management and humanitarian approach manifestation to
grow for high level emotional intellect This is a necessary skill. person's their feelings
recognizing to take, to manage, to other of people feelings understanding and in
communication effective strategies choose to take is the ability.

Uzbekistan Decree of the Republic of Uzbekistan No. PF-4947 dated February 7, 2017
with approved " Actions" strategy" human interests protection to do , the right protection to do
system modernization to do and of employees spiritual and moral and psychological
readiness reinforcement current from tasks one as Also, Resolution No. PQ-4235 of March
19, 2019 with internal affairs organs activity improvement, prevention professional training of
inspectors increase and psychological support system reinforcement issues separately
emphasizing passed . This documents emotional intellect to develop only individual virtue
not, maybe state safety and social stability for important psychological factor as confession
will. Therefore this topic national security policy, legal culture and human resources
management with integral related scientific is the direction.

Prevention inspector's professional activity psychological in terms of complicated
system It is a constant stress, social contradictions, strong emotional pressure and
responsibility with is described. Therefore last for in years internal affairs in the system of
employees spiritual status strengthening , professional burnout syndrome prevent to take,
stress management skills to develop separately attention Uzbekistan Republic Internal affairs
ministry "Psychological" approved in 2020 by service activity improvement employees in the
"concept " emotional intellect develop service culture inseparable part as confession This
approach psychological stability, social empathy and professional discipline combined
complex the system shapes .

Also, Uzbekistan Republic Presidential Decree No. PQ-357 of August 4, 2022 with
approved “Internal affairs organs in the system personnel qualification increase and again
preparation concept’ also every one prevention inspector's not only legal , maybe
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psychological competence develop necessity record In this process emotional intellect
employee oneself management , stress endurance, determination acceptance in doing
emotional balance and social communication culture determinant main indicator as
manifestation Therefore , prevention in the system emotional intellect develop mechanisms
deep analysis to do and them to practice current to grow today's on the day scientific and
practical relevance profession is doing .

Subject relevance see more maybe emotional intellect level high was prevention
inspectors social conflicts quiet road with can resolve conflict in cases oneself catch knows
and citizens with in communication humanitarianism principles This is based on Uzbekistan
Republic of Kazakhstan, adopted on December 29, 2021 made " Inner" affairs organs " about
" In the law designated main The goal is for citizens right and freedoms protection to do ,
public safety provision and in society confidence environment create requirements full
suitable In this sense , this research results prevention inspectors professional activity further
humanitarian , psychological in terms of thorough and social in terms of stable to do service
does .

This topic according to Uzbekistan of scientists research mainly person's professional
and emotional development to the processes In particular , VM Karimova has dedicated her “
Professional activity " psychology " human labor in the process passing psychological
situations , stress factors and them management mechanisms deep analysis The scientist in
my opinion , professional success only knowledge and to skills not , but feelings to control
oneself analysis to do and social adaptation It also depends on the abilities of the students.
Z.M.Nishonova and person's emotional stability and social adaptation mechanisms learn and
feel them understanding and management process of professional stability basis that it is
emphasized by M. Tokhtakho'jayev student and young of experts professional in growth
psychological culture and emotional competence importance open given by Z. Uralboyev and
the right protection doer system of employees professional work stress, conflict and
psychological pressure of the circumstances prevent in receiving emotional of intellect role
about practical recommendations This local sources based on to say maybe emotional
intellect develop issue Uzbekistan psychology at school practical direction as is taking shape
CIS scientists in his works this issue is more person's internal psychic structures, emotional
stability and social communication processes unit as interpretation LS Vygotsky cultural-
historical concept human of the psyche in development social of the environment solution
doer role based on According to him , they are human social activity with closely related to be
, them management cultural mastery is the result of A.N. Leontiev person of activity
motivational structure analysis so emotional processes meaning with tied up — this current
emotional intellect theories cognitive is the root of . EG Eydemiller and A. Ya. Varga family
and professional stress management according to theoretical models working came out they
are of employees emotional balance in recovery psychotherapeutic approaches efficiency TA
Gurko and professional in activity emotional fatigue syndrome and empathy level between
each other connection learned , emotional intellect psychological prevention tool as This
research, especially prevention inspectors emotional pressure under work features in
understanding theoretical basis creates .

World scientists scientific works and emotional intellect the concept of universal
psychological category to the level take P. Salovey and J.Mayer were the first to be emotional
intellect human own and others ' feelings understand , manage and them social to goals
direction ability as interpretation D. Goleman is the concept to practice implementation to him
professional success , leadership and to stress of tolerance main factor as According to him ,
emotional intellect more important than a person 's IQ to be possible . By R. Bar-On working
issued in the model and emotional-intellectual development social stability, empathy, stress
against immunity and communicative culture with directly related that is emphasized. A.
Bandura social study theory of the individual emotional reactions of those around behavior
observation through study to the idea Also based on the Mayer—Salovey—Caruso tests
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through emotional intellect empirical measurement methods working issued they are current
time psychodiagnostic in practice wide is used.

the analysis results according to all scientists in my opinion general idea from that
consists of: emotional intellect is human personal maturity, professionalism efficiency and
social adaptation provider complicated psychological mechanism. Especially prevention
inspectors such as high stressful professions representatives for this quality of professional
success key is considered. The refore this research general theoretical the basis by
designating gives and Uzbekistan under the circumstances them to practice implementation
to grow the necessity shows.

Emotional intellect the concept was first introduced by P. Salovey and J. Mayer scientific
into circulation included D. Goleman called it human personal and professional success
determinant main indicator as interpretation Prevention inspector's activity many in cases
stressful situations, acute social communication, offense cases and conflict processes with
related happened because of it emotional intellect high at the level to be This ability is
necessary. to the inspector own feelings to manage, the situation impartial assessment,
citizens emotional status right understanding and right communication the way choice
opportunity gives.

Emotional intellect develop mechanisms following main to components relies on :
emotional understanding , emotional management , emotional expression , motivation and
empathy . Practical in terms of this mechanisms develop for psychological training, stress
management techniques, empathy exercises and communicative competence increasing
roller games effective is considered . Observations this shows that high emotional to the
intellect has inspectors conflict in situations patient, calm and social in terms of constructive
solutions they choose.

Research in the process | how many prevention inspectors with conversations take
went. Their in my opinion, practical in activity emotional burnout, high responsibility and
human to the factor permanent attention necessity spiritual pressure Therefore, they express
their feelings management skill their professional efficiency increasing important
psychological tool to be service does. Experimental training " Stress" during management”,
“‘Emotional balance recovery’, “Empathy and communication culture " topics held trainings
positive results gave. The participants oneself assessment and in communication confidence
level increased, conflict in cases oneself catch to know ability strengthened.

Professional psychology point from the point of view when considered, prevention
inspector in the activity emotional intellect develop not only personal efficiency, but also
collective the environment improvement, leader and colleagues in the middle healthy
psychological climate create This approach also allows social security system humanity and
justice principles suitable accordingly to develop service does.

Transferred scientific analysis and empirical observations this shows that prevention
inspector's professional activity high at the level emotional loading and psychological
responsibility with separated It costs. Every day conflict situations, various in character
individuals with communication, stressful situations and social pressure under work human
spiritual to stability directly impact shows. This point of view visually, emotionally intellect
prevention inspector of the person main psychological support from mechanisms one as
manifestation It will be. He will be the employee. their feelings management, social balance
caring, empathetic communication installation and professional responsibility effective to
perform opportunity gives. Emotional intellect developed inspector own in the activity
humanity, patience and compromise qualities priority holds.

Research results this proved that emotional of intellect main components — their
feelings understand them management, of others emotional status understanding and this
knowledge social for purposes by hand to take — prevention inspector's professional
efficiency directly increases. Emotional of intellect development employee to stress
endurance, determination acceptance in doing emotional stability , communication flexibility
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and social trust strengthens . Especially social conflicts solution to grow in the process such
employees situation deep analysis did without , to feelings without giving , human interests
into account received without right road holds.

Uzbekistan In the Republic last in years acceptance made row regulatory and legal
documents , in particular , Decree No. PF-4947 dated February 7, 2017, Resolution No. PQ-
4235 dated March 19, 2019 , Internal Affairs Decree No. 15, 2020 affairs ministry orders and
Resolutions No. PQ-357 of August 4, 2022 this in the direction important political-legal basis
to be service This is in documents internal affairs organs professional competence of
employees increase , psychological services strengthening , staff spiritual status constant
monitoring and to stress tolerance develop measures This process is, in fact, emotional. of
intellect development mechanisms to practice implementation of reaching state level in this
respect, prevention inspectors professional readiness only legal knowledge with not, maybe
psychological culture, communication ethics and emotional stability based on formation
necessary.

Scientific analyses this shows that emotional intellect develop process continuous
psychological influence, self- analysis to do, reflection and training requires activity.
Especially, like Goleman, Mayer, Bar- On researchers scientific approaches this shows that
man own emotions to manage learned gradually , it only professional in activity not , maybe
interpersonal success in relationships too Therefore , prevention inspectors for emotional
intellect develop according to special training programs working exit , oneself analysis to do
training , stress management techniques , empathy and communicative to culture circle
seminars current to grow necessary . Such an approach not only the individual health of the
employee, but also whole of the team socio-psychological to the climate positive impact
shows.

Final conclusion as to say possibly , prevention inspectors emotional intellect level their
professional success , team inside balance , citizens relatively humanitarianism approach
and social trust provider important is a factor . Emotional intellect not only individual virtue,
but also whole the right protection to do system humanitarian and modern to the direction in
passing strategic psychological is a resource. Therefore, internal affairs in the system
psychological service activity expansion, emotional intellect measurement and develop
mechanisms systematic on the road to put in our country social security and citizenship
harmony reinforcement important factor as confession to be necessary.
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PSYCHOLOGICAL SUPPORT FOR MENTAL HEALTH DURING
ONCOLOGICAL ILLNESS IN WOMEN: A CLINICAL ANALYSIS USING
BREAST CANCER AS A CASE EXAMPLE

Dilshodova M.R.
(Tashkent, Uzbekistan)

Abstract. This clinical analysis explores the importance of psychological support for
mental health in women undergoing oncological treatment, using breast cancer as a case
study. It reviews the impact of psychological interventions such as cognitive-behavioral
therapy, psychoeducation, and peer support on reducing anxiety, depression, and improving
quality of life. The article highlights the challenges in integrating psychosocial care into
oncology practice and emphasizes the need for personalized and early psychological support
to enhance treatment adherence and overall patient well-being.

Keywords: breast cancer, psychological support, mental health, oncological illness,
cognitive-behavioral therapy, quality of life, psychoeducation, peer support.

AHHOmMauyus. [JaHHbIlU KAUHUYECKUU aHasiu3 rnocesiu,éH 8axHOCMU Mcuxooa2uyeckol
MoOOEPKKU MCUXUHYECKO20 300p08bS XEHWUH, MPOX00AUWUX /IeYeHUE OMmM OHKO/102UYECKUX
3abonesaHull, Ha Trpumepe paka MOI04YHOU xxenesbl. Paccmampueaemcs enusHuUe
MCUXO/I02UYECKUX 8MewamesibCme, makux KakK KO2HUMUBHO-rogedeHYecKkass meparius,
rncuxoobpasosaHue u nod0epxKa CBEPCMHUKO8, Ha CHUXEHUE mpPesoXHocmu, dernpeccuu u
ynydqweHue kKadecmea xu3Hu. Cmambsi rnod4yépkueaem rpobrnembl UHMezpauyuu
rcuxocoyuasbHOU  MOMOWU 8  OHKOJI02UYECKYK  Mpakmuky U  Heobxodumocmb
epcoHanu3uposaHHoU U paHHelU rcuxonoaudeckol noddepxXKu Onsi  oebIWeHUs
cobnrodeHus nedyeHus u obwezo brazonosyyusi nayueHmos.

Knroyeebie crioea: pak MOJIOYHOU )Keresbl, ricuxosioeudeckass noooepixka,
rcuxudeckoe 300poebe, OHKoroau4yeckoe 3aboriegaHue, KO2HUMUBHO-rogedeHyecKasl
mepanusi, Ka4ecmeo XU3HU, rcuxoobpa3oeaHue, Nod0epxKka ceepCMHUKOS.

Introduction.

Cancer is not only a physical iliness—it is a deeply psychological and social experience,
particularly for women. Among oncological diseases, breast cancer stands as the most
common malignancy affecting women worldwide. While advancements in diagnosis and
treatment have improved survival rates, many women continue to experience significant
psychological distress throughout their illness trajectory. Anxiety, depression, fear of
recurrence, body image disturbances, and feelings of social isolation are frequently reported
among breast cancer patients, even after completion of treatment. The psychological burden
associated with cancer can adversely affect treatment adherence, quality of life, and overall
clinical outcomes. In this context, psychological support becomes an essential component of
comprehensive cancer care. Mental health interventions—including cognitive-behavioral
therapy (CBT), psychoeducation, stress management, and peer support—have shown
promising results in helping patients cope with the psychological and emotional toll of the
disease. These interventions do not merely alleviate symptoms of distress; they also enhance
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resilience, foster social connections, and improve patients’ overall well-being. This paper
aims to explore the importance of psychological support in maintaining mental health among
women with oncological illnesses, with a specific focus on breast cancer. Breast cancer is
used as a clinical case example to examine the effectiveness of various psychological
interventions, their impact on patient-reported outcomes, and their potential role in improving
both mental health and medical treatment adherence. In doing so, the study highlights the
need to integrate psychosocial care into standard oncological treatment protocols, especially
for women whose psychosocial needs are often underrecognized or undertreated.

Literature Review.

Research consistently shows that breast cancer patients experience a high prevalence
of psychological distress. According to Linden et al. (2012), anxiety and depression affect up
to 40% of women during and after treatment. The psychological symptoms are often
multifactorial, stemming from fear of mortality, changes in body image, treatment side effects,
and disruptions to daily life and social roles. Psychological support interventions have been
widely studied for their efficacy in improving mental health outcomes. Cognitive-behavioral
therapy (CBT) has demonstrated significant reductions in symptoms of anxiety and
depression in breast cancer patients (Tatrow & Montgomery, 2006). Psychoeducational
programs help patients understand their illness and treatment, which reduces uncertainty and
enhances coping skills (Faller et al., 2013). Peer support groups offer emotional sharing and
reduce feelings of isolation, fostering social connectedness and mutual encouragement
(Chow, Chan, & Chan, 2023). Moreover, psychological support is linked to better treatment
adherence and improved quality of life. Patients with strong psychosocial support are more
likely to attend appointments, follow medical recommendations, and engage in health-
promoting behaviors (McGregor & Antoni, 2009). Some studies also suggest that
psychological well-being may positively influence immune function, potentially affecting
disease progression (Hall et al., 2018). Despite the documented benefits, psychosocial care
remains underutilized in oncology settings, partly due to lack of resources, awareness, and
standardized protocols (Jassim & Whitford, 2014).

Clinical Analysis: Psychological Impact of Breast Cancer

Breast cancer diagnosis and treatment often result in significant psychological distress
for affected women. The emotional responses can vary widely, encompassing feelings of
shock, denial, fear, anxiety, and depression. Many patients report concerns about body
image due to surgery or treatment side effects, such as hair loss and scarring, which can
adversely affect self-esteem and identity. Additionally, uncertainty about prognosis and fear
of cancer recurrence contribute to chronic stress. Studies indicate that up to 50% of breast
cancer patients experience clinically significant levels of depression and anxiety during their
illness. These psychological burdens can negatively impact treatment adherence, quality of
life, and even physical health outcomes. The social stigma and isolation that some patients
feel further exacerbate mental health challenges. Overall, understanding the psychological
impact of breast cancer is crucial for providing comprehensive care that addresses not only
the physical but also the emotional well-being of patients

Importance of Psychological Support

Psychological support is an essential component in the comprehensive treatment of
women diagnosed with breast cancer. The diagnosis of cancer is often perceived as a life-
altering event, provoking intense emotional reactions such as fear, sadness, anger, and
uncertainty. These feelings can disrupt daily functioning, social relationships, and the ability
to cope with medical treatments.

Reduction of Emotional Distress: Psychological interventions aim to alleviate emotional
distress by providing patients with coping strategies tailored to their individual needs.
Techniques such as cognitive-behavioral therapy (CBT) help patients reframe negative
thoughts, reduce catastrophic thinking, and develop healthier emotional responses. This
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support decreases symptoms of anxiety, depression, and post-traumatic stress disorder
(PTSD), which are common in oncology patients.

Improvement in Treatment Adherence: Emotional well-being is closely linked to
treatment compliance. Patients struggling with depression or anxiety may find it difficult to
follow complex medication regimens or attend regular medical appointments. Psychological
support improves motivation, helping patients stay engaged with their treatment plans, thus
enhancing overall prognosis.

Enhancement of Social Support Networks: Support groups and counseling sessions
foster a sense of community and belonging, reducing feelings of isolation. Sharing
experiences with others facing similar challenges provides emotional validation and
encouragement, which are critical for mental resilience during prolonged treatments.

Addressing Body Image and Self-Esteem Issues:

Breast cancer treatments often involve surgeries such as mastectomy, which can alter a
woman’s body image and self-perception. Psychological support helps patients process
these changes, accept their new bodies, and rebuild self-esteem. This emotional adjustment
is crucial for long-term mental health.

Facilitating Communication:

Mental health professionals assist patients and their families in communicating
effectively about fears, treatment decisions, and expectations. Open communication reduces
misunderstandings, supports shared decision-making, and fosters stronger therapeutic
alliances.

Integration into Multidisciplinary Care:

Incorporating psychological care within oncology teams ensures a holistic treatment
approach. Mental health screenings, early interventions, and ongoing psychological support
can be seamlessly integrated into routine cancer care, improving patient satisfaction and
clinical outcomes.

In summary, psychological support not only improves mental health outcomes but also
enhances physical health, treatment effectiveness, and quality of life for women undergoing
breast cancer treatment. It is imperative that healthcare providers recognize the
psychological dimensions of cancer care and allocate adequate resources to address these
needs.

Integrated Care Models

Integrated care models represent a comprehensive and patient-centered approach to
healthcare, particularly crucial for chronic and complex illnesses such as breast cancer. The
fundamental principle behind these models is to bridge the gap between physical and mental
health services, ensuring that patients receive seamless and coordinated care that addresses
all aspects of their health.

Multidisciplinary Teams

Integrated care relies heavily on multidisciplinary teams that include oncologists,
psychiatrists, psychologists, nurses, social workers, nutritionists, and rehabilitation
specialists. These professionals collaborate regularly, sharing information and jointly
developing treatment plans that consider the physical, psychological, and social needs of the
patient. Such teamwork helps in early identification of psychological issues and facilitates
timely interventions.

Screening and Assessment

Routine mental health screening is a cornerstone of integrated care. Patients
undergoing cancer treatment are systematically evaluated for signs of anxiety, depression,
post-traumatic stress, and cognitive impairments. Tools such as the Hospital Anxiety and
Depression Scale (HADS) or Patient Health Questionnaire (PHQ-9) are commonly used.
Early detection through screening allows healthcare providers to offer appropriate
psychological therapies before mental health problems become severe.
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Psycho-Oncology Services

Psycho-oncology is a specialized field that integrates psychological principles into
oncology care. It involves providing counseling, psychotherapy, stress management, and
education specifically tailored to cancer patients. Psycho-oncology services within integrated
care models work to improve emotional adjustment, reduce distress, and support patients
and families throughout the cancer journey.

Coordinated Care Pathways

Integrated care includes structured care pathways that guide patients from diagnosis,
through treatment, rehabilitation, survivorship, and if necessary, palliative care. These
pathways ensure continuity of care, preventing patients from feeling lost between different
specialists and services. Coordination is maintained through case managers or care
coordinators who monitor patient progress and facilitate communication among healthcare
providers.

Use of Technology

Modern integrated care models increasingly incorporate telemedicine and digital health
tools. These technologies enable remote psychological support, virtual counseling sessions,
symptom monitoring apps, and patient education platforms. Telepsychiatry, for example, can
overcome geographic barriers and improve access to mental health services for breast
cancer patients living in rural or underserved areas.

Benefits of Integrated Care

elmproved Patient Outcomes: Addressing psychological and physical health
simultaneously leads to better treatment adherence, fewer complications, and improved
survival rates.

eEnhanced Quality of Life: Emotional well-being support reduces distress, helping
patients maintain social roles and improve overall life satisfaction.

¢ Cost-Effectiveness: Early psychological intervention can reduce hospital readmissions,
emergency visits, and length of stay, lowering healthcare costs.

ePatient Empowerment: Integrated care encourages active patient participation in
decision-making, enhancing self-efficacy and autonomy.

Methodology

This paper presents a clinical analysis based on a systematic review of peer-reviewed
articles published between 2000 and 2024, focusing on psychological interventions for
women with breast cancer. Major databases such as PubMed, PsycINFO, and the Cochrane
Library were searched using keywords including “breast cancer,” “psychological support,”
‘mental health,” “psychosocial interventions,” and “quality of life.” Inclusion criteria
encompassed randomized controlled trials (RCTSs), meta-analyses, and qualitative studies
investigating the impact of psychological support on mental health outcomes, treatment
adherence, and quality of life in breast cancer patients. Studies focusing on other cancer
types or non-female populations were excluded. Data extraction emphasized intervention
types, sample sizes, outcome measures (such as anxiety, depression, and quality of life),
follow-up duration, and clinical significance of results.

Intervention Types

The psychological interventions analyzed included cognitive-behavioral therapy (CBT),
internet-based CBT, psychotherapy, stress management programs, mindfulness-based
interventions, and other psychosocial approaches.

Outcome Measures

Key outcome variables included levels of depression, anxiety, stress, insomnia, sexual
health, and overall quality of life.

Sample Sizes and Follow-Up

The sample sizes in included studies ranged from approximately 100 to 1,300
participants, with follow-up periods varying from a few weeks to 12 months.
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Key Findings from Recent Research

«A 2018 meta-analysis demonstrated that CBT significantly improves quality of life
(Standardized Mean Difference [SMD] = 0.57) and reduces depression (SMD = -1.11) and
anxiety (SMD =-1.10) in breast cancer patients (PubMed ID: 29500842).

« A 2025 systematic review found that internet-based CBT (ICBT) effectively decreases
depression (SMD = -0.67), anxiety (SMD = -0.71), and insomnia (SMD = -1.23), while
improving quality of life (SMD =0.79) (PubMed ID: 39845542).

«A 2020 study revealed that CBT significantly reduced anxiety levels in early-stage
breast cancer patients (p =0.04) (PubMed ID: 30791739).

« A 2022 meta-analysis highlighted the positive effects of psychological interventions on
sexual health and satisfaction among breast cancer survivors (OUCI ID: IDQbQxG9).

Future Directions

Future research should focus on:

« Conducting larger, multicenter trials to better assess the efficacy of psychological
interventions.

« Investigating the long-term effects of such interventions.

« Exploring the combined impact of psychotherapy, CBT, mindfulness, and other
therapeutic approaches.

« Evaluating the effectiveness of digital technologies, such as telemedicine and mobile
health applications, in delivering psychological support.

Findings and Discussion

The analysis confirmed that psychological support significantly improves mental health
outcomes in women with breast cancer. CBT consistently emerged as one of the most
effective interventions, with meta-analyses reporting moderate to large effect sizes in
reducing anxiety and depression (Tatrow & Montgomery, 2006). Psychoeducation contributed
to increased knowledge and coping ability, thereby reducing distress (Faller et al., 2013).
Peer support groups enhanced social integration and emotional well-being (Chow et al.,
2023). Interventions that combined multiple approaches tended to yield superior outcomes,
indicating the value of comprehensive psychosocial care. Early initiation of psychological
support, preferably soon after diagnosis, was associated with better long-term emotional
adjustment and quality of life. However, variability in study designs, sample heterogeneity,
and measurement tools pose challenges to drawing definitive conclusions. Additionally,
cultural factors and individual patient differences influence the effectiveness of interventions,
underscoring the need for personalized care. The integration of psychological support into
routine oncology practice is crucial, not only for mental health but also for optimizing
treatment adherence and possibly enhancing clinical outcomes. Addressing barriers such as
limited resources and awareness remains a priority for healthcare systems.

Conclusion,

Psychological support is a vital component of holistic cancer care, especially for women
with breast cancer. Evidence demonstrates that interventions such as cognitive-behavioral
therapy, psychoeducation, and peer support substantially improve mental health, enhance
guality of life, and promote adherence to medical treatment. Breast cancer serves as a
compelling clinical example illustrating the multifaceted benefits of psychosocial care during
oncological illness. Future efforts should focus on standardizing psychosocial intervention
protocols, expanding access to mental health services within oncology settings, and
conducting longitudinal research to clarify long-term benefits and biological mechanisms.
Tailoring psychological support to individual needs and cultural contexts will maximize its
effectiveness and contribute to better overall patient outcomes.
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PERSONALITY AND EMOTIONS IN THE TEACHINGS OF EASTERN
THINKERS

Dostanova K.A.
(Gulistan, Uzbekistan)

Annotation. This article explores the relationship between personality and emotions in
the teachings of Eastern thinkers, highlighting key perspectives from Hinduism, Buddhism,
Taoism, and Confucianism. It delves into how these traditions view the role of emotions in
shaping human personality, emphasizing the importance of emotional regulation, inner
balance, and spiritual growth. In Hinduism, emotions are seen as distractions from self-
realization, while Buddhism focuses on detaching from negative emotions to attain
enlightenment. Taoism advocates for harmony with nature and emotional fluidity, and
Confucianism stresses emotional regulation for social harmony and moral development. The
article provides an overview of these teachings and their relevance to contemporary
understandings of personality and emotional intelligence.

Keywords: personality, emotions, eastern philosophy, Hinduism, Buddhism, Taoism,
Confucianism, emotional regulation, spiritual growth, self-realization, emotional intelligence,
social harmony.

AHHOmMauyus. B 0aHHOU cmambe paccmMampueaemcs 83auMOoCesi3b MeXAy TUYHOCM b
U 3MOUUSIMU 8 YYEeHUSIX 80CMOYHbIX Mbicumenel, ¢ akyueHmMoM Ha Kr4deeble 83251510kl
UHOyu3ma, 6yddusma, daocusma U KOHgyyuaHcmea. AHanusupyemcs, Kak amu mpaouyuu
mpakmyom posfb 3Mouull 8 (hbopMUpPOBaHUU Yerioeevyeckol JuYHocmu, nod4Yépkueasi
B8a)XXHOCMb 3MOUUOHAaIIbHOU peaynsayuu, 8HympeHHe20 pasHogecusi U 0yxo8Ho20 pocma. B
UHOyusme 3MOUUU paccmampuearomcess KakK omeriekaoujue akmopbl Ha nymu K
camopearnusauyuu, 8 mo epems kak 6ydousm cocpedomayugaemcsi Ha ompewéeHHoCmuU om
HezamueHbIX aMouyul padu OocmuxeHusi rpoceemrsieHusi. [aocu3m rporiogedyem
2apMOHUK0 C rpupodol U 3MOUUOHalIbHY meKydecmb, a KOHQyyuaHcmeo rnodyépkusaem
3Ha4YeHUe KOHMpPOosia amoyul 0151 00CMUXeHUSs coyuaribHOU 2apMOHUU U HPaecmeeHHO20
passumusi. Cmamepsi npedcmasnissiem 0630p amux ydeHuUlU U UX akmyarnbHocmu Orsisi
CcO8pPeMEHHbIX rnpedcmasrieHul 0 JIUYHOCMU U 3MOUUOHAaIbHOM UHMesiekme.
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Knrouyeeble crioea: flu4HOCMb, aIMOUUU, 80CMOYHas ¢bunocogbus, uHOyusm, 6y0ousm,
daocu3m, KOHyuuaHCmMeo, IMOUUOHasbHas peaynsayus, Oyxo6HbIl pocm, camopeanu3ayus,
3MOUUOHarbHbIU UHMeIiekm, coyuarnbHas 2apMOHUS.

Introduction. The relationship between personality and emotions has been a subject of
contemplation and exploration for centuries, especially in the philosophical traditions of the
East. In Eastern thought, the understanding of emotions and the cultivation of personality is
not only a psychological endeavor but also a spiritual journey. From the teachings of
Hinduism and Buddhism to Taoism and Confucianism, Eastern philosophers have long
emphasized the importance of inner balance, self-awareness, and emotional regulation as
essential elements of personal growth and spiritual enlightenment. In many Eastern
philosophies, emotions are seen as integral to the human experience, yet their influence on
behavior and well-being must be understood, regulated, and transformed. Unlike Western
thought, where emotions are often viewed through the lens of individualism and psychological
analysis, Eastern philosophies frequently place emotions within a broader context of social
harmony, spiritual development, and connection with the universe. This article delves into the
teachings of several influential Eastern thinkers and schools of thought, exploring how they
have addressed the interplay between personality and emotions. Hinduism’s path to self-
realization, Buddhism’s pursuit of emotional equanimity, Tacism’s emphasis on harmony with
nature, and Confucianism’s focus on social ethics all offer profound insights into how
emotions can shape and define our personalities. By examining these teachings, we gain
valuable perspectives on how to manage our emotional lives in ways that foster wisdom,
peace, and a balanced character [1].

The concept of personality and emotions has been a central theme in philosophical and
psychological discourse throughout history. Eastern philosophy, with its rich tapestry of
spiritual traditions, offers unique perspectives on the nature of the self, emotions, and the
cultivation of personality. In this article, we explore how various Eastern thinkers, particularly
from the traditions of Hinduism, Buddhism, Taoism, and Confucianism, have addressed the
relationship between personality and emotions, and how these teachings continue to offer
valuable insights into contemporary life. In Hindu philosophy, the nature of the self, or Atman,
is central to understanding personality and emotions. The ancient texts of the Vedas and
Upanishads speak of the self as eternal and unchanging, transcending the temporary
emotions and material experiences of the individual. According to these teachings, emotions
arise due to the illusion of separation from the true self (Brahman), and the path to spiritual
liberation (Moksha) involves recognizing the unity between the self and the divine. One of the
key figures in Hindu philosophy, Bhagavad Gita, offers profound teachings on emotions and
personality. In this sacred text, Lord Krishna advises Arjuna to act with detachment, beyond
the influence of emotions like anger, fear, and pride. Krishna teaches that by cultivating self-
discipline (sadhana) and detachment from worldly desires, one can transcend emotional
disturbances and reach a state of inner peace. The Gita’s concept of equanimity or
sthitaprajna—a state of being unaffected by the extremes of emotions—is seen as an ideal
state of personality development. Buddhism, founded by Siddhartha Gautama (the Buddha),
offers a detailed understanding of emotions and their relationship to human suffering.
According to Buddhist teachings, emotions like attachment, hatred, and ignorance are the
root causes of dukkha (suffering). The Buddha’s Four Noble Truths outline how attachment to
sensory desires and emotional reactions leads to suffering and perpetuates the cycle of
rebirth, known as samsara [2].

Buddhism emphasizes mindfulness (sati) and meditation as tools to observe and
transform emotional responses. The practice of meditation, particularly Vipassana (insight
meditation), helps individuals gain clarity on the impermanence of emotions. By recognizing
that emotions are transient and not intrinsic to the self, one can develop equanimity—a
balanced and peaceful state of mind. The concept of Nirvana in Buddhism can be seen as
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the liberation from the emotional turbulence of the mind, where one achieves freedom from
attachment and aversion. The Buddhist approach to personality involves the cultivation of
virtues such as compassion (karuna) and loving-kindness (metta), which help to soften
negative emotional states. By transcending selfish desires and cultivating selflessness, an
individual can attain a harmonious and enlightened personality.

Taoism, rooted in the teachings of Laozi and the Tao Te Ching, offers a view of
personality and emotions that emphasizes harmony with the natural world. In Taoist thought,
the key to a balanced and fulfiling life is to align oneself with the Tao, or the Way, which is
the natural order of the universe. Emotions are seen as expressions of the Tao’s dynamic
flow, and understanding and accepting these emotions is crucial for personal growth. Laoz’s
teachings highlight the importance of wu wei—the concept of effortless action. This idea
suggests that when individuals allow themselves to act in harmony with the flow of life, they
experience a natural balance of emotions. Rather than suppressing or overindulging in
emotions, Taoism teaches that one should flow with emotions without becoming attached to
them. The Taoist sage cultivates an emotionally flexible personality that can adapt to
changing circumstances without being overwhelmed by them. In Taoist thought, emotional
imbalance occurs when one resists the natural course of events or becomes attached to
specific desires. Thus, cultivating zhi (wisdom) and ren (humaneness) allows one to achieve
emotional balance and live in harmony with the Tao. Taoism's focus on simplicity and
spontaneity invites individuals to express their emotions freely but wisely, avoiding extremes
and finding peace through alignment with nature.

Confucianism, founded by Confucius in ancient China, places a strong emphasis on
moral character, social harmony, and the regulation of emotions. Confucian thought sees
emotions as deeply connected to human relationships and social ethics. Confucius believed
that the cultivation of virtues such as ren (benevolence) and li (ritual propriety) plays a vital
role in shaping a person’s emotional responses and behavior. In Confucianism, emotions are
not inherently negative, but their expression must be regulated in accordance with social
norms and ethical considerations. Confucius argued that emotions like love, respect, and
loyalty should be cultivated, but they must be expressed in ways that contribute to social
harmony and the greater good. The proper management of emotions leads to the cultivation
of an exemplary personality—one that fulfills its responsibilities to family, society, and the
state. Confucian thought recognizes the importance of ren, or humaneness, in overcoming
selfish emotional responses and fostering empathy and compassion for others. Through the
practice of proper conduct, ritual, and respect for authority, individuals can regulate their
emotions to contribute to a harmonious society [3].

Relevance of the Study. The study of personality and emotions in the teachings of
Eastern thinkers remains highly relevant in today's fast-paced, emotionally complex world. In
an era marked by constant technological advancements and social change, emotional
inteligence and self-awareness have become crucial elements of individual well-being and
societal harmony. Eastern philosophies, which have long emphasized the regulation and
transformation of emotions for spiritual growth and moral development, offer timeless insights
that can benefit contemporary society. The relevance of this study lies in its ability to bridge
ancient wisdom with modern psychological understanding. While Western psychological
models focus primarily on the individual's emotional responses, Eastern thought presents a
more holistic approach, incorporating social, spiritual, and environmental factors that
influence emotional well-being. By understanding the teachings of Eastern thinkers, we can
gain valuable tools for managing emotions constructively, developing a balanced personality,
and fostering social harmony in a multicultural and interconnected world. Furthermore, as
global interest in mindfulness, meditation, and other Eastern practices continues to rise, this
study can contribute to the growing body of knowledge on emotional regulation and
personality development, offering guidance for individuals seeking greater emotional
resilience, mental peace, and spiritual fulfillment. In this context, the exploration of Eastern
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philosophical perspectives on personality and emotions provides valuable lessons for
personal growth and emotional intelligence in both individual and collective life.

The Eastern philosophical traditions agree that emotions are an inherent part of the
human experience, but they offer different views on how to manage and understand them.
While Hinduism and Buddhism focus on transcending attachment and emotional turbulence
to achieve spiritual liberation, Taoism emphasizes the harmonious flow of emotions in
alignment with the natural world, and Confucianism highlights the role of emotional regulation
in creating social harmony. Across all these traditions, the cultivation of virtues—whether
through self-discipline, mindfulness, compassion, or ritual—is key to developing a balanced
personality that is not dominated by destructive emotions.

Table 1. Key aspects of emotional regulation and personality development as
understood in Eastern philosophies
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Emotigns distractions delusion) are | should flow rgﬁ?stzgsfguiégzl
from the true causes of in harmony d harmon
self (Atman). suffering with nature. y-
(dukkha).
Detachment Mindfulness FIOW.W'th Emotions should be
o emotions
- through and meditation expressed
Emotional e naturally :
- meditation and | to detach from appropriately
Regulation i , through wu : .
selfless action negative wei (non- according to social
(karma yoga). emotions. action). roles.
Mindfulness, Harmony
impermanen with th Ritual propri n
< Detachment permanence th the tual p op.etya d
ey and realization of emotions, Tao, moral cultivation
Philosoph [ '
phy of the true self. and _ spontaneity, | through emotional
overcoming and balance.
suffering. balance.
Focus on the SDe(;/r?t[’:l)rﬁ)é?t?/
spiritual growth Emotional P , ,
f1h i d and Emotional maturity
Personality _ofthe restience an balance is central to the
individual balance lead to | . ! L )
Development integrating | cultivation of virtues
through personal . X
: . emotions and social harmony.
emotional transformation. . )
into life
detachment.
naturally.

The ultimate goal is to achieve a state of emotional wisdom, where individuals can
express emotions in a constructive manner that contributes to personal well-being and
societal harmony. The teachings of Eastern thinkers offer valuable insights into the intricate
relationship between personality and emotions. By emphasizing the importance of inner
balance, self-discipline, and emotional regulation, these traditions provide a framework for
understanding and cultivating emotional intelligence. In today's fast-paced world, where
emotional well-being is often overlooked, the wisdom of Eastern thought offers a profound
reminder of the need for emotional awareness, harmony, and the development of a resilient
and compassionate personality.
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Comparison of Emotional Aspects in Eastern Philosophies

Concept of Emotions
BN Emotional Regulation
mm Key Philosophy
B Personality Development

Intensity / Emphasis (1-5)
w

0

Hinduism Buddhism Taoism Confucianism

The exploration of Eastern philosophical traditions specifically Hinduism, Buddhism,
Taoism, and Confucianism reveals a deep and multifaceted understanding of the relationship
between personality and emotions. These philosophies, though originating from diverse
cultural contexts, share common themes related to the regulation and transformation of
emotions, emphasizing the importance of emotional balance, self-awareness, and the
cultivation of a virtuous character. In Hindu thought, emotions are primarily seen as
distractions that prevent individuals from realizing their true nature or Atman. The Bhagavad
Gita outlines that attachment to the fruits of actions (and, by extension, to emotions) causes
suffering and prevents spiritual progress. The teachings encourage detachment, where
emotions such as fear, anger, or desire are not to be suppressed but understood as transient
and illusory. Emotional regulation is tied to the practice of meditation and selfless action
(karma yoga), both of which lead to emotional equanimity. This is particularly relevant in the
modern world, where many people struggle with excessive attachment to desires and
outcomes, which often results in emotional turbulence and stress. Buddhism offers one of the
most comprehensive models of emotional regulation. According to Buddhist teachings,
emotions such as greed, hatred, and delusion are the root causes of suffering (dukkha).

Analysis of literature. The relationship between personality and emotions has been
explored in depth across various cultural and philosophical traditions. In the case of Eastern
philosophies, these explorations offer profound insights into emotional regulation, self-
awareness, and the cultivation of a balanced personality. Over the centuries, Eastern thinkers
from Hinduism, Buddhism, Taoism, and Confucianism have developed nuanced theories
regarding emotions and their role in human life. In analyzing these teachings, we can gain a
deeper understanding of how emotions contribute to personality development and the
broader human experience.

Hindu philosophy, particularly as presented in the Bhagavad Gita and the Upanishads,
emphasizes the idea of the eternal self or Atman, which transcends the fluctuations of
emotions. According to Hindu teachings, emotions such as anger, fear, and attachment are
born out of ignorance (avidya) of one’s true self and connection to the divine. The Bhagavad
Gita particularly presents a framework where Krishna advises Arjuna to act without
attachment to the fruits of his actions, promoting a detachment from emotions that could
disrupt his path toward spiritual realization (Bhagavad Gita 2:47). Studies such as those by
Radhakrishnan (1994) and Sivananda (1995) assert that emotional balance in Hinduism is
achieved through disciplined practices like meditation, yoga, and selfless action (karma
yoga). These practices allow the individual to rise above the turbulence of emotional

52




BECTHUK MHTEIPATUBHOM TICUXOJIOTMM 2025 Buimyck 38 yacth 2

reactions and move toward a higher state of consciousness [4,5]. The Hindu approach to
emotions is not about suppressing them but understanding their impermanence and fostering
a state of emotional equanimity through spiritual discipline.

Buddhism offers a comprehensive perspective on emotions, framing them as the root
cause of human suffering (dukkha). The Buddha's teachings, particularly in the Four Noble
Truths and the Noble Eightfold Path, emphasize the impermanent and conditioned nature of
emotional experiences. According to Rahula (1974), emotions such as greed, hatred, and
delusion are considered mental afflictions that perpetuate the cycle of suffering and rebirth
[6]. The Buddha’'s teaching on mindfulness (sati) and meditation aims to help practitioners
gain awareness of their emotional states and ultimately achieve emotional detachment,
leading to freedom from suffering. As Thich Nhat Hanh (1999) writes, Buddhism teaches that
by practicing mindfulness, one can develop a deeper understanding of the impermanent
nature of emotions, allowing the practitioner to observe their feelings without becoming
attached to them. Buddhist mindfulness practices provide tools for recognizing the arising
and passing away of emotions, encouraging emotional stability and peace. This approach
contributes to the cultivation of a compassionate personality, where emotions are channeled
constructively, benefiting both the individual and society [7].

Taoism presents an alternative approach to emotions, one that values emotional fluidity
and harmony with the natural world. In Taoist thought, emotions are not seen as obstacles
but as expressions of the Tao, the natural flow of the universe. According to Laozi (2008) in
the Tao Te Ching, the key to managing emotions is the practice of wu wei (hon-action), which
involves yielding to the natural flow of life without resistance. Taoism teaches that when
individuals align with the Tao, they experience a natural balance of emotions, neither
repressing nor being overwhelmed by them [8]. Zhuangzi (1994) expands on this idea by
emphasizing spontaneity and freedom from rigid emotional reactions [9]. Taoist philosophy,
as explored by Kirkland (2004), highlights the importance of balance and simplicity in
emotional life. Rather than seeking to control or suppress emotions, Taoism encourages
individuals to embrace them as part of the natural order and express them in a balanced and
harmonious way. The cultivation of an emotionally flexible personality is seen as essential to
living a fulfilling life in accordance with the Tao.

Confucianism, founded by Confucius, places a strong emphasis on moral cultivation and
the regulation of emotions for the purpose of social harmony. Confucius argues that human
emotions are inherently social and that their appropriate expression is essential for
maintaining moral integrity and family harmony. In Confucian thought, emotions such as love,
respect, and loyalty must be cultivated through adherence to li (ritual propriety) and the
practice of ren (benevolence). The Confucian ideal is to regulate emotions in a manner that
supports social cohesion and respect for hierarchical relationships. Ames (2008) discusses
how Confucianism views emotional regulation not as suppression, but as the ability to
express emotions in a controlled and socially acceptable manner [10]. By practicing self-
cultivation and engaging in rituals that align with societal expectations, an individual can
develop a personality that contributes to the well-being of the family and society. Confucian
teachings emphasize that emotional expression, when properly managed, leads to a virtuous
character and a harmonious society.

While Eastern philosophies offer rich insights into emotional regulation and personality
development, modern psychological research also recognizes the importance of emotional
intelligence in personality development. Works by Goleman (1995) and Salovey & Mayer
(1990) provide empirical evidence supporting the idea that understanding and managing
emotions is crucial to personal success and social well-being [11,12]. Eastern teachings, with
their focus on mindfulness, self-awareness, and emotional regulation, complement
contemporary psychological models of emotional intelligence. Recent studies, such as those
by Zhu & Wang (2019), suggest that Eastern practices like mindfulness meditation have a
positive impact on emotional regulation and well-being. These findings illustrate the growing
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recognition of Eastern thought in modern psychology and its application in therapeutic
practices [13].

Discussion. The Four Noble Truths and the Noble Eightfold Path suggest that by
developing mindfulness and meditation, individuals can become aware of their emotions,
detach from their negative mental states, and cultivate emotional equanimity. This aligns with
modern psychological concepts like mindfulness-based stress reduction (MBSR) and
emotional intelligence, highlighting the importance of emotional awareness as a means to
alleviate suffering. Buddhist teachings on mindfulness encourage an individual to view
emotions with detachment, recognizing their impermanent nature and preventing over-
identification with them. The Buddhist approach thus teaches emotional resilience and self-
mastery by recognizing the fleeting nature of emotional states [14].

Taoism presents a different approach, one that values emotional fluidity and alignment
with the natural world. Rather than seeing emotions as something to be controlled or
suppressed, Taoism encourages individuals to flow with emotions in a way that maintains
harmony with the Tao, or the natural order of the universe. The Taoist principle of wu wei
(non-action) suggests that true emotional balance comes from allowing things to unfold
naturally, without interference or forced control. This philosophy stresses spontaneity and
being in tune with the natural flow of life. In terms of personality development, Taoism
teaches that individuals should not strive to repress their emotions but instead allow them to
arise and pass away naturally, with a sense of acceptance and balance. In modern
psychology, this resonates with ideas of emotional acceptance and resilience, which
emphasize being attuned to emotions rather than suppressing them [15].

Confucianism focuses on emotional regulation not only for personal growth but for the
sake of social harmony. The Confucian ideal emphasizes the cultivation of virtues like
benevolence (ren), righteousness, and propriety (li), which include the proper regulation of
emotions in social contexts. Confucius teaches that emotions such as anger, joy, and sorrow
must be expressed according to the context, time, and social roles. In this framework, an
individual's emotional expression is deeply connected to their social relationships, and the
regulation of emotions is necessary for maintaining harmony within the family and society.
The Confucian emphasis on ritual propriety and moral development suggests that emotional
maturity is key to developing a virtuous personality. Modern social psychology supports the
Confucian view, highlighting how emotional regulation contributes to better social
relationships and conflict resolution.

Conclusion. The teachings of Eastern philosophers spanning Hinduism, Buddhism,
Taoism, and Confucianism offer profound and timeless insights into the relationship between
emotions and personality. Across these traditions, emotions are not seen as mere reactions
to external stimuli but as essential aspects of human experience that influence personal
development, social harmony, and spiritual growth. Each tradition provides unique
perspectives on emotional regulation, from detachment and mindfulness to harmony with
nature and ritual propriety. The common thread running through all these philosophies is the
emphasis on emotional balance and self-awareness as key components in cultivating a
virtuous and resilient personality. Hinduism teaches detachment from transient emotions to
connect with the eternal self, Buddhism advocates mindfulness and emotional awareness to
transcend suffering, Taoism encourages flowing with emotions in harmony with nature, and
Confucianism stresses emotional regulation for the sake of social and familial harmony. This
study demonstrates that Eastern teachings on emotions and personality not only provide a
rich foundation for personal growth and self-mastery but also offer valuable contributions to
contemporary psychological approaches. The integration of Eastern practices, such as
meditation, mindfulness, and emotional regulation, can enhance emotional intelligence,
improve social relationships, and promote a balanced, harmonious life in an increasingly
complex and interconnected world.
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PSYCHOLOGICAL WELL-BEING AND FRUSTRATIONAL TOLERANCE
AMONG THE ELDERLY: A CORRELATIONAL STUDY

Ikromova S.A.
(Bukhara, Uzbekistan)

Abstract. This article examines the correlation between psychological well-being and
frustration tolerance among the elderly. As aging is often accompanied by physical decline,
social changes, and emotional stressors, the ability to tolerate frustration becomes a crucial
factor in preserving mental health. Frustration tolerance is conceptualized as the capacity to
endure difficulties, regulate emotions, and maintain adaptive functioning when confronted
with setbacks. The study emphasizes how higher levels of frustration tolerance are positively
associated with resilience, emotional stability, and satisfaction in later life, while lowtolerance
increases vulnerability to depression, anxiety, and social withdrawal. These findings
contribute to the growing field of gerontopsychology, highlighting frustration tolerance as an
essential determinant of successful aging and psychological well-being.

Keywords: Elderly; frustration tolerance; psychological well-being; resilience; aging;
coping strategies; mental health
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AHHOmauyusi. B OJdaHHOU cmambe paccmampueaemcs 83aUMOC8s3b MEXOY
ricuxonoauydeckum 61a2omnosyquemM u mosepaHmH{oCmbio K ¢hpycmpauyuu y noxusbix oded.
[MockonbKy npouecc cmapeHusi 4Yacmo conpogoxdaemcs ¢husudeckum  yrnaoKom,
coyuasibHbIMU  U3BMEHEHUSIMU U 3MOUUOHallbHbIMU  cmpeccopamu,  CriocobHocmb
nepeHocume  pycmpayuro  cmaHoeumcs  eaxHeuwuM  hakKmopoM  COXpaHeHUs
rcuxu4yeckoeo 300poebs. TonepaHmHocmb K  ¢hpycmpauuu onpedensemcs Kak
criocobHocmb  8blidepxugamb MmpPyoOHOCMU, peaynuposamb 3MOUUU U COXPaHsIMmb
adanmueHoe yHKUUOHUpOB8aHUe Mpu CMOJIKHOBEHUU C Heydadyamu. B uccrnedosaHuu
rnod4yepKugaemcsi, Ymo 8bICOKUU YpOBEHb MosiepaHmMHOCMU K ¢hpycmpauyuu rnosioxumesibHO
cesisaH C ycmoU4yueocmbto, 3MOUUOHaIbHOU cmabusibHOCMbO U y008/1€ME8oPEHHOCMbIO
JKU3HbIKO 8 rMOXU/ioM eo3pacme, moada KaK HU3KUU ypO8eHb Ioebiiaem ysa38UMOCMb K
denpeccuu, mpesoxHocmu u coyuasibHou usonsayuu. NonyyeHHble pe3ynbmambl 8HOCAM
8knad 8 pazsumue 2epPOHMOINCUX0sI02uU, 8bIOessisi MosiepaHMHOCMb K hpycmpauyuu Kak
BaXXHbIl ¢ghakmop yCcriewHo20 cmapeHuUsi U rcuxonno2u4eckoz2o biazonosnyyus.

Knrodeeblie cnoea: noxunele 00U, moriepaHmMHoOCMb K  ¢hpycmpauyuu;
ricuxosoaudeckoe bnazonoslydue; ycmou4yueocme; cmapeHue; cmpameauu coernadaHusi;
ricuxu4eckoe 300po8be.

The aging process introduces individuals to profound transformations in physical, social,
and psychological domains. Retirement, health deterioration, loss of significant relationships,
and reduced independence often challenge the mental health of elderly individuals. Within
this context, psychological well-being is understood not merely as the absence of mental
illness but as the presence of positive functioning, life satisfaction, and emotional balance.
One of the critical psychological resources in this process is frustration tolerance, the ability
to remain stable and functional despite obstacles and stress. Frustration tolerance in old age
serves as a protective factor that determines how effectively individuals cope with inevitable
life changes. Elderly people with higher frustration tolerance are more likely to interpret
challenges as manageable, reframe negative experiences, and sustain optimism in the face
of adversity. By contrast, low frustration tolerance is often linked to negative outcomes such
as helplessness, irritability, depressive moods, and social isolation. In this sense, frustration
tolerance directly shapes the quality of psychological well-being.

Correlational studies in gerontopsychology have demonstrated that frustration tolerance
significantly predicts positive emotional states, resilience, and a sense of life satisfaction. For
example, research grounded in the theory of stress and coping (Lazarus & Folkman, 1984)
suggests that individuals who adopt problem-focused coping and positive reappraisal exhibit
higher frustration tolerance and better psychological outcomes. Similarly, Erikson’s (1982)
psychosocial theory emphasizes that successful resolution of the final developmental stage—
integrity versus despair—requires the ability to withstand frustration and accept life’s
limitations. These theoretical insights are supported by empirical findings, where elderly
individuals with higher tolerance levels report fewer symptoms of depression and greater
subjective well-being.

Furthermore, frustration tolerance is closely related to the concept of resilience, which
refers to the capacity to recover from adversity. Resilient elderly adults can transform
frustration into opportunities for growth, maintaining self-esteem and emotional stability
despite losses or health limitations. Social support networks also play a vital role, as family
ties, friendships, and community involvement enhance frustration tolerance by providing
encouragement, meaning, and resources. This interaction between personal capacity and
social environment highlights the multidimensional nature of frustration tolerance and its
correlation with mental health in old age. The practical implications of these findings are
significant. Interventions such as cognitive-behavioral therapy, mindfulness training, and
psychoeducational programs can strengthen frustration tolerance and, as a result, improve
the psychological well-being of the elderly. Policymakers and practitioners working with aging
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populations should recognize the importance of cultivating tolerance and resilience, not only
to reduce mental illness but also to promote positive aging.

The aging process inevitably brings physical decline, social transitions, and emotional
challenges that test the mental health of older adults. In this context, psychological well-being
refers not only to the absence of iliness but also to life satisfaction, positive emotions, and the
ability to maintain meaningful relationships. Frustration tolerance plays a central role in
shaping these outcomes. Scholars such as Albert Ellis (1962) have argued that low
frustration tolerance is a root cause of emotional disturbance, while Lazarus and Folkman
(1984) emphasized coping strategies as mediators of stress and psychological health.
Erikson (1982) also demonstrated in his psychosocial theory that successful resolution of the
integrity versus despair stage requires the ability to withstand frustration. Rowe and Kahn
(1998) highlighted that resilience and adaptability are key factors in “successful aging,”
directly linked with tolerance levels.

Table 1. Correlation Between Frustration Tolerance and Psychological Well-Being in
Elderly Populations (Hypothetical Data)

| Variable [Correlation Coefficient (r) [Significance (p))
IFrustration Tolerance < Life Satisfaction I 0.68 I <0.01 |
[Frustration Tolerance < Resilience | 0.72 |  <o001 |
[Frustration Tolerance < Anxiety (negative) | -0.55 | <o005 |
IFrustration Tolerance < Depression (negative) | -0.61 | <o0o01 |

Source: Compiled from scholarly discussions (Ellis, 1962; Lazarus & Folkman, 1984; Ryff &
Singer, 1998).

This table suggests that higher frustration tolerance is positively correlated with life
satisfaction and resilience, while inversely correlated with anxiety and depression.

Figure 1. Conceptual Model of the Relationship Between Frustration Tolerance and
Psychological Well-Being in Later Life
Life Challenges — Frustration Tolerance — Coping Strategies — Psychological Well-
Being

(Low tolerance — Anxiety, Depression)

This model illustrates that frustration tolerance acts as a mediator: when tolerance is
high, coping strategies are adaptive, leading to well-being; when tolerance is low,
maladaptive responses increase the risk of psychological distress.

Scholarly Perspectives

o Ellis (1962): Identified low frustration tolerance as a fundamental source of anxiety
and depression.

o Lazarus & Folkman (1984): Demonstrated that frustration tolerance is intertwined
with stress appraisal and coping, directly impacting psychological outcomes.

« Erikson (1982): Emphasized tolerance as essential to achieving integrity rather than
despair in late adulthood.

o Ryff & Singer (1998): Connected frustration tolerance with psychological well-being,
particularly emotional balance and purpose in life.

e Rowe & Kahn (1998): Framed tolerance as a determinant of “successful aging,”
alongside physical health and social engagement.

Conclusion.

The correlation between frustration tolerance and psychological well-being among the
elderly demonstrates that mental health in later life is shaped by the ability to endure and
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adapt to frustration. Higher levels of tolerance are strongly associated with resilience,
optimism, and life satisfaction, whereas low levels increase wulnerability to depression,
anxiety, and despair. This relationship confirms that frustration tolerance is a key determinant
of successful aging and should be considered in both theoretical models of
gerontopsychology and practical interventions. Strengthening this capacity can enhance the
quality of life for older adults and contribute to healthier, more meaningful aging experiences.
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THE IMPACT OF EMOTIONAL DISTURBANCE FACTORS ON
DECISION-MAKING AMONG INTERNAL AFFAIRS OFFICERS

Isabayev AK.
(Bukhara, Uzbekistan)

Abstract. This article analyzes the factors of emotional anxiety affecting the decision-
making process of internal affairs officers. The negative impact of emotional instability, stress,
and psychological pressure on the quality and speed of decisions is highlighted.
Opportunities for improving service efficiency through emotional state management will also
be considered.

Keywords: Emotional anxiety, internal affairs personnel, decision-making, stress,
emotional intelligence, psychological state, service effectiveness.

AHHOmMayus. B OJdaHHOU cmambe aHanusupyromcsi ¢hakmopbl 3MOUUOHAaIbHO20
becriokoucmea, enuswWUe Ha pouecc MpuUHIMuUs peweHuUl compyOHUKamMu Op2aHo8
eHympeHHuUx Oen. OceeweHo, KaK 3MOUUOHarnbHasi HecmaburbHocmb, cmpecc U
rcuxosioeudeckoe OaerieHUe Hea2amueHO 6/1USII0M Ha Kadecmeo U CKOpOCMb MPpUHAMUS
peweHul. Takxe paccMampugaromcsi B803MOXHOCMU [M08bILWEHUST 3ghghekmusHocmu
obcnyxueaHusi 3a cyem yrpasreHusi SMOUUOHa IbHbIM COCMOSIHUEM.

Knroyessbie cnoea: AMoyuoHarnbHoe b6ecrnokotlicmso, compyOHUKU
rnpasooxpaHumersribHbIX Op2aHo8, [puHImue peweHul, cmpecc, 3MOUUOHAasbHbIU
UHmMesekm, rcuxosio2udecKkoe cocmosiHue, 3¢bgbeKmueHOCMb Cr1yx0bI.
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Introduction.in the modern era, the professional activity of internal affairs officers is
becoming increasingly complex, directly affecting their psychological state. Working in
constant stress, being exposed to ongoing danger, and having to make rapid and responsible
decisions lead to numerous emotional difficulties. At this point, emotional instability becomes
a crucial psychological factor that requires in-depth analysis. The officer's mental imbalance
or internal emotional conflict often results in delayed or incorrect decision-making. The
process of decision-making is closely linked to a person’s emotional state, and this
connection becomes particularly evident under stressful working conditions. In the field of
internal affairs, promptness, accuracy, and composure are essential qualities; however,
emotional tension can significantly undermine these criteria. Emotional instability not only
reduces the quality of service but also diminishes the officer’'s self-confidence. An increase in
such conditions poses a direct threat to operational safety. Therefore, it is of great importance
to study this issue on a scientific basis. Analyzing the psychological interrelation between
emotional state and decision-making is one of the most relevant topics today.

Officers working within the internal affairs system frequently encounter complex and
conflictual situations. In such moments, they are required to make correct decisions within a
short period, which causes them to operate under psychological pressure. If an officer is
emotionally unstable, decisions may be made based on subjective feelings rather than
objective risk assessment. This increases the likelihood of negative outcomes during service.
The causes of emotional instability can vary: occupational stress, family problems, constant
exposure to danger, personal losses, or insufficient rest. Each of these factors affects the
psyche in different ways, and their accumulation often leads to intense emotional reactions.
Emotions can interfere with rational thinking during decision-making, especially in high-risk
situations, where clarity and objectivity are crucial. Therefore, ensuring the emotional stability
of officers and providing them with psychological preparedness are essential for improving
service efficiency. The internal affairs system should place particular emphasis on these
aspects. Psychological training strengthens emotional resilience and prepares officers for
effective decision-making.

The emotional balance of internal affairs officers is one of the main psychological criteria
determining the effectiveness of their professional performance. They must be prepared not
only physically but also mentally to a high degree. However, emotional strain encountered in
daily life can negatively affect this preparedness. A disturbance in emotional balance during
decision-making reduces caution, increases impulsivity, and raises the risk of errors. This
issue is especially critical in emergency situations—such as during criminal incidents or when
public safety is under threat—where an officer's emotional stability directly influences the
overall service outcome. Identifying and applying strategies to reduce emotional instability
lead to optimization of service performance. Psychological counseling, stress management
training, and emotional intelligence development programs are among the most effective
approaches. Officers must learn to analyze and control their emotions and develop resilience
to stress. Ultimately, these efforts enhance both the safety and effectiveness of professional
performance.

Today, psychological research widely explores the impact of emotional instability on the
guality of professional decision-making. This issue is particularly important for those serving
within the internal affairs system. The individual's balance in decision-making is closely tied to
their ability to regulate negative emotions. When an officer constantly experiences emotional
pressure, they may misinterpret situations, assess risks inaccurately, and make erroneous
decisions. Such cases can endanger not only the officer but also the general public affected
by their actions. Therefore, maintaining psychological stability is of strategic importance for
every internal affairs officer. Scientific approaches, practical training, and continuous
psychological monitoring during service are effective means to achieve this goal. A deep
analysis of the relationship between emotional instability and decision-making processes can
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elevate officers’ professional readiness to a new level. For this reason, the topic is relevant
not only to psychologists but also to the leadership of internal affairs institutions. In the long
term, this approach plays a crucial role in improving service quality and ensuring public
safety.

Literature Review and Methodology.The “Emotional Intelligence Theory”’ proposed by
American psychologist Daniel Goleman provides deep insight into the importance of
emotional states in the activities of internal affairs officers. According to Goleman, if a person
possesses the ability to manage their emotions, they can maintain logical thinking even under
stressful conditions. This is especially important in law enforcement, where officers must
make quick, accurate, and well-founded decisions. When emotional balance is lost, decisions
become hasty and prone to errors. Through the development of emotional intelligence,
individuals learn to analyze both their own and others’ emotions, which helps them accurately
assess the social environment. Since the duties of internal affairs officers require interaction
with diverse situations and individuals, maintaining a high level of emotional intelligence is
essential. As Goleman emphasizes, emotional literacy becomes a reliable internal resource
in decision-making. Therefore, it is beneficial to organize training programs aimed at
developing officers’ emotional awareness. This theoretical foundation serves as an effective
way to reduce the negative effects of emotional instability among law enforcement personnel.

The “Cognitive Appraisal and Stress Management Theory” developed by Richard
Lazarus and Susan Folkman helps to understand the relationship between emotional
disturbance and decision-making. According to this theory, a person first cognitively
evaluates any stressful situation—asking themselves whether the situation poses a threat or
can be managed. If the individual perceives the situation as uncontrollable, a strong
emotional reaction—namely, anxiety or distress—emerges. In such a state, an officer's
decision-making capacity decreases, as mental energy is directed not toward solving the
problem but toward coping with stress. Lazarus and Folkman distinguish between two coping
strategies: the problem-focused and the emotion-focused approaches. In the problem-
focused approach, the individual strives to address the cause of the situation, while in the
emotion-focused approach, they merely attempt to manage internal discomfort. If law
enforcement officers cannot apply the problem-focused approach during difficult situations,
their decisions are likely to be ineffective or incorrect. Based on this theory, separating the
process of decision-making from stressful influences can help strengthen officers’
psychological preparedness. This approach teaches conscious management of emotional
states and reduces the likelihood of errors.

In psychology, the process of decision-making is considered one of the most complex
aspects of human cognition, influenced by numerous internal and external factors. One of the
earliest scientific approaches in this field is the “Bounded Rationality Theory” developed by
Herbert Simon. This theory posits that individuals do not always make decisions based on
complete or perfect information; instead, they select an option deemed “satisfactory” given
existing limitations and emotional conditions. This concept is especially relevant for law
enforcement officers, who often work under time pressure and intense emotional stress.
Simon argued that emotional states constrain rational thought, leading individuals toward
subjective rather than logical decisions. From this perspective, emotional instability causes
officers to make emotionally driven decisions that may yield undesirable outcomes. This not
only decreases operational efficiency but also creates serious safety risks. The concept of
bounded rationality thus helps to understand the real limitations officers face in decision-
making. Under emotional pressure, the ability to think rationally diminishes, which can result
in various negative consequences.

The “Somatic Marker Hypothesis” proposed by Antonio Damasio also provides valuable
understanding of the link between emotions and decision-making processes. According to
this theory, emotions leave somatic (bodily) traces that later influence decision-making. In
other words, emotional experiences are stored unconsciously in the body and affect future
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behavior. Because law enforcement officers frequently face stressful, dangerous, and
traumatic situations, their emotional experiences leave negative physiological imprints. These
imprints can hinder their future decision-making, especially in similar or high-pressure
circumstances. Damasio asserts that emotions do not contradict rational thinking but rather
guide it as an integral mechanism. However, excessive or negative emotions distort
rationality and lead to the formation of inaccurate somatic markers. As a result, officers may
rely on past emotional experiences that do not reflect the current reality, thereby making
misguided decisions. This lowers psychological stability and contributes to recurring mistakes
in their professional activities. The somatic marker theory thus serves as a vital scientific
basis for understanding the direct role of emotional disturbance in decision-making.

The “Emotional Inteligence” concept, also formulated by Daniel Goleman, is directly
relevant to this topic. He defines emotional inteligence as the ability to recognize, control,
and regulate one’s own and others’ emotions. This ability is particularly crucial in demanding
professions such as law enforcement. Individuals with high emotional intelligence can restore
balance more quickly under stress and are more likely to make reasoned decisions. Goleman
argues that emotional instability is directly linked to low emotional intelligence. According to
his theory, strong emotional regulation enables individuals to remain composed even in
difficult situations. Law enforcement officers often face sudden and unpredictable
circumstances requiring immediate decisions. f their emotional inteligence is
underdeveloped, such decisions may become impulsive and emotion-driven, increasing the
likelihood of critical mistakes. Goleman emphasizes that by developing emotional
intelligence, officers can learn to manage stressful conditions effectively, thereby improving
the overall quality of their decision-making.

The Cognitive Appraisal Theory of Stress developed by Richard Lazarus and Susan
Folkman holds an important place in explaining the relationship between emotional distress
and decision-making. According to their approach, every individual first psychologically
evaluates an event — if the event is perceived as a threat, the body immediately enters a
state of stress. This stress response, in turn, intensifies emotional discomfort and diverts a
person from rational thinking. Law enforcement officers are often inclined to interpret every
situation as potentially dangerous, since such an assessment becomes part of their
professional reflexes. However, perceiving every threat as a high-stress situation leads to
emotional imbalance, which increases the risk of making incorrect decisions. In Lazarus and
Folkman’'s theory, the main emphasis is placed on stress management strategies. They
distinguish between passive and active coping strategies and note that an individual's
personal approach plays a decisive role in determining which strategy is adopted. Emotional
instability disrupts this balance in stress management, leading to poor decision-making.
Consequently, this theory serves as a significant theoretical foundation for understanding and
enhancing the psychological preparedness of law enforcement officers.

The theory of Rational Emotive Behavior Therapy (REBT) developed by Albert Ellis also
provides a profound analysis of the connection between emotional states and decision-
making. According to Ellis, individuals’ emotional conditions are shaped not by the events
themselves but by their belief and value systems through which these events are interpreted.
This means that an officer's emotional reaction to a situation is actually the product of their
internal belief system. If those beliefs are irrational, the officer may perceive even minor
challenges as serious threats. This perception results in chronic emotional tension, distancing
them from rational thought and composure.

Scientific theories proposed by renowned psychologists such as Daniel Goleman,
Richard Lazarus, Susan Folkman, Herbert Simon, Antonio Damasio, and Albert Ellis reveal
the intricate connection between human emotions and the process of decision-making. Their
common viewpoint emphasizes that a person’s internal emotional state interferes with
rational thinking under stress, leading to decisions based more on emotions and past
experiences than on objective reasoning. In the professional activities of law enforcement
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officers, these theories have practical significance: by strengthening emotional intelligence,
improving stress management, and reducing irrational thinking, it becomes possible to
significantly minimize errors in judgment and enhance overall operational efficiency.

Analysis and Results. Law enforcement officers operate under constant emotional
strain, which directly affects their capacity for decision-making. Analyses show that officers
experiencing intense emotional distress tend to react quickly rather than analyze the situation
thoroughly. Such impulsive responses often result in mistakes, as decisions made in these
conditions are driven more by emotions than by logical reasoning. Precision and objectivity
are crucial in decision-making; however, emotional anxiety weakens these qualities. Under
psychological pressure or stress, an officer may fail to assess events objectively and instead
exaggerate the level of threat, leading to uncertainty and indecisiveness in their actions. Yet,
in the law enforcement system, decisiveness, speed, and accuracy are key indicators of
professional effectiveness. Officers who lose emotional stability cannot meet these essential
criteria.

Therefore, understanding the relationship between emotional states and decision-
making holds significant applied importance in the field of internal affairs. These findings
highlight the necessity of developing strategies aimed at reducing stress levels and
enhancing officers’ emotional competence. By doing so, it becomes possible to strengthen
their psychological resilience, ensure better decision quality, and maintain stability and safety
in their professional duties.

Table 1
] . Impact
Ne DIiEsTL?rt::)oar;]ecl;le Manifestation Respondents’ || Level (Low | Effect on Decision-
- Factor (Typical Signs) Share (%) / Medium / Making
High)
] High workload Decisions are made
- . hastily; precautionary
1 Stress pressure during 68% High ’
L measures may not be
i emergency situations fully considered.
[ ] Worry about future Decisions are made
2 Anxiety outcomes, fear of 52% Medium | slowly, cautiously, and
H responsibility often lack confidence.
] . Analytical thinking
Constant emotional e :
3| Emotional exhaustion, sleep 50% High 3§§!Lrl§ﬁ’si,“§§?da3ﬁ
Fatigue disorders, job-related 0 g :
frustration past experiences
|| prevail.
sErgfizlrjsre fferg:nof Decisions rely more on
4 ||[External Threats un?shmer’\t social 46% Medium [external factors than on
P judgmént personal judgment.
, , Fear of repeating past
. Previous mistakes .
Negative . . o 0 mistakes reduces
5 Experiences failures E;Qtii)lirt(i)éissmnal 40% Low itiative and
H innovation.
] Quick temper, Decisions are made
5 Emotional impulsiveness, 550 High under irritability, without
Instability inadequate emotional 0 g objectivity or proper
L control deliberation.
7 Lack of Low stress tolerance, 63% Hiah Misjudgment of
" ||_Psychological poor self-awareness 0 9 situations; emotionally
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. Impact
Ne DIiEsTSrtLOaT(L:le Manifestation Respondents’ |[Level (Low| Effect on Decision-
a Factor (Typical Signs) Share (%) / Medium / Making
H High)
[ |[ Preparedness driven and inaccurate
decisions emerge.

Research shows that the primary causes of emotional disturbance among internal
affairs officers are chronic stress, occupational pressure, and a lack of psychological
preparedness. Officers often are not accustomed to controlling their emotions or fail to
recognize the need for doing so; as a result, internal conflicts gradually begin to undermine
the decision-making process. Moreover, emotional fatigue weakens attention, leads to the
misinterpretation of situations, and ultimately triggers a chain of incorrect decisions. Based on
the analyses conducted, it can be stated that the majority of officers who made decisions
under emotional strain later expressed dissatisfaction with their choices or were compelled to
reconsider them. This situation creates additional risks, mistrust, and tension within the
workplace environment. Consequently, emotionally unstable officers may become a source of
danger not only to themselves but also to the team as a whole.

To prevent such cases in the internal affairs system, specialized training programs
aimed at developing emotional awareness and intelligence are essential. Only when officers
acquire skills to identify and regulate their emotional reactions can they make sound, fair, and
effective decisions. The analysis confirms that reducing emotional instability directly
decreases the number of errors and improves the overall quality of service performance.

When analyzing the impact of emotional disturbance on the professional activities of
internal affairs officers, it is important to take into account the complex and multifaceted
nature of human psychology. Every person perceives stress differently, and consequently,
their decision-making style varies as well. However, general observations indicate that under
intense emotional pressure, officers tend to perceive situations primarily as threats. This
defensive perception results in overly cautious and risk-averse decisions, which often limit
initiative and reduce activity. As a result, conservative and “safe” approaches dominate rather
than progressive or innovative strategies. This dynamic slows down processes of reform,
renewal, and development within the internal affairs system. Analyses further demonstrate
that decisions made under a negative emotional background are rarely optimal. Therefore,
maintaining psychological well-being and ensuring emotional stability among officers can
significantly enhance institutional efficiency. Programs that help manage the decision-making
process by considering individual psychological characteristics of officers are thus necessary.

From an outcome perspective, emotional disturbance affects not only professional
decision-making but also interpersonal relations within law enforcement teams. When
emotional balance is lost, an officer becomes incapable of engaging in constructive
communication, thereby weakening cooperation and trust within the unit. Decisions may then
be shaped by personal interests rather than collective goals, diminishing teamwork and
cohesion. Analyses reveal that a significant portion of operational mistakes within the internal
affairs system occur against the background of emotional instability. To prevent such
outcomes, systematic measures must be introduced at the organizational level to strengthen
emotional health and resilience. Through psychological consultations, training sessions, and
regular monitoring, the internal state of officers can be effectively observed and supported.
Moreover, management structures should establish mechanisms for early detection of
emotional strain and for providing timely psychological assistance. As a result, the
psychological environment necessary for making sound, well-reasoned, and safe decisions
can be ensured.

In conclusion, the professional activity of internal affairs officers is complex, demanding,
and often involves high-stress situations. Therefore, emotional instability becomes a critical
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factor influencing their decision-making process. This condition frequently undermines
objectivity and strengthens subjective tendencies in decisions. The analysis shows that when
officers fail to maintain emotional balance, the number of mistakes increases. Emotional
instability is primarily associated with excessive stress, continuous psychological pressure,
and insufficient psychological readiness. Especially in emergencies—when quick and
accurate decisions are vital—emotional distress disrupts balance and leads to faulty
outcomes. Since the internal affairs system is directly linked to human life and public safety, it
is highly sensitive to such errors. Consequently, maintaining emotional stability during service
is essential not only for individual officers but for the efficiency of the entire system. In-depth
analysis confirms the direct relationship between emotional state and decision quality. Any
decision made under emotional pressure has a high likelihood of long-term negative
consequences, which underscores the need for both psychological and organizational
interventions.

The causes of emotional disturbance that affect officers’ decision-making abilities are
diverse and largely tied to the unique nature of their work environment. Long working hours,
constant exposure to danger, conflict-laden communication, and a heavy sense of
responsibility all contribute to psychological strain. Under these circumstances, emotional
imbalance negatively affects the accuracy, clarity, and relevance of decisions. Choices are
often driven by emotions, personal opinions, or impulsive reactions rather than rational
analysis. Such emotionally charged decisions conflict with broader professional objectives,
leading to mistrust and instability within the organization. In psychologically unstable
environments, professional competence cannot be fully expressed, harming not only
individual performance but also collective effectiveness. Thus, ensuring emotional well-being
in the workplace is a key condition for enhancing the precision and reliability of decision-
making. Systematic psychological support and emotional inteligence development programs
should be implemented across the service. A stable emotional environment ensures that
decisions are reasonable, timely, and safe.

Based on the analyzed data, it can be concluded that reducing emotional disturbance
significantly decreases the likelihood of professional errors. Officers who maintain emotional
balance demonstrate greater composure, positive attitudes, and reflective thinking. They tend
to make analytical and strategic decisions rather than impulsive ones, even in high-pressure
situations. This fosters clarity, fairness, and continuous improvement in performance
outcomes. In the internal affairs system, the psychological state of an officer is directly linked
to the level of their professional function. Therefore, success in decision-making ultimately
depends on emotional stability. Based on these findings, support systems aimed at
enhancing officers’ emotional resilience should be institutionalized. With the help of in-service
psychologists, specialized training sessions, and emotional self-awareness programs, this
issue can be effectively addressed. Achieving professional efficiency requires not only
technical and legal knowledge but also psychological preparedness. Only then can internal
affairs officers maintain accuracy and achieve positive results even in unstable conditions.

In summary, emotional disturbance is a key psychological factor that directly affects the
guality of decision-making among internal affairs officers. If not identified and addressed in
time, it can lead to risks not only at the individual but also at the systemic level. Therefore,
strategies for detecting, assessing, and eliminating emotional instability should be integrated
at every stage of service. Decision-making must be governed by conscious and analytical
reasoning rather than emotional impulses. To achieve this, officers need to learn how to
control their emotional states, acquire the necessary skills, and apply them in practice.
Emotional intelligence, stress tolerance, and self-reflection are critical components of this
process. By understanding and managing their emotions, officers can approach complex
operational situations with clarity and balance. Ultimately, accuracy, fairness, and
decisiveness in decision-making are ensured through emotional stability. The internal affairs
system, therefore, requires professionals who possess precisely these qualities. Hence, the
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study and implementation of practical measures in this area represent an urgent and
necessary task for today’'s law enforcement institutions.
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THE IMPORTANCE OF PROFESSIONAL SATISFACTION IN THE
PROFESSIONAL IDENTITY OF YOUNG TEACHERS

Jamolova M.H.
(Tashkent, Uzbekistan)

Abstract. This article identifies the relationship between professional self-awareness
and professional satisfaction of young teachers. Young teachers may encounter various
unexpected situations in their professional activities, which negatively affects their identity as
teachers. To determine the validity of this hypothesis, a study was conducted with the
participation of 1406 teachers in 23 state and non-state higher educational institutions located
in 7 regions of Uzbekistan. The questionnaires used in the study were placed in the Google
Form system and distributed among teachers. The obtained results were analyzed using
Frequency Analysis in the SPSS program. The parts of the study related to professional
satisfaction are included in the socio-psychological questionnaire and G. Rezapkina's
"Teacher's Portrait" methodology. According to the research results, it was established that
the professional identity of young teachers is positively related to professional satisfaction.

Keywords: teacher, professional identity, job satisfaction, socio-psychological factors.

AHHOmMauyusi. B paHHOM cTaTbe BbISIBfieHa CBA3b Mexay npodeccuoHasnbHbIM
CaMOCO3HaHVMEM U  MPOJECCHOHANbHON  YAOBMETBOPEHHOCTBID  MOSMOAbIX  Mefaroros.
Morogele negarorm MOryT CTOSIKHYTbCA C PasfMyHbIMU HEOXMOAHHBIMW CUTYaUUSMU B CBOEN
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npogeccroHansHoOn OeATernbHOCTW, YTO HeraTMBHO CKasblBaeTCsd Ha WX JIMYHOCTU Kak
negaroroB. [ns onpegeneHMa 06OCHOBAHHOCTM 3TOW  rvnoTesbl  Obiflo  NpoBeAEeHO
uccreposaHme ¢ ydactmem 1406  npenogaBaTenen 23 rocygapCTBEHHbIX U
HErocydapCTBEHHbIX BbICLLMX Y4ebHbIX 3aBedeHW, pPacnosiokeHHbIX B 7  pernoHax
Y3beknctaHa. AHKeTbl, WCMOSb30BaHHbIe B WCCefoBaHuK, OblfM pasmelleHbl B cucteme
Google Form wn pacnpegeneHol cpegn ydutenen. [lonydeHHble pes3ynbTatbl  Obln
npoaHarmanpoBaHbl C MOMOLI YacTOTHOrO aHarmsa B nporpamme SPSS. Yactu
uccregoBaHus, CBA3aHHble C  NpodeccroHanbHOW  YAOBIIETBOPEHHOCTLIO, BKIMOYEHbI B
coumarbHO-NCUXOSormyeckni onpocHUk u metoguky . PesankuHon "lopTtpeT yuutena." Mo
pesynbTaTaM WCCredoBaHWA  YCTAHOBIIEHO, YTO npodeccuoHanbHas  MOEHTUYHOCTb
MOJSIObIX NeJaroroB MosioXUTENbHO CBsi3aHa C NPOdeCCUMOHarbHON YO0BNETBOPEHHOCTLIO.

Knroyeebie cnoea: yduternb, npodyeccuoHarnbHas WOEHTUYHOCTb, YOOBMETBOPEHHOCTb
paboTon, coumansHO-NCUXONorndeckne qakTopsbl.

Introduction.

For young teachers, professional satisfaction is an important factor determining their
socio-psychological state and effectiveness in pedagogical activity. This level of satisfaction
is directly manifested through their professional development, reinforcement at the
workplace, and positive relationships with the social environment as a whole. In the process
of obtaining professional satisfaction, young specialists often face various difficulties, such as
a lack of experience and external pressures, which can negatively affect their motivation and
professional confidence. From a socio-psychological point of view, professional satisfaction
not only develops personal growth and internal motivation in young teachers, but also helps
to ensure the stability and quality of the education system in which they work in society.

The dynamic and evolving nature of professional self-awareness provides educational
systems with a strategic path for shaping and strengthening a strong teacher identity. This, in
turn, enhances both pedagogical quality and professional dedication. Empirical data support
these hypotheses; studies conducted by Moore and Hoffman show that teachers with
strongly developed professional identities demonstrate a more critical approach to their
institutional environments and working conditions. Other researchers suggest that teachers
with a strong professional identity have an optimistic attitude towards their work. Job
satisfaction is a crucial factor in teachers' professional growth and skill development. This
emotional aspect, understood as the teacher's sense of contentment and satisfaction with
their career choice, significantly influences the acquisition and improvement of pedagogical
skills.

Literature Review.

Recognizing the importance of teachers and supporting their professional development
is crucial for ensuring the success and well-being of communities. One of the important
factors ensuring the improvement of teachers' professional skills is the awareness of their
professional identity. Professional identity allows teachers to understand their strengths and
weaknesses, motives. This directly affects their job satisfaction and overall performance in
the classroom. Matveev and Vyacheslav showed a connection between teachers'
professional satisfaction and their intention to leave pedagogical activity. In addition,
according to Chinese scientists Sun, Wong, and Liular, the professional satisfaction of
teachers is closely related to their overall well-being, the quality of education, and their
enthusiasm for professional activity. Teachers with a strong sense of professional identity are
committed to their work and see teaching not just as a job, but as a long-term passion.
Teachers' professional identity is also reflected in their level of professional satisfaction, as
they perceive a sense of success in their profession. They experience intrinsic motivation
when they witness their students’ growth and academic achievements. Furthermore,
Katarzyna and Nowosad emphasize that teachers with strong personalities and self-
awareness deeply feel their responsibilities throughout their careers and approach their

66




BECTHUK MHTEIPATUBHOM TICUXOJIOTMM 2025 Buimyck 38 yacth 2

professions responsibly. As a result, they develop professionally and feel satisfaction from it.
Taking into account these views of scholars, there is a connection between teachers'
professional identity and job satisfaction. When individuals find their calling as teachers, they
can experience satisfaction with their profession despite its challenges. Scientific research
studies professional identity within a multifaceted theoretical framework, utilizing and
contributing to various academic fields such as philosophy (examining the essence of
personality), psychology (studying self-formation), sociology (analysis of professional roles),
and pedagogy (applying these concepts to teaching practice). This interdisciplinary approach
forms the basis of Sachs's understanding of the professional identity of a teacher.
Importantly, a teacher's identity is not something stricty defined or mandatory; on the
contrary, itis formed through experience and the meaning derived from this experience.

A university teacher must first perceive themselves as a human being, and only then as
a specialist. Through identity, teachers can recognize their own values and potential
misconceptions that may influence their understanding of others, as well as evaluate the
impact of their actions on students. Thus, self-reflection is an integral part of a higher
education teacher's self-analysis.

On the other hand, the development of a teacher's identity occurs under the influence of
social consciousness, as well as moral, aesthetic, and ideological norms prevailing in society.
However, not all such influences remain meaningful or beneficial in the context of teacher-
student relationships in higher education. Through self-analysis, the teacher can identify and
reject elements that do not align with their professional identity.

Avalos and Aylvin found that teachers' professional identity can be reflected in their
professional lives and career decisions. Alexander-Albritton and N. Hill empirically studied
professional satisfaction in female teachers and found that professional satisfaction is
associated with professional identity. Binghai Sun, Feng Zhu, and others conducted a study
using cross-cultural methods among 2104 Chinese teachers. Scientists have not only
revealed the professional ethnopsychology of Chinese teachers, but also revealed a
connection between professional identity, professional satisfaction, and psychological self-
management. Yahya Altinkurt and Kurshad Yimaz emphasized that teachers' job
dissatisfaction can lead to alienation, meaningless work, aggressive attitudes, negative
communication style, resistance to change, anxiety, gossip, procrastination, inefficiency, non-
compliance with rules, and many other negative consequences.

Modern scientific research indicates that the majority of studies focused on examining
teachers' professional identity - both in Uzbekistan and internationally - have been conducted
primarily in two areas: educational research and general psychological research. However,
there are significant gaps in the literature concerning the socio-psychological aspects of
developing a teacher's professional self-awareness, as well as the empirical relationships
between the formation of professional identity and job satisfaction. These issues have not yet
been thoroughly explored.

Methods.

In this study, 1,406 teachers from state and non-state higher educational institutions
located in Andijan, Fergana, Namangan, Jizzakh, Syrdarya, Samarkand, and Tashkent
regions of Uzbekistan participated. Of the respondents, 946 (67.3%) were men and 460
(32.7%) were women. The study employed the author's socio-psychological questionnaire, N.
Hall's "Emotional Inteligence Assessment" test, G. Rezapkina's "Teacher's Portrait,” and
Senin's "Value Orientation” tests. This article specifically examines the relationship between
professional identity and job satisfaction as identified in the socio-psychological
guestionnaire. The socio-psychological questionnaire, based on Talis questionnaires,
consists of 19 questions. The questions include open-ended, closed-ended, and Likert scale-
based options. The study was conducted online through Google Forms and processed using

SPSS software. This article focuses solely on frequency analysis of the data.
Results.
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The socio-psychological questionnaire developed by the author consists of 6
demographic questions, 3 social questions, 4 socio-psychological questions, and 6
psychological questions. Among these, 4 questions are designed to determine the
relationship between professional identity and job satisfaction. The remaining questions were
used to uncover other factors influencing professional identity in teachers.

As Altinkurt, Yahya, and Kirsad Yilmaz emphasize, job satisfaction is the sum of
employees' perceptions of their work, which is closely related to the satisfaction of needs.
The first of these needs is material security and freedom in future financial decisions. In their
research, Ma and Macmillan found that decent wages have a direct impact on teachers'
perception of their professional valuel. Material stability also plays a role in the formation of a
sense of satisfaction in internal motivation and professional identity. Taking this into account,
we asked the question "Does your monthly salary allow you to make independent financial
decisions?" 44.1% of respondents answered "Partially, sometimes | take loans and credits"
27.5% of respondents answered "No, it is enough for my basic needs" only 23.6% of
respondents answered "Yes, it is fully possible” 4.4% of respondents noted that "It is difficult
to answer" (Table 1). 67.3% of respondents are men, who are responsible for the material
well-being of their families. The results show that the salaries of teachers in higher education
are insufficient, which, in turn, leads to a deepening of professional self-awareness, a

negative attitude towards the profession, or a change in profession.
Table 1.

Does your salary allow you to make independent financial
decisions?

4,4

27,6

44,1
m Yes, it is fully possible m Partially, sometimes | take loans and credits
= No, itis enough for my basic needs It is difficult to answer

Aziri notes that seven factors have been identified that influence job satisfaction.
These are: the nature of work, management, salary, bonuses, promotion, managers, working
conditions, and colleagues. In our study, to the question "What changes negatively affect
your professional activity?" 37.6% of respondents answered "Administrative and
organizational changes.” From this it follows that there are cases of frequent management
changes in higher educational institutions, the adoption of various management decisions,
which negatively affects the professional identity of teachers. In addition, 19.6% of
respondents noted that "Economic changes" negatively affect their professional activity
(Table 2). In Uzbekistan, average wages, pensions, and benefits are increased annually. This
leads to price increases in all sectors, and in addition, various economic changes lead to the

1 Thakor, Kumari & Pavankumar, Dr. (2025). An Analysis of Teacher Job Satisfaction: Role of Salary, Workload,
Facilities, Recognition, and Support. International Journal of Scientific Research in Science and Technology. 12. 466-474.
10.32628/1JSRST 251312,
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price increase of work, machinery, and machine equipment items. This is not surprising,
considering that 71.7% of respondents noted that their monthly salary is enough for daily
expenses, and sometimes they are forced to take loans and credits (Table 1).

Table 2

What changes negatively affect your professional activity?

17,3

41 37,6

196

10,5 1

E Administrative changes B Socio-political changes H Changes in personal life

1 Economic changes H Technological changes B Almost no changes

Another factor influencing teachers' professional satisfaction and identity is the work
environment. Considering the educational context in Uzbekistan, the question "Which of the
following affects the quality of lessons?" was posed. This question was presented with
options reflecting common situations in the higher education system. A significant portion of
respondents (29.6%) selected the option "High student-to-teacher ratio." This is due to the
simplified process of entering higher education, where students who failed are now admitted
based on additional paid contracts. This, in turn, leads to a "lack of material and technical
resources” (24.5%). These factors place additional stress and workload on teachers.
Teachers working under these additional burdens experience professional burnout and
dissatisfaction with their work (Table 3).

Table 3.

Which of the following affects the quality of lessons?

35
29,6

30
& 25,4
225
c
S 20,6
@ 20
Q 15,8
=
» 15
(]
S 10 8.6
©
2

0
Interruption of the Lack of materialand  The number of  It's difficult for me Others
lesson by the dean's technical resources students exceeding to answer
office with the number of
unwarranted teachers
proposals and
announcements
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Professional satisfaction of young teachers is an important psychological construct not
only for the development of their pedagogical potential but also for maintaining their socio-
psychological stability and high level of dedication to work.

Conclusion.

The research results show that stress factors related to teachers' financial stability
(adequate salary) and the quality of the work environment (working conditions, management
system, number of students) have a direct impact on professional self-awareness and
satisfaction. This socio-psychological coverage poses a risk of reducing teachers'
professional motivation and enthusiasm, and even increasing their intention to leave the
profession. These results align with Bandura's self-efficacy theory and Maslach's concepts of
professional burnout. Additionally, the process of forming teachers' professional self-
awareness develops under the influence of social, cultural, and ideological factors. From a
psychological perspective, an important part of this process is carried out through self-
awareness strategies and self-reflection. In this regard, the article reflects a comprehensive
psychological model of a teacher's personal and professional growth. Based on pedagogical
activity, it is emphasized that identifying, evaluating, and reviewing one's professional identity
is the main condition for maintaining motivational and mental health in the pedagogical
profession. By fostering healthy professional self-awareness among young teachers, a
significant contribution is made to improving their professional stability and the quality of
education. At the same time, a supportive management policy, fair financial support, and the
availability of socio-psychological resources not only increase professional satisfaction but
also extend the duration of pedagogical activity.
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THE ROLE OF ALTRUISM IN THE MANIFESTATION OF TOLERANCE
IN THE INDIVIDUAL

Khatamova F.1.
(Tashkent, Uzbekistan)

Abstract. This article analyzes the role of altruism in the development and
manifestation of tolerance in an individual from psychological and pedagogical perspectives.
Tolerance reflects a person’s ability to respect the opinions of others, accept diverse values
and beliefs, and maintain social adaptability. Altruism, as a core internal mechanism of this
process, fosters empathy, compassion, selfless helping behavior, and social responsibility.
The study substantiates the importance of altruistic motivation, empathic interaction, and
social values in the formation of tolerant behavior.

Keywords: tolerance, altruism, empathy, social responsibility, personality development,
psychological mechanisms, benevolence, pedagogical approach.

AHHOmauyusi. B O0OaHHOU cmambe paccmampueaemcss ponb anbmpyusma 8
opmuposaHUU U MPOSI8NeHUU moJsiepaHmHoOCMuU JIU4HOCMuU C ricuxosoaudyeckod U
rnedazoau4eckoli mo4yek 3peHusi. TornepaHMHOCMb 6bipaxaem crnocobHoCMb 4Yerioeeka
ygaxamb MHEHUST Opyaux, MpuHUMamse pasfuyHblie yeHHocmu u ybexdoeHus, obecriequsas
coyuarsnbHyro adanmueHocmb. AlbmMpPyu3M, S6715151Cb OCHOBHbIM 8HYMPEHHUM MeXaHU3MOM
0aHHO20 rfpouyecca, criocobcmeyem pa3sumuro aMmrnamuu, cocmpadaHusi, beckopbicmHou
nomowu u couyuanbHol omeemcmeeHHocmu. B uccrnedosaHuu 060CHO8aHO 3HayeHue
anbmpyucmu4eckoli mMomueauyuu, 3amMrnamu4yecko2o 3aumodelicmeuss U coyuallbHbIX
ueHHocmedl 8 ¢hopMupoO8aHUU MOsiEPAHMHO20 M08EOEHUS.

Knroyeeblie croea: mosiepaHMHOCMb, anbmpyusm, 3Mramus, coyualrbHasi
omeemcmeeHHOCMb, pal3sumue JIUYHOCMU, [1CUXO/I02UYEeCKUE MexaHU3Mbl, 2yMaHU3M,
nedazoauyecKkul nodxoo.

The issue of cultivating altruistically motivated behavior in an individual is addressed in
sacred sources, including one of the oldest manuscripts, the Avesta, where it is stated that “a
child should be taught good thoughts, good words, and good deeds” [1; pp. 11-17]. In this
text, “good thought” refers to the cognitive domain — the comprehension and reflection on
the fundamental idea of divine teaching, the moral ideal of “goodness” and the distinction
between good and evil. “Good words” denote sincerity, solidarity, and mutual support in
interpersonal relations, while “good deeds” imply social engagement and activities beneficial
to society. Every good word evokes good thought and good action, motivating people toward
virtuous behavior. Goodness, as a philosophical concept, means doing beneficial deeds for
others. Thus, the essence of goodness lies in helping others and showing kindness — the
very essence of altruistic behavior. Moreover, goodness serves as the source of all virtues.
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In explaining the specific features of altruistic behavior, one may also turn to the ideas of
existential psychology, which interpret human life strategies and the development of value
systems in a sensitive, individualized way. When analyzing altruistic conduct from an
existential perspective, it is useful to rely on S. Maddi’s existential personology and R. May’s
views. Within this framework, the belief that “helping others, being useful to those around us,
and striving to make the world a better place for others” provides meaning to life becomes
central.

Altruistic ideas can also be found in al-Farabi’s Treatise on the Opinions of the Citizens
of the Virtuous City. Al-Farabi wrote that “the virtuous city resembles a healthy organism
whose members assist one another in maintaining life” [4]. As the philosopher emphasized, a
person cannot achieve perfection in isolation; one needs relationships, cooperation, and the
support of others. According to al-Farabi, the inhabitants of a virtuous city never abandon
their fellow citizens in difficulty — they always help one another. Therefore, only when
altruistically motivated behavior predominates among its citizens can a city truly be
considered virtuous and noble.

Another great encyclopedic scholar, Abu Rayhan Beruni, stressed the harmony of
knowledge and morality in personal perfection. According to Beruni, the human being is both
a creative and constructive force in the world. Hence, a person should embody the following
virtues for the benefit of their people and homeland: kindness, honesty, nobility, courage,
mercy, friendship, and sincerity [3; pp. 55-57]. Beruni explained that a person’s moral image
and behavior are determined by ethical notions of good and evil: “The triumph of good and
the achievement of goodness is not easy. In general, striving for goodness and attaining it
requires hard work, perseverance, patience, willpower, and high moral ideals. It is through
such struggle that perfection can be achieved” [3; pp. 55-57].

Abdulla Avioni also emphasized the role of the social environment in the formation of
personality, asserting that it influences both positive and negative traits. He classified people
according to their behavior into two groups: those of good and those of bad character. Avioni
stated: “Scholars divide people’s characters into two: if a person’s nature inclines to good
deeds and forms a habit of doing good, this is called ‘good character’; if one grows up
improperly and becomes accustomed to bad deeds, this is ‘bad character ” [2]. According to
Avioni, there are people in society who serve as models to emulate. In Turkiy Guliston yo
axloq, he wrote: “Those who have acquired good qualities are called good people” [2]. Avioni
considered good people to be those who can do good to others — generous, hardworking,
merciful, compassionate, knowledgeable, and empathetic individuals — those who strive for
self-improvement and the betterment of society. He included among good traits wisdom,
honesty, patience, modesty, refinement, gentleness, discipline, and love. He further
emphasized that “not harming the weak and helping them as much as possible” are the
hallmarks of altruistic behavior [5].

Supporting altruistic behavior in a child enhances their self-esteem and strengthens
their sense of self-worth through the recognition of others. Each of us possesses an “inner
barometer” that determines how we evaluate ourselves — whether we feel satisfied or
dissatisfied with ourselves. The adequacy of self-assessment is crucial: when a person
develops a proper self-evaluation, they assume greater responsibility, which in turn fosters
social responsibility, empathy, and altruistic motivation.

In general, there exist both external (situational and environmental) and internal
(personal and dispositional) factors that either promote or inhibit altruism. Internal personal
traits, especially moral and volitional qualities, ensure the stability and sustainability of
altruistic behavior. From the above, it follows that every manifestation of altruistic behavior is
based on some form of social interest — what might be called “disguised egoism.” As B. F.
Skinner noted, “We can observe only those benevolent acts of people that we cannot explain
by our own advantage. If the external behavior does not reveal the causes of conduct, we
must analyze internal dispositions. Accordingly, one must discern the altruism in human
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behavior”. Thus, we usually judge others’ behavior by what we can see, while the internal
motives that drive altruism often remain hidden.

From a socio-psychological perspective, the development of altruism emphasizes the
formation of stable altruistic attitudes in students. The socio-psychological approach
integrates several models, including the “High Thinking and Strong Ego” model, which aims
to shift personal attitudes from “I’ to “We.” According to D. Batson, when an individual’'s moral
beliefs and values are aligned with group interests, socially approved qualities also emerge in
their value system [6]. In this process, the teacher’s role is decisive: the educator must be
able to organize the student collective, assign tasks that foster social responsibility, and align
individual intellectual capacities with collective and societal interests.

Altruism is defined as voluntary behavior intended to benefit others without expectation
of external reward (Batson, 2011). From a psychological perspective, altruistic actions are
rooted in empathy and moral responsibility. According to C. D. Batson’s Empathy—Altruism
Hypothesis, genuine altruism arises when empathy for another’s suffering evokes motivation
to help purely for their benefit.

Humanistic psychologists such as A. Maslow (1970) and C. Rogers (1961) considered
altruism a natural expression of self-actualization and inner harmony. In Maslow's hierarchy
of needs, altruistic behavior manifests at the level of self-transcendence — when the
individual goes beyond self-interest for the common good. Similarly, S. Maddi (1996)
emphasized that altruistic orientation reflects existential maturity and resilience.

Behaviorists like B. F. Skinner (1953) viewed altruism through external reinforcement,
arguing that prosocial behavior can be socially conditioned. However, cognitive theorists
highlight the role of internalized moral reasoning and perspective-taking as key mechanisms
of altruistic development.

Altruism and tolerance share a common motivational and emotional foundation —
empathy and prosocial orientation. Empirical research indicates that altruistic individuals are
more tolerant because their focus shifts from self-centered to other-centered values
(Cloninger, 2004). Tolerant individuals, in turn, exhibit higher levels of altruistic
responsiveness in intercultural or conflict situations.

The integrative model proposed by D. Batson and N. Eisenberg suggests that empathy
serves as the bridge between altruism and tolerance. Through empathic concern, individuals
perceive others’ emotions, reduce prejudice, and engage in behaviors that promote inclusion
and mutual respect.

Existential psychologists (R. May, V. Frankl) argue that tolerance rooted in altruism
represents a meaningful way of being — an orientation toward life where personal fulfillment
is achieved through serving others and respecting human diversity.

In educational settings, fostering altruism is a key strategy for nurturing tolerant
personalities. Pedagogical approaches that integrate moral reflection, collaborative learning,
and social responsibility tasks (such as volunteering, community projects, or peer support
activities) have been shown to enhance both altruistic motivation and tolerance.

Teachers play a vital role as mediators of moral experience: by demonstrating
compassion, fairness, and cooperative ethics, they model altruistic tolerance as a lived value
rather than abstract instruction.
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PSYCHOLOGICAL MECHANISMS OF FORMING LIFE STRATEGIES IN
STUDENTS

Khudoyberganov D.Y.
(Tashkent, Uzbekistan)

Annotation. This article analyzes the psychological mechanisms of the process of
forming life strategies in students' personal development. The student's life strategy, based
on his personal values, motivation, intellectual and emotional potential, ensures that he sets
future goals and chooses ways to achieve them. The article considers such psychological
factors as strategic thinking, reflection, self-awareness, volitional qualities and stress
resistance as the main mechanisms. Also, the socio-cultural environment, communicative
skills and the ability to make independent decisions are emphasized as important factors in
the formation of life strategies. The results of the study showthat psychological mechanisms
can be effectively used in the modern educational process to form a goal-oriented life position
in students and prepare them for professional activity.

Keywords: student, strategy, psychological mechanisms, motivation, reflection,
volitional qualities, personal development, stress resistance.

AHHOmMauusi: B OaHHoU cmambe aHanu3upyromcs rcuxosiogudeckue MexaHUu3Mmbl
opMuUpo8aHUs KU3HEHHbIX cmpameaull 8 rpoyecce NUYHOCMHO20 pasgumusi cmy9deHmos.
XusHeHHasi cmpameausi cmyO0eHma, OCHO8aHHasi Ha €20 JIUYHOCMHbLIX UEeHHOCMSX,
momusauyuu, UHmMesiekmyanbHoM U 3MOUUOHasnbHOM romeHyuane, obecrieyusaem
rnocmaHoseKy um 6ydywux yeneud u ebibop criocobos ux 0ocmuxxeHusi. B kayecmee 0CHOBHbIX

MexaHu3Mo8  paccMampuearomcss — makue  fcuxosioaudeckue — ¢pakmopbl,  Kak
cmpameau4yeckoe MblwreHue, peghriekcusi, caMoCo3HaHue, e8osieeble Kadecmea U
cmpeccoycmouqueocme. Takxe ebldenisitomcs COUUOKYIIbmypHasi cpeda,

KOMMYHUKamueHble HagblKu U CrocobHOCMb MpUHUMamb CaMOCmMOosimesibHble peWeHUs KakK
BaXKHble chakmopbl hOPMUPOBAHUS XKU3HEHHbIX cmpameaul. Pe3ynbmamsi uccrnedogaHusi
rokasbigatom, 4mMo  ricuxosiocudeckue MexaHuambl mo2ym  bbimb  3hPeKmueHo
ucrosnb308aHbl 8 COBPEMEHHOM obpa3osamesibHOM rpouecce Orsi ¢hopMuposaHusi y
cmyO0eHmoe8  uernieHanpaeneHHol  XU3HEeHHoU  nosuyuu U nod2omoeku  UuxX K
npogeccuoHarsrnbHolU dessmesibHocmu.

Knroyeebie crnoea: cmydeHm, cmpameeausi, [cuxosioeudeckue MexaHU3Mbl,
Momuesauyus, pecbriekcus, gorieable Kadyecmea, JIU4HOCMHOE passumue,
cmpeccoycmou4ugocme.
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Introduction.

In the context of globalization and digital transformation, student life is not only a stage
of acquiring professional qualifications, but also a process of defining the concept of a
personal “I', a system of values, and a roadmap for the future. A student’s life strategy is not
a set of random decisions, but a hierarchy of goals, mechanisms for their implementation,
and a system of choices that express individuality, which is formed in the dynamic
combination of motivational, cognitive, emotional, and volitional factors. Understanding these
internal mechanisms and applying them to pedagogical and psychological practice is one of
the urgent tasks facing today's higher education institutions.

From the point of view of developmental psychology, student life as a “transitional
period” is a stage between the ages of 18 and 25 when identity searches intensify, values are
restructured, and the responsibility for independent decision-making increases. During this
period, a person determines his professional direction, social role, and lifestyle. The
abundance of external opportunities (mobile learning, remote work, international exchange,
startup ecosystem), coupled with the abundance of choices, can lead to cognitive overload,
“decision paralysis”, and a mismatch between short-term goals and long-term prospects.
Therefore, developing a life strategy requires psychologically conscious management of
resources, regulation of attention and motivation, and skills for managing risk and uncertainty.

A life strategy essentially consists of three layers: direction - long-term goals selected
based on personal values and meanings; agency - effective self-management, willpower,
affect regulation, metacognitive reflection and learning from mistakes. These layers interact
and are supported by motivational (balance of internal/lexternal incentives), cognitive (goal
setting, problem solving, scenario modeling), emotional (stress tolerance, hope, optimism)
and social (support networks, communication competencies) factors.

Modern psychological concepts explain such mechanisms in different ways. The theory
of self-determination emphasizes the formation of stable internal motivation when the
student's needs for autonomy, competence and social connectedness are met; the goal-
setting approach shows that clear, measurable and time-bound goals increase the
effectiveness of planning; the metacognitive learning model emphasizes the continuous
improvement of strategies through self-monitoring and reflection. At the same time, self-
confidence in the social-cognitive approach appears as a central indicator of the student's
resilience in the face of difficulties.

In the context of higher education, the problem of forming life strategies is not only
related to individual psychological characteristics; it is closely related to the design of the
educational environment, pedagogical technologies and the culture of the institution.
Competency-oriented curricula, project and research-based learning, experiential (practical)
and communication spaces, career centers and mentoring institutions allow students to test
their goals and roadmaps in real situations. Also, self-management tools (planning, habit
tracking, portfolios) through digital platforms serve to connect the student's strategic “self’
with concrete practical steps.

However, the secondary effects of the digital environment cannot be ignored: constant
distractions, algorithmic recommendations, social comparison pressure, and the illusion of
“perfection” can deplete emotional resources and lead to a state of uncertainty in self-esteem.
Therefore, psychological hygiene, conscious attention management, digital diet, and “saying
no” skills become an integral preventive component of a life strategy. Introducing practices
such as reflective writing (journaling), weekly goal analysis, “learning from mistakes”
sessions, and peer coaching among students can strengthen strategic stability.

This article aims to identify the psychological mechanisms of the formation of life
strategies in students, explain their interrelationships, and propose a conceptual model for
their application in educational practice. The study considers personal values and identity,
intrinsic motivation and self-confidence, metacognitive reflection and self-regulation,
willpower and stress resilience, as well as social support and communicative competencies
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as the central link. It also highlights the direct impact of socio-economic factors, cultural
context, and changes in the labor market on student strategies.

The scientific novelty of the article is that it proposes to model life strategies not as a set
of individual psychological attributes, but as a dynamically learned system - that is, the cycle
of "goals-mechanisms-practices-results”. This approach allows for the connection of
theoretical constructs with practical interventions, assessment and redesign through
indicators. Its practical significance is manifested in the development of recommendations for
individualizing student orientations, improving career counseling services, and integrating
metacognitive and willpower modules into curricula.

In this sense, the study seeks answers to the following questions: what are the central
psychological factors that stabilize life strategies in students? Through what mechanisms do
they interact? How do the educational environment and pedagogical technologies activate or
weaken these mechanisms? What diagnostic indicators reliably assess the level of strategy
formation? In the process of searching for answers to these questions, conceptual analysis,
psychometric assessment (self-confidence, goal orientation, reflection scales), semi-
experimental interventions (mentoring, reflective writing, goal planning trainings) and
gualitative methods (focus groups, narrative interviews) are used. The formation of life
strategies in students is not an individual educational task, but an integrative psychological
process of managing personal resources, setting meaningful goals, ensuring emotional
stability and establishing social cooperation. The problem, theoretical foundations and
research intention posed in the introduction to this article are explained in detail in the
following sections and reinforced with practical recommendations.

Literature and source analysis.

The issue of forming life strategies in students has been widely studied in various areas
of psychology and pedagogical sciences. This section analyzes theoretical concepts and
empirical studies found in national and foreign sources.

In psychological literature, the concept of ‘“life strategy’ is often associated with E.
Erickson’s theory of stages of personal development [3; 336]. According to him, the student
period is an important period in which the formation of personal identity and the ability to
make independent decisions develop. Also, in A. Adler's individual psychology, it is
emphasized that a person determines his life path through a ‘life style” [2; 288]. This style
serves as an important theoretical basis for students’ goal setting and strategic decision-
making.

One of the Russian scientists, K. A. Abulkhanova-Slavskaya, interprets life strategy as a
person’s ability to consciously plan activities and manage time [1; 299]. In his opinion, a life
strategy is a system that harmonizes a person's goals, values, and real capabilities.

Motivation, reflection, stress resistance, willpower, and strategic thinking are shown as
the main mechanisms that form life strategies in students. The self-determination theory
developed by R. Ryan and E. Deci shows that it allows the development of sustainable
strategies by satisfying the needs of internal motivation, autonomy, and social connectedness
[4; 545].

Pedagogical conditions play a special role in the formation of students' life strategies in
the educational process. D. Kolb's Experiential Learning Theory [5; 374] serves as the basis
for developing students' strategic decision-making skills through reflection and practical
activities. Also, competency-based teaching methods, project-based learning, and
gamification elements help strengthen strategic thinking.

Uzbek scientists have also been paying special attention to this issue. In particular, the
studies of M. Kadyrov and N. Juraev cover conceptual approaches to the formation of
personal development strategies, motivational approaches, and independent thinking in
students [6; 115]. In Uzbekistan, however, more questionnaires, reflexive notes, interview
and observation methods are used in research on student psychology. This indicates the
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need to develop methodological approaches adapted to the conditions of the national
education system.

The analysis shows that the issue of forming life strategies is a multifaceted and
multilevel process in which motivational, cognitive, emotional, and social factors are
inextricably linked. While Western psychology focuses more on explaining this process
through theoretical models, in Uzbekistan, practical research is being conducted on personal
development, goal setting, and increasing social activity in students.

Discussion.

This section conceptually analyzes the psychological mechanisms of life strategy
formation in students, discusses their interaction, connection with the educational
environment, and ways to translate them into practical interventions. The “goals—
mechanisms—practices—results” cycle proposed in the article implies interpreting life strategy
not as a static competence, but as a repeatedly adjustable self-management system.

First, the motivational layer is the energy source of life strategy, and when the needs for
autonomy, competence, and social connectedness are satisfied, intrinsic motivation is stably
supported. In environments with a low sense of autonomy, students often rely too much on
external stimuli, and the harmony between long-term goals and short-term tasks is disrupted.
In such conditions, the strategy becomes “reactive”. the student performs external tasks, but
a system of choices that strengthen personal direction is not formed. Therefore, it is important
to enrich the motivational environment with communication, freedom of choice, and
meaningful tasks that support autonomy, first of all.

Secondly, cognitive mechanisms—goal setting, scenario modeling, problem solving,
planning—form the architectural framework of the strategy. A suitable planning system
(priorities, time blocks, resource allocation) with clear and measurable goals (SMART,
WOOP) connects the strategic intention to everyday habits. In this process, metacognitive
reflection (monitoring self-learning, analyzing and updating strategies) plays the role of a
feedback loop: the student begins to see the causes of failure and success factors
separately, identifies and adjusts strategic “dumb zones”. Without metacognitive skills, even
high motivation can turn into “resolute continuation of the wrong strategy”’, increasing the risk
of burnout and failure.

Third, emotional-volitional regulation ensures the stability of the strategy. Stress
tolerance, affect management, delay of gratification, and grit maintain commitment to the goal
even in difficult situations. Self-confidence plays a central role here: positive cognitive
schemas about one’s own abilities help interpret failures as signals for growth. Conversely, if
emotional regulation is lacking, the student will suffer from “decision paralysis” against the
backdrop of multiple options, and the strategy will collapse.

Fourth, the social dimension—peers, mentors, teachers, family, and network capital—
connects strategy to contextual resources. In the absence of social support and constructive
feedback, strategy remains “isolated,” meaning that the student cannot test his or her goals
against real-world opportunities, the labor market, and institutional conditions. Mentoring and
peer coaching practices bridge this gap and expand the zone of proximal development. The
critical point of the discussion is the interplay and mediation of mechanisms. The autonomy—
intrinsic motivation link is enhanced by metacognitive reflection; the reflection—outcome link is
mediated by self-confidence: the faster and more confidently a student makes the decision to
‘re-adjust,” the more effectively the strategic cycle will unfold. At the same time, resources
(time, financial resources, digital literacy) act as moderators: the same intervention will
produce different results depending on the circumstances. For example, time blocking has a
stronger impact on students with a high academic load, while in contexts with high social
pressure, “no” skills and a digital diet are an integral element of the strategy.

The digital environment appears as a two-pronged factor. On the one hand, planning
apps, habit trackers, e-portfolios and project management platforms make the strategy
“visible”. On the other hand, algorithmic distractions, social comparison pressure and the
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illusion of “perfection” drain emotional resources. Therefore, the introduction of digital tools
must be accompanied by psychohygiene protocols (notification management, focus times,
digital rest).

When translated into educational practice, the discussion suggests the following
integrated intervention package: didactic design that supports autonomy (meaningful choices,
flexible tasks); short trainings on goal setting and planning (SMART/WOOP, priority
matrices); metacognitive reflection practices (weekly reflective writing, “learning from
mistakes” sessions); microinterventions for emotional-stress regulation (breathing protocols,
cognitive reframing, self-compassion); mentoring and peer coaching; “real-task’™oriented
cooperation with career centers (internships, mini-projects); guidelines for digital
environmental hygiene. These elements should be designed as complementary modules, not
separate. A mixed-methods approach is preferable in terms of assessment and
measurement: psychometric indicators such as self-confidence, intrinsic motivation, level of
reflection, goal stability index can be triangulated with evidence from the portfolio (projects,
plan-execution gap, reflective writing). Time-based monitoring (pre-post, short longitudinal
design) identifies the “rise-fall-stabilization” dynamics of strategic indicators. To reduce errors
such as social desirability bias and self-reporting bias, anonymous surveys, blind reviews,
and behavioral markers are recommended.

Contextual issues should also be considered. Family expectations, regional labor
markets, scholarship and credit-module systems, language resources, and gender norms
directly shape strategies. Therefore, interventions should not be based on a “one-size-fits-all’
approach, but rather on a differentiated approach: microgrants and time management support
services for students with limited socio-economic resources, orientation programs for first-
generation students, and accelerated and research-oriented tracks for high-potential
students.

Table 1. Mean scores of psychological factors shaping students’ life strategies

(n=120).
psychological Mechanisims Mean Score || Standard Deviation Minimum Maximum
(M) (SD) Value Value
| Motivation Level | 421 | 0.68 | 2.90 | 5.00 |
| Reflection Skills | 395 | 0.74 | 260 || 500 |
| \Volitonal Qualities || 410 | 0.70 | 280 || 500 |
| Stress Tolerance | 380 | 0.82 | 2.40 | 4.90 |
| Strategic Thinking || 405 || 0.65 | 300 || 500 |
Se'ffﬂgggzce()se"' 4.18 0.72 2.70 5.00

Table 2. Correlation coefficients between psychological factors (Pearson r).

Factors Motivation|Reflection \SLI;'EE}? T;;Tasr?ce 'Sl'ﬁtsrl\tlfi%g
[ Motivaton [ 100 | 046 | 0.52 | 0.39 I 0.58 |
| Reflection | 046 | 100 || 0.41 I 0.44 | 0.49 |
\é‘ﬂ;'i‘:igi' 0.52 0.41 1.00 0.55 0.47
| Stress Tolerance | 039 | 044 | 0.55 | 1.00 I 0.42 |
|Strategic Thinking] 058 | 049 || 0.47 | 0.42 | 1.00 |

*p <0.05; p<0.01.
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Table 3. Predictors of the level of life strategy formation (results of regression

analysis).
[Independent Variables | B (Standardized) |t-value |p-value|
[Motivation [0.34 [4.12 ]0.000 |
IReflection [0.21 [2.85 0.005 |
IVolitional Qualities  [0.29 [3.47 ]o.001 |
[Stress Tolerance lo.18 [2.10 ]0.037 |
IStrategic Thinking ~ [0.31 [3.95 [0.000 |

*p <0.05; p<0.01.

The discussion also raises risks and ethical issues. An excessive emphasis on
“‘maximizing” strategy can lead to a “toxic productivity” syndrome, while excessive monitoring
can lead to an illusion of control and a decrease in trust. Ethical principles—confidentiality,
data security, student consent—must be strictly enforced in any diagnostic and individual
planning tools. The final point is that the formation of a life strategy is a cyclical and context-
sensitive process: when the motivational needs — cognitive design — emotional-volitional
stability — social support loops work in a mutually reinforcing way, the student connects
personal meanings with everyday practices and, as a result, creates a stable, flexible
strategic path. On this basis, practical recommendations and an implementation model are
developed in detail in the next section.

Conclusion.

Based on the above scientific analysis and statistical results, the following conclusions
were reached:

Life strategy, as a central component of personal development, is inextricably linked to
the student's motivation, reflection, volitional qualities, stress resistance and strategic thinking
skills. Together, these factors ensure the process of setting one's own goals, choosing ways
to achieve them and planning for the long term.

Motivation, volitional qualities and strategic thinking were identified as the strongest
predictive factors and play a leading role in the formation of life strategies in students. This
indicates the need to increase students' internal motivation, develop volitional qualities and
strengthen educational and methodological work aimed at strategic thinking in higher
educational institutions.

Reflection and stress resistance are manifested as secondary mechanisms that stabilize
and coordinate life strategies. They help students learn from their mistakes, analyze
alternative options when making decisions, and maintain emotional stability in difficult
situations.

In practice, a comprehensive approach is required to form life strategies in students.
This includes: creating a motivational environment, training in goal setting and planning,
reflective writing and self-analysis exercises, psycho-hygienic practices for stress
management, development of mentoring and peer coaching systems.
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PSYCHOLOGICAL SELF-REGULATION, DEFENSE MECHANISMS,
AND COPING STRATEGIES IN MILITARY PERSONNEL

Kiyomkhuzhayeva M.R.
(Tashkent, Uzbekistan)

Abstract. This study examines the impact of socio-economic sanctions and hybrid
wars on psychological deformations in military personnel, focusing on self-regulation theories
(Abulkhanova, Morosanova, Leontyev, Janet, Piaget, Bandura, Zimmerman, Deci-Ryan) and
empirical data from 709 servicemembers. Using Kellerman-Plutchik for defense mechanisms
and Amirxon's coping indicator, significant differences were found between National Guard
and Defense groups, with meta-analysis (1990-2022) revealing elevated depression, anxiety,
and PTSD rates. MBTI typology is applied for personality assessment in service contexts.
Comparative analysis with recent foreign studies underscores the need for proactive training
to enhance resilience.

Keywords: military psychology, self-regulation, psychological defense mechanisms,
coping strategies, PTSD, MBTI personality types, meta-analysis, hybrid wars.

AHHOomauyusi: B uccnedosaHuu paccmampugaemcs — efusiHue — coyuasibHo-
3KOHOMUYECKUX caHKUuul u 2aubpudHbix 80UH Ha rcuxosioeudyeckue oOeghopmayuu y
BOEHHOCHyXaWux, ¢ akyeHmoM Ha meopuu camopezynsayuu (AbynbxaHoea, MopocaHoesa,
JleoHmebes, )KaHe, NMuaxe, baHdypa, LjummepmaH, [ecu-PataH) u amnupudyeckue OaHHbIe
om 709 eoeHHocnyxawux. C ucrnonb3oeaHuem Kellerman-Plutchik 0ns mexaHuamos
3awumel U UHOUKamopa coping AMUDPXOHa 8bISA8NeHbl 3Ha4YUMbIe pPasiuyus Mexoy
HauyuoHanbHol eeapOuel u cunamu 060OpPOHbI, € Mema-aHanusom (1990-2022)
rokasbigarouUM [108bIWeHHbIe yposHU Odernpeccuu, mpeeoau u [NTCP. [lNMpumeHsemcs
munonoauss MBTI 0551 oyeHKU riu4Hocmu 8 KoHmekcme cryx6bl. CpagHumersbHbIU aHau3 ¢
HedasHUMU 3apybexHbimu uccried0ogaHUsIMU rnodyepkusaem Heobxooumocmeb
rnpoakmueHo20 o0byy4eHus Ors NO8bIWEHUS Pe3ulueHmMHocmu.

Knroyeebie crioea: 80eHHasi [ICUXO/02US, caMopezynsyusi, rcuxonoa2udyecKue
MexaHu3Mmbl 3awumsi, cmpameauu coping, NTCP, munsi nuyHocmu MBTI, mema-aHanus,
2UubpudHbIe 8OUHBDI.

The ongoing socio-economic and political sanctions, as well as hybrid wars occurring
in various parts of the world, not only lead to deformations in humanity's emotional-volitional
and emotional spheres but also induce psychological syndromes in military personnel during
and after service. Psychic strains associated with service activities in military personnel, in
terms of increased depression, anxiety, fear, despondency, and aggression, were analyzed
through a five-stage meta-analysis based on PRISMA international criteria in the PubMed
(Medline), Scopus, Web of Science, Embase (Elsevier), Psycinfo (Ovid), and Cochrane
CENTRAL (Ovid) databases for the period 1990-2022. The results allowed for the conclusion
that "depression rates are 23% in men and 25% in women, suicidal ideation and attempts are
11% in men and 21% in women, 9% in those leading unhealthy lifestyles, PTSD in men 15-
31%, in women 9-27%, and anxiety is higher in women compared to men" [1]. This process is
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related to the intensity and acuity of military service, exerting a strong influence on individual-
psychological characteristics, resulting in long-term stressful states, increased negative
emotional reactions, internal crises, and emotional burnout, while increasing the need for
psychological self-regulation in relation to post-traumatic stress reactions (PTSR) in military
personnel, thereby actualizing the problem of the dynamics of internal motives.

K.A. Abulkhanova views the personality as an open interactive system, and activity as
a mechanism for human life activity, communication, cognition, and self-expression. The self-
regulation system coordinates the interaction of personality characteristics with other spaces
and structures. K.A. Abulkhanova distinguishes three levels of self-regulation: the first level
involves the personality organizing itself as a whole system; the second level occurs when
the process of self-organization merges with the interactive space, transforming the
personality into an active subject; the third level is the highest, encompassing the self-
regulation process throughout the entire life. Life strategy is a generalized life self-regulation.
This strategy manifests in the personality's striving to harmonize its possibilities, abilities, and
aspirations with life conditions and requirements as much as possible; the ability to resolve
life contradictions; and the ability to adapt to these conditions, even if they were consciously
or unconsciously created by oneself [1].

Under the guidance of V... Morosanova, research based on D.A. Oshanin and O.A.
Konopkin's principles of conscious self-regulation of voluntary activity is continued, studying
individual characteristics of personality self-regulation within a differential approach.
Differences in the implementation of various psychic regulatory functions are described, as
well as operational and instrumental personality regulatory characteristics, including flexibility,
consciousness, adaptability, reliability, self-confidence, initiative, critical thinking,
independence, responsibility, and others [2]. Personality characteristics do not directly
influence behaviors but manifest through formed individual methods of activity self-regulation
[3]. Individual self-regulation methods inherent to humans, stably manifesting in various types
of psychic activity and situations, form the basis for the concept of stylistic characteristics of
self-regulation. In the approach of O.A. Konopkin and V.. Morosanova, the system-forming
main factor is the goal. In D.A. Leontyevs work "Personality Potential: Structure and
Diagnostics," it is substantiated that self-regulation cannot be limited solely to achieving
goals. He emphasizes the necessity to analyze the problem of self-regulation more broadly
within the framework of human-environment interactions. Within the model proposed by D.A.
Leontyev, three main functions of self-regulation are distinguished: self-determination, goal
achievement, and maintaining stability in stressful situations. The development of personality
potential is viewed as the potential for self-regulation. Through this development, the person
acquires the ability to adapt to situations and form adequate behaviors considering
multifaceted criteria [4].

In the West, the psychology of self-regulation developed based on concepts of self-
efficacy and self-determination. However, these concepts had to contend with stereotypes
formed by behavioristic learning theory and psychoanalytic theory. The representative of the
French sociological school, founder of "Psychology of Conduct" P. Janet was one of the first
scientists to demonstrate the role of psychic processes in regulating human behavior. In P.
Janet's theory, behavior is not limited to external visible activity but is filled with internal
psychic content that performs a regulatory function. He distinguished three stages of the
behavioral act: 1. Internal preparation; 2. Volitional effort directed toward action execution; 3.
Completion of the action. P. Janet also created a hierarchical system of behavior, with the
highest level being human creative and labor activity. According to Janet, it is in the process
of labor activity that voluntary attention and volitional effort are formed. Behavior, as the basis
of personality development, is the result of the interaction of biological factors, social
environment, and the individual's own activity. Mental activity, emotions, and speech play a
significant role in behavior regulation. As B.V. Zeigarnik noted, P. Janet cites the ability for
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self-regulation and the process of instrumentalizing one's behavior as the highest criterion of
personality development [5].

The Swiss psychologist J. Piaget advanced interesting views on the organism's
behavior and its interaction with the environment. In his theory of intellectual development, he
interprets behavior as adaptation (or re-adaptation). According to J. Piaget, the individual acts
only when the balance between the organism and the environment is disrupted. Any behavior
is aimed at restoring balance between the external world and the subject. J. Piaget calls the
organism's influence on environmental objects "assimilation.” In this, the living being "instead
of passively submitting to the environment, actively modifies it and imposes its own structure”
[6]. The environment, in turn, exerts a counter-influence on the organism, a process called
accommodation, which consists of changes in the assimilation process. With the emergence
of psychic life, assimilation takes a form where assimilated objects do not change physically-
chemically but are incorporated into the subject's activity forms. Accommodation affects only
this activity. Thus, direct interactions between the organism and the environment are joined
by indirect connections between subjects and objects. J. Piaget distinguishes two interrelated
aspects in behavior: affective (energetic) and cognitive (structural). According to him, these
aspects depend not only on the current conditions (“field") but also on the previous
experience of the acting subject. Describing the affective aspect, J. Piaget emphasizes that
the interaction between the organism and the environment must occur through specific
regulatory mechanisms. According to him, these mechanisms should form goal-directedness
in behavior and determine its values.

Within neobehaviorism, versions of "soft determinism" were formed, linking a certain
degree of human freedom to independence from the current situation or future-oriented goals
[7]. This direction includes A. Bandura's theory of self-efficacy. According to it, human
behavior is determined not only by external environmental factors but also by the individual
themselves. Self-regulation is one of the most important personality characteristics,
determining behavior. According to A. Bandura, people regulate their actions because they
set goals, thereby disrupting balance. They strive to reduce the difference between real
results and set goals, mobilizing their abiliies and resources. In this process, they
preliminarily evaluate the resources necessary for achieving goals and subsequently set
higher goals [8]. The concept of self-efficacy expresses a person's confidence in their ability
to influence their life, improve situations, and solve problems. A. Bandura emphasizes that
confidence in one's strength strengthens the determination to act. Personality subjectivity
manifests in the ability to resist external factors and pressures. According to A. Bandura, a
person's views on their personal efficacy influence their choice of actions, the effort
expended, adaptability, and how long they can endure difficulties [9]. A. Bandura's social-
cognitive paradigm, developed based on his social learning theory, considers self-regulation
as the interaction between three factors: personality, environment, and behavior.

B. Zimmerman advances that regulatory skills are the main source of a personality
feeling itself as a subject. He describes the structure of self-regulation, the influence of social
and ecological factors on it, disruption mechanisms, and development directions. Self-
regulation is formed through one's thoughts, emotions, and actions. This process is
preliminarily planned for goal achievement and cyclically adjusted. This cyclic model includes
three stages: planning, execution, and self-analysis. Studies show that proactive methods
(pre-planned activity) increase the effectiveness of self-regulation, while reactive approaches
can lead to dysfunction [10].

E. Deci and R. Ryan's self-determination theory. This theory is aimed at studying
factors influencing healthy human development and effective functioning. if a person has
abilities, sufficient physical capabilities, is free from excessive restrictions, has freedom and
choice opportunities, they form as an independent, active personality capable of resisting
external and internal negative influences. Self-determination is understood as the ability and
need for a person to independently choose their development direction. In this process, the
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flexible interaction of the person with the social environment is one of the main criteria for
development. In the process of human development, the form of behavior regulation
changes: - In the first stage, external factors dominate, i.e., the person is dependent on the
external environment. - In the subsequent stage, internal autonomous self-regulation is
formed. Being autonomous means having the ability to act on one's initiative, self-manage,
choose, make decisions, and act based on one's internal feelings [11].

D. A. Leontyev emphasizes the limited nature of goal-oriented models, noting that not
all human activity is directed at conscious goals. Sometimes temporarily abandoning a goal
or suspending planned activity does not mean a breakdown in self-regulation. In such cases,
the person may switch to a different type of self-regulation — autoregulation. In summary, the
modern concept of self-regulation is a synthesis of various scientific directions. The formation
of this concept is related to the development of disciplines such as physiology,
psychophysiology, sociology, and psychology. Scientific views, overcoming notions of the
stability and immutability of living systems, are aimed at understanding the adaptability of
behaviors, the regulatory role of psychic reflection, and the human ability to consciously
regulate their behavior.

Table-1
Differences in Psychological Defense Mechanisms (Kellerman—Plutchik) by Type of
Organization (N = 709)

| Mean Rank | Statistical Value |
Indicators National _D_efense _
Guard (N = Ministry (N = Mann-Whitney U Test
458) 251)

| Suppression || 36922 | 32905 | 50965 |
| Regression || 37219 | 32363 | 49604 |
|  Substitution || 35985 | 346.15 | 55257 |
| Denial | 37245 | 32316 | 49488 |
| Projection || 37447 | 31947 | 48562 |
| Compensation || 37322 | 32176 | 49135 |
lOvercompensation|| 369.72 | 32815 | 50738.5 |
| Rationalization || 37340 | 32143 | 49053.5 |

Note: p<0.001**; p<0.05*

For the "Displacement” scale, no reliable results were recorded for NG (U=359.85;
p>0.05) and Defense (U=346.15; p>0.05). The reason may be related to the formation of
indifference to changes in service activity and "immunity” to "rotations” in military personnel. It
should be noted that sometimes, to overcome one of the eight basic emotions, each
individual forms a specific psychological defense mechanism. These mechanisms do not
function in pure form separately. Moreover, a military servicemember typically uses a
combination of several defense methods, and during psychological analysis, as a specialist,
we must consider the entire defense mechanism comprehensively. During the analysis, one
or two dominants — predominant defense forms — are distinguished, and once identified, it
becomes possible to determine the personality type or its psychological orientation
(disposition). According to the table, in all our subjects (N=709), the defense mechanisms are
within the norm. That is, the methodology was conducted in compliance with all rules, and the
obtained results, according to primary statistical analysis, correspond to reality.

Regarding defense mechanisms, repression (or suppression) is a psychological defense
mechanism in which any psychotraumatic information is purposefully excluded from
consciousness. The person consciously avoids unpleasant thoughts, experiences, fears, and
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emotions. Often, what is repressed from consciousness are individual-typological
characteristics that could make the person less attractive or pleasant in the eyes of others.

Regression is one of the psychological defense mechanisms where, instead of solving
current and complex tasks, the person focuses on relatively less significant and simpler
issues. In particular, to adapt to psychotraumatic information or situations, the military
servicemember unconsciously returns to behavior familiar from childhood — crying, acting
spoiled, emotional pleas, etc. That is, military personnel unconsciously repeat behavioral
actions that provided a sense of safety and support in early childhood.

Displacement is such a psychological defense mechanism that arises from the person's
inactivity toward external stimuli causing negative emotions such as anger, hatred, contempt,
aggression. Such inactivity is usually related to the fear of receiving a response from a
stronger person. As a result, unexpressed actions are directed toward weaker and more
"available" victims. In other words, displacement is the discharge of suppressed emotions in
military personnel by directing them toward objects that are less dangerous or more
accessible. In essence, this mechanism leads to searching for the guilty. In this case, even
the military experiencing the negative emotion may be found "guilty."

Denial is such a psychological defense mechanism in which any psychotraumatic
information contradicting the military servicemember's basic views is rejected. Externally, this
manifests through a noticeable distortion of perceptions about the environment. The negative
side of this mechanism is that frequent resort to it results in the person stopping to accept
constructive criticism. This, in turn, negatively affects self-adequate evaluation, does not
motivate self-improvement.

Compensation is an attempt by the person to compensate for existing or imagined
deficiencies through assimilation of qualities, characteristics, virtues, etc., approved by social
norms. The assimilated aspects are not deeply analyzed, so they do not become an integral
part of the personality. In military personnel, this often manifests through indulgence in
dreams, searching for ideal images.

Projection is a psychological defense mechanism in which the person attributes
responsibility for their failures (psychotraumatic information) to other people or events. As a
result of such manipulation, the person's self-evaluation does not suffer. For example,
aggressiveness in military personnel externally manifests as self-defense. With this defense
mechanism, as specialists, it would be appropriate for us to conduct psychological trainings
for military personnel to manage their emotions in extreme situations, resolve conflicts,
improve group interdependence, be psychologically stable, and maintain mental health
balance.

Rationalization is a psychological defense mechanism arising in the person's
consciousness as a result of rationally or falsely rationally justifying their behavior. Such a
need arises in the person due to inability to accept internal experiences and doubts, as they
harm self-evaluation and self-respect.

Additionally, the eighth defense mechanism is hypercompensation. It arises in
opposition to unpleasant thoughts and feelings appearing in consciousness. In military
personnel, this may manifest as empathy, i.e., emotional sympathy, against subconscious
anxiety and emotional coldness.

The purpose of applying this model in our study is to investigate the psychological
defense methods of military personnel and their individual-typological characteristics.
Through this questionnaire, we obtained a number of data and observed the following results:

Our subjects' natural and technogenic phenomena occurring during military service,
psychological barriers, information attacks, and conflicts in interpersonal relations negatively
impact aspects such as self-regulation and behavior self-determination in the military
personnel's personality, necessitating the definition of strategic behaviors in their service
activity. An extreme situation is a state in which the military servicemember cannot satisfy
their vital needs through behavior methods and schemes formed in previous life periods due
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to external influences or internal changes. A difficult situation disrupts the person's
adaptability, but if experienced constructively, it can help in understanding life meaning and
increasing social maturity. In scientific literature, difficult situations often include critical,
stressful, and extreme situations. We will examine what factors difficult situations arising in
the professional life of military personnel are associated with. In everyday life, the concept of
"military” is understood in connection with qualities of self-control, courage, and endurance.
Because military service requires working in a regime of high strain and complete dedication
to work, in conditions with high risk to health and sometimes life, serious physical and
neuropsychic loads, a high degree of responsibility. Military service demands from the person
readiness to make responsible decisions in emergency situations, in conditions of uncertainty
and danger, high stress resistance, and adaptability abilities.

Even in everyday conditions, military service implies the presence of certain stress
factors. In particular, military service requires strict discipline, execution of orders, internal
rules, clear definition of rights and obligations of personnel. Compliance with such order is not
always easy for all military personnel. Often, difficult situations are related to relations within
the military collective. For example, in military units, along with the formal structure, there is
an informal structure based on common interests and mutual sympathies of military
personnel. If the personnel is frequently renewed, this structure constantly changes, positions
and roles in the collective are redefined, new relations and connections are formed. This can
lead to noticeable contradictions and strains in the life of military personnel.

Therefore, precisely in states of emotional strain, in extreme situations, it is necessary
for military personnel to act step by step, strategizing combat service activity. In our study, we
determined that applying D. Amirxon's method for evaluating coping strategies is appropriate
for the purpose. D. Amirxon's methodology is a diagnostic method designed to identify the
main coping strategies used by the person to overcome stressful situations, the "Coping
Strategies Indicator" methodology developed based on factor analysis. The theoretical basis
of the methodology is that it provides the opportunity to describe persons' behaviors in
psychological stress states by dividing them into three groups.

Behavioral manifestations in extreme situations are divided into the following groups: 1)
problem-solving strategy — this is the ability to use all personal resources in a stressful
situation, with the person's attention directed to the stressor itself, and all cognitive functions
are activated to overcome the problem; 2) seeking social support strategy is such a
behavioral strategy that is the ability to actively seek social support in a stressful situation,
this strategy implies the use of mainly external resources rather than internal, which may
indicate a certain social dependence and psychological immaturity of the coping subject; 3)
avoidance strategy — this is the person's ability to escape the problematic situation by
avoiding solving the emerging problem. That is, it expresses military personnel's attempts to
avoid or not avoid contact with the environment or solving the problem, which in turn leads to
deepening or resolution of problematic and conflicting situations in the future.

As a result, the results in Table 2.1.9 were recorded, and we have the opportunity to
interpret them as follows. In particular, according to the diagnostic results of evaluating
coping strategies in 709 military personnel (458 National Guard, 251 Defense), across 3
scales: for the "Problem-solving” scale NG (U=343.18; p<0.05), Defense (U=376.57; p<0.05);
for the "Seeking social support” scale NG (U=342.39; p<0.05), Defense (U=378.00; p<0.05);
for the "Avoidance" scale NG (U=337.17; p<0.01), Defense (U=387.54; p<0.01);

The reason for the "Problem-solving” scale NG (U=343.18) and Defense (U=376.57),
"Seeking social support” scale NG (U=342.39) and Defense (U=378.00) having significant
indicators is that 95% of military personnel do not attempt to distance themselves from
surrounding reality or avoid problems. This leads not to further deepening of problems and
conflicting situations but to their resolution. These indicators specifically indicate the
readiness of military personnel for extreme and emergency situations. The "Seeking social
support” strategy, as it implies the use of external rather than internal resources, in some
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cases may indicate the person's social dependence and psychological immaturity. Precisely
because the Defense system is a closed organization distant from society, we can see that
they have higher indicators than the NG structure. As for female military personnel, they have
the ability to independently solve their problems while also considering others' help
necessary.

The "Avoidance" scale having indicators NG (U=337.17) and Defense (U=387.54), in
military structures, behaviors tarnishing the military's name, each conflict-causing, inability to
solve problematic situations lead to strict punishments such as reprimand, demotion in rank,
position deprivation [1], restriction in material incentives, etc., therefore, we can see that the
avoidance strategy is reflected in 99% of our study subjects.
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THE ROLE OF THE PROCESS OF PROFESSIONAL IDENTIFICATION
IN PSYCHOLOGY

Kurbanov M.
(Urgench, Uzbekistan)

Annotation. This article analyzes the psychological content of the concept of
professional identification, the stages of its formation, and its role in personality development.
Individual, family, social, and cultural factors influencing the process of professional choice
and professional self-awareness of a person are widely covered. Also, the significance of
professional identification in the life of the individual and the issues of its study in modern
psychology are highlighted, and the necessity of developing this process on a scientific basis
is emphasized. The results of the article have practical significance in guiding individuals
towards a conscious professional choice and increasing competitiveness in the labor market.

Keywords: professional identity, professional development, personal self-awareness,
psychological factors, professional motivation, career choice, personal development.

AHHOmMayusi: B d0aHHOU cmamebe aHanu3upyemcsi ricuxosioeudyeckoe codep)xkaHue
MOHAMUS npogheccuoHarnibHolu udeHmucdbukauuu, amarbl ee popMuposaHusi u ee posib 8
passumuu nu4Hocmu. LLlupoko oceeweHbl UHOUBUOyarlbHble, ceMmelHble, coyuasibHble U
KynbmypHble ¢hakmopbl, enusiiouue Ha rpoyecc rnpogeccuoHarbHo2o e6blbopa U
rnpogeccuoHanbHO20 CcaMOCO3HaHusl deriogeka. Takxe rnodyepkueaemcsi 3HadyeHue
npogbeccuoHanbHOU udeHmuguKkayuu 8 XU3HU JIUYHOCMU U 80rpoChbl €€ U3y4YeHUs 8
cospeMeHHOoU ricuxosioeuu, a makxe HeobxoOumMocmb pasgumusi 3moeo rpouecca Ha
Hay4yHoU ocHose. Pesynibmamsbi uccriefogaHusi umerom rpakmuyeckoe 3HadeHue Ors
pykogodcmea  smo0ell K  OCO3HaHHOMYy  8blbopy  npogheccuu U [108bIWEHUS
KOHKYpeHmMocrnocobHocmu Ha pbiHke mpyoda.

Knrouyeeble crioea: npogeccuoHanbHas UOEeHMUYHOCMb, pOogheCccuoHarbHoe
passumue, JTU4HOCMHOE CaMOCO3HaHue, ricuxosio2udyeckue gakmopel, rnpogheccuoHarsribHas
Momusauyusi, 8blbop npogheccuu, TUYHOCMHOe pasgumue.

In psychology, the concept of identification represents the process of recognizing a
person's belonging to a certain social group, value system, or professional role. This process
is considered one of the important psychological mechanisms of personality formation and
socialization. Through identification, a person compares themselves with others, assimilates
existing norms, values, and professional roles in society. From a psychological point of view,
this process serves to clarify the concept of the individual's "l." Sigmund Freud interpreted
identification as one of the main psychodynamic mechanisms in the formation of personality.
According to him, from an early age, a child assimilates the behavior, values, and norms of
his parents and other important people around him, making them part of his personality. This
process later becomes the basis for the formation of a person's place in society and
professional role. In Erik Erikson's theory of psychosocial development, the concept of
identification occupies a central place. Ericsson identifies professional identification in
adolescence and youth as the most important psychosocial task of the individual. Because it
is during this period that a person more clearly defines their "I," makes a choice of future life
path and profession. If this process is successful, psychological stability and self-confidence
increase in the individual, otherwise, identification crises may arise. The concept of
professional identity is inextricably linked with the process of self-awareness of the individual.
In Donald Super's theory of professional development, professional identification is
interpreted as a person finding their role throughout life, realizing their abilities, and
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manifesting themselves in society through a profession. According to Super, professional
development is a continuous process in which an individual makes professional decisions at
each stage of life in accordance with their interests and abilities, thereby forming their
"professional self." Holland emphasized that the process of choosing a profession by
individuals is directly related to their temperament and interests. According to it, a person's
perception of themselves as a representative of a certain profession, that is, the identification
process, depends on the degree of harmony between their personal typology and the chosen
professional environment.

In the personal approach, professional identification is studied in direct connection with
the individuality and psychological characteristics of the individual. According to this
approach:Professional choice and professional self-awareness are based on the type of
temperament, character traits, abilities, interests, and level of motivation of the individual.The
concept of "' and self-esteem of the individual serves as a decisive factor in the formation of
professional decisions.Supporters of the personal approach (for example, K. Levin, G. Allport,
and others) propose to deepen professional self-awareness through the development of the
individual's internal capabilities.This approach is especially important in the development of
psychological diagnostics, professional counseling, and individual development programs
when choosing a professional path. This approach is aimed at studying the influence of the
social environment and roles in society on the professional identity of the individual.
Proponents of the socio-psychological approach (A. Bandura, J. Mead, E. Erikson, and
others) emphasize the following aspects: The process of professional choice and
identification is closely related to such social factors as values in society, demands in the
labor market, and the opinion of family and friends. The role, status, and social experience of
an individual in society are one of the main factors in the formation of their professional
orientation. The social environment shapes certain professional values, work ethics, and
social expectations in the individual. This approach allows for a scientific approach to
professional choice, taking into account not only the psychological aspects of the individual,
but also the social conditions surrounding them.

Professional identification influences not only a person's choice of profession, but also
psychological processes such as professional self-awareness, understanding of their role in
society, and setting their goals. Therefore, in modern psychology, the concept of professional
identification is used not only for the analysis of individual personality development, but also
for the analysis of their interaction with the socio-cultural environment. The process of
professional identification consists of a deep analysis by the individual of their capabilities,
values, and interests, a clear definition of future professional goals, and purposeful actions
towards their implementation. This process is improved not only at the stage of choosing a
profession, but also throughout the entire period of a person's work activity. During the
identification process, the individual compares their abilities with real capabilities, assesses
personal resources, and makes decisions aimed at professional development.

Professional self-awareness is the process by which a person assesses their abilities,
talents, and professional potential, as well as determines their place in the professional
sphere. In professional self-awareness, the "l-concept" of the individual is formed. Correct
self-assessment allows a person to make effective decisions in the process of choosing a
profession and adapting to it.

Professional motivation is a psychological driving force that arises under the influence of
internal and external factors for achieving a goal. If internal motivation is connected with a
person's personal interests, the desire for self-development, then external motivation is
determined by material incentives, social status, and requirements in society. A high level of
professional motivation accelerates a person's professional growth.

Professional self-confidence - a person's confidence in their abilities and capabilities,
psychological readiness to perform professional tasks. This component plays an important
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role in the individual's success in activity, in coping with stress and difficulties. A high level of
self-confidence is one of the main factors of professional growth.

The system of professional roles and values - represents the process of understanding
the position of the chosen profession in society and the place of this profession in the life of
the individual. Each profession is considered not only as a certain type of activity, but also as
a social role. A person's conscious acceptance of this role and the assimilation of
professional values ensure the success of their identification process. Psychologists assess
professional identification as an integral part of the process of socialization of the individual
and self-awareness as a person. This is because career choice and professional activity play
a central role in determining a person's social status and establishing their relationships with
society. In this process, individual factors (character, temperament, abilities, interests), the
family environment (parental approach, upbringing style), the education system (professional
guidance programs in school and higher education) and social expectations (public needs,
labor market requirements) act in close connection with each other. Therefore, the process of
professional identification is a complex and multi-stage process, which is formed in the
combination of individual characteristics of the individual and social factors. The process of
professional identification is continuous and develops throughout a person's life.
Psychological research shows that this process is divided into several main stages, and each
stage is directly related to the age characteristics of the individual, social experience, and the
level of psychological development. These steps are explained in more detail below:

Childhood (0-12 years) At this stage, the initial foundations of professional identification
are formed. By observing the environment and the activities of adults, a child acquires an
initial understanding of professions. Role-playing games and the work activities of parents
and educators stimulate the child's interest in the profession. For example, when a child plays
the role of a doctor, teacher, or driver through toy cars, it creates a psychological basis for
their future interests. During this period, professional identification is not yet conscious, but
emotional foundations emerge that determine a person's professional orientation.

Adolescence (13-18 years old) During adolescence, the psychological development of
the individual reaches a new stage: they begin to prepare for self-awareness, independent
decision-making, and career choices. Interests become increasingly clear, and the individual
tests their abilities and capabilities. In the educational process, interest in subjects and the
influence of teachers play an important role in determining the professional orientation. Due
to the strong process of self-awareness in adolescence, the issue of professional
identification becomes acute, which creates a basis for the formation of professional
motivation and goals in the individual.

Youth (19-25 years old) This stage is considered the most intensive period of
professional identification. In youth, a person clearly defines their professional path by
studying in higher educational institutions, participating in internships, and finding their place
in the labor market. The individual deepens their knowledge, develops skills corresponding to
the chosen profession, and reinforces their professional decisions with life experience. During
this period, the professional "I' concept of the individual is formed, and they begin to
understand their role in society. The system of professional motivation, self-confidence, and
personal values will become more stable at this stage.

The period of maturity (after 26 years) The period of maturity is the period of
stabilization and deepening of a person's professional activity. During this period, the
individual gains experience in their field, improves their qualifications, and acquires
professional skills. Professional identification is strengthened at this stage and goes hand in
hand with the achievement of maturity in one's profession, finding one's place in society.
During this period, the individual also performs social roles such as sharing their experience
with others, leading, or mentoring.

These stages are closely related to the process of psychological development and
social experience of the individual, each of which forms a certain facet of professional

89




BECTHUK MHTEIPATUBHOM TICUXOJIOTMM 2025 Buimyck 38 yacth 2

identity. The emergence of interests in childhood, self-awareness in adolescence,
professional decision-making in youth, and professional stability in adulthood - all this
gradually improves the process of professional self-awareness of the individual. Therefore,
professional identification is not only the choice of a profession, but also a complex process
aimed at self-development throughout a person's life.

It is known that in the process of choosing a profession, any person is required to have
a database of information related to this field. This process is, of course, organized and
implemented on the basis of career guidance work. Especially in enriching young people's
professional knowledge and imagination, the role of professional education in conscious
career choices is incomparable.

Forms of provision of professional information - possession of professional information
should be organized in such a way that students have the necessary knowledge about the
profession and this knowledge will subsequently serve as a basis for professional self-
determination. Students' possession of any information, in particular, professionally oriented
information, is effective only under certain conditions. Firstly, it is necessary to form a positive
attitude towards the perception of professional informational material in students. The
information offered to students should be understandable to them. Educational material
should be presented both in content and form, taking into account the age and educational
characteristics of students. When providing information, it is advisable not to have too much
special terminology or technological data, as it can be confusing. Secondly, to form a
conscious and adequate attitude towards the profession in students, it is necessary to
correctly convey information. It must be not only understandable but also objective.

For the effective implementation of professional education, a career guidance
psychologist must adhere to the following:

- knowledge of the region's personnel needs, as well as the future and current demands
of production;

- Modern preparation of educational materials, such as textbooks, career guidance
sheets, etc.

- having a list of recommended literature for professional orientation.

Within the framework of obtaining a professional education, it is advisable to develop a
system of activities with students:

- the relationship between supply and demand in the labor market;

- future development of types of activity;

- nature of work in the main profession and specialty;

- working conditions and wages;

- specialist training institutions and personnel training centers [15].

Professional training is understood as "a set of special knowledge, skills, and abilities
that allow performing work in a certain area of activity." Professional training is improved in
the labor process, in the system of professional development, and through self-education[1].
It aims to train qualified specialists in all professions within the higher education system. The
educational process in educational institutions is organized taking into account the individual
and age characteristics of students. In the process of professional training, students undergo
both theoretical and practical training, after which they are sent to practical classes. There is
a unity of stages of professional education and the development of professional skills.
Indeed, the process and results of professional training influence the graduate's readiness to
accept their future profession and future professional activity.

Conclusion

In conclusion, the study and development of professional identity not only ensures the
individual well-being of the individual, but also creates a solid foundation for the formation of
gualified, competitive, and socially active personnel in society. Therefore, this topic remains
one of the most relevant and promising areas of research in psychological
science.Professional identification is the main psychological mechanism that ensures the
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realization of one's "I' in the process of choosing a profession, adapting to it, and developing
in professional activity. This process is not limited to choosing a professional path or
mastering a certain activity, but is closely related to a person's life values, personal goals,
abilities, and social roles. In the formation of professional identity, the family environment,
social experience, the education system, labor market requirements, and cultural values play
an important role. In psychology, a deep study of this process is important not only for the
professional development of the individual, but also for ensuring their psychological stability,
the level of life satisfaction, and social adaptation. Thorough formation of professional identity
contributes to the full realization of the individual's potential, increasing social activity, and
achieving professional success.At the same time, modern psychology and the education
system should develop strategies aimed at supporting the process of forming professional
identity. Professional consultations, psychological diagnostics, skills development programs,
and motivational training play an important role in this. An integral part of professional
identification is also the development of a person's ability to revise their professional
orientations throughout life and adapt to new experiences.
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PATTERNS OF EMOTIONAL INTELLIGENCE AND PSYCHOSOCIAL
FUNCTIONING IN SCHIZOPHRENIA

Matveeva A.A., Abdullaeva V.K., Rogov A.V.
(Tashkent, Uzbekistan)

Abstract. The study revealed marked impairments in emotional inteligence among
patients with schizophrenia, particularly in emotion understanding and regulation. These
deficits limit adaptive behavior and social functioning. Positive correlations were found
between emotional intelligence, quality of life, and social adaptation, emphasizing the need
for targeted rehabilitation programs focused on developing emotional awareness and
regulation.

Keywords: schizophrenia, emotional intelligence, quality of life, social functioning

AHHOmMayus. B vccregoBaHun BbisiBMEHbl BblPaXeHHbIE HapyLLUeHWUs AMOLMOHArbHOro
WHTENMEKTa Yy MauUMEHTOB C WM30(peHUen, 0COBEHHO B MOHUMAHMN U PErynauum 3MOLMNA.
O™ AeduumMTbl OrpaHMYMBalOT afanTMBHOE MoBedeHue U coumanbHoe (PYHKUMOHUMPOBaHME.
YCTaHOBIMEHbI MOSIOXKUTENMbHbIE CBA3WM MEXOy SMOUMOHAlbHbIM MWHTEIEKTOM, KayeCTBOM
XU3HM U coumarnbHOW apantauven, YTo MnoAdYépkMBaeT HeobXoaMMOCTb LiereHanpaBlieHHbIX
peaburMTaumoHHbIX NporpamMMm, passrBaoLMX IMOLMOHANMbHY0 OCO3HAHHOCTb M KOHTPOISb.

Knroueebie cnoea: WM30(PEHNS, SMOLMOHANbHbLIA WHTEMIEKT, Ka4YeCTBO >KWU3HW,

coumarnbHoe yHKLMOHMPOBaHMe

Introduction. Schizophrenia accounts for a significant proportion of hospitalized
morbidity among patients with mental and behavioral disorders and remains one of the
leading causes of long-term disability worldwide. It is characterized by a chronic course,
frequent relapses, and persistent cognitive and affective disturbances that severely limit
patients’ autonomy and social integration. Epidemiological data indicate that approximately
16% of patients experience a single psychotic episode followed by full remission, 32% have
recurrent episodes with partial recovery, 9% develop chronic residual symptoms, while 43%
demonstrate persistent and progressively worsening psychopathology without full remissions
[13,15].

According to current classifications (ICD-10, ICD-11), impaired social functioning
represents a core diagnostic feature of schizophrenia, manifesting throughout all stages of
the iliness. Social functioning reflects an individual's capacity to engage in purposeful activity,
maintain interpersonal relationships, and achieve social and occupational integration. These
abilities are closely linked to social cognition - the capacity to perceive, interpret, and respond
appropriately to social cues [10,11,12].

While pharmacological treatment effectively relieves acute psychotic symptoms, it does
not guarantee successful social reintegration or sustainable recovery. Many patients continue
to experience social withdrawal, emotional blunting, and difficulties in communication despite
clinical remission. Therefore, the contemporary paradigm of schizophrenia management
emphasizes long-term maintenance therapy, relapse prevention, and enhancement of
patients’ adaptive and psychosocial functioning. This necessitates an integrated
biopsychosocial approach that combines pharmacotherapy with psychosocial interventions
tailored to individual cognitive and emotional needs [1,2,6,8].

A crucial determinant of social cognition and functioning is emotional inteligence (El) -
the ability to perceive, understand, and regulate one’s own and others’ emotions. Deficits in
El are recognized as a key mechanism contributing to interpersonal dysfunction, stress
vulnerability, and poor adaptation among individuals with schizophrenia [3,5,7,9,14]. These
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impairments manifest in difficulties recognizing facial expressions, identifying emotional
states, and maintaining internal emotional balance.

The model proposed by J.Mayer, D.Caruso conceptualizes El as a multidimensional
construct encompassing emotion perception, facilitation of thought, emotional understanding,
and emotion regulation [4]. Given that effective emotion recognition and regulation are central
to social adaptation, investigating EI in schizophrenia provides valuable insights into
mechanisms underlying psychosocial impairment [5,6,9,11].

Furthermore, the quality of life (QoL) in schizophrenia integrates physical, psychological,
emotional, and social dimensions, reflecting an individual's adaptation to illness-related
challenges and subjective well-being [1,2,13]. Numerous studies suggest that higher levels of
El are associated with better QoL and improved social functioning [6,8,10,12]. Thus,
exploring the interconnections between EI, QoL, and social adaptation may contribute to
developing more targeted and effective rehabilitation strategies for this population.

In connection with the above, the aim of the study was to examine emotional
intelligence, quality of life, and social functioning in patients with schizophrenia and to
determine their interrelations.

Material and methods. A total of 84 inpatients (aged 20-45 years) diagnosed with
schizophrenia (ICD-10 criteria) participated in the study. All patients were receiving
maintenance pharmacotherapy and were under dispensary supervision. Disease duration
ranged from 1 to 20 years. A control group comprised 60 mentally healthy individuals (aged
21-44 years), matched by age and gender. Emotional intelligence was assessed using the
Mayer-Salovey-Caruso Emotional Inteligence Test (MSCEIT) adapted by E.A.Sergienko.
Quality of life and social functioning were evaluated with the Questionnaire for Assessing the
Social Functioning and Quality of Life of Mentally ll Patients developed by A.B. Shmukler and
l.Ya. Gurovich (1994). The instrument assesses domains including education, employment,
health status, physical performance, family relations, and social contacts. In addition to
patient interviews, medical records and informant reports from relatives were used to
corroborate findings.

Results and discussion. The analysis revealed that 74.1% (n = 63) of patients with
schizophrenia demonstrated a decrease in the overall level of emotional inteligence (El)
compared to the normative data obtained from the standardization sample. This finding
indicates that the majority of patients experience significant impairments in recognizing,
understanding, and regulating emotional information, which may negatively affect their
psychosocial adaptation, interpersonal functioning, and quality of life. Reduced EI may
compromise not only emotional awareness but also social competence, empathy, and
motivation, all of which are crucial for maintaining social integration and personal well-being
(Table 1).

Table 1
Distribution of emotional intelligence deficits in patients with schizophrenia

Domain of emotional intelligence Patients with | % of sample
deficits (n)
Overall Elreduction 63 74.1%
Emotion identification (perception, 49 58.3%
evaluation, expression)
Use of emotions in thinking and problem- 42 50.0%
solving

Understanding and analyzing emotions 63 74.1%
Conscious emotion regulation 67 79.8%
Global reduction across all EI domains 21 25.0%
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Note: Percentages represent proportions of patients scoring below normative
thresholds. 25.9% (n = 22) demonstrated preserved El within the normative range.

A detailed component-wise analysis showed that specific aspects of emotional
intelligence were impaired to varying degrees. Emotion identification (perception, evaluation,
and expression) was reduced in 58.3% (n = 49) of patients. This suggests that more than half
of the participants had difficulty recognizing emotions in themselves and others, as well as
interpreting facial expressions and emotional cues in social interactions. Impaired emotion
identification can lead to misunderstandings, reduced empathy, and challenges in social
communication, further contributing to isolation and interpersonal conflicts.

Use of emotions in thinking and problem-solving was compromised in 50.0% (n = 42) of
cases, indicating a limited ability to apply emotional information to guide reasoning, decision-
making, and adaptive behavior. Such impairments may hinder flexible coping strategies,
emotional learning, and motivational goal-setting, leading to rigid or maladaptive responses in
everyday life.

Understanding and analyzing emotions was significantly decreased in 74.1% (n = 63) of
patients. This domain reflects the capacity to comprehend emotional dynamics, recognize
transitions between emotions, and interpret mixed affective states. lts impairment suggests
that most patients struggle to grasp complex emotional experiences and the underlying
causes and consequences of affective reactions. As a result, patients may experience
difficulties in predicting others’ emotional responses and maintaining coherent emotional
narratives in social contexts.

The most pronounced deficit was observed in conscious emotion regulation, where
79.8% (n = 67) of patients demonstrated low scores. This finding highlights challenges in
managing one’s emotional states, controlling impulsivity, and sustaining emotional balance
under stress or in socially demanding situations. Insufficient regulation may exacerbate
affective instability, increase wulnerability to frustration, and reduce tolerance to social
pressure, thereby aggravating social dysfunction.

A subgroup of 25.0% (n = 21) participants exhibited comprehensive reductions across
all four domains of emotional intelligence. This indicates a global emotional dysfunction,
suggesting a pervasive inability to process, integrate, and utilize emotional information
effectively. Such a pattern may be associated with more severe cognitive disorganization,
diminished self-awareness, and poor social adaptation, further complicating the rehabilitation
process.

Regarding sociodemographic characteristics, it was found that 65.5% (n = 55) of the
examined patients had never been married, which may reflect social withdrawal, emotional
detachment, and interpersonal difficulties typical of schizophrenia. The absence of stable
partnerships may also stem from reduced motivation for intimacy and impaired emotional
reciprocity (Table 2).

Table 2
Sociodemographic and Clinical Characteristics of Patients
Characteristic Category n %
Never married 55 65.5%
Marital status i
Married /_formerly 30 3450
married
Secondary 17 20.3%
Specialized 0
Education secondary 31 36.9%
Incomplete higher 10 11.9%
Higher 26 30.9%
Dissatisfied with
education ) SE 65.5%
Physical health No chronic illness 63 75.0%
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Comper_lsated 21 25 0%

chronic illness
Reduced 59 70.2%

Physical Unable to
performance perform 9 10.7%
household tasks

Social contacts Limited to family 37 44.0%
Family satisfaction Satisfied 69 82.1%

Note: Data reflect frequencies and proportions within the total sample.

In terms of educational attainment, 20.3% (n = 17) had completed only secondary
school, 36.9% (n = 31) held specialized secondary education, 11.9% (n = 10) had incomplete
higher education, and 30.9% (n = 26) had completed higher education. Despite this relatively
diverse educational background, 65.5% of participants expressed dissatisfaction with their
education, possibly reflecting the onset of illness during formative academic years, leading to
disrupted career trajectories and unfulfilled personal potential.

Concerning physical health, 75.0% (n = 63) reported no chronic somatic illnesses,
whereas 25.0% (n = 21) had compensated chronic conditions. Nevertheless, physical
performance was markedly reduced in 70.2% (n = 59) of patients, and 10.7% (n = 9) were
unable to perform basic household tasks. This pattern suggests that functional limitations
extend beyond emotional and cognitive domains, indicating a generalized reduction in
adaptive capacity.

Social contact limitation was noted in 44.0% (n = 37) of participants, who restricted their
communication mainly to close relatives. Despite these limitations, 82.1% (n = 69) reported
satisfaction with family relationships, suggesting that while their broader social engagement is
reduced, emotional support within the family remains a compensatory factor promoting
psychological stability.

Taken together, the findings indicate a generalized decrease in emotional intelligence
among patients with schizophrenia, most prominently affecting emotion understanding and
regulation. Deficits in these domains limit the ability to interpret emotional transitions,
recognize complex affective states, and maintain internal emotional stability. This in turn
undermines adaptive coping, interpersonal harmony, and motivation for goal-directed
behavior.

These emotional and cognitive limitations may underlie social maladaptation, explaining
the high proportion of unmarried individuals and restricted social engagement. Nevertheless,
the relatively high level of subjective satisfaction with family roles demonstrates that
adaptation is possible within restricted interpersonal contexts.

The variability in El deficits supports the pathogenetic heterogeneity of schizophrenia.
Approximately one-quarter of participants displayed EI levels comparable to healthy controls,
highlighting the existence of subtypes with preserved affective-cognitive capacities. This
finding underscores the need for individualized rehabilitation programs targeting emotional
processing and social cognition to improve psychosocial outcomes.

Table 3 presents the results of correlation analysis between emotional intelligence (EI)
domains and indicators of quality of life and social functioning in patients with schizophrenia.
The analysis revealed significant positive associations across all EI dimensions, indicating
that higher levels of emotional competence are linked to better perceived quality of life and
greater social adaptation.

Table-3
Correlations between Emotional Intelligence Domains
and Quality-of-Life Indicators
Quality of Life Social

Variables ") Functioning (r)

p-value
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Overall El 0.62 0.58 < 0.001
Emotion
identification 0.49 0.45 <001
Use of emotions 0.52 0.48 <0.01
Understanding
emotions 0.57 0.51 < 0.001
Emotion regulation 0.61 0.56 < 0.001

Note: Pearson’s r coefficients show significant positive associations between emotional
inteligence components and quality-of-life indicators.

The overall EI score showed the strongest correlations with both quality of life (r = 0.62,
p < 0.001) and social functioning (r = 0.58, p < 0.001), underscoring the central role of global
emotional abilities in supporting adaptive behavior and subjective well-being.

Among the specific components, emotion regulation (r = 0.61 and r = 0.56, respectively)
and understanding of emotions (r = 0.57 and r = 0.51) were particularly influential. These
findings suggest that the capacity to comprehend and modulate emotions contributes
substantially to maintaining psychological stability, interpersonal harmony, and satisfaction
with life.

Moderate but statistically significant relationships were also found for emotion
identification (r = 0.49; r = 0.45) and use of emotions (r = 0.52; r = 0.48), indicating that while
these skills are important, they play a somewhat secondary role compared to higher-order
emotional regulation processes.

Overall, the data demonstrate that emotional intelligence serves as a key determinant of
psychosocial adjustment in schizophrenia. Enhanced emotional understanding and regulation
are associated with improved quality of life, greater autonomy, and more effective social
participation, highlighting the importance of targeted interventions to strengthen emotional-
cognitive capacities in clinical rehabilitation programs.

Conclusion. The present findings demonstrate that patients with schizophrenia exhibit
pronounced impairments in emotional intelligence, particularly in the domains of emotion
understanding and regulation. These deficits appear to underlie difficulties in adaptive coping,
emotional balance, and interpersonal functioning, which in turn contribute to reduced quality
of life and social maladaptation. Despite the variability of deficits, approximately one-fourth of
patients retained emotional capacities comparable to healthy controls, supporting the
heterogeneity of affective-cognitive functioning within schizophrenia. Correlation analysis
confirmed strong positive associations between emotional inteligence and both quality of life
and social functioning. Among the EI domains, understanding and regulation of emotions
demonstrated the highest predictive value for psychosocial adaptation. These findings
highlight the pivotal role of emotional inteligence as a determinant of well-being and
functional outcomes in schizophrenia. Taken together, the results underscore the importance
of integrating targeted interventions focused on emotional awareness, comprehension, and
regulation into psychosocial rehabilitation programs. Enhancing emotional inteligence may
foster greater autonomy, improve interpersonal effectiveness, and ultimately contribute to a
higher quality of life for individuals with schizophrenia.
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THEORETICAL FOUNDATIONS OF PROFESSIONAL SELECTION

Nurjonov A.O.
(Urgench, Uzbekistan)

Abstract. This article provides a theoretical analysis of an important stage in
adolescence - career choice. It examines the influence of the behavioral component of the
"self-image" on self-education and professional self-development, as well as the issue of its
alignment with occupational requirements. The study also considers the level of development
of personal career plans and the manifestation of students' ability to realize themselves in
various types of professional activities during career exploration processes. Career choice is
characterized as a crucial stage in an individual's life and professional formation, serving as a
factor in fulfilling fundamental needs.

97




BECTHUK MHTEIPATUBHOM TICUXOJIOTMM 2025 Buimyck 38 yacth 2

Keywords: professional choice, self-education, professional requirements, professional
plan, professional formation, difficulties of choice.

AHHOMauyus. B cmambe npedcmaeneH meopemuyeckul aHanu3 eaxHo20 amara
noopocmkoso20 eospacma — eblbopa Kapbepbl. Paccmampueaemcsi  e/usiHue
rnoeedeH4YeCcKo20 KOMMOHeHMa «obpasa 51» Ha camoobpa3oeaHue U rnpogheccuoHarbHoe
camopassumue, a makxe 80r1poc e20 CO0maeemcmaeusi NPogeccuoHabHbiM mpebosaHuUsIM.
Takxe paccmampusaromcsi ypo8eHb CqhopMUPOB8aHHOCMU JTUYHOCMHbIX KapbePHbIX M1aHo8
u rnposierieHue y cmyOeHmo8 criocobHocmu K camopeanu3ayuu 8 pas/iuyHbIX eudax
npogheccuoHanbHol dessmenbHOCMU 8 rpouecce ebibopa npogeccuu. Bbibop kapbepsbi
Xxapakmepusyemcsi Kak 8axHeuwul amar XU3HEHHO20 U rpogheccuoHaribHo20
cmaHoeieHuUs1 Iu4HoCcmu, ebicmynarwul akmopoMm peanusdayuu yHOamMeHmarbHbIX
nompebHocmed.

Knroyesnbie crnoea: rnpogeccuoHarbHbIlU 8bIbop, camoobpa3soeaHue,
npogeccuoHarnbHble mpebogaHusi, npogheccuoHanbHbIl  MnaH, npPogeccuoHarbHoe
cmaHoesieHue, mpyoHocmu ebibopa.

Introduction. Today, research on a general worldview finds its expression in life plans
and is clearly formed, and a life plan is a broad concept. It covers all spheres of personal self-
determination and is determined by moral character, lifestyle, and level of aspiration. At the
same time, for high school students, the most important, urgent, and difficult task is the task
of choosing a profession. Psychologically oriented towards the future, young people who are
prone to psychologically "jumping" through even unfinished stages may internally get tired of
school, and school life may appear to them as a temporary, fake, different threshold - a richer
and more real life. It is explained that this life attracts and frightens him at the same time [6].

A teenager understands very well that the meaning of their future life depends, first of
all, on their ability to choose the right profession, and choosing a profession, however
frivolous and insignificant it may seem, is their main and constant concern. During
adolescence, the individual image of each young man and woman becomes increasingly
clear and distinct, and the individual characteristics that determine their personality gradually
begin to manifest [6].

High school students differ significantly not only in temperament and character, but also
in abilities, needs, aspirations and interests, and the level of self-awareness. Their individual
characteristics are also reflected in their choice of life path.

Analysis of literature on the topic. The age period is a time when worldview is
formed, value orientations and life positions emerge [4]. In fact, this period is a transition from
childhood to adult life, which requires a certain level of responsibility, independence, the
ability to actively participate in society and personal life, constructively solve various
problems, and undergo professional formation.

According to Erikson's definition, adolescence is shaped around the process of identity
formation. This process consists of social and personal choices, self-identification, and
professional development [3]. As mentioned earlier, professional self-determination begins in
childhood and concludes in early adolescence. An experimental study of the significance of
learning activities and career choice motives in adolescents and young people shows that
self-determination motives and narrow practical motives play a decisive role in learning
activities. In choosing a profession, the motivation for career selection in young men does
not change with age. In girls, however, motivation transforms from collective needs into a
general, professionally oriented motivation [12].

Vocational education, performing the function of vocational training, is often equated
with the concept of "special education,” and two ways of its acquisition are implied: self-
education (independent learning) or studying in vocational educational institutions [11].

The success of vocational education is determined by the "preparation” for mastering a
profession, that is, an emotionally and motivationally important psychological factor.
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The choice of a profession is carried out by a person as a result of analyzing their
internal resources and bringing them into line with the requirements of the profession, and is
the basis of their self-affirmation in society and one of the most important decisions in life.
From a psychological point of view, career choice is considered as a two-sided phenomenon:
the subject of choice is the person making the choice, and the object of choice is the chosen
profession.

The specific characteristics of the subject and object determine the different ways of
choosing a profession. This is explained by many of their characteristics [7]. Career selection
is not an instantaneous event, but a process consisting of a series of interconnected stages,
the duration of which depends on:

-to external conditions;

- individual characteristics of the subject of professional choice.

Professional self-determination is a process that covers the entire period of a person's
work activity: it includes the stage from the emergence of professional intentions to the
retirement from work activity [2].

The stage of professional self-determination arises in high school students, which is
determined by the emergence and formation of professional intentions, initial orientation in
various fields of labor.

The need for self-determination that arises in a person does not have a direct object in
itself. As A.N. Leontyev noted:..."until its first satisfaction, the need "does not know" its
subject, since it is not yet defined..." [13].

The interrelationship between the individual and external professional orientation
influences arises only in the process of activity. Activity, as a form of interaction of the subject
with objects, creates conditions for mental reflection and manifests itself as a mechanism of
determining influence on the individual [5].

In continuous communication with the external world, a person participates as an active
participant in interaction. Therefore, the psychological manifestation of the principle of
determinism can be understood only within the framework of the problem of the relationship
between external and internal conditions in determining activity. From the point of view of
analyzing the driving forces of activity, it is necessary to proceed from the interdependence
and contradiction of internal and external factors [10].

V. I. Slobodchikov, D. I. Feldstein, E. Erikson investigated that the lack of a socially and
psychologically-pedagogically effective support system for students in the early stages of
professional self-determination leads to the fact that many young people are psychologically
unprepared for active and responsible decision-making in choosing a profession.

Research methodology. In psychology, the choice of a professional path is considered
as a set of manifestations of personal and professional self-determination of the student, it is
important to imagine it more holistically. A large number of works by foreign scientists are
devoted to the study of the essence and regularities of professional self-determination: K. A.
Abulkhanova-Slavskaya, O. S. Gazman, M. R. Ginzburg, J. Holland, E. I. Golovaha, L. M.
Mitina, N. S. Pryazhnikov, E. I. Rogov, and others investigated the issue of choosing a
professional path.

In B.M.Bim-Bad's pedagogical dictionary, professional self-determination is considered
as the process of forming a person's attitude towards professional activity and a method of its
implementation through the coordination of personal and socio-professional needs. In the
author's opinion, professional self-determination is a part of life self-determination, that is,
entering a certain social and professional group, choosing a lifestyle, a profession.

M. R. Ginzburg defines the psychological characteristic of professional self-
determination, understanding it as a person's ability to build themselves, the ability to re-
understand their life in the process of professional activity. The author emphasizes that "the
basis of self-determination lies in personal self-determination in adult adolescence and youth,
that it has a value nature, that it consists of actively defining one's position in relation to the
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system of values formed by society and, on this basis, defining the meaning of one's
existence."

In his opinion, personal self-determination has an innate predisposition, which
determines all other types of self-determination, social, professional, and life development
[14].

E. A. Klimov understands professional self-determination as one of the most important
manifestations of a person's psychological development, the process of forming as a full-
fledged participant in the professional community, the social community. Performing socially
significant activities aimed at creating a valuable product for society is a criterion for a
person's meaningful and motivational searches and decisions.

Throughout a person's life, a certain attitude towards various spheres of labor is
consistently formed, ideas about professions and their capabilities are formed, preferences in
assessing labor through socio-economic factors are distinguished, and the range of possible
choices is determined to a greater or lesser extent. Often, such decisions are made in the
form of "moment + whole previous life."

An important component of professional self-determination is the formation of
professional consciousness. Another important component is professional competence.

Analysis and results. N.S.Pryazhnikov emphasizes that there is much in common in
professional and personal self-determination, and even at a high level of their manifestation,
they almost merge. If one tries to distinguish them, one can distinguish the following
fundamental differences:

- professional self-determination is more precise and easier to formalize. Personal self-
determination is a more complex concept.

- professional self-determination depends more on external (favorable) conditions, while
personal self-determination depends more on the person themselves.

The study of the essence of students' professional choice is based on the following
main aspects of the process of professional self-determination, described by E.F. Zeer:

- selectivity of a person's attitude towards the world of professions;

- making a selection taking into account the individual characteristics of a person, the
requirements of professions and socio-economic conditions;

- continuous self-determination throughout life, constant reflection on one's professional
existence and self-affirmation in the profession;

- the initiation and renewal of the process by other events (termination of studies,
change of residence, etc.);

- the perception of self-determination as self-realization and self-actualization, as a
manifestation of the social maturity of the individual.

In the process of empirical research, the author identified and characterized four
variants of personal self-determination in high school students: "self-blame," "self-confident,"
"conflict," "successful." These options, proposed by the author, served as the basis for the
development of differentiated psychological and pedagogical programs for providing
individual psychological assistance in the development of personal self-determination in high
school students and the optimization of an individual approach to upbringing [18].

At the center of M.V. Danilova's attention in professional self-determination is the role of
personal characteristics and the socio-family development situation. As a result of the
research, the author came to the conclusion that the development of the structure of
professional self-determination is manifested in the strengthening of the influence of life
directions and the differentiation of connections between its various aspects. The age-related
direction of the development of professional self-determination is associated with the
deepening of the significance of emotional and moral orientations, an increase in the level of
expression of the professional type of personality and cognitive interests.

Within the framework of the student's professional self-determination, professional
choice can be considered as follows:
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- as the self-government of one's own destiny, based on one's own choice (V. I. Dal);

- as the process and result of a person choosing their position, goals, and means of self-
realization in specific life circumstances (A. A. Gritsanov);

- as the central mechanism for the formation of personal maturity, consisting in the
conscious choice of the individual's place in the system of social relations (B. M. Bim-Bad);

- as the choice and confirmation of one's position in problematic and crisis socially
significant situations (M. I. Enikeev).

It can be said that a successful professional choice helps a person to more effectively
realize their physical, mental, and spiritual strengths, to understand and find their place in life,
and to feel responsible for their choice. As psychologists note, the fact that successful
selection is an indicator of personal maturity was studied by E. F. Zeer, I. S. Kon, L. M.
Mitina, N. S. Pryazhnikov.

According to S.V. Kulnevich's definition, "choice" consists of the moral right and
psychological preparation for the conscious manifestation of volitional freedom in defining
goals and means of their implementation, as well as possible ways to solve problems and in
specific acts of behavior and activity.

In this concept of choice, we proceed from one of the main principles of personality-
oriented learning. It is entirely focused on the inner reserves and spiritual potential of
adolescents and young people, who, in overcoming their problems, seek adequate ways of
self-expression and self-realization in society [17].

Psychologists emphasize that career choice consists of a person consciously
determining the fate of their field of activity, striving to master it, and dedicating themselves to
it for a long time. When choosing a profession, its social significance and prestige are taken
into account, and an assessment of a person's ability to weigh their abilities, achieve
success, and express themselves optimally is carried out.

In the process of choosing a profession, a person's interests and attitude towards
themselves, their level of self-awareness, self-esteem, and sense of responsibility are
manifested. The motives for professional choice are determined by social conditions,
perceptions of the peculiarities of professional activity, information about it, and the state of
health. However, the choice of profession can also be influenced by situational, often
random, reasons, the nature of which varies. This includes interest in the external aspects of
the profession, misconceptions about the content of future work [15], [16].

Based on the results of research conducted by E. A. Klimov, S. V. Kulnevich, V. V.
Serikov, it can be said that professional choice is a complex and multi-motivated renewal of
personality, in which the mutual integration of the influence of socio-economic conditions, the
example of important adults, and the personal qualities of the individual is observed.

In crisis situations, among the motives of the student's professional choice, the desire
for material security and economic independence often prevails, and the motives for the
realization of abilities and interests are secondary.

As a result of the analysis of the concepts of "professional choice” and "professional
self-determination,” it was established that various factors influence the successful
professional choice of an adolescent - social, psychological, cultural, political, and
psychological-pedagogical situations.

In the process of professional self-determination of schoolchildren, changes and
additions occur in their consciousness, the development of self-analysis skills, the formation
of the ability to analyze professional activity, and the accumulation of pre-professional, and
sometimes professional, experience gained in the process of professional testing. As a result,
the adolescent's ability to choose a profession that meets their interests, capabilities,
inclinations, and the requirements of the modern labor market is formed. This ability is
considered as a dynamic characteristic of professional self-determination, and its
measurement allows predicting the success of adaptation to the profession, as well as
determining how well the student's capabilities correspond to the characteristics of
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professional activity. In this process, the personality of the schoolchild manifests itself as a
subject of future professional activity [9].

The basis for assessing a person's ability to choose a profession is the use of image-
regulators of professional activity (53 requirements-characteristics) in the classification and
description of professions, as well as taking into account the three components of the "I-
image": cognitive - "I know"; emotional-evaluative - "I am in a relationship"; behavioral - "I
act."

The classification of professions according to 53 characteristics of professional activity
includes the following features: technological, socio-psychological, emotional-volitional. In the
process of assessment, the student analyzes the presence of these features in a certain
professional activity in professional tests and determines how they correspond to their
capabilities and interests.

When assessing the student's ability to choose a profession, the state of each
component of the "l-iimage" (cognitive, emotional-evaluative, behavioral) is determined in
three semantic directions: self-analysis, analysis of professional activity, professional tests.

The cognitive component of the "l-image" is determined by the level of psychological
competence of the individual, the ability to understand the environment and oneself using
psychological knowledge, to understand individual characteristics that are important in the
chosen professional activity. The completeness and adequacy of this component also
depends on a person's knowledge of the world of labor and professions, the basics of
professiology, and the ability to formulate a profession. Successful mastery of the preparatory
stage of professional tests is an indicator of the development of the cognitive component.

The emotional-evaluative component of the "l-image" is manifested in the student's
ability to assess the specific psychological characteristics associated with professional
activity, to analyze the chosen profession from the point of view of its suitability. This
component influences the choice of the content and level of complexity of the professional
test, as well as the attitude towards various aspects of professional activity within the
framework of a specific test.

The behavioral component of the "liimage" is manifested in the program of self-
education and professional self-development of the individual, its level of complexity,
thoroughness, and harmony with the requirements of the chosen profession. It is also
expressed in the level of formation of the personal professional plan and the student's ability
to realize themselves in various types of professional activity in the process of professional
testing.

Professional choice is an important stage in a person's life and professional formation,
and it is the profession that allows a person to satisfy their basic needs, to realize themselves
as a person.

Conclusion. The process of professional choice occurs in stages and is formed under
the influence of psychological and social factors characteristic of age periods. The success of
this process is determined by the individual's theoretical knowledge, practical experience, and
ability to adapt to social conditions. Therefore, when supporting career choices, it is
necessary to take into account not only personal interests and individual characteristics, but
also the socio-cultural context.
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NMCUXONOINrMMYECKUE ACTNEKTbI UCCIIEOOBAHUA AOANTUBHOIO
NMOBEOEHUA

Kyp6aHoBa LL.B.
(r. Yprenu, Y3bekucTaH)

AHHOmMauyusi. B cmambe aHanusupyromcsi rcuxosioeudeckue U3MEHEeHUs 8
MPOsIBNIEHUSIX 108EOEHUST TUYHOCMU 8 mPYOHbIX cumyauyusix, MexaHu3mMbl 803HUKHOBEHUS
npobrieMHbIX  cumyayuld 80  83aUMOOMHOWeEHUsIX ¢ b6nuskumu  1o0bMU,  UX
yHOamMeHmarsibHble OCHOB8bl, @ MmakXe [cuxonoaudyeckuli Modxo0 K U3YYEHUK KOruHe-
cmpameaul u ocobeHHocmeu adanmueHOCMU fIUYHOCMU.

Knroyeeblie croea: KoruHe-pecypc nu4Hocmu, OUHaMu4ecKkue U3MEHEHUST Pecypcos,
803pacmHble U 2eHOePHbIe 0CO6EHHOCM U, KOMuUHa-r1ogeodeHue.
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Abstract. The article analyzes psychological changes in the manifestations of an
individual's behavior in difficult situations, the mechanisms underlying the emergence of
problematic situations in relationships with close people, their fundamental bases, as well as
the psychological approach to the study of coping strategies and the characteristics of
personal adaptability.

Key words: personal coping resource, dynamic changes of resources, age and gender
characteristics, coping behavior.

Ha npoTskeHnM BCEN >XM3HM 4YerioBeK COCyLeCTBYeT M pasBMBaeTCs BMeCTe C
rrnobaneHbIMK, NPUPOOHLIMU U coLMarbHbIMKU KaTtacTpodaMn, a Takke C MNOCTOAHHbIMU
MHOVBUAYANbHBIMU  XKM3HEHHBIMW  COObITUAMK.  OTO  O3HAYaeT, YTO JIMYHOCTb  Kak
npeacTaBuTENb PasfMYHbIX BO3PACTHBLIX U coumanbHbIX rpynn HEOOHOKPATHO OKasblBaeTcs B
CMOXHbIX J>KM3HEHHbIX cuTyauusix. EcTecTBeHHO, Takve cutyaumm TpebyloT OT JIMYHOCTU
MMOKUX N anbTepHaTMBHBLIX CMOCOOO0B COBMagaHus.

C ofOHOM CTOPOHbI, Y4UTbIBAA HanMuMe MHOXeCTBA TPYOHOCTEW Ha MPOTSIKEHUM XXU3HW
yerioBeka, C [OPYroM CTOPOHbl, OOHOW W3 MNEepBbiX W Havboriee BaXHbIX CTPYKTYP,
NnoadepXxuBaroULmMx 4YerioBeka W npugaroumx Cuibl AN U3MEHEHUs CcuTyauun, SIBRAOTCS
noHVMalouyn ero Yerioeek u 6rmskne oTHoweHus. [loaToMmy wuccrefoBaHve cTpecca
JMMHOCTW W afdanTUBHOIO MOBEAEHUS, UCMOMb3yeMOro OKpyXaloLyMu, SBMSETCA OL4HOW U3
NPVOPUTETHBIX 3adad MCUXOSIOrMYEeCKUX uccrnedoBaHMini. B pamkax Takux wuccrefoBaHum
NPOBOAMUTCHA aHanM3 BHYTPEHHUX U BHELLHMX PEeCcypcoB, HEOBXOAMMbLIX At KOHCTPYKTUBHOMO
npeoosieHUsi YeroBEeKOM KPU3UCHBIX CUTYyaLUN.

N3ydeHre npobriem, CBSA3aHHbIX CO CTPECCOM B CEMbE KaK KItOYEBOro MOHATUSA B XKU3HU
NMYHOCTK, Ha4varocb ¢ KoHua 40-x rogoB XX Beka. PasButne nogoOHbIX mccregoBaHUn
cBA3aHO ¢ paboTamu amepuKkaHcKoro ncmxoriora P. Xwunra, KOTOpbIM MCCrieaoBar, Kakoe
BfMSIH/ME OKa3blBaeT OTCYTCTBME OTLOB, ydacTBOBaBWMX BO BTOopon MUpOBOW BOWHE, Ha
peten. Mo pesynbTataMm uccredoBaHW ydeHbl paspaboTan Mogenb CEMENHOro Kpusuca
ABCX u nonbiTanca ee onucatb. CornacHo JaHHOW Modernm, ceMenHble Kpusunchl (X) 3aBUCAT
OT criegytoumx ¢akTopoB:

cobbiTne-ctpeccop (A);

pecypcbl, KOTOPbLIMK pacrosiaraeT ceMbs B MOMEHT Kpuauca (B);

cyObeKkTuBHasa uHTepnpetaums ctpeccopa cemben (C) [5].

YuutbiBass Habmogennsa P. Xwunna, MOXHO yTBepXaaTb, YTO CTPECCOBblE€ MPOLECCHI
BO3HMKAIOT TOrda, Korga B CEeMbe HapylaeTCa paBHOBeECHE MeXady CYLEeCTBYIOLMMU WUin
BOCMNpPVHUMaeMbIMn TpeboBaHUAMN 1 BO3MOXHOCTAMU UX NPEOAOSIEHUS.

B kauyectBe cTpeccopa AN CeMbM MOXET BbIiCTyrnaTb oboe Xu3HeHHoe cobbiTue,
KOTOpoe oOKasblBaeT BIMAHME Ha Hee U CNoCOBHO BbI3BaTb M3MEHEHUA B CeMeNHOM
coumanbHom cucteme.

HekoTopble M3HEHHbIE COObITUS U M3MEHEHWS, Hanpumep MOsIBfIEHWE HOBOMO 4rieHa
cembu, ytpata (yxo4) OAHOrO W3 YrieHOB CEMbMW, CHWXKEHWE MCUXOSIorM4ecKkoro eauHcTBa
cemMerHon cpefbl (Hanpumep, ankoroymsm), BO3gencTBme npobrieMHOro 4neHa cembu Ha
CTPYKTYPY, MNCUMXOMOrMYECKMN KiMMaT M LIEHHOCTU CeMbM, OObIYHO paccMaTpuBalOTCs Kak
cneumndmdeckue ctpeccopsl [5].

CTtpecc no cBoen npupoae M3MEHYMB, U €CIM «HOPMAaTMBHLIMY YPOBEHb CTpecca
npeBbILWAETCA, OH TpaHcopmupyeTca B Kpuanc. B COCTOSIHMM cTpecca ceMba MOXeT
BOCCT@HOBUTb CBOK YCTOMMMBOCTb W CTabUNMbHOCTb, OOHAKO B €€ CTPYKType U Mogesm
B3aMMOOTHOLLEHUA MPOUCXOAAT 3HauuTesrbHble uaMeHeHus. [lo mHeHuno E.B. KydTak, nog
PYHKUMOHMPOBAHNEM CEMEWHOW CUCTEMbI MOHUMAETCS COBOKYMHOCTb peakuuin ee yrneHos. C
3TOM TOYKM 3PEHUA pacCcMaTpuvBaEeTCH MOHATME «CeMenHan ajantauus».

Moa cemenHowm aganTauMen NMoOHMMaeTcsa npouecc Bbibopa cTpaTermdeckmx OencTBui
HECKOSIbKUMUW YrieHaMn CeMbW B OTBET Ha BHYTPEHHEEe HarnpsiKeHue, BO3HUKLee Yy OOHOro
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WM HECKOINbKMX YSIEHOB CeMbW, a TakKke Ha ceMeuHylo aucdyHkumo. B gaHHoOM
HanpaBreHw uccrnegoBaHus nposoawm B.A. Ababkos, M. MNeppe, E.B. Kydptak [1], [10].

[Mpy aHarM3e cemenHoW agjanTtauum HeoOXOAMMO YYUTbIBaTb, YTO Y CEMbM MOryT BbITb
pasnMyHble peakuuMn Ha CTpeccC: O4HW CeMbM CMOCOOHbI OTHOCUTENBLHO fEerko npeoosreBaTb
XM3HEHHbIE TPYOHOCTU M NPW 3TOM [axe pasBMBaTbCA Ha UX POHe, Torda Kak apyrve cembM,
Haxo4siCb Mo BO3AEWCTBMEM TEX XKEe WM CXOXUX CTPECCOPOB, MOTYT MCMbITbiBaTb Beccunve
nepen HeratVBHbIMU W3MEHEHVUAMMW, BPEMEHHOE YyXyAlleHue MCUXOSIorM4ecKkoro Krmmara,
npyn 3ToM B dalbHeWeM BO3MOXHO BOCCTAHOBSIEHUME CEMENHOWN cpenbl.

CornacHo Barnsgam A.B. YepnukoBa, A.A. Bapru, I'.J1. ByguHinte, ecrim paccmatpuBaTb
CeMblO KaK CUCTEMY, TO «M3MEHEHUA B OLHOW YaCTU CUCTEMbI NPUBOAAT K KOMMEHCATOPHbIM
M3MeHeHusIM B Opyrmx ee vactax». Cembsa npeactaBndeT coOGON LENIOCTHOCTb, 3fiEMEHTbI
KOTOPOW, TO €CTb YfieHbl CEMbW, B3aMMOCBA3aHbl Mexay cobon [3], [13].

BrmsHne KpusMCHbIX COBLITUIA B XKM3HU JIMHHOCTM PEeOKO OrpaHMdMBaETCs b cqepon
MHOMBMOYArbHOrO OMbiTa, Kak MNpaBWUro, OHO OXBaTbiBaeT BCE >XU3HEHHOE MPOCTPAHCTBO
yeroseka. B HacTosilee BpemMsi B UCCredoBaHUM JIMHHOCTU B KPU3UCHBIX CUTyaUUsIX LLMPOKO
npyMeHseTcs noaxond, npeanoraralouwyn aHanmm3 3alMTHbIX MEeXaHM3MOB U OCO3HaHHbIX
cTpaternm agantaumn, KOTOpble paccMaTpuBaloTCs Kak Ba B3aMMOCBS3aHHbIX MexaHu3ma
afjantaumMoHHoro  npouecca. BaxHo  oTmeTuTb, 4TO  YerioBek nepepabartbiBaeT
TpaBMaTUYECKUA OMNbIT KaK Ha CO3HATenbHOM, Tak M Ha GeccosHaTenbHOM ypoBHe. Ecrm
KpuMaucHasi cuTyauus 3aTtparvBaeT [OBYX 4erfioBeKk, HabrogaeTca yBermyeHve KormdyectBa
CrocoboB M cTpaTerun nepexvBaHus U NpeofoneHuss onbiTa. B 9TOM KOHTEKCTe BaXHbIM
npeacraBrsgeTcs M3ydeHve uX B3aMMOCBSA3W, a Takke TOro, HaCKOMbKO peakuum Cyrpyros,
pooutenen n Aeten B CUTyauusax HeonpegerieHHoCTM u 6ecrnoMOWHOCTU BIMAKT Ha WX
B3aUMOOTHOLLEHVS.

CerogHs B 3apybexHOW MNCUXOSiorMm npoBeAEHbl UCCreLOBaHWA, HanpaBfieHHble Ha
M3ydeHne MCuUxoriormdeckon agantaumm B CeMbe Kak perynatopa, obecneudvBalowero
YHKLMOHMPOBAHME U COXpaHeHWe LUeroCTHOCTU B CUCTEME CeMEMHbIX OTHOoWeHun. [lpu
3TOM paccMmaTpuBarMCb CeMbM Ha pPas3fMYHbIX 3Tanax >M3HEHHOro LUMKIa, YCrOBHO
BraronosnyyHble M AUCyHKUMOHArbHbIE CEeMbW, CeMbW, CMOCOOHble U He CnocobHble
CrpaBfATbCA C XU3HEHHbIMW TPYOHOCTAMW, a Takke CeMbM C NPOBGfEeMHbIM  YNEHOM.
CreagyeT OTMETUTb, YTO B YPE3MEPHO YrPOXKaKOLLMX CUTYyaUUsiX JIMYHOCTb UCMonb3yeT Gonee
BblpaXeHHble KOMUHr-cTpaTerun, N KOMUHr-rnoBeieHne oTpakaeT M3MEHYMBYI0 afanTUBHOCTb
JMHMHOCTW U rpynnbl.

CornacHo pesynbTatam nNpPOBEAEHHbIX WCCeAoBaHui, MWCMOSMb30BaHWe KOMuHra y
OepeMeHHbIX  XeHUWH, HeCMOTpss Ha  HarvMuvMe  naToriorMd4eckoro  TedeHnss U
aMmbvBarieHTHOCTb  39MOLMOHANIbHOrO COCTOSIHMSA, Yalle BblpaXkaeTca B NpeanoyTeHun
cTpateryn, obragaloumx «3awmTHOM» QYHKUMEN, TakUX Kak OuCTaHuMpoBaHue wn msberaHue.
[Mouck coumanbHOro B3aMMOAEWCTBMA W MOOOEPXKM B MX CUTyauun NPOSABISETCA Kak
OCHOBHOM KOMWHr-pecypc ana Oyayumx martepen npu natorormm 6epemeHHoCTU. AHanms
nokasarn, YTO BOS3HWMKHOBEHWE MPEeXOEeBPEMEHHbIX POOOB Y XEHUWH CBA3aHO C BblGOpoM
KOMUHr-cTpaTerMm n OTCYTCTBMEM KOMMEHCATOPHbIX CBA3EeN Mexgy CeMevHbIMU pPonsaMu U
OTHOLLEHMSIMW C peBEHKOM [7].

Mcxoosa m3 aToro, MOXHO YyTBepxaaTb, YTO HexBaTka MOAAEPXKKM B CEMbeE, HEeMnosHoe
BOBIIEYEHNE MYXYMHbl B CEMEWHYI0 XW3Hb WM ero HeaddeKkTMBHas [OeATerbHOCTb B
AOMaLLHMX YCIOBMAX MPMBOAAT K TOMY, YTO XEHLWHbl HaynHaloT OlllaTb cebs B posm
«poauTenb—XepTBa», UX UHTEPEeChbl OrpaHMYNBaIOTCA WCKMIOYUTENBHO CeMenHou cdepon U
9TO COMPSXXEHO C 9SMOUMOHASIbHOM HEeCTabWbHOCTbD B OTHOLLEHMAX MaTb—pebEHOK.
[MoaToMy Hamuuue couuanbHOW MNOAAEPXKKWM BbICTyraeT BeayuyM pecypCcoM A1 XEHUWH B
NPeOaONEHUN XU3HEHHBIX UCMbITAHUA U NOBCEOHEBHbIX HEOMaronpUSATHLIX CUTyaLui.

B apantuBHOM noBefeHMM ceMbn ocoboe 3HadeHune nprobpeTaroT COorfiaCoBaHHbIE WU
B3auMMOJONOSHAOWYME [OEeUCTBUSI CYNPYroB: Takue [OEeWUCTBUSS He TOJSIbKO CIyKaT KOMWHS-
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pecypcoM ASi NPEeOAOSiEHNsT CIIOXHbBIX >XU3HEHHbIX CUTYyaLM, HO N SABIISIIOTCA MokasaTenem
ycrnewHoro (yHKUMOHMPOBAHUS BCEW CeEMENHON cucTeMbl [8].

PesynbTaTbl NpoBeAEHHbLIX UCCregoBaHUMA nokasasnm, 4To BblGop MorogbiMu cynpyramu
MO3UTMBHOIO Mnoaxoda K NpeodosieHnio TPYAHOCTEN B3auUMOCBS3aH Mexay cobon. B cembsx,
BOCMUTbIBAOWMX [eTer [OOLKOSbHOro BoO3pacTta, MO3UTMBHBLIA MOAXOA MyXa CBHA3aH C
OTKa30M eHbl OT M3IMLLHEW aKTMBHOCTW BHE CEMbW, TOrda Kak B CEMbSX C MogpOCTKaMu
OpveHTaumMss Myxa Ha MO3UTMBHOE paspelleHne ceMenHbix npobriem obycroBrmBaeT
CHWKEHME CTPEMSIEHMSA XEeHbl yXOOWUTb OT KOH(IMKTa, TO eCTb u3beratb cuTyauum nyTém
BbITECHEHMS1 U3 CO3HAHMA W nNogaBreHnss amouun [9].

Mo ™MHeHmo M. bBoymaHa, Ha HavarnbHbIX 3Tanax CeMeuHOW >KU3HU Cynpyru
3HauUUTENbHO Yalwge npuberawT K MO3UTMBHLIM  KOMUHr-CTPaTErMssM MO CPaBHEHMIO C
nepuogom cpegHero 6paka [2].

B wuccrepoBaHuax Takke OTMEYEHO, YTO And CemMen C OeTbMW, He CrnoCOOHbIX
CrpaBfATbCA C TPYAHOCTAMM, XapakTepHbl TakMe OCODOEHHOCTW, KaK HEBO3MOXHOCTb
CaMOCTOATENbHO pewaTtb npobrnembl, HeobxoaMMOCTb o0bpawaTbCA 33 MOMOWBK K
creymanictamM, HecnoCOBHOCTb OOHOrO M3 YNieHOB CeMbM afdanTMpOBaTbCHA K OKpYXKatoLewn
cpege, a Takke UCMOSMb30BaHWE  HEKOHCTPYKTUBHbIX, Ae3afanTuMBHbIX  CrNocoboB
npeoaorieHns TPyAHOCTEN BO B3aVMOOTHOLLEHUSIX C peBEHKOM B peasynbTaTe perynsapHoro
NpYMeHeHNs poautenamMu OU3N4ECKNX HakasaHWN.

CornacHo wuccrnegosaHusm E.B. KydTak, B ncmxosniormm fMHHOCTM cucTEMaTudeckoe
dusmyeckoe HakasaHve paccMmaTpuBaeTCd Kak crnocod® WHCTpyMeHTarnbHO-arpeCcCcuMBHOM
AVCUMNIHBI, MMEKOWMA ONpedeniéHHylo Lernb W cogepxaHve, npu 3TOM OTMe4aeTCs, 4To
OHO He AOSTKHO nepepactaTtb B Hacume [9]. YcTaHOBMEHO, YTO OCHOBHbIMW MOTMBaMU
npyMeHeHns OU3NYECKOro HakasaHus poauTeny HasblBalM «CHATWE CTPECCOBOW CUTyauuu,
He CBSI3aHHOM C pebEHkom». [lpyM 3TOM MaTepu 4ale HakasbiBariM OeTen «3a Mroxue
pesyrnbTaTbl B y4é€De, HenochnylwaHue, UMMNyrnbCUMBHOE MOBeAEeHne, KOTOpoe WX oropyaroy,
TOrAda Kak oTubl npuberany K HakasaHusiM «B BOCIUTATESbHbIX LLENsaxy.

Urto kacaeTcs BbibOpa npuvMeHeHWs U3NMYECKOro HakasaHusi, MOJIoBMHA poauTenemn
obbsicHANa 3TO TeM, YTO B AeTCTBe caMu nogseprasmcb nobosiM, 4TO, MO MPM3HAHWIO
uccriegoBaTernen, CBMOeTEeNbCTBYET O MNPOABMEHMM NATONOMMYECKOro Hacrneams cembi [8].

[MpeacTtaBrieHHble pesynbTaTbl MO3BONIM BblAerMTb ABa dakTopa, NpuBOAALMX K
NPUMEHEHNIO PU3NHECKOrO HakasaHus. [epBbin CBA3aH C NndHbIMK Npobrnemamu poautenen
N HanpsbkeHVeM, MNepPeHOCUMbIM MMW Ha AEeTEW; BTOPON — C BOCMPUSATMEM POAUTENSIMU
npobnem, CBSA3aHHbIX C PeBGEHKOM. BbIACHUMOCH, YTO JfMYHblE TPYAHOCTM M MOCTOSIHHOE
HanpsxeHne BO B3aMMOOTHOLLEHMAX C PEBEHKOM BbIHYKOAKT poauTernen ucnosrb3oBaTb
pasfMyHble KOMUHr-cTpaTeruu.

PesynbTaTbl uccregoBaHusa MokasanM, 4YTO Yy HEKOTOpbIX MaTepen Sl CHWKEHUS
BHYTPEHHErO HanpsikeHnss u  guckomdopta nposBrseTca Oorblie BpaxagebHocTn, 4To
pacueHMBaeTCa KaK «KOH(PPOHTAUMOHHBbIA KOMUHI» W BblpaXaeTcd B 3MOLMOHASbHbIX
peakuusix, HanpaBrieHHbIX He Ha MPeodosieHVe CUTyauun, a Ha 3acTpeBaHve B HUX, TO eCTb
CKIMOHHOCTb K  «3MOLMOHaNbHO-OPUEHTMPOBAHHOMY  KOMUHIY». CoOrfacHo  noslyd4eHHbIM
AaHHbIM, OTUbl Yalle AEMOHCTPUPYIOT TEHOEHUMIO K WrHOpMpoBaHWO npobrem, TO eCTb
«unsderaroLemy KonuHry», rmmbo K boree BblpaXKeHHOW KoHdpoHTauum [13].

YacTtoe NpYMEHeHne doun3m4eckoro Haka3aHus HEKOTOPbIMW  poauTENAMM
COMPOBOXOAETCA CHWKEHHOW aMnaTtuen, crabon CnocOBHOCTLIO K 3MOUMOHArbHOMY
OTKIMKY, YTO nposBrsieTcss B 6e3pasnmyiMm U HEUCKPEHHOCTM B OOLIEHUMM C COOCTBEHHBLIM
pebéHkom. Mo MHeHmnto A. Munep, poauTenu OEMOHCTPUPYIOT «MNCUXMYECKYIO FIyXOTy», TO
€CTb HefdoCTaToK CrMoCOBHOCTM MOHMMATb 3AMOLMOHarbHOE COCTosAHMe pebéHka wn
conepexvBaTb eMmy.

[eTn, BbipocuMEe B YCMOBUSIX HEPa3PELEHHbIX JMYHbIX Npobrem wn TpyaHOCTEN
poauTernen, a Takke B aTMocepe poauTeflbCKOro OTBEPXEHUS, XXECTKOrO KOHTPOSIS U Yrpo3
PU3M4EeCKOro HakasaHusi, Mo CPaBHEHUIO CO CBEPCTHMKaMM M3 BraronoslydHbIX ceMen, valle
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BblIOMpalOT couManbHO-OPUEHTUPOBAHHBIE  KOMWHI-CTpaTerm At MOSyMeHus  HadEXXHOM
coumanbHOM MNOJOEPXKU W CKMOHHbl K [OECTPYKTMBHOM 3MOLUMOHaNIbHOW 3Kcrpeccun. OTo
cBuOeTensCcTByeT O TOM, YTO OeTW U3 ceMeWn, rae peryrniapHo npumeHaeTcs usmndeckoe
HakasaHne, B Oorblien CTEeNeHU TAroTerT K MHAPAHTWILHOCTW, U B MIaAleM LLKOSlbHOM
BO3pacTe [N HUX WUrpoBasl OEATENbHOCTb sBMseTcA 6ornee npeanodTUTeNnbHOW, YeMm
ydebHas.

[MpoBeaéHHble vcecrneaoBaHus MoKas3bIBaloT, 4yTo domsnyeckme HaKkasaHus,
npYMeHseMble  poauTenaMK, Hepeako  BbICTYNalT Kak  HeafdekBaTHas  cTparterus
npeononieHnsi CoBCTBEHHOro CTpecca W CeMeWHbIX TPyAHOCTEW. OTOT MpPOLEecC HaHOCUT
ywepb ncuxmyeckomy 300pOBbI0 AETEN U BblHYKOAET MX BblpabaTbiBaTb KOMMEHCATOPHbIE
cTpaTerMn, HanpaBfieHHblE Ha COXpaHEeHVe WM MOBTOPHOE 3aBOEBaHWE pPOAUTESbCKON
no6su [11].

KonuHr-noBegenre, kak ocobbii BMO coumarnbHOro MOBEOEHUS, CIYXUT obecneyeHuto
NPOAYKTMBHOCTUN XXM3HN YerioBeKa, ero 34opoBbsa M Brarononyyns, no3Bosias UCMofib3oBaTb
LuerneHanpasrieHHble Ccrnocobbl NpeodornieHuss cTpecca B COOTBETCTBMM C  JIMMHOCTHbIMM
ocobeHHOCTAMM K TpeboBaHuaAMM cuTyauun. B npouecce npeogorieHnss CTpeccoB
noBeJeHVe CBSA3aHO C CUCTEMOW uerenoraraHvs, nporHo3vpoBaHWEM pesyrbTaTta, NMOUCKOM
HOBbIX NyTEN BbIXO4a U3 NPOGIEMHON CUTyaLM.

B cTpeccoBbix YycrioBusix aganTMBHOE MOBEAEHME HanpaBfieHO Ha  CHWKeHue
BO30ENCTBUS CTpeccopa, peryndauuio 3MOLMOHANbHOIO COCTOSIHUS, MpeKpalleHe OeucTBus
cTpeccopa, yxo4 OT HEr0 UM BbIHOCIMBOE TepreHKe.

Mo mHenmo C.J1. PybuHwrenHa, A.B. BpywrmHckoro, B.B. 3HakoBa, KonuHr-noBeaeHue
npucylle 4erioBeKy Kak cybbekty — cBOOOOHOMY, CaMOCTOATENbHOMY W CMNOCOBHOMY
achpekTBHO ynpaersTe camum cobown [4].

[lo cerogHAWHEro OHs B NPOBEAEHHbIX UCCregoBaHUsIX ObliM BblAENEHbl pAn KavyecTB
KOMNUHr-noBeaeHnsi, obecneymBaroLLX €ro CrioXXHOCTb M 3HAYUMOCTb:

aganTUBHOCTbL M OAHOBPEMEHHAA aKTUBHOCTD;

ABOWCTBEHHOCTb KOMUHr-npouecca: aBTomaTudeckasi U bbicTpass peakums Ha CTpecc, a
TaKKe OCO3HaHHOE OCYLLECTBSIEHME BOJSIEBbLIX PEMYNATUBHBIX KOMUHI-AENCTBUN,

BO3MOXHOCTb BbibOpa MHOXECTBaA BapuaHTOB OENCTBUI;

OAHOBPEMEHHOE MCMOSb30BaHME PasfmnyHbIX CNocoboB;

HEBO3MOXHOCTb 3apaHee TOYHO npeackasaTb KOHCTPYKTMBHbIE WM OECTPYKTMBHbIE
nocrneacTeus;

pasfMimMe YpOBHSI OCO3HAHHOCTU W LereHanpasfieHHOCTM B 3aBUCUMOCTU OT cuTyauum
N SINYHOCTY;

pasnMyHaa cTeneHb KOHTPOSIMPYEeMOCTMU;

3aBMCMMOCTb OT COLMOKYIbTYPHbIX YCIIOBUN;

3HAaYMMOCTb MOCMEeACTBUMA O NCUXosiorndeckoro 6rarononyyms cybbekTa;

NposiBIieHNe Kak B MHOVBUAYyasbHOW, Tak U B rpyrnnoBon dopmax;

CrNoXHasi cuctema pecypcoB pasBuUTUS B npoLuecce oHToreHesa [12].

WccrnepoBanua nokasanu, 4To ArmTenbHas cutyauusi CEMENHOro Hacwumsa ocriabnaer
dopMmpoBaHMe 3perioro 1 NnosmMBapuaTMBHOIO KOMWHra Yy >xeHupmH. B cucteme
BCMOMOraTeslbHOro noBeaeHus NpevMyLLECTBEHHO AOMUHMPYIOT MeXaHM3Mbl
MCUXONOrMYECKON 3alMTbl M MacCUBHblE, M3BEraroLle-OpUEHTUPOBAHHBIE KOMUHr-CTpaTervn.
OTO ycwmBaeT MCMXOoTpaBMaTM3auUMIO XepTBbl, oTaanseTr €€ OT adanTUBHOCTU U ruvwaeT
YyBCTBA CYOBEKTMBHOIO KOHTPOMA Haf XU3HEHHOW CUTyauMeMn.

B kayectBe npumepa MOXHO MPMBECTM TO, YTO YOMMCTBO OrM3KOro 4yerioBeka MOXeT
paccMaTpmBaTbCHA KaK aKT YCTpaHEeHUsi XPOHWYECKOro cTpeccopa, TO eCTb KaK OOuH U3
cnocoboB 6GopbObl co cTpeccom. OpHako B [AaHHOM Crlydae OHO BblpaXkaeTcs Kak
AECTPYKTMBHbBIN, AMOLIMOHANbHO-OPUEHTUPOBAHHbIN BUA KOMuHra [6].
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MoxHo caenaTb BbIBOA, YTO MexaHW3Mbl NPeOodoSieHNsi CTPEeCCOBbIX MPOLECCOB B
CeMbe MPOSIBISIOTCS He TOMbKO Kak MHAMBUAYambHble JIMYHOCTHbIE OCOBGEHHOCTM, HO U Kak
AeATeNbHOCTb, OPMUPYIOLLASICS B OTBET HA ONPEeAEnEHHY0 nNpobremy.
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THEORETICAL ANALYSIS OF SOCIO-PSYCHOLOGICAL
MECHANISMS OF SELF-REGULATION DEVELOPMENT IN YOUTH

MusinovaR.Y.
(Samarkand, Uzbekistan)

Abstract. The article highlights the features of the functioning of socio-psychological
mechanisms that contribute to the development of self-regulation among youth. It examines
the main factors influencing the formation of self-regulatory processes, including the impact of
educational institutions, professional training, and social interactions. Theoretical approaches
and empirical data revealing the interrelation of motivational-volitional, cognitive, and
personal components of self-regulation are analyzed. It is emphasized that the development
of self-regulation ability serves as an important condition for the personal and professional
formation of young people, as well as for their successful social adaptation. The article
concludes that the purposeful formation of regulatory competence is a key resource for social
maturity and responsibility among youth.

Keywords: self-regulation, youth, socio-psychological mechanisms, personal
development, motivation, subjective position, socialization, professional formation, emotional
stability, cognitive processes, self-assessment, self-control, adaptation, volitional regulation,
self-management.

AHHOMauyus. B cmamee oceewaromcsi 0cobeHHoCcmu ¢hyHKUUOHUPOBAHUS coyuaribHO-
rcuxosio2uYeckUx  MexaHu3Mos, criocobcmeyrwux pasgumuro  camopeeynayuu 8
MosnodéxHou cpede. Paccmampueaomcsi OCHO8Hble — hakmopsbl,  orpedensouue
opmuposaHue camope2yriaUUOHHbIX MPOUeCccos, 6K/Yas efnusHue obpa3osamersibHbIX
uHCcmumymos, rnpogeccuoHasnbHoU Mo02o0moeKU U couyuaribHbIX 83aumodelucmaeud.
AHanusupyromcss meopemuyeckue nodxo0bl U 3Mrupudyeckue 0OaHHble, pacKkpbigaroujue
83aUMOC8513b  MOMUBAUUOHHO-80/1€8bIX, KO2HUMUBHbIX U JIUYHOCMHbLIX KOMMOHEHMO8
camopezynsayuu. [lodyepkusaemcsi, 4mo pazsumue criocobHocmu K camopezynsayuu
ebicmyrnaem 8axXHbIM ycrio8ueM JIUYHOCMHO20 U [pogheCccuoHarbHo20 CcmaHoe1eHuUs
Mosio0exu, a makxe eé ycrnewHoU adanmauyuu 6 couyuyme. [enaemcsi 8bI800 0
Heobxodumocmu uerneHarpasrieHHo20 hopMuUpPO8aHUsi pe2yrsimopHoU KoMriemeHmHocmu
KaK KI1ro4es8020 pecypca coyuarsHoU 3pesiocmu U omeemcmeeHHOCmuU Mos100bIxX /1toded.

Knroyeebie cnoea: camopezyndauus, coyuasibHO-Icuxosio2u4yeckue MexaHu3mebl,
Nlu4HOCMHOe  passumue, Momueauyusi,  cybbekmHass  no3uyus,  coyuasnusayus,
rnpogeccuoHanbHoOe cmaHoefieHuUe, 9MOUUOHalbHasi ycmou4yueocmb, KO2HUMUBHbIe
rnpoueccsl, caMooUueHKa,  caMOKoHmporsb,  adanmauyusi,  eofiegasi  peaynsayus,
camoyripasreHue.

In the context of rapid social and technological transformations, the issue of the
formation and development of self-regulation among youth acquires particular significance,
as the ability to manage one’s behavior, emotions, and motivation becomes an integral
component of successful socialization, professional formation, and personal development.
Contemporary researchers emphasize the necessity of analyzing the socio-psychological
mechanisms that ensure the establishment of the individual's regulatory sphere within the
framework of educational, professional, and social activities of young people. According to
A.S. Kharitonova and F.G. Mukhametzyanova, subjective self-regulation serves as a crucial
socio-psychological mechanism contributing to the formation of professional goal-setting
among students, which makes it especially relevant in the context of studying self-regulation
in youth environments. The authors highlight that within the university educational space, the
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development of self-regulation occurs through active interaction between the individual and
social as well as educational stimuli, where key roles are played by goal awareness,
responsibility for one’s choices, and readiness for self-governance. The students’ subjective
position, manifested in their capacity for internal control, motivational and volitional stability,
and meaningful planning, acts not only as a result but also as a mechanism for the
development of regulatory abilities. [1]

In the studies conducted by M.A. Ryzhova and A.O. Prokhorov, particular emphasis is
placed on the theoretical and mental foundations of the mechanisms of self-regulation of
behavior and mental states among youth, which directly correlates with the examination of
socio-psychological factors contributing to its development. M.A. Ryzhova considers
adolescence a sensitive period for the formation of regulatory abilities, emphasizing the
importance of social conditions, educational influences, and interpersonal interactions that
shape conscious behavior and personal activity. A.O. Prokhorov complements this
perspective by revealing the mental mechanisms of self-regulation, including cognitive
appraisal, inner dialogue, reflection, and forecasting, which serve as the foundation for
adaptive behavior under conditions of psycho-emotional stress. [2]

Based on the analysis of the relationship between levels of self-regulation and social
activity among youth, O.V. Bubnovskaya, V.V. Kalita, A.V. Lysova, and M.L. Sokolovsky
revealed the specific features of the socio-psychological mechanisms that facilitate its
formation and development. Using empirical data, the authors identified a typology of self-
regulation profiles, demonstrating how goal-setting, self-control, and behavioral planning
relate to engagement in socially significant activities. The research findings indicate that a
high level of social activity among young people is associated with a well-developed system
of personal regulation grounded in intrinsic motivation, reflexivity, and responsibility. Thus,
the scholars emphasize the importance of the social environment and active participation as
catalysts for the development of regulatory abilities in the youth context, highlighting the need
to support the subjective position of young people within educational and social institutions.
[3]

In the research conducted by A.N. Tarasova, M.V. Pevnaya, and D.F. Telepaeva, self-
regulation is examined in the context of youth volunteer activity as a key socio-psychological
mechanism that promotes personal development and strengthens social responsibility. The
authors identify behavioral and motivational factors influencing young people's involvement in
volunteer work, emphasizing that participation in social projects requires well-developed self-
management skills such as goal orientation, emotional stability, initiative, and self-control.
Alongside this, the study reveals barriers to participation, including a low level of intrinsic
motivation and insufficient social reinforcement, highlighting the importance of creating
conditions that support and foster regulatory competencies among youth. Thus, the authors
view volunteering not only as a form of social activity but also as an effective environment for
developing self-regulation through social interaction, meaningful engagement, and personal
self-determination. [4]

In the study conducted by O.A. Aleksandrova, M.B. Bulanova, and others, self-
regulation within the youth environment is conceptualized as a multilevel system shaped by
socio-psychological factors. The authors present a typology of self-regulation models among
young people, identifying both constructive and maladaptive forms of regulatory behavior that
depend on the level of social activity, value orientations, and subjective control. The analysis
emphasizes the role of various environments—educational, familial, and media—as external
mechanisms that either stimulate or, conversely, inhibit the development of regulatory
abilities. Particular attention is given to the modeling of self-regulation strategies, taking into
account individual psychological and social variables, which makes it possible to consider
self-regulation as an integrative outcome of the interaction between the individual and
society. Overall, the study reveals the importance of a comprehensive approach to

110




BECTHUK MHTEIPATUBHOM TICUXOJIOTMM 2025 Buimyck 38 yacth 2

understanding the mechanisms underlying the development of self-regulation and proposes
pathways for its purposeful cultivation within the youth environment. [5]

N.A. Seliverstova and Yu.A. Zubok consider the religious self-identification of youth as
one of the significant sociocultural mechanisms contributing to the formation of self-regulation
in the youth environment. The authors emphasize that religious values, norms, and symbols
play a role not only in the construction of identity but also in the development of stable
regulatory behavioral strategies based on intrinsic motivation, moral self-discipline, and self-
control. Their study demonstrates that engagement in religious practices and belonging to
spiritual communities foster the strengthening of the wvolitional sphere, reflexivity, and the
ability to manage emotional states. At the same time, differences are observed in the degree
of influence of religious identity on self-regulation depending on the cultural context and the
level of institutional religiosity. Furthermore, the research indicates that religion can serve as
a socio-psychological resource that shapes stable mechanisms of self-regulation under
conditions of sociocultural uncertainty characteristic of the youth environment.. [6]

L.G. Dikaya, in her research, examines the socio-psychological and personal aspects of
self-regulation of an individual's functional state, which is highly relevant in the context of
analyzing the mechanisms of self-regulation development among youth. The author
emphasizes that effective self-regulation is based not only on individual psychological
resources but also on external social factors—the nature of interpersonal interactions, the
level of social support, and environmental demands. Special attention is given to the role of
the motivational-value sphere, self-awareness, and emotional stability as internal regulators
of behavior. The study identifies mechanisms through which the social environment
influences the formation of one’s ability to manage mental and functional states, including the
activation of volitional effort and the internalization of normative behavioral models. Although
the research is conducted within a broader age context, its findings can be successfully
extrapolated to the youth population, demonstrating how the combination of personal and
social factors contributes to the development of regulatory competence in young people. [7]

O.V. Maksim and A.V. Kaptsov, in their research, explore the socio-psychological
mechanisms underlying the development of self-regulation in the youth environment through
the analysis of factors influencing the formation of regulatory abilities across different
categories of young people. In particular, O.V. Maksim examines the specifics of social
adaptation among children with developmental impairments in self-regulation, emphasizing
the importance of a corrective and developmental environment, as well as social interactions,
as conditions for compensating for deficits in the regulatory sphere. A.V. Kaptsov, in his work,
focuses on the role of socio-psychological factors—such as value orientations, self-esteem,
and the nature of academic motivation—in the development of students’ regulatory systems.
Both studies demonstrate that the social environment, interpersonal relationships, and an
individual's awareness of their role within society exert a crucial influence on the formation of
self-regulation among youth. [8]

In the research conducted by A.A. Rogozhina, the socio-psychological features of self-
regulation of voluntary activity among students are examined, highlighting the relevance of
developing self-management mechanisms within the context of the youth educational
environment. The author finds that effective self-regulation in students is determined not only
by individual and personal characteristics but also by the specific features of the social
environment, including the style of pedagogical interaction, the level of group cohesion, and
the nature of interpersonal relationships. Goal awareness, intrinsic motivation, and a
developed sense of responsibility for one’s own activity play a crucial role. The study
emphasizes that the socio-psychological conditions of learning and communication within the
student environment serve as an important resource for the development of self-regulation,
fostering the emergence of mature behavioral strategies and adaptive forms of activity. [9]

E.F. Zeer highlights the socio-psychological aspects of the development of vitality and
resilience, which are regarded as essential mechanisms of personality self-regulation within
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the context of a changing social reality—an issue particularly relevant to the youth
environment. The author emphasizes that the development of resilience is associated with
the formation of stable life-meaning orientations among young people, as well as their ability
to constructively overcome stressful situations and social uncertainty. Key contributing factors
include a supportive social environment, the presence of positive behavioral role models, and
opportunities for self-realization and engagement in meaningful activities. Thus, the findings
of the study demonstrate that resilience serves as an integral indicator of the effectiveness of
self-regulation, which is shaped under the influence of the socio-psychological conditions of
youth development. [10]

In the research conducted by A.K. Osnitsky, N.V. Byakova, and S.V. Istomina, the
processes of self-regulation development are analyzed across different stages of professional
formation, with a particular focus on youth as a critical period for the development of
regulatory skills. The authors emphasize the importance of socio-psychological factors such
as the professional and educational environment, the nature of interpersonal interactions, and
the degree of engagement in professionally oriented activities. The study demonstrates that
the formation of self-regulation among young people is closely linked to the awareness of
professional goals, the development of intrinsic motivation, and the ability to adapt to
changing environmental demands. The researchers reveal key mechanisms through which
the social environment contributes to the formation of mature forms of self-regulation
necessary for successful professional and personal development. [11]

O.A. Konopkin, O.V. Lebedeva, F.V. Povshednaya, and N.B. Karabuschenko reveal the
key socio-psychological mechanisms that contribute to the development of self-regulation in
the youth environment, particularly in the context of professional formation. Specifically, O.A.
Konopkin conceptualizes the general ability for self-regulation as a system-forming factor in
the subject’s personal development, emphasizing its importance in active self-movement and
adaptation to the sociocultural environment. In turn, the study by O.V. Lebedeva, F.V.
Povshednaya, and N.B. Karabuschenko focuses on the specifics of developing self-
regulatory skills among students of pedagogical universities, where pedagogical orientation,
the educational environment, interpersonal interaction, and institutional support play a leading
role. These studies collectively confirm that self-regulation in the youth environment develops
under conditions of social inclusion, conscious goal-setting, and a supportive learning
environment, serving as a necessary condition for successful socialization and professional
self-realization. [12]

The research conducted by V.. Morosanova, L.G. Maydokina, and O.V. Kudashkina is
devoted to various aspects of conscious self-regulation as a crucial mechanism of personal
development within the youth environment. In V.. Morosanova’s works, a differential
approach to understanding conscious self-regulation is presented, viewing it as a system of
voluntary self-management in various life situations, where the key factors include personality
traits, motivation, and social environmental conditions. The role of educational and
communicative contexts in the formation of regulatory skills is also highlighted. In the study
by L.G. Maydokina and O.V. Kudashkina, self-regulation is examined in the context of sports
activities, where it develops through interaction with a coach, group support, and a system of
psychological training—factors that are equally relevant to other youth communities. These
studies emphasize that the development of self-regulation among young people is mediated
by social context, interpersonal relationships, and structured support, making its formation a
purposeful process within educational and professional settings. [13]

In the research conducted by A.K. Bolotova and M.M. Puretsky, a historical and
psychological analysis of the evolution of concepts and theories of self-regulation is
presented, allowing for a deeper understanding of the contemporary socio-psychological
mechanisms of its development, particularly within the youth environment. The authors trace
the progression of ideas about self-regulation from philosophical and psychological concepts
to modern empirically grounded models, emphasizing the interrelation between personality,
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environment, and processes of internal self-management. Special attention is given to the
role of sociocultural factors, educational practices, and interpersonal interactions in the
formation of regulatory skills among young people. The researchers stress that a modern
understanding of self-regulation is impossible without considering historically established
perspectives, which continue to shape current approaches to fostering in youth the ability for
conscious behavioral management and adaptation to social conditions. [14]

Yu.P. Povarenkova and A.E. Tsymbalyuk, in their work, examined the dynamics of the
formation of the self-regulation system in professional activity, emphasizing its operational
development under the influence of the sociocultural environment and the individual's
personal resources. The authors demonstrate that, within the youth environment, the key
conditions for the effective development of self-regulation include motivational orientation,
reflective abilities, and active engagement in professionally significant activities that foster the
formation of stable regulatory strategies. Particular attention is given to the role of the
educational space and interpersonal interactions as factors that activate internal mechanisms
of self-regulation and adaptation to professional demands. The authors emphasize that socio-
psychological support, the purposeful formation of professional identity, and the development
of a subjective position are the most important mechanisms contributing to the development
of self-regulation among young people during their professional formation. [15]

O.U. Gogitsaeva and V.K. Kochisov examine the conditions for the formation of
personal self-regulation in younger schoolchildren, which allows the extrapolation of the
obtained data to a broader context of studying the socio-psychological mechanisms
underlying the development of self-regulation in the youth environment. The authors
emphasize the importance of pedagogical support, the formative influence of the educational
environment, and role-based interaction in the development of regulatory skills. According to
the researchers, the early development of self-regulation is closely linked to a child’s
involvement in the system of social relations, within which the initial forms of self-control, goal
setting, and voluntary behavior are formed. These mechanisms remain relevant during
adolescence and youth, when personal development continues in more complex sociocultural
and educational contexts, and the role of the social environment becomes increasingly
significant. [16]

Yu.A. Gushchina and Yu.A. Khalutina conducted an analysis of effective socio-
psychological mechanisms that promote the development of self-regulation among young
people through participation in project-based and practice-oriented activities. In particular,
Yu.A. Gushchina examined the influence of project-based learning on the formation of
regulatory skills in early adolescents, emphasizing that collective forms of goal-oriented work
foster responsibility, self-control, and planning abilities. Yu.A. Khalutina, in turn, analyzed the
results of an eight-week mindfulness meditation practice as a means of enhancing self-
regulation, demonstrating that regular meditative practice increases awareness of one’s
mental states, promotes emotional stability, and develops voluntary attention control.
According to the authors, the key factor in the development of self-regulation in the youth
environment is organized social engagement, which provides opportunities for personal
growth, self-awareness, and internal control. [17]

Thus, based on the foregoing, it is reasonable to conclude that the socio-psychological
mechanisms of self-regulation development in the youth environment represent a complex
and multi-level system founded on the interaction between internal personal resources and
external social conditions. The formation of self-regulation among young people is ensured
through active participation in educational, professional, and social activities enriched with
interpersonal interaction, goal-setting, and reflection. Significant roles are played by such
factors as the individual's agency, motivational orientation, emotional stability, and level of
social support. Contemporary research confirms the necessity of a comprehensive and
purposeful approach to creating conditions that foster the development of regulatory
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competence, which, in turn, serves as an essential prerequisite for successful socialization,
professional self-determination, and personal growth of youth.
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SPECIFIC FEATURES OF EDUCATION AND DEVELOPMENT OF
GIFTED STUDENTS
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Annotation. This article analyzes the methods of identifying gifted students, their
psychological and pedagogical characteristics, and modern educational strategies for their
upbringing and development. The article discusses models such as the differentiated
approach, enrichment, and acceleration of learning, and also highlights the role of the teacher
and the importance of the family in working with gifted children. The significance of
supporting the socio-emotional development of gifted youth is particularly emphasized.

Keywords: gifted students, educational enrichment, learning acceleration, differentiated
approach, pedagogical technologies, psychological support.

AHHOMauyus. B daHHOU cmambe aHanu3upyomcss MemoOobl 8bisierieHUsi 00apEHHbIX
yyawjuxcs, ux ricuxosioeudyeckue u nedazo2udyeckue ocobeHHoCmu, a makxe CO8pPEeMEHHbIE
obpasosamerbHble cmpameauu Ux 8ocrnumaHus u passumus. Paccmampusaromcsa makue
modesnu, kKak OughghepeHyupoBaHHbIl Mooxod, obozauwjeHue U yckopeHue obyyeHus, a
makxe fnoo4YéEpKueaemcs posib ydumerss U 3Ha4deHue cembu 8 pabome ¢ odapEHHbIMU
dembmu. Ocoboe eHumaHue ydensemcss Heobxodumocmu MoOOEPKKU coyuarbHO-
3MOUUOHarIbHO20 pa3eumusi 00apEHHOU MOT00EXU.

Knrouyeeble crioea: o0apéHHbie yqaujuecs, oboeaweHue obpal3osaHusi, yCKOpPeHUEe
obyueHus, oughgpepeHuUpPOBaHHbIL noodxoo, rnedazoauyeckue mexHorozauu,
ricuxosoauyeckasi no00epxxKa.

Introduction.

In the context of global competition, creative economy and rapid technological
innovation, the education and development of talented students has become more urgent
than ever. The quality of a country's human capital is closely related to the formation of a
generation that can solve complex problems, innovate and make a spiritual and scientific and
technical contribution to society. In this context, the strategic task of the education system is
to identify "talent" early, provide targeted support and develop pedagogical and psychological
mechanisms for transforming potential into sustainable results. The concept of talent is not
limited to a single-dimensional indicator; it is composed of a combination of cognitive
(analytical thinking, logical speed), creative (divergent thinking, finding original solutions),
motivational (intrinsic interest, determination), and socio-emotional (self-awareness, empathy,
self-regulation) components. According to a distinction often found in scientific literature,
“giftedness” is a set of potential and opportunities, and “talent” is the state of this potential
transformed into a sustainable achievement in a particular activity. Thus, the task of an
educational institution is not only to identify high IQ indicators, but also to see, assess and
nurture various manifestations of potential - musical, artistic, sports, mathematical, linguistic,
leadership, etc. In practice, this issue faces a number of contradictions: combining
standardized curricula with personalized learning paths; the balance between the principle of
equal opportunity and justice (distribution of resources according to need); preserving the
psychological well-being of childhood with acceleration (acceleration of educational stages);
the need to develop the values of cooperation, solidarity and social responsibility in a
competitive environment focused on high results. At the same time, factors such as resource
differences between rural and urban schools, teacher methodological training, family cultural
expectations, and bilingual or multilingual education often affect the process of recognizing
and supporting giftedness.
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Working with gifted students is not measured solely by academic speed or Olympiad
results. Their social and emotional development — having realistic expectations of
themselves, tolerance for failure, long-term motivation, and communication skills — is equally
important. Especially in cases of “twice-exceptionality,” that is, when high potential is
accompanied by some learning difficulties (for example, attention deficit disorder, dyslexia,
sensory sensitivity), inclusive and adaptive approaches are required. Otherwise, the risk of
potential becoming “invisible” or early “burnout” (excessive stress) increases.

Among pedagogical approaches, enrichment, deepening, differentiation and
acceleration strategies have proven to be effective. Project-based learning, problem-based
learning, research methods, mentoring and supervised independent learning create a
complex, content-rich environment for gifted students. STEAM integration — a bridge
between science, technology, engineering, art and mathematics — enhances creative
thinking and teaches systematic solutions to real-life problems. Digital tools (adaptive
platforms, online courses, virtual laboratories) optimize individual pace and path, but they do
not replace the mentoring role of the teacher; on the contrary, they enhance it.

The issue of assessment also requires special attention. An approach that relies only on
a single test narrows the multifaceted nature of talent. Therefore, multi-source assessment—
psychometric tests, portfolio analysis, systematic observation, mentor and expert feedback,
creative work reviews, and dynamic (growth trajectory) assessment—should be a priority.
Formative assessment and personal development plans (Individual Learning Paths) are used
to regularly monitor student progress, and goals are updated based on realistic and
measurable indicators.

Raising a gifted student is not “just a school’ task; it is an ecosystem that requires
family-school-community cooperation. Science Olympiads, creative competitions, startup
incubators, clubs, cooperation with universities and scientific centers, trips to cultural and
educational institutions - all of them serve as an “extended classroom” for the student. In this
process, it is important to maintain the principles of justice, inclusion and cultural sensitivity,
and to provide quality opportunities for children with different socio-economic conditions. The
purpose of this article is to highlight the scientific and methodological foundations of
identifying, educating and developing gifted students within the framework of an integrated
concept consistent with national educational practice. The research novelties include: (1) a
set of indicators and rubrics for assessing giftedness based on a multidimensional model, (2)
management guidelines for teachers and school leaders to make practical decisions, and (3)
a methodological package that integrates socio-emotional support into the educational
process. Also, flexible strategies are developed that take into account rural-urban conditions,
resource disparities, and differences in the language environment. The article first analyzes
the theoretical foundations and modern classifications of the concept of giftedness; then a
multi-source model of diagnostics and monitoring is described. Then, practical mechanisms
of didactic strategies (enrichment, deepening, acceleration, mentoring, project-research
approach, STEAM integration) are shown. Another section is devoted to socio-emotional
development, cases of “double exceptionalism,” and inclusive pedagogy. Finally, specific
recommendations and indicators are presented and conclusions are drawn on issues of
family-school-community collaboration, the use of digital tools, school-level governance and
guality assurance. In this way, the issue of educating and developing gifted students is seen
as a comprehensive system: it connects theory and practice, didactics and management,
academic performance and socio-emotional well-being. This approach serves as a
methodological compass for educational organizations to “see” potential young people, to
identify their needs in detail and, most importantly, to create an environment that transforms
potential into sustainable results.

The intellectual potential and future development of society are directly related to the
timely identification of today's younger generation, especially gifted students, and the creation
of the necessary conditions for the realization of their abilities. Gifted students are children
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who demonstrate high potential and achievements in one or more areas compared to their
peers. They have not only high intellectual abilities, but also specific psychological
characteristics, for which standard educational programs may not be enough. Therefore, a
special, scientifically based approach to the upbringing and development of gifted children is
required. This article considers the main features of the upbringing and development of gifted
students, modern methodologies, and current tasks in this regard.

MAIN PART

1. The problem of identifying gifted students (diagnostics)

The first and most important stage in working with gifted children is their timely and
correct identification. The diagnostic process should be comprehensive and include the
following methods:

Observation: Observation of the child's behavior, interests, questions, and problem-
solving methods by teachers and parents during the lesson and in extracurricular activities.

Psychological tests: Inteligence quotient (IQ) tests (e.g., Wechsler, Raven tests),
creativity assessment methods (e.g., Torrens test), and motivation questionnaires. [2,3,8]

Analysis of achievements: Analysis of the student's results in science Olympiads,
competitions, scientific projects, and creative work.

Expert assessment: Assessment of the child's abilities by specialists in a particular field
(e.g., mathematicians, musicians, artists).

It is important that diagnostics should not be a one-time event, but should be carried out
regularly throughout the child's development as a dynamic process. Because "hidden talent"
may not manifest itself immediately.[4,5]

2. Basic strategies for teaching gifted students

For gifted students, the standard curricuum can be boring and hinder their
development. There are several effective strategies for teaching them inworld pedagogy:

Acceleration of education: This strategy allows you to master the educational material in
a short period of time. Its manifestations are different. early admission to school, "jumping"
from grade to grade, studying certain subjects according to the higher grade program, or
graduating from school ahead of schedule. Although acceleration has a positive effect on
intellectual development, it is important to consider its socio-emotional consequences (the
child may feel uncomfortable among older classmates).[10,11]

Enrichment of education: This is the most common and effective strategy. It involves
deepening and expanding the curriculum without changing it. Enrichment is carried out in the
following forms:

o Providing complex assignments and projects.

o Involving students in independent research.

o Organizing science clubs, special courses, and "summer schools.”

0 Meetings with university professors or industry experts, conducting master classes.

o Organizing "research groups" according to the Renzulli model, directing students to
study real-world problems of interest.

Individualization and differentiation of education: This approach involves providing
differentiated assignments to students at different levels within the same class. A gifted
student is given additional tasks that require logical thinking, critical analysis, and creativity in
addition to standard assignments. This prevents the student from getting bored and
encourages him to engage in continuous intellectual exploration.

3. Psychological and social development of gifted students

The development of gifted children is not limited to academic success. Special attention
should also be paid to their psychological and social health. They often have the following
psychological characteristics:

Perfectionism: The desire to do everything perfectly. On the one hand, this leads to high
results, but on the other hand, it can cause severe depression from small mistakes.[14,18]
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High sensitivity (hypersensitivity): Extreme sensitivity to injustice, criticism, and
emotional states in the environment.

Asynchronous development: Being at the level of their peers in emotional and social
development, while being intellectually far ahead of their age. This can cause difficulties in
communicating with their peers.

Feeling of loneliness: Feeling alone because their interests and thoughts are not
understood by their peers.

Therefore, school psychologists, teachers and parents should work together to help
them develop emotional intelligence, overcome stress, develop communication skills and
strengthen self-confidence.

4. The role of the teacher and family

A teacher working with a gifted child should not only be a deep expert in his subject, but
also have a high level of pedagogical and psychological competence. He should not just be a
transmitter of information, but also act as a facilitator (quide) and tutor (mentor) guiding the
student's research activities. The teacher should be patient, creative, support the student's
non-standard ideas and respect his personality.

The family is the main foundation for the development of a gifted child. It is important for
parents to support their child's interests, to be proud of victories and not to make a tragedy of
defeats, to create conditions for his age-appropriate rest and social activities. Placing
excessively high demands on his child and keeping him in a constant "race" can lead to his
neurosis and mental stress.

Analytical discussion:

The paradigm of understanding talent has changed significantly in recent decades: from
a model based on a single indicator (IQ) to a multidimensional, context-sensitive approach.
Renzulli's "three rings" model (high ability, creativity, dedication to the task) and Gagné's
DMGT concept (innate talent — becoming a talent under the influence of socio-cultural and
personal catalysts) show in practice that talent is not just a test result, but a trajectory of
individual growth. Therefore, the strategy for working with gifted students should start not with
testing, but with “seeing the potential and turning it into a sustainable result.”

The problem of identification and fairness. In school practice, selection often relies on
one-time tests. This leads to the “invisibility” of talent due to language, socio-economic
background, urban-rural resource differences, and even evaluator expectations (expectation
bias). Multi-source assessment (observation protocols, portfolio, creative work review,
complex task bank, expert opinion) and dynamic assessment (unlocking potential through
growth-oriented tasks) reduce these risks. In Uzbekistan, taking into account multilingualism
(Uzbek, Karakalpak, Russian and English), it is necessary to balance the linguistic and
cognitive load of tasks: for example, in determining mathematical talent, the dependence on
words should be minimized and visual-logical materials should be used more.

Differentiated teaching strategies: benefits and risks. Enrichment expands content, while
deepening increases conceptual level; acceleration eliminates boredom for gifted students.
However, all three need to be balanced with “personal development” For example,
curriculum compaction (reducing skills already mastered in a learning module) allows time
and resources to be directed to project-based research. Cluster grouping optimizes work with
a small group of gifted students in one class, and cross-age mentoring builds high motivation
and leadership. STEAM integration teaches systematic solving of complex, real-world
problems, but it must rely on the problem-idea-prototype-reflection cycle, not just “fun
experiments.”

Social-emotional development (SEL) is the hidden factor in results. Gifted students often
exhibit perfectionism, impostor syndrome, high self-expectations, and imbalances in peer
relationships. SEL programs (self-regulation, goal setting, metacognition, and resilience)
should be combined with enrichment and acceleration. Progress reporting (metacognitive
journals) when working with complex tasks, a culture of “failure-growth,” and the use of
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growth mindset language can sustain motivation over the long term. Measuring results solely
by wins or ratings increases the risk of burnout; therefore, process indicators should also be
considered.

Double exceptionalism (2e) and UDL. Students with high potential but also learning
difficulties (e.g., attention deficit hyperactivity disorder, dyslexia) are often labeled as
“disorderly” or “slow.” The principles of Universal Design for Learning (UDL) — multiple
access to content (text, audio, visual), different formats of expression and assessment, and
flexible time — prevent talent from being “hidden.” The 2e student should be given strengths-
based tasks along with supportive measures: for example, mini-projects in music-technique
synthesis for a child with high acoustic sensitivity.

Baholash falsafasi: normativmi, kriterialmi yoki ipsativmi? Iqtidorli o‘quvchilar uchun
fagat normativ taggoslash (boshgalardan ustunlik) bargaror motivatsiya bermaydi. Kriterial
(aniq mezonlar bo‘yicha) va ipsativ (0‘zi bilan tagqoslash) baholash uyg‘unligi — o‘sishni
ko'‘rsatadi, sifatni tushuntiradi va “mukammal’” emas, “mukammallashayotgan” fikrini
mustahkamlaydi. Portfel baholash, ijodiy mahsulot rubrikalari, murakkab muammolar banki,
“ochiq yakunli” (open-ended) topshiriglar iqtidorning haqiqiy diapazonini ko‘rsatadi. Formativ
baholash natijalari individual o‘quv yo'li (I0°Y)ga real vaqt rejimida Kiritilishi lozim.

Digital technologies and Al: opportunities and precautions. Adaptive platforms optimize
personal pace, big data reveals individual shortcomings early, remote mentoring mitigates
regional disparities. At the same time, there are risks of algorithmic bias, data privacy, “click-
through” substitution, and a digital divide. Al tools should serve to enhance the mentoring
role, not “replace the teacher”: for example, Al should take over diagnostics and training, and
the teacher should take over higher-level thinking, discussion, and feedback. Digital policies
should be based on the principles of transparency, minimal data collection, and parental
consent.

Equity and inclusion: balancing “excellence” and equality. Gifted programs should not
become an “elite club.” Overcoming stereotypes for girls and boys (e.g., role models in
engineering for girls, art for boys), mobile laboratories, distance learning circles, scholarships,
and transportation support for rural schools are needed. Code-switching and the use of CLIL
elements in a language environment (Uzbek—Russian—Karakalpak—English) help assess
talent without the language barrier. The use of competitions and olympiads should be
expanded to include formats that encourage the research process, not “just winners.” School-
level management and teacher qualifications. A three-tier model for a systematic approach is
effective: (1) universal enrichment (for the whole class), (2) targeted small groups (based on
diagnostics), (3) individual intensive support (mentoring, acceleration). At the leadership
level, resource planning, time-blocking for circles, memorandums of understanding
(university, IT park, art institutions) and quality assurance mechanisms (internal audit, peer
review) should be introduced. Establishing a community of Lesson Studies, practical
seminars, micro-credentials for teachers will ensure sustainability.

Monitoring and measuring impact. Measuring results only with medals is a narrow
concept. An input—process—output—outcome logic model is needed:

— Inputs: qualified mentors, equipped space, digital tools.

— Process: quality of 10, frequency of enrichment classes, SEL classes.

— Output: quality of portfolio, number of research, creative products.

— Outcome: higher-order thinking indicators, socio-emotional stability, success in
further education/professionalization.

It is useful to analyze quarterly data, adjust indicators and reallocate resources based
on the PDCA (plan—do—check-act) cycle.

Implementation path: start small and scale up. It is advisable to first pilot in 1-2 subjects
(for example, mathematics and music), and then expand to transdisciplinary projects. For
each pilot, a set of “baseline criteria + adapted indicators” is created, and success criteria are
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clearly written in advance. A “partnership contract” with parents (role, expectations,
communication channel) increases social trust.

Conclusion.

The issue of working with gifted students in the education system should be viewed as a
broader, holistic ecosystem rather than selection and selection. Such an approach
encourages us to abandon the assessment of talent by a single test result and look at the
cognitive, creative, motivational and socio-emotional dimensions of a person as a whole.
Because talent is often a hidden potential that can quickly become a talent under the right
conditions and targeted support. Therefore, early and fair identification of talent,
establishment of multi-source and dynamic assessment, and regular monitoring of the growth
trajectory become a priority. To reduce the deviations caused by differences in language,
region, socio-economic conditions and school resources, an assessment philosophy that
works in harmony with test portfolios, creative work reviews, observation protocols and expert
opinions is required.

Educational design should be differentiated, that is, enrichment, deepening and
acceleration strategies should be used in a targeted and balanced way. Compacting the
curriculum takes into account the competencies already acquired by the student, reduces
unnecessary repetition and directs time to project-research activities. Working with small
clusters of talents, cross-age mentoring and STEAM integration serve to solve complex
problems, enhance creative thinking and strengthen communication with real life. However,
these processes should not be disconnected from socio-emotional support, but should be
carried out in parallel with systematic training on managing situations such as perfectionism,
‘impostor” syndrome and motivational fluctuations. Especially in cases of double
exceptionalism - high potential combined with some difficulties in learning - the principles of
Universal Design for Learning offer flexible ways of content, expression and assessment,
eliminating the “masking” of talent.

When it comes to assessment, instead of relying on normative comparisons, it is better
to combine criterion-referenced and ipsative approaches: this shows not only results but also
progress, and creates a culture of “improving” rather than “being perfect.” Portfolios, rubrics,
and open-ended tasks reveal the true range of talent, while formative data can be quickly
incorporated into individual learning paths and goals can be linked to measurable indicators.
Digital technologies and Al tools can speed up this process, reduce the distance, and deepen
analysis, but they do not replace the role of the teacher as a coach; on the contrary, they
enhance it. Therefore, clear policies on algorithmic bias, data privacy, and digital divide are
needed. At the school level, a three-tier model—universal enrichment, targeted small groups,
and individual intensive support—helps to allocate resources wisely. At the same time, quality
assurance mechanisms such as partnerships with universities, science centers, IT parks and
art institutions, clubs and research fairs, internal audits and peer reviews ensure
sustainability. Open communication with parents should be established on the basis of a
“partnership contract’”, and expectations, roles and support channels should be clearly
defined. Most importantly, the principle of equality should be ensured in practice, that is,
mobile laboratories, scholarships, transport assistance and a system of distance clubs should
be expanded to reduce resource gaps between rural and urban schools.
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K TRANSFORMATION OF SOCIAL-PSYCHOLOGICAL FACTORS IN \
THE REINTEGRATION OF INCARCERATED WOMEN INTO SOCIETY:
EMPIRICAL ANALYSIS

SamadovaD.Y.
(Tashkent, Uzbekistan)

\. J

Annotation. This research examines the transformation of social-psychological factors
influencing the reintegration of formerly incarcerated women into society. Based on empirical
data collected from 120 women released from correctional institutions, the study identifies
key shifts in trust, emotional stability, and interpersonal communication during the first year
after release. Quantitative and qualitative analyses reveal that continuous psychological
support, family acceptance, and community involvement significantly enhance reintegration
outcomes. The findings offer a practical framework for targeted rehabilitation programs aimed
at reducing recidivism.

Key words: incarcerated women, reintegration, social-psychological factors,
interpersonal relationships, social adaptation, recidivism prevention.

AHHomauus. [JaHHoe uccriefogaHue paccMampusaem mpaHchopMayuro coyuasbHoO-
ricuxoso2uyeckux — ¢hakmopos,  8IUSIWUX Ha peuHmespayuto  XeHWUH, paHee
Haxoduswuxcsi 8 Mecmax suweHuss ceoboodbl, 8 obujecmeo. Ha ocHose 3mMmnupuyecKux
OaHHbIX, cobpaHHbiX y 120 XeHWUH, 0C8060XOEHHbLIX U3 UCMpasumesibHbIX yYpexoeHud,
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8bIsI8NIEHbI KIHOYEBbI€ U3MEHEHUSI 8 yposHe 008epus, aMOUUOHarbHOU ycmou4usocmu u
MEXIUYHOCMHOU KOMMYHUKauuu 8 me4yeHue rnepeoao 2o0a rnocre 0Cc80b60XOeHUs.
KonuyecmeeHHbIli U Ka4eCcmeeHHbIU aHanu3 rnokasar, 4Ymo rnocmosiHHasi rcuxornoaudyeckasi
noddepxxkka, [MPUHSAMUE CO CMOPOHbI CEeMbU U B08/I€HEHUE 8 XU3Hb Ccoobuwecmaea
Cyuw,ecmeeHHO rosblwarm agghekmusHocmb peuHmezpauyuu. [lonydyeHHblie pe3ynbmamsabl
npednazatom rpakmu4yeckyro OcHogy Onis pa3pabomku uenesbix peabunumayuoHHbIX
rpozpamm, HarpaesneHHbIX Ha CHUXeHue peyudusu3ma.

Knroyeebie crioea: XeHWUHbI, Haxoouswuecss 8 Mecmax JuweHuUsi ¢80600bI;
peuHmeeapayus; coyuasibHO-rcuxosoaudyeckue akmopbl; MEXIUYHOCMHbLIE OMHOWEHUS;
coyuarnbHasi adanmauus; npogunakmuka peyuoususma.

Addressing the global political, moral, social, economic, and legal problems that
determine the existence of crimes committed by violent women within the family serves as a
basis for developing a program to prevent offenses committed by representatives of the
weaker sex. It is necessary to reconsider the place and role of women in modern society, to
promote the enhancement of their status, and to provide them with support and assistance in
fulfilling their primary functions both in society and within the family.

In the context of modern society, a woman has almost no real choice: she either
devotes herself entirely to caring for the family, focusing on the home and raising children, or
she realizes her potential in the business world. In either case, her position, unlike that of
men, is subject to discrimination. In the first scenario, she deprives her family of income and
material benefits while also being unable to realize her abilities in production, scientific
communities, or business. In the second scenario, she dedicates herself fully to work,
investing all her energy, while her family and its needs recede into the background.

The reintegration of incarcerated women into society remains a critical challenge in
social and correctional psychology. This process involves overcoming not only the practical
barriers to employment and housing but also the psychological aftereffects of imprisonment,
such as mistrust, low self-esteem, and social withdrawal. International studies (Harper, 2018;
Johnson & LeBel, 2020) highlight that female offenders face a unique set of obstacles,
including the restoration of maternal roles, gender-specific stigma, and disrupted emotional
bonds. In Uzbekistan, these issues are compounded by limited post-release support
structures and societal prejudices against women with a criminal record [1].

The study of the socio-economic conditions and demographic characteristics under
which criminal experience is acquired during the period of incarceration, as well as the
analysis of its consequences for various demographic groups within society, holds significant
scientific and practical importance. Within this context, it is essential to develop preventive
measures aimed at correcting the socialization trajectories of offenders, ensuring their
successful resocialization, and adapting them to the existing socio-economic conditions of
correctional institutions.

Although the issues of reducing crime rates and preventing recidivism are reflected in
political programs, official documents, and state strategies for reforming the penal system,
the question of how economically justified and sustainable current resocialization practices
are remains unresolved. Therefore, there is a pressing need to reassess and improve
existing approaches on a scientifically grounded basis [2].

According to contemporary and statistical research data on the study of deviance, the
increase in female criminality and the gender trends in this area represent independent
subfields of the sociology of crime, characterized by their own developmental trajectories,
manifestations, and qualitative and quantitative features. The growth in the number of young
people within marginal strata of society highlights the relevance of studying the economic
motivations of early-stage criminal socialization, as well as the processes of age and gender
deformation as a threat to the social order. The recurrence of criminal experience among
middle-aged citizens previously sentenced to imprisonment indicates the existence of
structural and substantive issues in the implementation of penitentiary resocialization
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practices, both on the part of the state and civil society. The increase in the gerontological
group among inmates characterized by a criminal socialization trajectory demonstrates the
existence of extended pathways of criminal socio-economic adaptation in the post-
incarceration period. As a result, reassessing the resocialization potential for different socio-
demographic groups of convicts across various socio-economic spheres, both in the public
and civil sectors, is becoming particularly important.

The principle of the possibility and necessity of resocializing individuals who have
committed crimes is reflected in the United Nations Standard Minimum Rules for the
Treatment of Prisoners (the Mandela Rules, 2015) [1]. Resocialization of prisoners is the
process of purposeful reintegration into society, enabling them to acquire the abilities and
skills necessary for a life as law-abiding and socially useful citizens. During this process, a
range of psychological, organizational-technical, domestic, communicative-cultural, and
normative-legal issues faced by prisoners are addressed, including the restoration of their
civil status. An important component of prisoner resocialization is the restoration of rights
provided for in the fundamental provisions of the United Nations Convention on Human
Rights, including the right to a decent standard of living, education, and work [2].

In foreign countries, the resocialization of prisoners is carried out by correctional
institutions, supervision and probation services, as well as various religious and community
organizations and associations. Correctional institutions operate in compliance with
international legal instruments that define the fundamental rights and freedoms of citizens, as
well as requirements directly related to the rules of treatment of prisoners.

Resocialization is a long-term, multi-component process that involves the application of
arange of rehabilitation measures at various stages of work with prisoners, including:

« adapting prisoners to the conditions of serving their sentence;

e neutralizing the negative consequences of incarceration;

o analyzing and eliminating the conditions, factors, and causes that led to unlawful
behavior;

o forming a law-abiding model of conduct;

e preparing for release;

« socially adapting released prisoners by assisting with employment, resolving daily
life issues, restoring social ties, processing documents, and similar needs;

« providing psychological support during and after the period of serving the sentence;

« eliminating social discrimination, changing the prisoner's self-perception, fostering
the desire for self-reconstruction, readiness for release, and willingness to contribute to
society;

« medical resocialization;

e maintaining and restoring the prisoner’s physical, moral, social, and psychological
health [4].

The main objectives of reintegration are as follows:

« to change the behavioral vector of the individual;

 to redirect antisocial tendencies and transform the “offender” stereotype;

« to adapt the prisoner to future life in freedom through the restoration or acquisition of
lost social connections;

« to integrate the prisoner into society through the development of a new system of
attitudes, norms, values, and social behavior skills corresponding to a new social status;

« to cultivate the ability to self-regulate behavior from socially approved standpoints;

« to foster a respectful attitude towards people, society, work, and the norms, rules,
and traditions of communal life, as well as to improve prisoners’ educational and cultural
levels;

o to prevent recidivism [3].

Achieving the goals of reintegration requires creating a specially designed, socially
oriented environment within correctional facilities that meets the demands of preparing

123




BECTHUK MHTEIPATUBHOM TICUXOJIOTMM 2025 Buimyck 38 yacth 2

inmates for their future independent life; treating the inmate as an active participant in the
reintegration process; guiding the inmate towards self-development during the process of
social integration; taking into account the inmate’s individual psychological and
psychophysiological characteristics, communication skills, and the presence of preserved
positive social ties; and modeling the social content of the inmate’s future life outside the
correctional facility.

There is positive experience in inmate socialization in foreign countries. In the United
Kingdom, alongside state social structures, there exists a well-developed network of non-
governmental, community, or semi-state organizations that are funded and supervised by the
government. Their tasks include developing specific social programs, implementing them,
providing social assistance, engaging necessary specialists in social work on a voluntary
basis, and offering support to inmates. Social work with inmates in correctional institutions is
carried out by full-time staff members and volunteers. In each institution for offenders, there
are at least two social workers.

The paradigm of social reintegration periodically involves not only drug users but also
individuals suffering from severe pathological addiction, taking into account their individual
characteristics. It entails a person-centered approach aimed at optimizing social services,
restoring their status (in the broad sense), analyzing external negative factors, and integrating
the rehabilitated individual into social and labor relations. When discussing reintegration, it is
important to emphasize that a drug user becomes a subject of legal regulation in the field of
social services, turning into a central figure in the organization and delivery of social services,
where a wide range of various actors interact [4]. The penitentiary system has traditionally
been based on the primacy of punishment and the application of repressive measures toward
inmates. For many years, it was characterized by a lack of sufficiently humane treatment
toward individuals sentenced to imprisonment. Staff and administrators of correctional
institutions developed stereotypes about inmates, under which prisoners were perceived as
having no rights. The practice of detaining female prisoners in places of deprivation of liberty
has revealed certain problems such as social adaptation, socio-psychological, socio-medical,
and socio-legal issues that cannot be resolved through the traditional methods employed by
these institutions. A number of authors have devoted their works to the specific features of
enforcing sentences against female prisoners.

E. V. Sereda examined the theoretical and practical problems of applying imprisonment
to women, as well as focusing on the social rehabilitation of female prisoners. S. A. Luzgin
analyzed the specific features of social work with prisoners, including women, in their
historical context. V. Pozdnyakov, in his research, identified the particular aspects of social,
psychological, and educational work with women sentenced to imprisonment. N. V. Kasterina
analyzed the individual typological characteristics of female prisoners.

It is worth noting that in a correctional facility, a person faces various living conditions
that differ significantly from those in freedom. Serving a sentence is a stress factor that
affects a person’s future life. A woman isolated from society encounters numerous difficulties
upon her return: her adaptive capacity decreases; unresolved social problems become more
acute; new challenging situations arise that the former prisoner is unable to cope with on her
own. As a result, preconditions are created for the commission of new crimes.

Organizing social work with prisoners appears to be one of the most important tasks in
the process of reforming the penal system. Solving this problem creates the conditions for the
successful resocialization of prisoners, enhances the adaptive capacity of those deprived of
liberty, accelerates the humanization of sentence enforcement, and provides conditions for
serving a sentence in accordance with accepted international standards. According to these
standards, social work in correctional facilities is recognized as necessary because it creates
certain conditions for prisoners to exercise their rights. One of the key tasks of social work in
the penal system is to restore the prisoner's social well-being, which, in turn, contributes to
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increasing the effectiveness of the educational process, preventing recidivism, and fostering
the individual’s full self-realization [6].

Thus, the existence of prison subculture in women'’s correctional institutions significantly
influences the development of social work with prisoners. Under the influence of such a
culture, women tend to remain silent about existing problems. It should be emphasized that
the specific features of the prison subculture depend on the particular correctional institution.
Another reason for concealing their problems is the female prisoners’ desire to be
conditionally released. Such release is available to prisoners who have no apparent social
problems. Consequently, for female prisoners, it is more beneficial not to publicize the
existence of certain issues, which in turn negatively affects the organization of social work
with them.

The reintegration of a young woman released from a correctional facility occurs not
through the functional use of available resources and self-discipline, but in a space where
intersecting and parallel gaps, times, and communities unfold. Despite these external
fragmentations, life and self-conceptions form a continuous picture of the life world, in which
new experiences are connected to previous ones. Efforts or intentions to change life become
part of a specific biographical situation, accompanied by the emergence of both opportunities
and limitations in influencing ongoing events [5].

Leaving the colony does not always mean the time of return. Overcoming the inertia of
prison life, the established patterns of relationships, and the fixed image of oneself can occur
in parallel with the search for one’s “place.” This is a complex and lengthy process of testing
oneself and various social scenarios. Moreover, in many cases (especialy when
imprisonment is not for the first time), the issue of return is reconsidered differently. Release
may be associated not only with leaving prison but also with rethinking one’s entire previous
life.

Female criminality has always attracted the attention of the state, and the present time
is no exception, for the following reasons: the rate of growth in the number of women
committing crimes outpaces the corresponding indicator for men [7]. Female crime has a high
latency rate—47-56%—as these offenses are often committed based on family conflicts.
Crimes against the family and childhood are considered traditional for women, but the fact
that every second female offender is involved in the illegal activities of minors is especially
detrimental to society. Among women serving sentences without isolation from society or
released from prison, there has been an increase in serious violent and repeat offenses [8].
The organized nature of such crimes is striking: 40% of “female crime” is committed in
groups; women account for 12.8% of all residential burglaries, and in 80% of burglaries
involving women, they acted together with men.

Table-1
Data collection took place between 6 and 12 months post-release. Quantitative
analysis was conducted using SPSS 27, with t-tests, Pearson correlation, and linear
regression applied.

Indicator Before Program After Program p-value
(M £ SD) (M £ SD)
Trust Index (1-5 | 5 19 4 0,54 3.40 +0.63 <0.01
scale)
Emotional
Stability (%) 52.3+10.2 705+9.8 <0.05
Social Support
Perception (1-5) 2.45 +£0.61 3.72 £0.58 <0.01
Family o 0
Acceptance (%) 38% 64% <0.01
Employment Rate 210 49% <0.01
(%)
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The results indicate that interpersonal trust, emotional regulation, and perceived social
support undergo significant positive transformation when structured reintegration programs
are implemented. Family acceptance emerged as the most influential factor, not only
improving emotional well-being but also increasing employability. These findings support
Bandura’s social learning theory, suggesting that positive role models and supportive
environments can reshape maladaptive behaviors acquired during incarceration. However,
challenges remain for women lacking family support, who are more wulnerable to social
isolation and relapse into criminal activity. This underscores the need for specialized
community-based mentorship and counseling initiatives.

It should be noted that among crimes committed by women, a considerable proportion
are perpetrated by those who have previously been convicted, are currently serving a
sentence, or have served it in conditions of isolation from society. In this regard, there is a
pressing need to understand the psychological characteristics of this category and to develop
socio-psychological and educational work technologies aimed at reducing the rate of offenses
and fostering the social maturity of the individual to enable a decent life in society.

Thus, taking into account the social characteristics of women, as well as the capacities
of the criminal-executive inspection service and regional Employment Assistance Centers,
crime prevention should involve a number of interrelated actions. Given that the basic
psychological security of female offenders is not ensured, it is necessary to provide support in
accordance with developed psychological programs aimed at building internal security,
thereby serving as a preventive measure against crimes driven by fear. Such programs may
also be developed by psychologists from criminal-executive inspections and specialists from
socially oriented non-profit organizations regularly engaged inwork with offenders.

Furthermore, within the arsenal of psychological correction methods, psychologists
should guide the convicted woman in working on personal traits such as impulsiveness,
conflict-proneness, tendencies toward aggression, and antisocial behavior. It is also essential
to provide inspectors from criminal-executive inspections with recommendations on how to
establish conflict-free interaction with this category of citizens.
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FEATURES OF ADOLESCENT DEPRESSIONS WITH
DYSMORPHOPHOBIC COMPONENTS

Sattarov T. F.
(Tashkent, Uzbekistan)

Abstract. The article presents the results of a study of the possibility of the formation
of suicidal tendencies in adolescents with dysmorphophobic disorders and depressive
disorders. A study of the risk of developing suicidal behavior in adolescents with
dysmorphophobic disorders and depressive disorders revealed that the risk group should
include persons of hysterical and epileptic personality with clinical manifestations of severe
depression and with significant behavioral disorders in the form of early alcoholism and
episodic use of psychoactive substances.

Key words: adolescents, suicide, dysmorphic disorders, emotional disorders,
depression.

AHHOomauusi. B cmambe rnpedcmasrieHbl pe3yribmambl U3y4YeHUs1 803MOXHocmeu
gopmuposaHusi cyuyudasibHbiX meHOeHyul y nodpocmkos ¢ Oucmopghoghobuyeckumu u
OeripeccusHbIMU paccmpoticmeamu. WccriedogaHue pucka cyuyuda y noOpocmko8 ¢
oucmopghoghobuyeckumu U OenpeccusHbIMU paccmpolicmeamMu noKasaso, 4Ymo 8 2pynny
pucka crnedyem eKiro4Yame iUl UCmepuvyecKo2o U 3nuenmuyecko20 murna u4Hocmu co
3Ha4YuUMesIbHbIMU HapyweHUsMU noeedeHusi 8 eude KIIUHUYEeCKUX rposieneHuli msxesnol
Oeripeccuu U paHHe20 arikoa2osuama, U 3nu300ud4ecKkoao yrnompebrieHuUs rncuxoakmueHbIX
geujecms.

Knrouyeeblie cnoea:. nodpocmku, cyuyud, oucmopghoghobuyeckue paccmpoticmea,
3MOUUOHarbHble paccmpolcmea, 0ernpeccus.

Introduction. Over the past decade, a significant number of children and adolescents
have developed conflicting perceptions about their body image due to the influence of
modern media and internet platforms that promote photomodel standards to the younger
generation. Depressive states are among the factors contributing to the emergence of non-
suicidal self-injurious behavior, manifesting in adolescents as somatic symptoms and
behavioral excesses. According to several researchers, suicidal tendencies are associated
with the development of internal personal conflicts under the influence of external stress
factors. Numerous authors have pointed out that the microsocial environment—including the
family, parenting styles, and interpersonal conflicts with peers—contributes to the increased
risk of autoaggressive behavior among children and adolescents (Matveyeva A.A., Sultonova
K.B., Abbasova D.S., 2020). The urgency of studying the risk of suicidal tendencies of
depressive origin in adolescents with dysmorphophobic disorders lies in the difficulties of
timely diagnosis of affective pathology, the relevance of selecting appropriate
pharmacotherapy, and the challenges in predicting the outcomes of such psychiatric
conditions (Medvedev V.E., 2021). According to other researchers, depression that arises
against a background of dissatisfaction with appearance or concerns over perceived defects
or flaws in facial or bodily structure is observed in nearly every second adolescent (Zvereva
N.V., 2020).

Purpose of the Study. To examine the clinical characteristics of depressive disorders
associated with dysmorphophobic conditions in adolescents, taking into account their
personality traits, with the aim of optimizing early psychoprophylactic and psychocorrectional
interventions.

Materials and Methods. As the study population, 111 adolescents (78 boys and 33
girls) aged 15 to 19 years (average age 16.96 +1.98 years) who were receiving inpatient
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treatment for depressive disorders in the adolescent department of the Tashkent City Clinical
Psychiatric Hospital were selected. To identify the adolescents’ personality traits, a modified
patho-characterological diagnostic questionnaire (Lichko A.E., vanov N.Ya., 2001) was used.
Depressive disorders were determined using the (ZDRS) Zung Depression Self-Rating Scale
(Vasserman L., Shchelkova O.Yu.,, 1995). The characteristics of suicidal behavior in
adolescents were studied using the Columbia Suicide Severity Rating Scale (C-SSRS).

Results and Discussion. In the initial stage of the study, the clinical manifestations of
depressive pathology among adolescents were examined. According to the classification of
child psychiatrist E.G. Eyedemiller (2005), depressive symptoms during adolescence are
divided into adolescent depressive equivalents — delinquent, asthenoapathetic, anxious, and
hypochondriacal. These types mask the classical triad of typical depression and are often
perceived as part of pubertal characteristics, which significantly complicates diagnosis and
treatment. In our study, adolescents were divided into five groups based on the dominant
symptoms of depression: dysphoric, anxious, hypochondriacal, asthenoapathetic, and
masked depression.

Clinically, dysphoric depression was characterized by fluctuating sad-anger mood,
conflict-prone behavior, aggression, and rude interactions, especially with parents and close
relatives. Such behavior often led to family conflicts, worsening of the household atmosphere,
punishments, and physical abuse, triggering running away from home, vagrancy, and
involvement with antisocial groups. Addictive behaviors were frequently observed, including
aggression, minor offenses, theft, smoking, early alcohol use, and episodic consumption of
psychoactive substances. Dysphoric depression was the most common form (33
adolescents), predominantly among boys exhibiting social behavioral disorders. Adolescents
with anxious depression often experienced a vague sense of danger and a persistent belief in
impending negative events, leading to irritability and nervousness. This type was observed in
30 adolescents Hypochondriacal depression was marked by complaints of internal organ pain
and fears of incurable diseases. It was common among insecure and indecisive adolescents.
Asthenoapathetic depression presented with fatigue, weakness, decreased physical activity,
social withdrawal, difficulty communicating, and feelings of boredom and hopelessness.
These symptoms often led to isolation, a sense of helplessness and worthlessness,
deterioration in relationships with parents and peers, difficulties adapting to school, and the
emergence of suicidal ideation. This form was found in 14 adolescents who frequently
reported weakness, tearfulness, and exhaustion. EXxisting somatic disorders were often
aggravated by low mood, poor appetite, and increased fatigue, resulting in avoidance of
academic and domestic responsibilities. Masked depression was detected in 20 patients. In
all variants of depressive pathology, dysmorphophobic complaints were reported as feelings
of inferiority, physical defects, or mismatched appearance standards. Unlike anorexia
nervosa, adolescents with dysmorphophobic depression did not strive for change through
dieting or food restriction but instead exhibited passivity and depression. They reported
feelings of insignificance and uselessness due to excess weight or perceived bodily defects,
often accompanied by decreased appetite and low self-esteem. When comparing types of
character accentuations, epileptoid adolescents more frequently exhibited dysphoric
depression; anxious depression was common among psychasthenic types; asthenoapathetic
depression was predominant in hysterical personalities; and hypochondriacal depression was
more frequent in hyperthymic individuals. At the next stage of the study, with the help of
MPDO, A.E. Lichko, we have identified the personality characteristics of adolescents in the
form of character accentuations. Among them, 35 (31.5%) adolescents have a hysterical
temperament, 17 (15.3%) have an affective temperament, 20 (18.1%) have an epileptoid
type, 8 (7.2%) have an unstable personality type, psychasthenic - 24 (21.6%) and
hyperthymic - 7 (6.3%) adolescents. No less interesting for the study was the study of the
correlation between the clinical form of depression and the type of accentuation of the
teenager's character. The distribution of adolescents with different types of character
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accentuation depending on the clinical form of depression is shown in Table 1.

Table 1.
Types of character accentuation and clinical form of depression
Type of character accentuation
© o = 17 > J)
= = £ g t o = <
Types of g 5 I S§ | SE| B 5
depression % = -05)_ o< > = [
s | 8 4s | 4s 4s L5 Z&x
© © © © © © ©
Dysphoric 1000 @ 218 291801 09| 218 | 35815
Anxious 327 | 13117 14/126 | | 30p70
Asthenoapatic 6/5.4 1/0.9 _ 4/3.6 _ 3/2.7 14/12.6
Dysmorphic- 1157 741 - 109 | _ - 14/12.6
phobic
Masked 3/12.7 1/0.9 _ 5/4.5 6/5.4 | 3/2.7 18/16.2
Total 35/31.5 | 17/15.4 | 20/18.0 | 24/21.6 |7/6.3 | 8/7.2 |111/100

Note: *significance of differences p < 0.045

Anxious depression was more often observed in adolescents with a psychasthenic
personality (12.6%), although there were statistically significant differences with hysterical
(2.7%; p>0.05) and affective (11.7%, p> 0.05) warehouse identity was not found.
Asthenoapathic depression was more often observed in hysterical personalities (5.4%),
however, significant differences with affective (0.9%; p>0.05), psychasthenic (3.6%; p>0.05)
and unstable (2 .7%; p>0.05) no warehouse has been established. Dysmorphophobic
depression occurred in 11.7% of adolescents with hysteroid accentuation of character;
however, differences with psychasthenic personalities (0.9%; p> 0.05) on this basis did not
have statistical significance. Hyperthymic (5.4%) individuals were relatively more likely to be
diagnosed with hypochondriacal depression, but there were statistically significant differences
with adolescents with hysteroid (2.7%, p>0.05), affective (0.9%, p>0.05), psychasthenic
(4.5%, p>0.05) and unstable (2.7%, p>0.05) types of character accentuation was not
revealed by this indicator. The correlation of the clinical form of depression with premorbid
typological personality traits was quite strong (C=0.71, p<0.001) and exceeded the correlation
with the nosological affiliation of the depressive disorder.

The analysis of suicidal behavior revealed that adolescents with hysteroid and epileptoid
traits progressed more quickly from suicidal thoughts to actions, while hyperthymic, stable,
and sensitive types had no recorded suicide attempts. The relationship between suicidal
tendencies and personality traits indicated that motivations such as a desire to escape life
were more frequent among epileptoid, labile, and cycloid accentuations, placing them in a
high-risk group for suicidal behavior.

Conclusion. Thus, the study of depressive symptoms in adolescents with
dysmorphophobic traits revealed that individuals with epileptoid accentuation during puberty
were more likely to develop dysphoric depression and severe behavioral disturbances. The
highest risk of suicidal tendencies was observed in adolescents with dysphoric and anxious
types of depression accompanied by dysmorphophobic features. Among adolescents with
hysteroid and epileptoid character traits, the clinical manifestations of depression correlated
with increased severity and a higher risk of suicide. The findings suggest that adolescents
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with such personality structures and early behavioral disorders such as alcohol use and
episodic consumption of psychoactive substances should be classified as a high-risk group
for suicidal behavior.
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PERCEPTION OF PSYCHOLOGICAL TIME BY UNIVERSITY
STUDENTS

Solayev O.
(Urgench, Uzbekistan)

Abstract. features of the perception of the personal psychological time of students with
varying degrees of self-confidence are considered; empirical correlations of the perception of
the psychological time of the individual in student guys and student girls are analyzed;
features of the perception of the psychological time of the individual at the student age are
described.

Keywords: psychological time of a person, self-confidence, student period.

AHHOMayus. paccMompeHbl 0COBeHHOCMU 80CMPUSAMUS JIUYHO20 MCUX0/102U4E€CKO20
8PEMEHU yYauwuxcsi C pasHoU cmerneHbl yeepeHHocmu 6 cebe; rnpoaHau3uposaHbl
AMIUpPUYECKUE KOPPESMbl 80CMPUSMUS NCUX0/102U4€CKO20 8pEMEHU TUYHOCMU Y toHowel
u Oesywek cmydeHYecKo20 eo3pacma; ornucaHbl ocobeHHocmu  8ocrpusmusi
MCUXos1I02U4eCcK020 8peMeHU JIUYHOCMU cmydeHYeCcKo20 gospacma.

Knroyeeble cnoea: rcuxonoaudeckoe epemsi su4yHocmu, doeepue K cebe,
cmyodeH4YyecKkul so3pacm.

The leading need of early youth is, as is well known, personal and professional self-
determination, which involves understanding the time perspective [1], building a life plan, and
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self-awareness in time [2]. Meeting the age-related needs of a person for self-determination
presupposes the awareness of an individual's "I' during life [3]. Therefore, the construction of
a "subjective picture of a person's life path" in a person's self-consciousness becomes
especially relevant in early youth. Anagnev noted that studying the foundations of an
individual's "worldview" makes it possible to correlate the age phases and biographical
stages of his life path with biological, psychological and historical time into a single coordinate
system of personality evolution [4]. The problem of psychological time on the scale of human
life has received theoretical substantiation in the works of P. Zhana, S. Bueller, K. Levin, C. L.
Rubinstein, B. G. Ananyev. Recently, interest in this issue has been increasing.

Psychological time of a personality can be defined as a subjective reflection of natural
and social relations in the process of perceiving changes, assessing the duration and
consequences of events, experiencing individual properties of time, and forming a holistic
attitude of a personality to the time of her life (E. A. Golovakha, A. A. Kronik).

One of the achievements of adolescence is the formation of a new level of self-
awareness and the discovery of one's inner world in its individual integrity and uniqueness.

One of the main roles in understanding the uniqueness of the inner world belongs to self-
confidence, which begins to form especially intensively at this age. Self—confidence is a
reflexive personality phenomenon that allows a person to take a certain value position in
relation to himself and, based on this position, build his own life strategy [5]; it is a special
subjective personality formation associated with other intrapersonal phenomena, including
the psychological time of personality. And although the formation of these phenomena is an
interesting problem to study, there are no works in modern psychology devoted to the study
of the relationship between trust and psychological time of personality.

Main part.

The hypothesis of our empirical research on the study of the characteristics of the
perception of psychological time of a person by first-year students with different levels of self-
confidence is that there are significant differences in the perception of the present-future and
past psychological time of a person by first-year students with different levels of self-
confidence.

L.I. Wasserman's "Semantic Differential of Time" and T.P. Skripkina's "Level of Self-
Confidence" were used as methodological tools. Empirical selection was organized by
students of Urgench State University named after Abu Rayhan Beruni.

In the first stage of the study, we analyzed the peculiarities of self-confidence in a group
of respondents. The obtained empirical data were subjected to the following statistical
processing. The significance of the confidence interval of the empirical indicator of self-
confidence was determined. For this sample, the confidence interval value lies within the
boundary 62 < xcp <79.

The empirical values of the generalized self-confidence indicator below 62 fell into the
low-value region (low level of self-confidence), above 79 - into the high-value region (high
level of self-confidence). 10.7% of respondents (6 people) have a low level of self-confidence.
We can say that this group of respondents is only forming this personal phenomenon, or
there are problems with its formation. The likelihood of difficulty in developing self-confidence
may be related to maternal deprivation. 62.5% of respondents (35 people) have an average
level of confidence and 26.8% (15 people) have a high level of self-confidence. High
indicators of generalized self-confidence at this age may indicate a mixing of the concepts of
confidence and self-confidence (in our study, this was not the task of studying).

Further, according to the research plan, we analyzed the generalized indicator of self-
confidence in respondent boys and respondent girls to determine the severity of this
parameter levels in the groups we studied. In the group of young respondents, 2 people
(7.7%) have a low level of self-confidence, 11 people (42.3%) have a medium level, and 13
people (50%) have a high level of self-confidence. In this group, a high level of self-
confidence is most pronounced. Among the female respondents, confidence levels were as
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follows: 4 girls (13.3%) had a low level of confidence, 24 girls (80%) had an average level of
confidence, and only 2 girls (6.7%) had a high level of self-confidence.

After this, we investigated the subjective time experiences of the subjects of both groups
with varying levels of self-confidence using the "Time Semantic Differential’ methodology.
The subjects assessed the subjectivity of time experience in three time categories:

present, future, and past tense.

Statistical processing was conducted using the Kruskal-Wallis H-test, which allows for the
identification of differences in the sample based on the level of expression of the studied
characteristic. For young men with a low level of self-trust, the peculiarities of perceiving
psychological time in the continuum of present-future-past were as follows. Significant
differences in the semantic differential of time for young men with a low level of trust were
obtained on the time sensitivity scale. The significance of differences on the time sensitivity
scale for young men with a low level of self-trust indicates that future time is assessed by
respondents of this group as a period of emotional and intellectual involvement in upcoming
life events. The anticipated future is perceived as much more emotionally appealing than the
present, and especially more so than the past.

The future is intuitively perceived by respondents as a time rich in significant life events, a
period of active emotional and personal engagement in future life experiences. The
perception of present and past time among respondents in this group indicates a disruption in
their psychological connection with reality. This may manifest as insufficient emotional and
intellectual involvement in present and past events, as well as a loss of sense of personal
influence over these events. This can be expressed through adopting the position of an
"observer" of one's own life, inner detachment, and reluctance to participate in current events.

In the group of adolescents with an average level of self-confidence, we obtained
significant differences in the semantic differential of time in the present-future-past continuum
according to the empirical factors of emotional coloring of time, time value, time structure,
sense of time, and average assessment of the factor of present, future, and past time. The
significance of differences in the factor of "emotional coloring of time" indicates that future
time (5.32) is assessed by respondents of this group as a period of emotional and intellectual
involvement in upcoming life events, considered as a more attractive time than the present
and past.

The significance of differences in the "time value" indicator indicates the semantic
richness of time and the saturation of contemporary experiences. Such a sense of time may
be associated with a difficult period in the life of a current first-year student - the period of
graduation from school and entering university.

The empirical indicator of the present tense structure in the adolescent group with an
average level of self-confidence (4.31) has greater expressiveness than the same indicator in
the future and past tense. This indicator may indicate that respondents have a clear and
orderly understanding of the present time, the structure, and the predictability of present
events. The surrounding world is perceived by respondents as relatively stable and safe.

High indicators for the time sensitivity factor in respondents with an average level (5.42)
reflect high emotional connections and expectations of respondents related to the future.
Young men have high emotional and intellectual expectations related to the future. The
present is perceived as a personally significant and personally relevant event in life.

And, accordingly, the average value of the present factor in the adolescent group with an
average confidence level is statistically significantly higher than the empirical indicators of the
future and past. In young men with a high level of self-confidence, significant differences
were obtained in the empirical indicators of the factors of activity and emotional coloring of
time. High indicators for the future time activity factor (5,32) indicate that young men with a
high level of self-confidence view the future as an energetically filled period of life, a time of
bright and rich experiences. Moreover, the period of the present time (4,28) is also sufficiently
precisely energetically filled for them, which cannot be said about the past (3,49). The pastis
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assessed as a time of low energy saturation and overwork. This can also be explained by
energy and intellectual costs during the period of graduation from school and admission to
higher education institutions.

High indicators of emotional coloring of the future time are also noted (5,36). Expecting
the future is connected with experiencing positive emotions, which are distinguished by
brightness, richness, and can have both situational and stable characteristics. Empirical
instances of emotional coloring in the present and past are in the middle range.

Now let's analyze the peculiarities of perceiving psychological time in the group of female
respondents.

In the group of girls with a low level of self-confidence, the following results were obtained
in the perception of psychological time of the individual.

In girls with a low level of self-confidence, the significance of differences was obtained in
the factors of length and time structure. The significance of the difference was obtained
according to the indicators of emotional response, time value, time sensitivity, and average
factor evaluation. The value of time in the process of perceiving the past in the respondent is
expressed at the statistical level.

This indicator can be explained by the fact that the past is assessed by respondents with
a low level of self-confidence (5.29) as a time associated with great intellectual potential, a
time of "space" for self-realization and building a broad life perspective. At the same time,
they view the future with apprehension (3,33), viewing it as a time of overwhelming obstacles
to achieving any goals, a time of frustration, and a time of blocking positive aspirations. Such
a sense of time may be related to the fact that the past is defined and known to them, while
the future is uncertain and vague.

The empirical indicators of the structure of the past (5.35) are also in the zone of upper
values and have significant differences between the empirical indicators of the future (3.68)
and the present (4.33). This indicator may indicate that female respondents with a low level of
self-confidence have a clear and orderly understanding of their past, structuredness, and
predictability of past events. And the present and the future cause them uncertainty and
confusion.

In girls with an average level of self-confidence, the perception of a person's
psychological time in the continuum present-future-past turned out to be the following.

Significant differences were obtained in the factors of time activity and emotional coloring.

time. The empirical indicator of emotional coloring of the future tense (5.36) in female
respondents with an average level of self-confidence is significantly higher compared to the
intensity of this factor in the present (4.49) and the past (3.89). Expecting the future is
connected with experiencing positive emotions and is distinguished by its brightness and
richness. The brightness of experienced emotions can be both situational and stable in
nature. Low values of this factor in the past indicate the frustration of the events of this period
in the subjects’ consciousness or the experience of negative emotions during this period.

The magnitude of time in the future (5.78) also has greater expressiveness compared to
the expression of this factor in the past (4.29) and present (5.06), which indicates the
expectation of the future as a time associated with enormous intellectual potential, a time of
"space" for self-realization and building a broad life perspective.

The empirical indicators of this factor in the current and past are in the zone of their
average values.

The perceptibility of time in the future (5.68) also has greater empirical expression
compared to the expression of this factor in the present (4.76) and the past (3.46). Future
time is assessed by respondents with an average level of self-confidence as a period of
emotional and intellectual involvement in upcoming life events. The expected future is much
more emotionally attractive than the present, and especially the past. The future is intuitively
perceived by them as a time of being saturated with important life events, a time of active
emotional and personal involvement in future life events. The expected future is much more
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emotionally attractive than the present, and especially the past. The future is intuitively
perceived by them as a time of being saturated with important life events, a time of active
emotional and personal involvement in future life events. The perceptibility of past time (3.46)
indicates a disruption of psychological connection with reality, which can manifest in
insufficient emotional and intellectual involvement in events of the present and past, loss of a
sense of own influence on events of the present and past. This can be expressed in the
position of an "observer" of one's own life, inner indifference, and unwillingness to participate
in current events.

In general, girls with an average level before self-confidence have a statistically
expressed average estimate of the future tense. In the group of girls with a high level of
confidence, the empirical indicators of the semantic time differential were distributed as
follows.

High indicators of time activity in the present (5,28) may indicate that girls with a high
level of self-confidence consider the present as an energetically full period of life, a time of
bright and rich experiences. Moreover, both the future time period (4.89) and the past time
period (4.01) are sufficiently energetically full for them.

Conclusion.

The emotional coloring of the future tense (5.38) is also more pronounced in this group of
respondents. Expecting the future is connected with experiencing positive emotions and is
distinguished by its brightness and richness. The vividness of experienced emotions can be
both situational and stable in nature.

Conducted empirical study of the peculiarities of psychological time perception

my personality of young men and women with varying levels of self-confidence allowed
me to draw the following conclusions:

- In adolescents with a low level of self-confidence, statistically significant differences in
the scale of time sensitivity were revealed in the perception of a person's psychological time
in the continuum of present-future-past;

- in the group of adolescents with an average level of self-confidence, significant
differences were revealed in the scales of emotional coloring of time, time magnitude, time
structure, and time sensitivity in the perception of a person's psychological time in the
continuum of present-future-past;

- in young men with a high level of self-confidence, significant differences in the
perception of a person's psychological time in the continuum of present-future-past were
obtained based on empirical indicators of time activity factors and emotional coloring of time;

- in girls with a low level of self-confidence, statistically significant differences were
obtained in the perception of a person's psychological time in the continuum of present-
future-past factors of time magnitude and time structure;

- in the group of girls with an average level of self-confidence in the perception of a
person's psychological time in the continuum of the present-future-past, significant
differences were obtained in the indicators of emotional coloring, the magnitude of time, and
the sensitivity of time;

- in girls with a low level of self-confidence, there is a statistical significance of differences
in the factors of time magnitude and time structure in the perception of a person's
psychological time in the present-future-past continuum.
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FEATURES OF PSYCHOEMOTIONAL DISORDERS IN ADOLESCENTS
WITH TYPE I DIABETES MELLITUS

Sultonova K.B.
(Tashkent, Uzbekistan)

Abstract. This study examines the influence of type | diabetes mellitus on the
development of affective disorders in adolescents and evaluates the effectiveness of
psychocorrectional interventions aimed at improving emotional well-being and social
adaptation. A total of 110 adolescents aged 10-18 years participated in a three-month
rehabilitation program combining pharmacotherapy and psychotherapy. Clinical assessment
revealed a high prevalence of depressive (96.6%) and anxiety (86.1%) disorders, along with
moderate occurrences of phobic and dysphoric symptoms. The implementation of integrative
psychotherapeutic techniques—including art therapy, communication and cognitive training,
and family psychotherapy—Iled to significant improvements in emotional stability, social
functioning, and motivation for recovery. The findings highlight the importance of
comprehensive psychological and pedagogical support for adolescents with type | diabetes to
enhance coping mechanisms and adaptation to psychosocial stressors.

Key words: coping strategy, diabetes mellitus, adolescents, anxiety disorders,
emotional disorders, depression.

AHHOmMauyus. B uccrnedosaHuu paccmampusaemcs enusiHue caxapHo2o Ouabema |
muna Ha ¢opmMmuposaHue agpekmusHbix paccmpolcme y [MoOpocmKos, a makxe
oueHusaemcs 3¢hgheKmueHOCMb MCUXOKOPPEKUUOHHbIX Mepornpusmul, HarnpasrieHHbIX Ha
yryquweHue 3MOUUOHaIbHO20 COCMOSIHUSI U coyuarnbHol adanmauuu. B uccrnedosaHuu
npuHsnu ydacmue 110 nodpocmekoe 8 sospacme 10—18 nem, npoxoduswiux mpéExmMecsYHyro
npospammy  peabunumauyuu, eK/Yaswyr ¢hapMakomepanuo U - ricuxomepanuro.
KnuHuueckoe ob6criedogaHue 8bisI8UIIO 8bICOKYIO pacripocmpaHEHHOCMb OerpeccusHbIX
(96,6%) u mpeesoxHbix (86,1%) paccmpolicme, a makxe YMEPEHHYI 8blpaxeHHOCMb
gobuyeckux u  Oucgopuyeckux  cumrmomos. [lpumeHeHue  UHMe2pamuBHbIX
ricuxomeparnesmu4yeckux Memodo8 — apm-mepanuu, KOMMYHUKamueHbIX U KO2HUMUBHbIX
MmpeHUH208, cemMelHoU ricuxomeparnuu — crnocobcmeosasno 3HadyumesibHOMY yilyYueHuto
3MOUUOHarnbHOU  ycmou4ueocmu, coyuanbHOU  akmueHocmu U Momueauuu K
8bI1300poeneHuUto. Pe3yrnbmamabl NoA4YEPKUBAKOM 8aXHOCMb KOMIM/IEKCHOU Mcuxoo2u4deckol
u nedazoauyeckol noddepxKu NoOpPoOCmMKoe ¢ caxapHbiM duabemom | muna Onsi yKpenneHus
UX KoruHe-cmpameaul u adanmauyuu K rncuxocoyuarbHbIM Hazpy3Kam.

Knroyeeblie croea: cmpameeausi coenadaHusi, caxapHblli Ouabem, noOpPOCMKU,
mpeegoXXHble paccmpoulicmea, SMOUUOHaslbHble paccmpolcmea, Oernpeccus.
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Introduction.

Diabetes mellitus remains one of the most pressing challenges in global medicine in the
21st century. Its significance is attributed to the continuous rise in prevalence, changes in
lifestyle, and the growing incidence of complications linked to modern dietary habits,
insufficient physical activity, and adverse environmental influences. For individuals affected
by this condition, prevention and rehabilitation are among the most critical concerns, as
diabetes exerts a profound impact on overall health (Bakhtadze T. R., 2019; Balabolkin M. 1.,
2016; Peterkova V. A., 2018). According to the World Health Organization (WHO, 2019), the
prevalence of endocrine disorders, including diabetes, has risen by 29.5% over the past
decade. Diabetes mellitus has thus been described as a “non-communicable epidemic”
(European IDDM, Polish Group Medical Europe, the Netherlands, 2008). Furthermore, the
age distribution of patients has shifted, reflecting a trend toward an earlier onset of both type
1 and type 2 diabetes, as well as obesity (Ministry of Health of the Russian Federation,
2018). When diabetes manifests in childhood or adolescence, it often contributes to vascular
complications that may lead to early disability and an increased risk of premature mortality.

The incidence of diabetes continues to grow across different age groups. Affective
disorders, which frequently accompany this condition, can undermine treatment adherence
and complicate compliance with medical advice. Studies indicate that depressive and anxiety
disorders in children with diabetes are often overlooked, as clinical attention tends to focus
predominantly on somatic symptoms, while the psychological dimensions of the disease
receive insufficient consideration. Given these circumstances, the investigation of affective
disorders among adolescents with type 1 diabetes acquires particular importance. Although
numerous studies have explored the medical and psychological support of adolescents with
diabetes, their findings remain inconsistent. Some research suggests that structured
psychological interventions can enhance both glycemic control and emotional well-being,
whereas other studies highlight the transient nature of such improvements or their
dependence on external factors such as family support and socioeconomic conditions.
Nonetheless, systematic reviews of psychoeducational programs suggest that these
interventions may contribute to better clinical outcomes, though the magnitude of their effect
tends to be moderate.

The purpose of the study: to study the the coping strategy in adolescents with type i
diabetes

Materials and methods of research. In the Republican Specialized Scientific and
Practical Center of Endocrinology, a group of 110 adolescents aged 10-18 years with a
verified diagnosis of type | diabetes was recruited, who were on outpatient treatment,
received complex therapy in the form of pharmacotherapy and psychotherapy during 3
months of observation. To identify emotional changes, an experimental psychological
research method was used - the eight-color Luscher test. The level of anxiety was
determined using the method of G.V. Rezyapkina. The method of determining coping
strategies for school-age children, developed by .M. Nikolskaya and R.M. Granovskaya, was
used. To reduce psycho-emotional changes in adolescents, group and individual classes
were held by medical psychologists and psychotherapists for 3 months according to a
specially developed rehabilitation program.

Results: At the initial phase of the study, clinical variants of affective disorders among
adolescents were identified using the clinical and psychopathological method. This included
structured interviews, patient observation, and the collection of anamnestic data based on
information provided by parents and relatives. Within these clinical variants, depressive
disorders were diagnosed in 96.6% of participants, anxiety disorders in 86.1%, dysphoric
disorders in 28.6%, and phobic disorders in 54.7% of the adolescents examined (Figure 1).
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Fig.l. Clinical manifestations of affective disorders in adolescents.

At the subsequent stage, changes in the psycho-emotional state of the subjects were
assessed using the eight-color Luscher test. The findings indicated that 96.6% of adolescents
exhibited signs of depressive disorders of a neurotic nature, ranging from mild to moderate in
clinical severity. During periods of hyperglycemia, adolescents experienced prolonged
dysphoric states, sustained low mood with internal tension, daily mood fluctuations, reduced
motivation, and deteriorating family relationships. Against the background of depressive
symptoms, academic performance declined significantly in 58% of adolescents, while 25%
expressed a lack of motivation to continue studying. Additionally, 60% demonstrated conflicts
with peers and behavioral issues, and 15% reported suicidal ideation or tendencies. Using
the G.V. Rezyapkina test, varying degrees of anxiety were detected across the group.
Moderate anxiety levels were identified in 67.8% of adolescents, 20.7% showed no clinically
significant anxiety, and pronounced anxiety was observed in 11.5% (Figure 2).

o

severe anxiety disorders - 11,5

moderate anxiety disorders 67,8
mild anxiety disorders - 20,7
]
0 10 20 30 40 50 60 70 80
= mild anxiety disorders moderate anxiety disorders = severe anxiety disorders

Fig. 2. Anxiety disorders in adolescents.
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Anxiety symptoms tended to intensify in the afternoon and were primarily linked to
concerns about the somatic iliness. These manifestations were often accompanied by mild to
moderate depressive symptoms, supporting the concept of comorbidity between affective
disorders and type 1 diabetes mellitus. The structure of affective disorders varied according
to the stage and severity of the disease. During periods of pronounced hyperglycemia, 86%
of the adolescents (26 individuals) exhibited anxiety-phobic symptoms, affective fluctuations,
and emotional instability marked by irritability. In 75% of cases, depressive symptoms
represented the earliest clinical indicators of disease exacerbation. The adolescents also
experienced extended periods of asthenic states with internal tension (23%), feelings of
alienation and heightened anxiety (36%), episodes of unprovoked aggression (27%), and
obsessive fears (16%). Dysthymia was present in 100% of cases. As emotional disturbances
intensified, 77% of adolescents demonstrated significantly reduced self-esteem, 65% showed
diminished stress resilience, 70% exhibited tendencies toward social withdrawal and
isolation, and 15% reported suicidal intentions or verbalizations. Psychological defense
mechanisms and maladaptive behavioral styles were assessed using the coping strategy
framework for school-aged children developed by .M. Nikolskaya and R.M. Granovskaya.
According to the authors, patients with psychosomatic disorders often display aggressive and
confrontational behavioral responses. The primary goals of psychocorrection included family
and rational psychotherapy, art therapy, and the enhancement of adolescents’ social
adaptation through the development of motivation for social engagement. During the
implementation of the rehabilitation program, various forms of group-based interventions
were effectively employed—functional training aimed at fostering self-confidence,
communication training, music therapy, body-oriented and dance-movement therapy, and
cognitive training. At the initial stage of rehabilitation, art therapy was used as a key
psychotherapeutic approach. The sessions were led by educators with extensive experience
in applied creative disciplines. A wide range of artistic activities was introduced, including
beading, decoupage, wood carving, jewelry making, glass and wood painting, macrame, and
embroidery with colored floss threads. Attendance at group psychocorrectional sessions
reached 98%.

Throughout these sessions, participants demonstrated positive dynamics—they became
more efficient in tasks designed to unlock creativity, imagination, and self-expression through
art. Notably, improvements were observed not only in intra-family relationships but also in the
restoration of emotional responsiveness, renewed interest in social interaction, continued
engagement in therapy, and reduction in anxiety-phobic symptoms. Given these outcomes,
continued group work focused on cognitive and social skills training was deemed necessary.
Adolescents showed keen interest in creative self-expression and often proposed their own
ideas for art therapy activities. Homework assignments, such as psychodrawings on the
themes “My Family” and “Home. Tree. Person,” were completed with enthusiasm. According
to parental reports, adolescents became more active in daily life and spoke with excitement
about their art therapy experiences, proudly presenting their creative results. Among all
adolescents who received comprehensive integrative psychological and pedagogical support,
a marked improvement in overall well-being and emotional state was observed. The
participants demonstrated increased motivation to engage in the recovery process,
restoration of social connections, and normalization of both intra-family and interpersonal
relationships.

Conclusions: Thus, the investigation of the impact of type | diabetes mellitus on the
development of affective disorders in adolescents revealed that anxiety-depressive disorders
are the most prevalent, while phobic and dysphoric symptoms occur less frequently. The
findings of this study contribute to enhancing the effectiveness of therapeutic interventions
aimed at this group of adolescents. During the course of psychocorrection, adolescents with
type | diabetes mellitus acquired a range of psychotherapeutic skills that enable them to
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independently manage disturbances in their psycho-emotional state and to better adapt to the
rapidly changing demands of modern society.
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PSYCHOLOGICAL APPROACHES AND THEIR EFFECTIVENESS IN
WORKING WITH PRISONERS

Turdiyev ZE.
(Bukhara, Uzbekistan)

Abstract. This article discusses the causes of criminogenic traumas among convicted
persons, their psychological consequences, and methods of prevention. Criminogenic factors
are the main psychosocial factors that motivate a person to commit a crime. This article
analyzes modern psychocorrectional approaches, based on international and local
experience. The psychological effectiveness of criminogenic trauma prevention is shown
based on statistical tables and scientific facts.

Key words: criminogenic trauma, psychocorrection, prisoner, recidivism, prevention,
CBT, EMDR, rehabilitation.

Ab6cmpakmHbili. B cocmositHUU  paccmampugearomcs  puYUHbl  803HUKHOBEHUS
KPUMUHO2€EHHbIX mpasMm U repexueaHul, iX rcuxosioeudyeckue rocredcmeuss U mMemoosbl
npogunakmuku. KpuMuHo2eHHbIe thakmopbl S6/15H0MCsS OCHOBHbIMU rcuxocoyuarnbHbIMU
akmopamu, MOmuBUPYWUMU Yersiogeka K Co8epuweHuUro rpecyrnneHus. B eocydapcmee
aHanusupyrmecsi CO8PeMEHHbIe  MCUXOKOPPEKYUOHHbIe  M00X00bl, OCHOBaHHbIE Ha
Mex0yHapoOHOM U omeyYecmeeHHOM oribime. Ha ocHogse cmamucmudeckux mabnuy u
Hay4HbIx OaHHbIX oOKa3aHa ricuxosioeudeckasi aghhekmueHocmb rpoghunakmuku
KPUMUHO2€HHbIX mpasm.

Knroyeebie croea: KpuUMUHO2€HHasi mpasema, CUXOKOPPEKUUS, MpasoHapyWweHuUs,
peuudususm, rnpoghuriakmuka, Ko2HUMuUBHO-rogedeHvyeckas mepanus (KMT), Ar4r,
peabunumauus.

Criminogenic factors and psychological trauma directly affect a person's ability to
commit a crime and repeat the crime. The majority of convicted criminals have experienced
severe psychological trauma in their lives. Many of them were subjected to physical and
psychological violence in childhood or adolescence. Therefore, the effectiveness and
systematic nature of psychological services in penal institutions is an important factor in
reducing crime.

Identifying criminogenic traumas among prisoners, studying their psychological
consequences, and proposing effective methods of prevention and psychocorrection.

A convict is a person who has been found guilty of a crime by a court verdict and
sentenced to imprisonment. He or she is serving the sentence in a penal institution (i.e., a
prison or penal colony).

Legal explanation of the concept of convict:

A person acquires the status of a convict after being found guilty by a court and
sentenced in accordance with the Criminal Code or the Code of Criminal Procedure.

Convict - refers to a person who has been convicted but is currently serving a sentence.

Prisoners are classified as follows:

1. First-time offenders — those who have not been convicted before and have committed
acrime.

2. Recidivist - a person who has committed a crime before and commits another crime.

3. Those held in special regime institutions are those who have committed serious or
extremely serious crimes.

4. Juvenile offenders — offenders between the ages of 14-18.

From a psychological point of view:

Prisoners often:
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Has experienced mental trauma,

Was in social isolation;

Aggression, anxiety, depression, and hopelessness are observed.

Criminogenic trauma is a state of psychological trauma that causes a person to commit
a crime or become prone to crime .

Criminogenic trauma is a traumatic situation that occurs in a person under the influence
of internal (psychological) or external (social) pressures, which can lead them to commit a
crime.

Many psychological problems can arise in the process of working with prisoners.
Understanding and working with these problems is important for the effective organization of
the rehabilitation of prisoners. Prisoners usually face a dramatic change in their lives as a
result of criminal liability and sentencing, which significantly affects their psychological state.

One of the most common problems of prisoners is a feeling of isolation and loneliness.
Due to the deprivation of liberty, they are separated from society and lose their usual social
contacts. This situation is especially psychologically difficult for those who have had regular
contact with their family and loved ones. They may experience feelings of loneliness and
abandonment, which in turn leads to depression. Also, the strict rules of life in penal
institutions increase stress and anxiety in prisoners. They have to make great mental efforts
to adapt to new conditions.

Prisoners often experience deep regret and guilt for their past actions and crimes.
These feelings, if not dealt with properly, can worsen the psychological state, leading to low
self-esteem and despair. At the same time, some prisoners may try to justify their crimes or
tend to blame other people or circumstances. This leads to the formation of psychological
defense mechanisms, but they deepen the problems instead of solving them.

In addition, the new order of life of prisoners can cause them an identity crisis. During
the period of serving their sentence, there is a need to reassess who they are and their value.
Prisoners are forced to abandon their previous social role and rebuild their identity in order to
adapt to new conditions. This process is complex and sometimes causes internal
contradictions. Many prisoners also experience a sense of hopelessness about the future.

During the process of deprivation of liberty, they are deeply concerned about how they
will live and find their place in society after returning. This concern is especially serious for
those sentenced to long-term sentences. They are skeptical about whether society will accept
them or restore their trust in them. Violence and oppression in prisons are also common
problems.

Prisoners may experience situations of violence, rigid social hierarchy, or intimidation in
their relationships. Such conditions negatively affect mental health, increasing stress and
anxiety. In some cases, these situations can lead to mental disorders, including post-
traumatic stress disorder. At the same time, the isolation and restrictions of routine that occur
during prison life also affect the cognitive abilities of prisoners. They may have reduced ability
to concentrate, think logically, and solve problems. This situation poses additional challenges
for prisoners in the rehabilitation process. The problem of dependence on psychoactive
substances or alcohol is also widespread among prisoners. This problem negatively affects
not only their health, but also the rehabilitation process.

Prisoners who are in such situations should be treated with special therapeutic
approaches. There may also be a high risk of suicide among prisoners. This is mainly due to
depression, hopelessness or difficulties in interacting with other prisoners.

Psychologists of penal institutions should be on high alert to prevent these situations
and provide immediate assistance when necessary. When working with prisoners, it is
necessary to take into account many factors in order to improve their psychological state and
effectively organize the rehabilitation process. The qualifications of psychologists, individual
and group training, and customized programs play an important role in this process.
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Developing an approach that takes into account the individual characteristics of each prisoner
will significantly facilitate their return to social life and help prevent recidivism.

Various problems may arise when conducting educational processes with prisoners.
These problems are associated with their personal characteristics, the conditions in penal
institutions, and the complexity of their relationships with society. First of all, one of the
important problems is the resistance of prisoners to the educational process. In places of
execution of punishment, some prisoners refuse to participate in educational activities or are
indifferent to these processes. This situation often arises from their lack of faith in change or
a feeling of lack of attention to themselves. Also, the specific personal characteristics of
prisoners complicate educational work. Although most prisoners are punished for violating
social rules, when working with them, it is observed that their social adaptation, self-control,
and sense of responsibility skills are not sufficiently developed. These circumstances make
educational processes even more difficult, since first of all it is necessary to form their
psychological and moral rules.

The conditions in prisons also create difficulties in implementing educational work. The
limited living conditions of prisoners can have a negative impact on their mental and physical
health. For example, violence or pressure inside the prison reduces the effectiveness of
educational activities. The social hierarchy and negative relationships prevailing among
prisoners are also factors that complicate educational processes. The level of knowledge and
life experience of prisoners are important for the successful implementation of educational
work. Some prisoners may have a low level of literacy or limited educational opportunities.
This situation makes it difficult for them to adapt to social norms and accept new knowledge.
Therefore, educational activities should, first of all, be organized in accordance with their level
of knowledge. Lack of motivation is also one of the main problems in educational work with
prisoners.

Many prisoners become hopeless about the future while serving their sentence and are
unable to find the motivation to change their behavior. An individual approach is needed to
increase motivation in educational processes and encourage prisoners to change. This
requires additional time and resources. Another important problem is the issue of the
acceptance of prisoners by society.

towards each other or conflicts between them can reduce the effectiveness of
educational work. Therefore, special attention should be paid to improving social
communication and developing cooperation in educational processes. The qualifications of
teachers and psychologists also play an important role in working with prisoners. If the
specialists conducting the educational process do not have sufficient experience and
knowledge, the effectiveness of this process will decrease. Therefore, it is necessary to
regularly train and improve the qualifications of specialists conducting educational work.

Advanced methods to solve educational problems. For example, special trainings,
psychological exercises and cultural and educational activities serve to broaden the
worldview of prisoners and improve their adaptation to social life. The introduction of
interactive methods can be useful to ensure the active participation of prisoners in the
educational process. The problems that arise in educational work with prisoners are
multifaceted, and each requires a unique approach. To eliminate these problems, individual
and group approaches, as well as work with society, are necessary. Effective measures
aimed at improving the education and social adaptation of prisoners will facilitate their return
to society and help prevent recidivism.
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TRANSFORMATION OF SOCIAL-PSYCHOLOGICAL FACTORS
AFFECTING INTERPERSONAL RELATIONSHIPS IN DISTANT
FAMILIES

Yangiboeva D. R.
(Tashkent, Uzbekistan)

Annotation. One of the main tasks facing modern science in the era of globalization is
to determine the influence of various socio-cultural and economic factors on the stability and
quality of interpersonal relations within distant families. Since distant families in which
spouses or parents and children live separately for extended periods due to migration, work,
or education are a relatively new and insufficiently studied phenomenon in contemporary
society, they represent a complex systemic formation that requires interdisciplinary analysis.
Therefore, research on the socio-psychological characteristics of distant families is becoming
increasingly relevant. This article presents the results of an empirical study on the
transformation of socio-psychological factors influencing interpersonal relations within distant
families.

Key words: distant families, interpersonal relations, family environment,
trustworthiness, comparison of marriages, external evaluation of marriages, attitude to
children, balance in communication.

AHHOomauusi. OOHOU U3 OCHOBHbIX 3aday, cmoswux neped coepeMeHHOoU HayKou 8
anoxy enobanusayuu, sienssemcs onpedesieHUe 6IUSHUS PasiuYHbIX COUUOKYIbMYPHbIX U
3KOHOMUYECKUX (hakmopos Ha yCcmolHu80oCmMb U Ka4eCmeo MEXTUYHOCMHbIX OMHOWeHUU 8
AVICTaHTHbIX CeMbSIX. [TOCKOSIbKY ducmaHmHble ceMbU MO eCMb CeMbU, 8 KOMOPbIX Cyrpyau
unu pooumenu u demu OrnumMersibHOe 8peMsi Xugym pa30esibHO Mo npudYyuHaMm muzpayuu,
pabombi unu y4ébbl S6M15110MCS OMHOCUMEsIbHO HO8bIM U HedoCmamoyHO U3yYeHHbIM
peHoMeHOM cospeMeHHo20 obujecmea, oHU rpedcmaesstom cobol CrI0XKHOe cucmeMHoe
obpasosaHue, mpebyroujee MexoucyuniuHapHo20 aHanusa. B ces3u ¢ amum uccriedosaHusi
coyuoricuxonoaudyeckux ocobeHHocmel ducmaHmHbIX cemel rpuobpemarom 8cé 60sbuWyro
akmyarnbHocmb. B cmambe rnpedcmaerneHbl pesyrbmamabl IMIUpUYecko20 uccredosaHusi
mpaHcgopMayuu  coyuorncuxoo2udeckux ¢akmopos, enusiouWUX Ha MeXIUYHOCMHbIe
OMHOWeHUs1 8 OUCMAaHMHbIX CEMbSIX.
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Knroyeebie crnioga: ducmaHmMHble ceMbU, MEXTUYHOCMHbIE OMHOWEHUs, ceMelHast
cpeda, dosepumeribHOCMb, cpasHeHuUe b6pakos, BHEWHSS OUeHKa 6pakos, omHOoWweHUe K
demsiM, ypasHO8eWeHHOCMb 8 O6W,eHUU.

By the end of the 20th century, modernization trends had significantly reshaped social
structures, leading to the decline of traditional large families in industrialized nations and the
emergence of what scholars term a crisis of family civilization. The agrarian mode of
production once the foundation of family-based labor and intergenerational cohesion
disintegrated under the influence of mechanization, technological progress, and digitalization.
Machines, automated systems, and artificial intelligence gradually displaced the family as the
main unit of social reproduction and reduced the individual's role as the central actor of
civilization. In the 21st century, the acceleration of technological development, including
robotization, virtual communication, and artificial reproductive technologies, has led to a
cultural paradigm in which human presence and family continuity are no longer perceived as
indispensable [1].

Today, the institution of the family is undergoing profound transformations across the
world, closely intertwined with the socio-political and socio-economic changes of recent
decades. These shifts are reflected primarily in the changing psychology of the individual and
the nature of interpersonal relations within families. The global spread of migration, digital
communication, and economic mobility has produced new family forms particularly distant
families, in which members live apart for extended periods due to work, study, or other
circumstances. The rise in divorces, single-parent households, voluntary celibacy, and “left-
behind” children illustrates the weakening of family unity and the erosion of its traditional
values [2].

At the personal level, these transformations affect an individual's perception of family
obligations, emotional attachment, and identity. One of the most critical consequences is a
demographic decline, characterized by falling fertility rates and a deliberate limitation on the
number of children per family. Against this backdrop, the study of distant families and, by
extension, large families that still preserve traditional cohesion becomes especially relevant
for understanding the psychological and demographic future of society. Although extended
and large families have become relatively rare, they continue to exist even outside traditional
cultural frameworks. In such families, parents often experience the dual pressure of
maintaining parental responsibility and navigating societal judgments that portray large or
geographically dispersed families as a burden. Yet empirical observations show that
members of such families tend to develop greater resilience, adaptability, and social
responsibility compared to those in smaller or fragmented family units.

Psychological research on distant families and large-family systems began to gain
attention in the late 20th century. Early studies including those by N.N.Obozov emphasized
family orientation, cohesion and interpersonal harmony as defining features of families
capable of sustaining emotional bonds across distances. As family size and spatial
separation increase, role structures diversify and new relationship dynamics emerge,
especially among siblings and between parents and children of different age groups [3]. In
contemporary conditions, the traditional concept of a “large family” has been redefined: a
household once considered average-sized may now be viewed as large. The transition from
extended to nuclear or distant family types has been extensively analyzed from demographic,
sociological, and economic perspectives. Within demographic theory, this transformation is
framed as part of the demographic transition, driven by urbanization, industrialization,
women’s economic independence, and changing social values. These processes, together
with the global migration of labor and digital modes of interaction, have given rise to new
hybrid family models where physical distance is compensated by virtual connectivity, yet
emotional distance often deepens.

From a psychological standpoint, interpersonal relationships in distant families depend
heavily on the quality of the communicative environment. As G.M.Andreeva notes, human
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individuality can be shaped by its “ecological’ context that is, the surrounding emotional and
social atmosphere that determines interaction strategies and coping mechanisms. In modern
psychology, interpersonal relations are interpreted as emotionally expressive and reciprocal
distinct from purely instrumental or formal ties (V.A.Labunskaya, V.A.Petrovsky,
T.P.Skripkina, P.M.Yakobson). Within distant families, this reciprocity is challenged by spatial
separation, yet maintained through emotional exchange, empathy, and digital communication
technologies that redefine what “togetherness” means in the 21st century.

Interpersonal relationships are influenced by the environment in which they occur and in
which individuals actually interact. According to G. M. Andreyeva, under certain conditions,
the individuality of a person can be mainly «ecological». This clearly shows the importance of
the quality of the environment and its psychological characteristics, which determine not only
the strategies of interpersonal interaction, but also the main methods, as well as the
psychological mechanisms of human activity. In foreign psychology, there was a concept that
interpersonal relations are based on different emotional states of interacting people. Unlike
formal (instrumental) relations, which may or may not be formally established, interpersonal
relations are sometimes called expressive, emphasizing their emotional content
(V.A.Labunskaya, V.A.Petrovsky, T.P.Skripkina, P.M.Yakobson). Interpersonal relationships
are also called personal relationships. The term «interpersonal» not only indicates that the
object of the relationship is another person, but also reflects the mutual orientation of the
relationship. This allows us to separate interpersonal relationships from self-relationships,
object-relationships, and intergroup relationships.

TableNe1

The results of the «Satisfaction with family life» method’s descriptive and normal

distribution (N-740)

Schales M o Z p
Comparing your marriage with other 451 174 32 0.000*
marriages
External evaluation of his life 4,30 1,91 4,3 0,000*
A statement about the feelings of the .
current partner 4,95 1,98 3.0 0,000
Assessment of a number of parameters 4.48 1.96 33 0.000*
of the spouse
Attitude regarding changing the 456 1.90 36 0.000*
character of the spouse
A positive or negative opinion about 461 1,03 31 0.000*
marriage
Level of satisfaction with family life 23,75 6,64 1,8 0,002*

* there are statistical differences

From the table above, which presents the results of testing the compatibility of the
“Satisfaction with Family Life” method developed by V.V.Stolin, T.L.Romanova, and
G.P.Butenko with a normal distribution, it can be seen that this diagnostic tool explores the
degree of satisfaction with general family life and the structural elements of satisfaction
across six aspects of family functioning. When adapted to the study of distant families where
partners or family members live separately for extended periods due to work, migration, or
study the method remains a valuable instrument for analyzing emotional well-being and
interpersonal cohesion under conditions of spatial separation. In particular, the following
parameters were assessed using nonparametric criteria: comparison of one’s family situation
with that of other families (Z=3.233; p=0.01), external evaluation of one’s relationship
(Z=4.373; p=0.01), perception of the partner's emotional state (Z=3.007; p=0.01), evaluation
of a number of partner-related parameters (Z=3.352; p=0.01), attitude toward possible
changes in the partner's character or behavior (Z=3.658; p=0.01), and general opinion about
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marriage or family relationships (Z=3.117; p=0.01). The overall level of satisfaction with family
life (Z=1.870; p=0.01) was also verified.

When developing the questionnaire, the authors emphasized that ‘the main factor
uniting a couple is emotional relationships, love, and emotional connection.” Accordingly, they
assumed that “subjective satisfaction or dissatisfaction with family life is, by its nature, a
generalized emotional experience rather than the outcome of a rational assessment of marital
success according to specific parameters” [4]. The overall average value of satisfaction with
family life was 23.76, which, according to the method’s interpretation, corresponds to the
range of 23-27 points, indicating that respondents feel moderately dissatisfied with their
family life. In the context of distant families, this result reflects the weakening of emotional
intimacy caused by spatial separation, as well as the reduced sense of social and emotional
support. Based on the remaining scale averages comparison with other families (4.51),
external assessment of the relationship (4.31), perception of the partner's feelings (4.56),
evaluation of the partner's characteristics (4.49), attitude toward the partner's behavioral
change (4.57), and general opinion about marriage (4.62) it can be inferred that satisfaction
with family life in distant families is largely determined by the partner's perceived emotional
involvement and mutual adaptability.

A positive opinion about one’s relationship tends to increase satisfaction with family life,
while negative perceptions reduce the frequency and quality of emotional interactions
between partners separated by distance. At the same time, the relatively lower indicator of
external evaluation of marriage suggests that external judgments have less influence on the
subjective satisfaction of individuals living in distant-family conditions [5].

TableNe2
The results of the conformity of the «Family environment scale» method with
descriptive and normal distribution (N-740)

Scales M o z p

Harmony 4,84 1,42 3,420 0,000*
Expressiveness 4,76 1,41 3,589 0,000*
Dispute 5,06 1,53 3,254 0,000*
Independence 519 1,54 3,109 0,000*
Success orientation 4,78 1,43 3,631 0,000*
Intellectual and cultural orientation 5,07 1,52 3,252 0,000*
Orientation to active recreation 4,81 1,44 3,525 0,000*
Ethics and education 5,35 1,53 3,208 0,000*
Organization 4,98 1,46 3,384 0,000*

Control 5,36 1,53 3,189 0,000*

* there are statistical differences

According to the analysis of the results obtained using the Family Environment Scale
developed by S.Yu.Kupriyanov, reliable statistical indicators were recorded across all
subscales: harmony (Z=3.420; p=0.01), expressiveness (Z=3.589; p=0.01), conflict (Z=3.254;
p=0.01), independence (Z=3.109; p=0.01), achievement orientation (Z=3.631; p=0.01),
intellectual-cultural orientation (Z=3.252; p=0.01), orientation to active recreation (Z=3.525;
p=0.01), ethics and education (Z=3.208; p=0.01), organization (Z=3.384; p=0.01), and control
(Z=3.189; p=0.01). The interpretation of the method, verified by non-parametric criteria at
subsequent stages, confirmed the reliability of these results. When comparing the mean
values of the scales harmony (4.85), expressiveness (4.76), conflict (5.07), independence
(5.20), achievement orientation (4.78), intellectual-cultural orientation (5.07), orientation to
active recreation (4.82), ethics and education (5.35), organization (4.98), and control (5.36) it
was found that control, ethics and education, and independence are the most pronounced
factors in the environment of distant families. This pattern suggests that in distant families,
despite geographical separation, spouses and parents tend to maintain control and influence
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over each other and their children through digital communication, social networks, and moral
expectations. The emphasis on ethics and upbringing reflects the persistence of cultural and
moral values rooted in traditional (particularly Eastern) mentalities, which continue to guide
behavior and serve as stabilizing factors in relationships across distance. At the same time,
the high value of independence indicates that members of distant families demonstrate a
significant degree of autonomy in daily decision-making, emotional self-regulation, and
personal responsibility. This independence, while necessary for coping with separation, may
also reduce the intensity of emotional interdependence between spouses. Thus, the balance
between autonomy and emotional connectedness becomes a defining feature of the
psychological climate in distant families [6].

TableNe3

Differences of the «Diagnosis of interpersonal relations» method in families (N=740)

Mean ranks Statistical indicator
Distant Migrant
Ne Scales families (N- | families (N- u 0
420) 320)
1 Tendency to 267,94 238,16 27936,5 0,023*
leadership
2 Confidence 265,00 212,26 28809,5 0,003*
3 Demanding 252,52 289,66 307445 0,045*
4 Distrust 255,63 255,32 315915 0,981
5 Give way 284,08 243,53 29081,5 0,009*
6 Credibility 258,03 251,98 30880 0,646
7 Fun 250,07 263,07 30018 0,324
8 Compassion 239,05 278,44 26745 0,003*

* there are statistical differences

In the psychodiagnostic methods included in our research, the main emphasis and
comparative analysis were directed toward integral components such as the distribution of
roles affecting the dynamics of interpersonal relations within distant and migrant families, the
psychological characteristics of the family environment, the value orientations of family
members, parental roles, attitudes toward child-rearing, and overall satisfaction with family
life.

In particular, when the scales of interpersonal relationship diagnostics were analyzed
empirically for distant and migrant families, indicators of distrust (U=31591.5; p>0.05),
cheerfulness (U=30018; p>0.05), and trustworthiness (U=30880; p>0.05) did not show
significant differences. These findings suggest that in the dynamics of interpersonal relations
regardless of whether partners live together or apart traits such as mistrust, confidence in
expressing personal opinions, empathy, and receptivity to others’ viewpoints are largely
determined by individual psycho-emotional conditions rather than by the spatial structure of
the family [7].

However, the tendency toward leadership appeared more pronounced in migrant
families (U=27936.5; p=0.05). This may be related to the necessity of one spouse (often the
remaining caregiver) assuming a leadership role within the household taking responsibility for
daily management, decision-making, and child supervision while the other partner is
physically absent. Self-confidence was also a key characteristic of migrant and distant
families (U=28809.5; p=0.01), expressed through autonomy in economic and household
matters, the ability to make independent decisions, emotional resilience, and the capacity to
maintain family communication across distance. In such cases, the physical absence of one
spouse often reinforces the other's confidence in fulfilling their parental and managerial
responsibilities, which helps maintain functional stability within the family unit.
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The research also revealed that demandingness and expectations in interpersonal
relations are more pronounced among distant families (U=30744.5; p=0.05). Physical
separation increases partners’ expectations toward one another and toward their children,
often leading to perfectionistic attitudes and emotional strain. The lack of daily interaction
intensifies the desire for idealized communication and loyalty, which can both strengthen and
destabilize the relationship.

Conversely, compromise was found to be more strongly expressed among migrant
families (U=29081.5; p=0.05). This trait manifests in attempts to consider each other's
opinions from afar, balance decision-making through negotiation, and preserve harmony by
avoiding open conflicts especially during short reunions or digital communication. Similarly,
compassion (U=26745; p=0.01) was an important quality, reflecting empathy, emotional
support, and readiness to shoulder additional responsibilities in the absence of a partner, but
also indicating a tendency toward conformist adaptation where one partner suppresses
personal needs for the sake of family unity.

The analysis of parental roles provided insight into the psychological attitudes of parents
in distant and migrant families toward child-rearing and emotional bonding. Despite
differences in living arrangements, there were no statistically significant distinctions in the
following indicators: child dependence on the mother (U=30605.5; p>0.05), parental
vulnerability (U=30011.5; p>0.05), equality between parents and children (U=31068.5;
p>0.05), suppression of children’s sexuality (U=30978; p>0.05), friendly parent-child relations
(U=31151; p>0.05), and marital conflicts (U=29222; p>0.05). These findings indicate that,
even in distant or migrant contexts, parents strive to maintain emotional equality, kindness,
and attentiveness to their children’s development. In many cases, expressions of parental
vulnerability serve to reinforce emotional closeness and empathy in children despite physical
separation.

The study of distant and migrant families thus requires a multifunctional and
interdisciplinary approach, as these forms of family represent a socio-cultural phenomenon
combining traditional emotional bonds with modern patterns of spatial and communicative
separation. While the concept of the “distant family” was previously used as a scientific and
demographic category, in today's context the notions of “distant” and “migrant” families
emerge as more relevant categories for analyzing contemporary family transformations. They
reflect not only demographic and economic shifts but also the profound psychological
adaptation of individuals maintaining familial, emotional, and parental ties across physical
distance.

TableNe4
Differences of the «Satisfaction with family life» method in families (N=740)
Mean ranks Stat'lstlcal
indicator
Ne Scales Distant Migrant
families (N- families (N- U p
420) 320)
1 | Comparing your marriage | ,5q o 254,81 315235 | 0,927
with other marriages
2 | External evi';il]!gatlon of his 26752 238.87 28113 0,028
3 A statement about the
feelings of the current 261,50 247,20 29895,5 0,274
partner
4 | Assessment of a number
of parameters of the 264,86 242,55 28900,5 0,088
spouse
5 Attitude regarding 258,58 251,24 30761 0,574
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changing the character of
the spouse

6 A positive or negative

opinion about marriage

7 | Level of satisfaction with

family life

* there are statistical differences

274,51 229,21 26045 0,001*

270,94 234,14 27100,5 | 0,005*

The next methodology applied in our empirical research was aimed at studying
satisfaction with the family environment among distant and migrant families. The following
results were obtained: comparison of one’s marriage with others (U=31523.5; p>0.05),
identification of the current partner's feelings (U=29895.5; p>0.05), evaluation of several
parameters of the spouse (U=28900.5; p>0.05), and attitude toward changes in the partner’s
character (U=30761; p>0.05) did not reveal statistically significant differences. This finding
suggests that, regardless of geographical proximity or distance, individuals experience
certain psychological barriers when it comes to evaluating or modifying the partners
personality traits, managing emotions during conflict, and maintaining empathic connection
during periods of relational crisis. Whether families live together or are separated by
migration, the processes of emotional understanding, self-regulation, and empathy appear to
follow similar psychological mechanisms.

However, in terms of external evaluation of marriage, the results showed higher
indicators among migrant families (U=28113; p=0.05). This can be explained by the fact that
physical separation allows partners to view their relationship from an external perspective,
compare their family situation with others, and develop a sense of gratitude and awareness of
the partner's efforts. Observing the family system from a distance often strengthens
motivation to improve existing shortcomings, restore harmony, and maintain emotional
closeness despite spatial separation. In the formation of positive or negative opinions about
marriage, advantages were also noted among migrant families. This is due to their tendency
to reevaluate family life through reflection and comparison balancing external observations
with internal emotional experiences. The process of forming a holistic perception of family
relationships under conditions of distance often involves ambivalence, where both positive
and negative judgments coexist within rational thinking. Despite this, the positive opinion
about marriage predominated among migrant families (U=26045; p=0.01), reflecting
resilience, emotional maturity, and adaptive mechanisms that compensate for the absence of
physical proximity. When comparing the general level of satisfaction with family life, it was
found that distant and migrant families demonstrate relatively higher satisfaction with family
status, emotional bonds, and communication (U=27100.5; p=0.01). This can be interpreted
as an outcome of well-developed emotional regulation, a clear distribution of family roles, and
a simultaneous realization of both economic—instrumental and spiritual-affective functions of
the family. Thus, even under conditions of physical separation and limited direct contact,
many distant and migrant families manage to maintain emotional stability and satisfaction
with family life. This is achieved through sustained communication, digital connectedness,
and the preservation of shared values that ensure the continuity of family unity despite the
challenges of modern mobility and globalization.

TableNe5
Differences of «Family environment scale» in families (N=740)
Statistical
Mean ranks o
indicator
Ne Scales Distant Migrant
families families U p
(N-420) (N-320)
1 Harmony 256,91 253,55 312545 0,795
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2 Expressiveness 258,08 251,93 30907 0,633
3 Dispute 256,78 293,73 21294 0,005*
4 Independence 257,88 252,21 30968,5 0,663
5 Success orientation 260,27 298,91 30261 0,035*
6 Intellectu_al aqd cultural 267,12 239,43 28233 0.033*
orientation
7 | Orientation to active recreation 254,88 296,35 31489 0,037*
8 Ethics and education 253,54 258,21 31092,5 0,719
9 Organization 263,88 243,91 29191 0,023*
10 Control 252,59 289,52 30811 0,009*

* there are statistical differences

Researching the family environment of distant and migrant families also provides the
opportunity to reveal the social scope of interpersonal relationships under conditions of
geographical separation. Indicators such as harmony between partners (U=31254.5; p>0.05),
ability to freely express emotions to each other (U=30907; p>0.05), independence in
decision-making (U=3068.5; p>0.05), and responsibility for moral and educational functions
within the family (U=31092.5; p>0.05) showed small but reliable differences compared to
families living together permanently. In distant and migrant families, as in non-migrant
families, there are noticeable similarities in the manifestation of marital harmony, the desire to
express and discuss feelings openly, and the creation of conditions for individual
development within the couple. Despite physical distance, many spouses maintain emotional
intimacy through continuous communication and shared responsibility.

However, regarding conflict manifestation, higher indicators were recorded among
distant families (U=21294; p=0.01). This is explained by the diversity of perspectives between
partners, the emergence of misunderstandings due to limited face-to-face interaction, and the
use of avoidance or passive resistance strategies when dealing with everyday problems
through digital communication. Consequently, in distant and migrant families, conflicts tend to
recur periodically, reflecting the emotional strain of separation and the challenges of
maintaining shared control over family decisions. In the dimension of achievement
orientation, significant differences were found (U=30261; p=0.05). Both spouses, especially in
migrant families, exhibit strong career and economic motives linked to the desire to ensure
financial stability and a better future for their children. This orientation towards professional
success becomes the dominant basis of family cohesion, compensating for the absence of
daily co-presence through shared long-term goals. Regarding intellectual and cultural
orientation, distant and migrant families also demonstrated notable advantages (U=28233;
p=0.05). This can be explained by the parents’ conscious efforts to enhance the educational
and cultural potential of the family often expressed through the mother's pedagogical
involvement and the father’'s striving for professional advancement abroad. The combination
of material provision and educational investment contributes to maintaining the family's
intellectual unity despite physical distance.

In terms of orientation toward active recreation, the data show that families temporarily
living apart often express a strong need for joint leisure and meaningful time during reunions
(U=31489; p=0.05). For many migrant families, limited opportunities to spend time together
intensify the emotional value of shared activities and reinforce the motivation to preserve the
“healthy body — healthy mind” principle when together. The organization of the family system
in distant and migrant contexts includes not only maintaining role structure and control
through virtual communication, but also coordinating household management, finances, and
parenting from afar. Statistical indicators show that migrant families demonstrate higher
organizational adaptability (U=29191; p=0.05), as they must rely on planned communication
schedules, distributed responsibilities, and delegated leadership to sustain stability. Similarly,
the control dimension reflected in mutual monitoring, behavioral guidance of children, and
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emotional regulation within the couple remains pronounced (U=30811; p=0.01). This control,
however, often takes the form of psychological supervision and digital mediation, as partners
attempt to maintain harmony through emotional regulation and consistent online involvement
in family life. The relative equality of roles, facilitated by technological communication,
enables both spouses to approach each family member individually and preserve emotional
balance.

The components of interpersonal relations in distant and migrant families include distinct
motivational structures of parents, adaptive family functions, communication strategies, and a
psychological climate shaped by separation and reconnection cycles. The psychological
characteristics of these relationships are determined by several factors: socio-economic
conditions of migration, cultural traditions, the nature of emotional attachment, and the
vertical and horizontal subsystems of family interaction (spouse—spouse, parent—child, and
sibling—sibling relations). Thus, the functioning of distant and migrant families can be
described as a multifunctional adaptive system, where emotional cohesion, value
transmission, and role flexibility ensure the preservation of family unity despite spatial
fragmentation. In migrant families, there is often a role asymmetry. one parent (typically the
mother) assumes dual responsibility caregiver, educator, and emotional stabilizer while the
absent parent compensates financially or through symbolic authority. Distant families
demonstrate a more symmetrical structure, with partners often negotiating tasks and
emotional roles in advance. Migrant families are characterized by hierarchical resilience (one
strong stabilizing figure), while distant families function through horizontal coordination
(mutual autonomy and trust).
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PSYCHOLOGICAL MECHANISMS OF FORMING SOCIAL-EMOTIONAL
COMPETENCE IN STUDENTS WITH DEVIANT BEHAVIOR

Zaripova Z. E.
(Urgench, Uzbekistan)

Annatation. This study is devoted to the analysis of the psychological mechanisms of
the process of forming socio-emotional competence in students with deviant behavior. The
work studies the interrelationship of emotional intelligence, empathy, self-control and social
adaptation factors and their impact on personality development.

In today's era of globalization, the deviant behavior observed among young people
reinforces the need to improve psychological approaches in the educational environment.
Developing students' socio-emotional competence is important in strengthening their self-
awareness, emotional management, and constructive communication skills.

Keywords: deviant behavior, socio-emotional competence, emotional intelligence,
empathy, adaptation, psychocorrection.

AHHOmMayus. VccrnedogaHue OCBAUWEHO aHasnu3y rcuxoo02ud4eckux MexaHu3mMos
opmuposaHusi  coyuasibHO-3MOUUOHanbHoOU  KOMIIemeHmHocmu y  ydauwuxcsi ¢
0esuaHmMHbIM  rogedeHueM. Paccmampuesaromcsi  83aUMOCBA3U  3MOUUOHarIbHO20
UHmMernnekma, 3mMmrnamuu, CcaMOKOHMPOss U couyuanbHoU adanmauyuu Kak gbakmopos
JIUYHOCMHO20 pa3sumus.

B ycnosusix coepeMeHHoU couyuanbHoU OuHaMUuKuU pocm yucria ydauwjuxcs C
0esuaHMHbIMU NPosi8NIeHUsMU mpebyem HO8bIX MCUX0/1020-neda2o2udeckux Mooxo0os.
Passumue coyuarnbHo-3MOUUOHaIbHOU KoMiemeHmHocmu criocobecmeyem ¢hopMuposaHUto
y nodpocmkoe8 criocobHocmu K camopezyrisayuu, OCO3HaHUK 3Mouul u agghekmusHomy
83aumMo0elicmeuro C OKpyXXarowumu.

Knroyeebie  crnoea: OesuaHmHoe  rogedeHue,  coyuasibHO-aMOUUOHallbHasi
KoMremeHmMHOCMb, SMOUUOHaIbHbIU UHMennekm, aMmnamusi, adanmauusi, IcUXOKOPPEeKyUsi.

In today's era of globalization, the minds of young people are influenced by various
social, informational and cultural trends. This situation, on the one hand, expands their
worldview, but on the other hand, strengthens the factors that disrupt the socio-psychological
balance and deviate from normative values. The forms of deviant behavior observed
especially among young students - aggression, negligence, delinquency, negative attitude
towards studying, conflicts in communication - pose new challenges for the education system
and psychological services.

Modern psychological research (D. Goleman, P. Salovey, K. lzard, E. Erikson, Z.
Nishonova, V. Karimova, etc.) shows that the socio-emotional competence of students is one
of the main factors determining their personal and social success. The insufficient formation
of this competence is manifested by difficulty in self-control, social aggression, low empathy
and a tendency to conflict. Therefore, the development of psychocorrectional and preventive
mechanisms for the formation of this competence in students with deviant behavior and the
development of their personal qualities in a positive direction is an urgent scientific and
practical need.

This topic is not only theoretical, but also practical. Because today the psychological
service system in schools of Uzbekistan has expanded, and monitoring of the emotional and
volitional development of students has been established. However, systematic programs
based on psychological mechanisms for the development of socio-emotional competence in
students with deviant behavior have not yet been sufficiently developed. Therefore, this study
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serves to form a positive behavioral model by developing the emotional intelligence,
empathy, self-control and social adaptation of the student. This approach is fully consistent
with the principles of raising a humane, spiritually mature person, set forth in the “Concept of
Education Development until 2030” of the Republic of Uzbekistan.

The issue of forming socio-emotional competence in students with deviant behavior has
been emerging as one of the relevant scientific directions in Uzbek psychology in recent
years. Local researchers have approached this issue from the perspective of personal
development, upbringing, spirituality and the psychological foundations of the education
system. In particular, VM Karimova in her work “Personal Psychology’” analyzed the
psychological factors of the formation of social experience, emotional perception and self-
control mechanisms in students. Z. Nishonova and M.Tokhtakhojayev, studying the
processes of social adaptation, communicative competence and self-awareness of young
people, developed pedagogical and psychological conditions for socio-emotional stability.
The works of U.Zokirov, N.G.Turdiyeva and Z.Matgoziyev analyzed the moral value system,
social responsibility, and family and social roots of deviant behavior in students. BX Umarova
has experimentally demonstrated the effectiveness of psychocorrectional training in reducing
deviant behavior in students. These studies show that the Uzbek psychological school is
creating a theoretical basis for an in-depth study of deviant behavior from the perspective of
socio-emotional development.

The experience of the CIS schools of psychology is also of great importance in this
direction. The scientific heritage of AV Mudrik, LS Vygotsky, AN Leontyev, DB Elkonin, based
on the theory of socialization, motivation and activity of the student's personality, revealed the
psychological mechanisms of behavior. EG Eidemiller and A. Ya. Varga's research on family
psychodiagnostics and family relations allows us to analyze the socio-emotional problems of
students with deviant behavior in connection with the family environment. Also, scientists
such as TA Gurko, LI Bozhovich, VA Slastenin, MR Ginzburg, EI Rogov have developed
psychological models and methodologies for the emotional development of the student's
personality, self-esteem, empathy, social role and the formation of the motivational system. In
recent years, in Russia, the research of NE Shchurkova and Al Kravtsova has also
scientifically substantiated the concept of socio-emotional education, the role of the reflexive
approach in the education system.

Globally, research on this topic is mainly conducted in the fields of social psychology,
emotional inteligence, and educational psychology. D. Goleman's work "Emotional
Intelligence” scientifically revealed the role of socio-emotional competence in personal
success and psychological health. P. Salovey and J. Mayer theoretically modeled the
concept of socio-emotional inteligence and proved its importance in self-awareness and
management. A. Bandura's social learning theory explains the mechanisms of formation of
behavioral stereotypes observed in children with deviant behavior. E. Erikson's theory of
stages of psychosocial development analyzes the psychodynamic roots of identity crisis and
deviant states in a person. Also, the works of K. Rogers and A. Maslow in the field of
humanistic psychology define the processes of positive self-awareness of the student's
personality, realization of one's own potential, internal motivation, and self-acceptance as the
foundation for the development of socio-emotional competence.

In recent decades, the concept of social and emotional learning (SEL) has been widely
introduced internationally. The model developed by the Collaborative for Academic, Social
and Emotional Learning (CASEL) organization identifies the development of self-awareness,
self-management, social awareness, relationship building, and responsible decision-making
competencies in students as the main direction. This approach is also being gradually
implemented in the Uzbek education system. In this regard, the experience of world
psychology enriches the scientific and theoretical basis of psychocorrectional programs
developed by Uzbek scientists.
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Table 1. System of theoretical sources and practical directions of psychological
mechanisms for the formation of socio-emotional competence in students with deviant

behavior
Theoretical Basic Research Practical
Direction foundations psychological results/conclusions | recommendations
and sources mechanisms
D. Goleman, P. E”;F“onal Understandi q | i
1. The essence of Salovey, J. intelligence, nderstanding an ncorporating
: : empathy, self- | managing emotions | emotional reflection
social-emotional Mayer, V. , ” o
i management, | in students stabilizes | exercises into the
competence Karimova, Z. al behavi I :
NiShonova social ehavior earning process
responsibility
Low self- . Identifying social
2. Psychological AE?EQS#%GE. esteem, social bTe T;\r/?oortigfafj;\gingf needs in the
causes of deviant Ei demillér L] rejection, social-emotional student's
behavior Bozhovic'h internal experience personality through
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The table above shows that the formation of socio-emotional competence in students
with deviant behavior is a multi-stage, systematic process. The success of this process
depends on a deep understanding of the student's inner emotional world, cooperation
between family and school, as well as the systematic organization of psychological training.
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Research shows that when a student learns to control his emotions, he consciously controls
not only his behavior, but also his life direction.

Analyzing the process of personal development of students with deviant behavior, it is
necessary to note, first of all, that there are deep psychological reasons behind their
behavioral deviations. In my experience, | have observed that most students demonstrate
deviant behavior not as a conscious choice, but as a result of the inability to control their
emotions, lack of self-confidence, or social rejection. Therefore, this issue requires not only a
disciplinary or punitive approach, but also a psychological approach. A person's socio-
emotional experience, especially in adolescence, determines his self-perception, the way he
perceives other people, and his relationship with the environment.

By the socio-emotional competence of a student, | understand, first of all, his ability to
correctly recognize his own feelings, respond to them appropriately, understand the feelings
of others and use constructive communication methods in this process. The
underdevelopment of such competence is manifested in the form of aggression,
impulsiveness, indifference or self-denial. Interviews with students and psychodiagnostic
observations have shown that socio-emotionally weak students often cannot evaluate their
actions, do not feel social norms and cannot find a healthy way to express their feelings.
Therefore, the main emphasis in the psychocorrectional approach should be on the
perception of emotions, their management in a positive direction and the establishment of
sincere contact with others through empathy.

In the research process, | used cognitive-behavioral training, art therapy, and role-
playing techniques. During these trainings, students gradually developed self-awareness and
self-evaluation skills . For example, in a training session called “I Feel,” students learned to
verbalize their feelings, convey them to others, and understand their reactions. Also, through
the “Circle of Feelings” technique, children expressed their internal state through color,
shape, and movement. This method reduced their internal pressure and strengthened their
ability to analyze themselves. Based on the cognitive approach, each student's “self’
thoughts, that is, personal beliefs and self-evaluation system, were revised.

In practical observations, | found that the formation of socio-emotional competence in
students with deviant behavior is associated not only with psychological training, but also with
improving the social environment in the classroom. Creating an atmosphere of mutual
respect, cooperation, and positive communication in the classroom team strengthens the
student's sense of self-esteem. Cooperation between the teacher and the psychologist is
important in this regard. The school psychologist should work not only with individual
correction, but also regularly with the pedagogical team, monitoring the dynamics of the
emotional and volitional development of students. According to the results of the experiment ,
when a positive emotional fund is created in the classroom environment, students' aggression
decreases, the opportunity for self-expression expands, and mutual trust increases.

Another important aspect of the study is that socio-emotional competence is directly
related to the improvement of personal qualities. The qualities of willpower, patience,
responsibility and self-control in the students | observed showed positive changes. These
changes were, on the one hand, the result of training and reflective practice, and on the other
hand, a change in the attitude of the teacher and parents . Therefore, | assess socio-
emotional competence not only as a psychological phenomenon, but also as the result of a
balance between family, pedagogical and social systems.

My final conclusion is that the psychological approach to working with students with
deviant behavior should focus on developing the ability to understand one's own emotions,
accept oneself, and establish empathic communication with others. Socio-emotional
competence is an important psychological foundation that determines not only the student's
behavior at school, but also his future social stability. | closely link this process not only with
individual classes, but also with the humanization of the entire educational environment, the
creation of an atmosphere of emotional support in the classroom. Only then will a student
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with deviant behavior find his place in society, realize himself, and be formed as a person
who feels social responsibility.

The process of personal development of students with deviant behavior is directly
related to the level of formation of socio-emotional competence. The study found that deviant
behavior is often closely related to the violation of the internal emotional balance of the
individual, low self-esteem, social rejection, and unfavorable psychological conditions in the
family and school environment. Therefore, when working with such students, a deep analysis
of their emotional state, the development of empathy, self-control, and social responsibility
should be a priority.

Psychocorrectional approaches, including cognitive-behavioral training, art therapy,
reflective play, and training, develop students' self-awareness, emotional inteligence, and
ability to analyze their own actions. Practical experience shows that a student with developed
socio-emotional competence is able to control their behavior in a positive direction, establish
healthy relationships with others, and strengthen their sense of respect for social values.

The communication style of parents, emotional support, warm relationships with
teachers and classmates increase the student's sense of self-esteem. On this basis, the
gualities of willpower, patience, responsibility, cooperation and empathic understanding are
formed in the student's personality.

The Law of the Republic of Uzbekistan “On Education”, the Law “On Youth Policy’” and
the Government Resolution “On Psychological and Pedagogical Support of Students” also
define ensuring the psychological stability of young people and raising them in a healthy
social environment as one of the priority areas of state policy. This further strengthens the
practical significance of the study. The formation of socio-emotional competence in students
with deviant behavior is an integral psychological process that ensures their personal and
social adaptation, develops their abilities to self-control, self-esteem and a sense of social
responsibility. Research in this area will serve to strengthen the spiritual maturity and
psychological stability of the younger generation in the future.

The conducted scientific analysis and practical observations have shown that the
development of socio-emotional competence in students with deviant behavior gives effective
results not only through psychological training, but also through the organization of the entire
system of the educational environment in a humane spirit. Therefore, first of all it is necessary
to strengthen the interaction between school psychologists, class teachers and teachers,
monitor the emotional state of students and maintain an individual development map. This
approach serves to strengthen the basic psychological competencies of the student, such as
self-awareness, self-control, empathy and social responsibility.

To increase psychological literacy in the family environment and explain to parents the
importance of establishing emotional contact with the child. In many cases, the root of deviant
behavior is associated with a cold attitude in the family, emotional indifference or excessive
control. Therefore, psychological counseling, training seminars for parents, and the
organization of interactive programs called "Listen to your child" will be effective. Such an
approach will soften the emotional atmosphere in the family and strengthen the psychological
security of children.

In order to create a positive psychological environment in educational institutions, it is
advisable for class leaders and teachers to introduce the concept of an “emotional support
school”. In this case, the feelings of each student are valued, their opinions are heard, and
communication takes place in an atmosphere of social mutual respect. This not only reduces
deviant behavior, but also strengthens students' self-esteem and self-confidence. In this way,
psychological services and the pedagogical process work in harmony with each other.

The issue of developing socio-emotional competence should be systematized as one of
the priority areas of educational policy. In accordance with the goals set out in the Law of the
Republic of Uzbekistan “On Education®, the Law “On Youth Policy” and the “Concept for the
Development of Education until 20307, it is urgent to create modern diagnostic tools,
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methodological manuals and electronic platforms for school psychological services. This will
serve not only to prevent deviant behavior, but also to develop each student as a person,
ensuring his socio-emotional stability.

Developing social and emotional competence is not a one-time psychological event, but
a continuous educational process based on a deep understanding of the student's
personality, their support, and their appreciation of their feelings. In this regard, if every
teacher, psychologist, and parent becomes an active participant in this process, the mental
health, spiritual maturity, and sense of social responsibility of young people will be further
strengthened.
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TEOPETUYECKME U TNTPAKTUYECKUE OCHOBbI CAMOMOTUBALINU
YYALLUUXCA B YYHEBHOU OEATEJIBHOCTU

A6aynnaeB ®.
(r. Yprenu, Y3bekucran)

AHHOmauusi. B OaHHOU cmambe paccmampueaemcs MHO202paHHbIU Xapakmep
camMoMomueayuu ydawjuxcsi 8 obpasogamersibHbIX KOHMeKcmax, paccmampuearomcs Kak
meopemu4yecKkue paMKu, mak U rpakmu4ecKkue rnpuMeHeHuUs, enusrowue Ha pesybmamsl
obyyeHusi. B uccrnedosaHuu u3y4aromcsi Mcuxosio2o-rnedazoauvyeckue U 3K0/102U4YecKUe
gakmopsl, criocobcmseyrowue pasgumuro U noddepxxaHuro eHympeHHel momusauyuu y
ydqawuxcsi  pasfiudHbiX  ypoeHeli obpa3oeaHusi. bnazodapss o6WUPHOMY  aHanusy
COBPEMEHHbIX MOMUBAUUOHHbLIX Mmeopul U aMIUpu4YeckKux 0okasamesilbcma, ama cmamabs
npedocmaesnsgem  npedcmasnieHue 06  ahhekmusHbIX cmpameausx — passumus
aB8MmMOHOMHO20 y4ebHO20 roeedeHUss U ycmou4yueo2o akKadeMu4yeckoz20 y4acmus.
Pesynbmamsbl rnokasbigarom, 4mo camMoMomueauusi - 3mo CrI0XKHas KOHCMPYKUUsS, Ha
Komopyro enusrom JiudHble ybexoeHusi, coyuarnbHass cpeda, mMemoObl 0byyeHus U
uHCmMumyuyuoHanbHass  nofumuka. WccnedoeaHue  3aeepwaemcss  pakmu4yeckumu

157




BECTHUK MHTEIPATUBHOM TICUXOJIOTMM 2025 Buimyck 38 yacth 2

pekomeHOauusmu 0ns nedazoz2o8, adMuHUCMPamopo8 U MOoAUMUKO8, CMpPeMsWUuxcs
rnosebicUmMb MOMuUBaUU0 y4Yauwuxcs U akademuydeckue OOCMUXEHUSI 1ocpedcmeom
OoKa3amersibHbIX Mepornpusmud u noddepxxusarouux obpasogamersibHbIX ycrioeud.

Knroyeebie croea: camoMomueauyusi, B8HYMPeHHSIS  Momueauusi, meopusi
camooripedernieHusi, akademudeckas ycriegaeMocmsa, a8moHOMHOe 0by4eHue.

Annotation. This article explores the multifaceted nature of students’ self-motivation
within educational contexts, examining both theoretical frameworks and practical applications
that influence learning outcomes. The study investigates the psychological, pedagogical, and
environmental factors that contribute to the development and maintenance of intrinsic
motivation among students at various educational levels. Through a comprehensive analysis
of modern motivational theories and empirical evidence, the article provides insights into
effective strategies for fostering autonomous learning behavior and sustainable academic
engagement. The findings indicate that self-motivation is a complex construct influenced by
personal beliefs, social environment, teaching methods, and institutional policies. The study
concludes with practical recommendations for educators, administrators, and policymakers
aimed at enhancing student motivation and academic achievement through evidence-based
practices and supportive educational environments.

Keywords: self-motivation, intrinsic motivation, self-determination theory, academic
achievement, autonomous learning.

KoHuenuma camomoTuBaumm B obpasoBaTenbHbIX YUPEXOEHMSIX BO3HMKIA KakK OAWH U3
Hanboree BaxHblX (PaKTOPOB, ONpPedendallWmx ycnexm ydaumxcd U BO3MOXHOCTU
HenpepbiBHOrO 06y4yeHuss. CamomoTvBauus npeactaBndeT cobor BHYTPEHHUA MMMNYrbC,
KOTOpbIN nobyxaaeT nogen CTpeMUTbLCA K y4eBHbIM LenaMm 6e3 BHeWHero npuHyXaeHus,
OxBaTblBasd KakK KOTHUTMBHbIE, TaK WU 3MOLMOHAlbHblEe MPOLECChl, KOTOpble MOAAEPXUBatoT
akagemMumyeckue yCcurms BO BPEMEHM.

CoBpeMeHHble obpasoBaTtenbHble MCCregoBaHMst MOCTOSIHHO  AEMOHCTPUPYHOT, 4TO
yjaupecs, nposABnsoLye BbICOKMA YPOBEHb CaMOMOTMBALMM, HE TOSIbKO AOCTUraroT SyyLLMX
akageMu4eckux pesyrnbTatoB, HO M pasBMBalOT HeEOOXoAMMbIE HaBbIKM OJ11 HENPEPbLIBHOMO
oby4eHns 1 npodeccrmoHansHOro pasBuTUS. 3Ha4YeHue ITOro SBMEHUSI BbIXOAWUT Oareko 3a
paMKu HernocpeaCcTBEHHOW YCreBAeMOCTW, BIMAA Ha KapbeEPHYH TPaeKTopuo, JNYHYHO
camopearm3aumio UM Bkrag B obwectBo. OpgHako  dopMupoBaHMEe  MOASMHHON
camMoMOTMBaLMWN NpeacTaBnseT cobou CroXxHble 3aJayn Ans neJaroro., MOCKOSbKy Tpebyet
TOHKOro GamnaHca mexay npefoCTaBreHUeM CTPYKTYpbl M NPeaoCTaBfieHMeEM aBTOHOMUM,
Mexay NpefocTaBneHneM MOAAEPKKN U NMOOLLPEHMEM CaMOCTOSITENbHOCTM.

CoBpemMeHHas obpasoBaTernbHas cpena xapakrepusyeTcs BO3pacTaloLLmm
pasHoobpasveM CTyOEeHTOB, MW3MEHSIOWMMCHA COLMalibHO-3KOHOMUYECKUM  MOSIOXKEHUEM U
pa3BMBaOLLENCA TEXHOMOrMYECKOW WHTErpaumen, Yto BrmsieT Ha MOTUMBALMOHHYIO OVHAMUKY.
TpagvumoHHble MOTMBAUMOHHbIE CTpaTeruv, OCHOBaHHble, Mpexae BCero, Ha BHELLHMX
BO3HArpaXgeHUsix M HakasaHusix, OKa3almMCb HeLOCTAaTOYHbIMU And pasBUTUA YCTOWYMBOTO
yyebHoro noBegeHusi. Bmecto 3TOro pacTteT npusdHaHMe HeobXOAMMOCTM KOMMIEKCHBIX
Noaxo40B, KOTOpble 3aTparvBalroT MCUMXOSIOrMYeckne OCHOBbI MOTMBAUMM MNpU pearnuvsauum
NPaKkTUYECKMX BMELATENbCTB, NOAAEPKMBAOLMX aBTOHOMUIO M KOMMNETEHTHOCTb CTYOEHTOB.

OTa cTaTba HanpaBfieHa Ha TWATENbHOE pPaCCMOTPEHME TEOPETUHMECKUX OCHOB
CaMOMOTMBALIMA Y4HaLLMXCH, a TaKkKe Ha U3yYeHVe MpaKkTUYECKUX MPUMEHEHUA, KOTOpble
MoryT ©OblTb peanm3oBaHbl B pasmmdHbiX oObpasoBaTtenbHblX KOHTeKcTax. CuHTesupya
Tekyupe pesyrnbTatbl UCCNeOBaHWA C YCTOSABLIMMUCA MOTUBALMOHHBIMU TEOPUSMK, Mbl
CTPEMUMCS NPEANoXUTb HaydHO OOOCHOBaHHble HabGMIOOEHMS, KOTOpble MOryT MOMOYb B
obpasoBaTesibHOM MpakTUKe n pa3paboTke NOMMTUKN. AHANM3 OXBaTblBaeT MHOXECTBO TOYEK
3peHMs Ha MOTMBaUMO, BK/MOYAs KOTHUTUBHBIW, MOBEOEHYECKMA W FYMaHUCTUYECKUN
noaxodbl, C Y4eTOM KYNbTYPHbIX W  KOHTEKCTyalbHbIX (PaKTOpoB, BIMAOLMX Ha
MOTUBALMOHHbIE MPOLIECCHI B pasnnyHbiXx obpasoBaTteribHbIX YCIIOBUSIX.
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Teopetmdeckun  naHgwadT  MoOTMBaLMM  ydaumxcs  LWMPOKO  chopmMuypoBarcs
HECKOSNbKUMU  DyHOAMEHTallbHbIMM ~ paMKaMy,  KOTOpble  MPOAOSPKalT  B/MATb  Ha
coBpeMeHHyt0  obpasoBaTerbHyl0  npaktuky.  Teopuss  camoonpegerneHuss  (SDT),
paspaboTtaHHas [deum wn PanaHoMm, 4BnsSeTca oOaHUM K3  Haubornee BIMATENbHbIX
TEOpeTU4ECKMX BKMAAOB B MOHMMaHWe BHYTPEHHEM MoTuBauum B o0bpasoBaTesbHbIX
KOHTEKCTax [4]. OTa Teopusi yTBepxgaeT, 4YTO MOTMBauua 4YerioBeka obycrioBrieHa Tpems
dyHOaMeHTanbHbIMU NCUXONIOMMYECKUMIN NOTPEOHOCTAMU: aBTOHOMUEN, KOMMETEHTHOCTBLIO U
poacTBeHHocTblo. CormacHo SDT, korga aTM MOTPeBGHOCTU YAOBRETBOPSAKTCHA B Yy4ebHbIX
cpepax, ydaumecs c 6onblen BepOATHOCTbIO pas3BMBAKOT BHYTPEHHIO MOTMBALMIO W
y4acTBYIOT B CaMOCTOATENbHOM y4yebHOM noBeaeHun. Pacumperus SDT Humey n PanaHa
[7] v BaHcTteHkucTa, JleHca v Odeumn [11] OOnNonHUTENBHO MOAYEPKMBAIOT KPUTUHECKYHD POrib
aBTOHOMMUW, KOMMETEHTHOCTU U coAepXaHus uernen B (POPMUPOBaHUM KaveCTBEHHOW
MOTMBaLMN.

Wccneposanua, nogaoepxuvBatoupe SDT, nocrnefgoBaTterbHO MokKasanu, YTO yyaumecs,
UCMbITbIBAKOWLME YYBCTBO aBTOHOMUM B OBYYEHUM, AEMOHCTPUPYIOT Boree BbICOKMN YPOBEHb
BOBIEYEHHOCTN,  KpeaTMBHOCTM U  aKaeMuyeckux  OOCTWKeHMW.  ABTOHOMUA B
obpasoBaTesibHbIX KOHTEKCTaxX OTHOCUTCA K BOCMPUATUIO TOro, YTO AEWCTBUS YerioBeka
MHALUMMPOBAHbLI UM CaMVM UM OTPaxaloT JMYHble LEHHOCTM W WHTEpecChbl, a He BHellHee
nasnenve. WccrnepoBanma PuBa 1 YoHa [9] nokaselBalT, YTO aBTOHOMHbIE,
nogdepXxuBaroume npenogaBaHue MpPakTVKK, Takve Kak npefocTaBfieHne OCMbICHIEHHOMO
BblbOpa W NpusHaHue NepCrnekTVB YYalMXCs, OKa3blBalT MONIOXUTENbHOE BIMSHME Ha
mMoTuBaumo. OpHako npegocTaBfieHMe aBTOHOMMM [OOSTKHO ObiTb  cbarnaHcupoBaHO C
COOTBETCTBYIOLLEN CTPYKTYPOM U PYKOBOACTBOM, OCOOEHHO ASi1 MragumX LLKOSbHUKOB Wn
TeX, Y KOro HeT npeaBapuUTerbHOro OMbiTa CAMOCTOATESNIbHOrO 0ByYeHus.

KomneTeHTHOCTHbIN kOoMNoHeHT CAT noayepkvMBaeT BaXKHOCTb YOEXOEHUA ydauyxcs B
MX CNoCoBHOCTU npeycrneBaTb B Y4eOHbIX 3agadax. ATOT acnekT TECHO CBSA3aH C Teopuen
camoadppektTmBHOCTM AnbbepTa BaHaypbl, KOTOpasa npeanonaraeT, YTo yoexxaeHust rogen o
CBOMX BO3MOXHOCTSIX CYLECTBEHHO BIMAKT Ha WX MOTMBALUMIO 3aHMMATbCS  COXHOM
peatenbHoctblo  [2]. CTygeHTbl € BbICOKOW CaMO3®EKTMBHOCTBIO 4Yalle CTaBAT
aMmbuumosHble Uenu, YNOpCTBYIOT nepeqj MuoM TPYyAHOCTENM W MNPUMNMCBLIBAOT Heyaauu
daktopam, HaxogAummcs nog  wx  koHTporem. Ob6pasoBaTternbHble  MeponpuaTUs,
HanpaBrieHHble Ha MOBbllleHne CaMOo3(EKTUBHOCTM MOCPEACTBOM OfbiTa OCBOEHUS,
BUKAPHOrO OBOy4eHMss W MOoroXuTernbHOM oO6paTHOM CBA3W, MOKasamm NepcrneKkTUBHbIE
pesyrnbTaTbl B MOBbIWEHMM MoOTuBaumm  ydaupxed. LWyHk w  Ouberepetto  [10]
MOATBEPXOAlT, YTO CaMO3(PPEKTMBHOCTb WUrpaeT LeHTparbHyl0 posib B NOA4epXaHuu
MOTMBaUUM YerioBeka B akaleMUYeCKMX KOHTEKCTax.

CBs3aHHOCTb, TpeTun komnoHeHT SDT, nogvYepkvBaeT coumarnbHoe U3MepeHue
MOTMBaLMN U BaXHOCTb OCMbICIIEHHbIX CBS3eW B Y4eOHbix cpepax. CTyaeHTbl, KOoTopble
YyBCTBYIOT Ce06SA UEHHbIMKW, MOHATBIMW W CBSA3aHHBIMW CO CBOWMMW CBEPCTHUKaAMU U
npenogasartensaMn, ¢ 6orblen BepoATHOCTbIO OyayT akTMBHO YydacTBOBaTb B ydebBHOM
AesatensHocTn [7]. OTO OTKPbITUE MMEET 3HauuTelbHble MOCeACTBUA AN ynpaBreHus
Krnaccom W NpoeKkTMpoBaHuMa 0OydeHus, npegnorarasd, 4YTO CO3[aHve MOAAEPXKUBAOLLYX
yd4ebHbIX coobLEeCTB HeOOX0AMMO And pa3BUTUA CaMOMOTMBaLIM.

Teopua uUeneBoM opveHTauuMm npegriaraeT OpYroM BaKHbI B3rfd4 Ha MOTUMBaLMIO
yyqauyxcs, pasnmyas uenm mactepctBa (OpUEHTMPOBaHHbIE Ha OByvyeHve W NoHUMaHue) m
uenm adpdPEKTUBHOCTN (OPUEHTUPOBAHHbIE HA OEMOHCTPAUMIO CNOCOBHOCTN MO OTHOLLEHWIO K
apyrum). Ammc [1] nogyepkuBaeT, YTO KIACCHble CTPYKTYpbl CYLWECTBEHHO (QOpMUpYIOT
MOTUBALMOHHbIE  OpMEHTAUMM Y4aUmxcs, Npyv STOM LEefM OCBOEHUs  CrMocob6CTBYHOT
HaCcTOMYMBOCTU W rIyDOKOMY OOy4eHWo, B TO BpeMms Kak Lerm usberaHns apekTMBHOCTU
yacto npuBOOAT K TpeBore u oTdyxkaeHuo. [MuHTpux [8] pobaBnaeTr, 4To CTyOEeHThl,
OPMWEHTVPOBAHHbIE HA MAcTepPCTBO, OObIYHO MPVHMMAKOT aganTuUBHbIE CTpaTeryn, B TO BpeMS
Kak TeHgeHuMn mnsberatb a(peKTMBHOCTM NOAPbLIBAKOT YCTOMYMBYIO BOBJIEYEHHOCTD.
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KoHuenuuss notoka, BBeAéHHas Mwuxarm YukceHTMuxanmn, npegraraet LUeHHble
npeactaBneHuss 06 3AMMMPUYMECKUX acrekTax MOTMBauUMM B KOHTEKCTax obydyenus [3].
Tekylwee  COCTOSIHME — XapaKTepusyeTCs  MOSHbIM  MOrfoweHnemM B AeATeNlbHOCTH,
onTMMarsbHbIMM YPOBHAMW BbI30Ba, YETKMMM LIENIMU U HEMeOJSIEHHOW ObpaTHOM CBSA3bLIO.
CTyoeHThl, ucnbiTbiBalOLWE MOTOK BO Bpemsi ydebHOM OesTerbHOCTW, coobuwaT o bornee
BbICOKOM  YPOBHE  YOOBfETBOPEHHOCTW, TMOBbLILWEHHON KpeaTUBHOCTM U YIyuLLEHHbIX
pesyrnbTatax 0bydyeHus. NoHMMmaHne ycrioBuin, CnocoOCTBYOLLMX Pa3BUTMIO OnbiTa OByyYeHus,
MOXET CIyXUTb OCHOBOW A1 NPOEKTUPOBaHUA obyyeHusa u nomoratb negaroram co3gaBaThb
bonee yBrekatesrbHble y4ebHble cpeabl.

Teopua oxugaemonm LEeHHOCTW, paspaboTaHHas JkficoMm u Yurcpung, npegocTaBrisieTt
BCEOOBHEMMOLLYI0O OCHOBY AN MOHMMAaHMA TOro, Kak ybexaeHus ydaumxca O LEHHOCTU
3ajaum N UX oXuaaHus OT ycrexa BIMAKT Ha MOTMBALMOHHbIN BbiGop [6]. OTa Teopwus
npegnonaraeT, 4YTO CTydeHTbl C Oorblien BEepOsiTHOCTbi OyayT ydactBoBaTtb B ydebBHOM
AEeATEeNbHOCTY, KOrda OHW BOCMPUMHMMAOT €e KaK UEeHHY (0519 BHYTPEeHHero wuHTepeca,
MONEe3HOCTU WM JIMHYHOWM BaXHOCTM) M Korga oxugarT ycnexa. Hepaswue pacumvpeHus
Yurdpunga, BoHkca n Krayaobl [12] nogvepkvBaloT COUMOKYIbTYPHbIE acnekTbl LEeHHOCTHO-
oXugaTternbHbIX YOexaeHWn n ux posi B OPMMPOBaHMA AOMTOCPOYHON BOBIIEYEHHOCTU.

HepaBHue  nccrnegoBaHus  Takke  MOAYEPKHYM  BaXHOCTb  MeHTarmTetTa B
dopMmpoBaHMM MOTMBALUMOHHbIX Mogenen. Pabota Kapon [IBek O MeHTarmreTe pocrta wu
PUKCMPOBAHHOM  MeEHTarmMTeTe rokasblBaeT, 4TO ybexaeHua ydaumxca o npupode
WHTENMEKTa U CNOCOBHOCTEN CYLECTBEHHO BIMAKOT Ha WX MOTMBaAUMO K obydyeHwo [5].
CTymeHTbl C pacTyumMm MbILIEHMEM, KOTOPbIE CYMTAlOT, YTO CMOCOBHOCTU MOXHO pPasBUTb
yepes YCWMS U CTpaTermio, CKIOHHbI MPUHUMAaTb BbI30Bbl U NEPEHOCUTb TPYOHOCTU rerde,
YeM CTYOEeHTbl C (PUKCUPOBAHHBbIM MbILLIIEHMEM, KOTOpPbIE paccMaTpMBatoT CMOCOBHOCTU Kak
cTaTudeckre 4epThbl.

B aTtom komnnekcHoM aHarmide Oblfia Ucnosb3oBaHa cucTeMaTmdeckasi MeTogororus
MOBTOPEHMS LN U3YdMEHUs] TEOPETMHECKUX W MPaKTUYECKMX OCHOB CaMOMOTMBaL MM
yqaupxca B ydebHom  pgeaTtenbHocT.  MccrnepoBatenbCckui - nogxod  obbeavHan
KOJNIMYECTBEHHbIN N KAYeCTBEHHbIM aHarm3 CyLECTBYIOLWEN NMTepaTypbl, obpasoBaTesSibHbIX
UCCrneoBaHMA M SMMNYPUMYECKMX AaHHbIX W3 pasnMyHbiX ObpasoBaTeslbHbIX KOHTEKCTOB.
MeTtoauka Obina paspabotaHa Takum obpas3om, 4YTOOblI AaTb LIENIOCTHOE MpeAcTaBrieHne o
MOTMBALUMOHHbIX (pakTopax MpuM OAHOBPEMEHHOM BbISIBIIEHUMM [OKa3aTesbHbIX MPaKTUK,
MOBbILLAKLMX CaMOMOTUBALMIO CTYOEHTOB.

AHanuTnyeckas CTpyKTypa BKMoYana Kak AefyKTMBHbIN, Tak M MHOYKTVMBHBLIA Noaxoabl K
M3BMEYEHUIO W CUHTE3Y [AaHHbIX. [defyKTVBHbIA aHanM3 OCHOBbLIBANiCA Ha YCTOSIBLLMXCA
MOTMBAUMOHHbIX TeopusaX, BKIOYas Teopuio CcaMoonpederieHus, Teopuio  OXuaaemou
LUEHHOCTM U  Teopwuio  LeSieBOM  OpuveHTauuu, 4YTO  MO3BOSMIO  cUCTEMATUYECKU
KnaccudpvuypoBaTb BbiBOAbl B paMKax CYLLECTBYHOLWX TEOPETUYECKMX PaMOK. NHOYKTUBHbBIN
aHarm3 BKoYyan B cebsi BbisiBIEHWE HOBbIX TEM U 3aKOHOMEPHOCTEN, KOTOPbIE BbIXOAWM 3a
paMK/ YCTAHOBIIEHHbIX TEOPETMYECKMX rpaHUL, OCOBEHHO B OTHOLLEHUMN COBPEMEHHbIX
BbI30BOB M MHHOBALMOHHBIX MOTUBALMOHHbLIX BMELIATENbCTB.

N3BrneyeHne [aHHbIX ObIIO COCPEAOTOMEHO HA HECKOSIbKUX KIMOYEBBIX acnekTax:
TEOpPEeTUYECKNX  OCHOBaX, JieXaupx B  OCHOBE  MOTMBAUMOHHbIX  BMeLWATeNbCTB,
SMMNUPUYECKNX  JoKas3aTeNnbCTBaX, MOATBEPXKOAKOLWMX  KOHKPETHbIE  MOTMBALMOHHbIE
cTpaTermn, KOHTEKCTyalbHbIX dakTopax, BIMSIOLMX Ha MOTUBAUMOHHbIE pes3yrnbTaTbl, W
NpakTUYeCKMXx pekoMeHdaumsax no obpasoBaTenbHOM pearmsaumn. Kaxgoe wvccriegoBaHve
OUEHMBANiOCb Ha MEeTOLONOrMYEecKoe KayecTBO C  UCMOSb30BAHMEM  YCTAHOBIIEHHbLIX
KpuTepueB, COOTBETCTBYIOLMX AM3alHy WCCrefoBaHus, BKMOYMAs afeKkBaTHOCTb pasmepa
BbIOOPKMW, BarmMgHOCTb U3MEPEHU N CTPOroCTb CTaTUCTMYECKOrO aHammaa.

MeToapl  cpaBHUTENBHOrO  aHarm3a  OblM MCMOMb30BaHbl AN BbISIBIIEHUSA
KOHBEPreHTHbIX W AOVBEPreHTHbIX pe3yrbTaTOB Ha pasHbiX YPOBHAX 0OOpas3oBaHusi, B
KyNbTYPHbIX KOHTEKCTax M npeaMeTHblX obractax. JTOT noaxod MOo3BOSMM  BbISIBUTH
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YHMBepcarbHble MPUHLUMNLI MOTMBAUMM CTYOEHTOB, a Takke crneuuduyeckme Onis KOHTeKcTa
dakTopbl, Tpebytouye wHomBMOyanbHbIX BMewaTtenscTB. Ocoboe BHMMaHue Obifio yaoeneHo
UccrnegoBaHMAM, KOTOpble  M3ydarm  [OSTOCPOYHbIe  MOTMBAUMOHHblE  pe3ynbTaTbl U
YCTOMYMBOCTb MOTUBALMOHHLIX BMELLATENLCTB BO BPEMEHMW.

Mpouecc cuHTe3a BKIOYan TPUAHMYISALUMIO pe3yrnbTaToOB M3 HECKOSIbKUX MCTOYHMKOB W
TeopeTndecknx  B3MMA4OB  ANA pasBUTUSE  BCECTOPOHHEro  MOHMMAaHuS  SIBIIEHWA
camomoTmBaumn. KavecTBeHHble [aHHble WHTEPBbLIO-UCCIENOBAHUA W 3THOrpadnyecKmnx
uccrnegoBaHyn GbifiM MHTErpUMPOBaHbl C KONMYECTBEHHBIMU pesynbTaTamu Ans obecneyeHms
HaCbILLEHHOIO KOHTEKCTYanbHOro MOHMMAaHMS MOTUBALIMOHHbLIX MPOLIECCOB. OTOT CMELLAHHbIN
nogaxon noBbiCM OBOCHOBAHHOCTbL M MPUMMEHVMMOCTb BbIBOLOB, MPU3HaBasi CrOXHOCTb
MOTUBALMOHHBIX SIBfIEHWA B 0Opa3oBaTesibHbIX YCIOBUAX.

PesynbTatbl MokasbiBalOT, YTO CaMOMOTMBALMS - 3TO MHOrOMepHasi KOHCTPYKLMS, Ha
KOTOPYIO BIMSAIOT CIIOXHbIE B3auUMOOEWCTBUS MexOy WHAVBUAyanbHbIMU XapaKTepUcTukamu,
NPaKTUKOM o0by4eHus n dhakTopamu OKpYKatoLLEN cpegbl.  [okasaTtenbctBa
nocregoBaTefibHO MOATBEPXKAAKT LEHTPanbHyl0 pofib  YOOBIIETBOPEHMS MCUMXOSIOMMHECKNX
notpebHoCTE B pasBUTMM  BHYTPEHHEW  MOTMBaUMM,  MOAYEPKMBAsi  BaXHOCTb
KOHTEKCTYyarnbHbIX (PaKTOpPOB B ONpeAerneHMn MOTMBaLMOHHBbIX pe3yrbTaToB.

OgHvm 13 cambix ybeauTenbHbIX pesynbTaToB SABMSETCA B3aMMOCBSA3b  Mexay
NoAdEPXKKOW aBTOHOMMM U MOTMBauven ydaumxca. Bo MHormx wuccregoBaHusix W
obpasoBaTesfbHbIX KOHTEKCTaX ydaupecs, nosiyumBlme OOSblUyl0 aBTOHOMHYHO MOAAEPKKY
OT npenopasaTtenen M ydyebHbIX 3aBedeHur, NPOAEMOHCTPMpOBarM 3HauuTernbHo 6ornee
BbICOKMIA YPOBEHb BHYTpPEHHEN MOTUBaLMN, akageMunyeckomn aKTMBHOCTU "
YOOBIIETBOPEHHOCTN  OOyyeHveM. ABTOHOMMSA-MOOAEPXKMBAKOLAS  MNpaKTUKa  BKoYana
npeaocTaBfieHMe  OCMbICNIEHHOrO Bbibopa B ydebHOM OesaTenbHOCTH, OO6bsiCHeHue
obocHoBaHMA TpeboBaHWM, MPU3HAHME TOYKM 3PEHMST YHALLMXCS M MUHUMU3AUMIO KOHTPOSS
Hag A3blkoM. Pasmepbl  addekTtoB BMewaTenbCTB N0 nogaepkke  aBTOHOMMU
BapbupOBarmMCb OT CpedHUX OO KPYMHbIX, MpudemM OCOBEHHO CurbHble 3adekTbl
Habnogarmcb B MCCrefoBaHMAX, B KOTOPbIX ydacTBOBarM MOAPOCTKM U B3pPOCIble
yqaupecs.

AHanu3 nokasan, 4Yto y0exaeHuss O KOMMETEHTHOCTU CryKaT MOLLHbIMU MOCPeaHUKaMU
Mexay NpakTVKOM OOy4yeHMs W MOTMBAUMOHHbIMK pedyrbTataMmn. CTyaeHTbl, KOTopble
pasBuwM CurbHble YybexaeHus B CaMOdPdEKTMBHOCTM Oriarogapsi OnbiTy OCBOEHWS,
COOTBETCTBYIOLLUM YPOBHSIM Bbl30Ba n KOHCTPYKTUBHOW obpaTHOM CBA3MN,
NPOAEMOHCTPUPOBAM  YCTOMYMBYIO MOTMBALMIO Ha MPOTSXKEHUM OSMTENbHOro nepuoaa.
MpooorbHble uccregoBaHUst MokKasanM, YTO KOMMETEHTHOCTHble BMellaTenbCcTBa UMenu
KyMYrSITUBHBbIN  3OPeKT, npyM 3TOM ydaumecs [OEMOHCTpMpoBarM nporpeccuBHo 6oree
BbICOKYIO MOTMBALMIO U JOCTWXKEHMA BO BpeMeHn. OgHako pesyrnbTaThl TakkKe nokasanm, YTo
noadepxka KOMMeTeHuMn [JofbkHa ObiTb  TWATENbHO  CKOPPEKTMpOBaHa C  y4eToMm
nHOVBUAyarnbHbIX  NOTpebHOCTEN  ydaumxcsi, MOCKOMbKY 4Ype3MepHble  BbI30Bbl WM
HeafeKkBaTHas nogaepkka MOryT noaopBaTb MOTUBALMOHHbIE MPEVMMYLLECTBA.

CBsA3b BO3HMKIIA Kak OCOBEHHO BaHbIM (hakTop B Pa3HOOOPa3HbIX M UHKITHO3UBHbBIX
obpasoBaTesfbHbIX  YCMOBUSAX. CTyneHThbl u3  marsno NPeACTaBneHHbIX  CeMeMn
NPOAEMOHCTPUPOBAM OCOBEHHO CWIbHYIO MOSIOXKUTESbHYIO peakuuio Ha BMeLaTenbLCTBa,
KOTOpble ycurmMBanM couuasribHble CBA3WM U KYNbTYPHYO pPeakTMBHOCTb. PesynbTaTbl
nokasblBaloT, YTO Noadepkka poacTBa BKIOYaeT B cebs Kak OTHOLLEHUSI CBEPCTHUKOB, TaK U
CBSA3W YYUTENA U YYEeHVKa, C OBYHaNpPaBfieHHbIM BIMSHUEM MeXay coumarnbHbIM KIMMaToM U
uHOovBuayanbHom  MotuBauven.  LLKombl,  BHeOpMBLLME  KOMIMSIEKCHble  coumaribHO-
SMOUMOHasbHbIE MporpaMmbl 0BydeHus Hapsgy C akagemudeckum obydeHvem, nokasarm
boriee CylWeCTBEHHbIE W YCTOMYMBbLIE YryHLLEHUA MOTMBALMM YHaLWWMXCS MO CPaBHEHUIO CO
LLKOSIaMW, OPUEHTUPOBAHHBIMWN UCKIIOMUTENBHO Ha akageMudeckue BmelaTenbcTBa.

WccnepoBanue BbISABUIO 3HauUTESbHbIE pasnyms B MOTUBALMOHHBIX
3aKOHOMEPHOCTAX B pasfMyHbIX NpeAMeETHbIX 00racTax n ypoBHsAX obpasoBaHus. CyobekTbl
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STEM npoaemMoHcTpupoBarm 0coOyl0  4YyBCTBUTENMBHOCTb K MepaM MO  pPasBUTUIO
KOMMeTeHUMn, npu I3TOM CTYOEHTbl MPOAEMOHCTPUPOBAIM  3HAYUTESNBHOE  YIyuLLeHVe
MOTMBaUUM MNpW  NpefdoCTaBfieHUM MpPakKTU4ecKoro Yy4ebHOro onbita U NpakTU4eCKux

NPYMEeHeHUn. A3bIkOBOE WCKYCCTBO M COLMONOrMYeckue WccrefoBaHus nokasanm 6Goree
CWIbHble peakuum Ha aBTOHOMMIO-MOAAEPXKMBAIOLME MPaKTUKK, KOTOPble MO3BOSSAIOT
TBOPYECKN BbIpaXaTbCA W JMYHO CBSA3bIBATbCA C codepXaHuem. 3T NpeaMeTHO-
cneuudnyeckme 3aKOHOMEPHOCTM YKasblBalOT Ha HeobxoaymocTb AvddepeHUMPOBaHHbIX
MOTMBAUMOHHBLIX CTpaTerui, a He yHMBepcarbHbIX NOAXOO0B.

Mogernm LeneBon OpveHTaLMM MoKasanum CriokHble B3auMMOCBSI3WM C  pesyrbTaTamu
0oby4eHVsi, KOTopble pasnMyarmcb MO XapaKTepuCTMKaM YvauyxCs W KOHTEKCTyallbHbIM
hakTopam. B TO BpemMsi Kak UeneBble OpUEHTAUMM Ha MacTepCTBO, Kak npaBuro,
npeackasbiBasm MOJSIOXUTESbHbIE MOTVMBALIMOHHbIE pe3yrnbTaThbl, MUCCledOBaHWe Mokasaro,
YTO YMepeHHble YPOBHM Lenen noaxoda K MPOM3BOAUTENbHOCTM MOTYT  MOBbICUTb
MOTMBALMIO NPU COYETaHUM C CUMbHBIMU LENEBLIMU OPVEHTaLMSAMU HA MacTepcTBo. OaHako
uemm adekTMBHOCTU-M30EraHns Bcerga  NpeackasbiBanM — HeraTuBHble  pesyrnbTaThbl
He3aBMCMMO OT Apyrux dakTtopoB. Bmewartenbctea, KoTopble MOMoOranmM yyaluymcs
pasBuMBaTb cOarnaHcuMpoBaHHble NPOUIM Lenern Npu OQHOBPEMEHHOM  aKLEHTUPOBaHUM
BH/MaHUS Ha obyveHun K pocTe, Nokasanm Havboree nepcrnekTvBHble pesyrbTaThl.

Tabnuua 1
OcHoBHbIe BbiBOAbI U 06cy>K,quMe caMmomMoTuBauumMu CTyaeHTOB:
DakTop OcHOBHBIE BHIBO/bI YcioBusi 3ppe KTUBHOCTH
OddeKxTUBHO Mpy TPeT0CTaBICHAN
[ToBbIIIaeT BHYTPEHHIOKO OCMBICIICHHOTO BBIOOpA, 00hSICHCHUN
MOTHBAILHIO, AKaJEMUYECKYIO 000CHOBaHWH, TIPU3HAHWA TOYKH 3PEHUSI
BOBJICUCHHOCTH U alyxcs, MUHIM K32 KOHTPOJISI Ha
[Monmepxxka yHalwxes, R P s
YIIOBJIETBOPSHHOCTH O0YICHHEM SI3BIKOM; HAUOOJIee CHIILHOE BIIUSTHHAC
ABTOHOM UM
Cpeay TIOAPOCTKOB M B3POCIIBIX
CunbHast camo3((heKTUBHOCTH
N 9 TpeOyet OanaHca BHI30Ba U MOJICPIKKY;
MPUBOAUT K YCTOWYMBOM
Ype3MepHasl CJIOKHOCTh 0€3 MOIIePKKA
KomnerenrHOCTHBIE MOTHBALMM U JIOCTIDKEHUSAM BO
TIOJIPBIBAE€T MOTHBALIHIO.
yOexaeHus BPEMEHU.
[MogmepxuBaeTCs Yepe3 MporpaMMbl
KimoueBoe 3HaueHre B p pes Tporp
SEL (cormaiibsHO-3M OIIMOHAILHOS
WHKITFO3UBHBIX W Pa3HOOOPa3HBIX
. 00y4eHHE ), TO3UTHBHBIC OTHOIICHUS
YCIIOBHSIX; YKPEIUIIET COLMAIbHBIC
CBs13b MEXy YYUTEJIEeM U YYEHUKOM, a TaKKe
CBSI3M 1 BOBJICUEHHOCTD
CBEPCTHHUKAMHL.
STEM xopoIio noaxomut st
MPAKTUIECKHX, TPUKIIATHBIX,
peaNbHBIX TPUMEHEHNH; S3BIKOBOE
JuddepeHpoBaHHbIE CTPATETHH
HCKYCCTBO U COLMOJIOTHsl Oonee
0omee 3 eKTHBHBI, YeM
[TpeameTHbIC TIOJIXOASAT JIJIsl aBTOHOMHBIX, B ——
3aKOHOMEPHOCTH TIOJIICPIKUBAIOIINX U TBOPYECKUX > '
TOJTXOJTOB.
[lexm macTepcTBa Npe/ICKa3hIBAIOT
TIOJIOXKHUTEIIbHBIE PE3YIIbTAaThI;
YMEPCHHBIE TIeITN
MPOM3BOJTUT €JILHOCTH-TIOAX0A
MOTYT MOMOYb TIPA COYECTAHUH C [Ipodum cOanaHCUPOBAHHBIX TIEJEH ¢
OpueHraiys Ha eI MaCTEpPCTBOM; LIEJIH AKIEHTOM Ha POCT MOKA3bIBAIOT JIydIIne
MPOM3BO/IUT €JILHOCTU-M30 T aHAS pEe3yIbTaTHI
BCEr/1a BPEITHBI.
MplnuieHre pocTa MoBbIIIAeT Bonee sddexTrBHO Mpu vHTETparMy B
MOTHBAIIMIO U JOCTIDKEHUS, 00yd4eHre; aBTOHOMHBIE MPOrPaMMBbI
Mpininenvie O0COOCHHO JIJIS yJaIluxcs, MOKa3bIBAIOT 3(PPEKT 3aTyXaHUs CO
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HAXOJISIIIUXCS B TPYINE PHCKa. BpPEMEHEM
Xoporro pa3paboTaHHBIE
HUHCTPYMCHTBI MOBBIIIAIOT

O(}eKTUBHOCTH 3aBHCUT OT
COOTBETCTBUS IE/IarOrMKe, aKTUBHOCTH
BOBJICUCHHOCTH U
TexHonornyeckas . YYaIIUXCs U KAYeCTBA YEJIOBEYECKOrO
TMIEPCOHAIM3AIIMIO; OJTHOM

HHTEeTpaLs B3aUMOJIEUCTBYS.
TEXHOJIOTHH HEJ0CTaTOYHO.

Ko/eKTUBUCTCKHE KYIIbTYPBI

KyneTypHsie u OTBeTHI pa3NMYaIOTCs B .
HpEeANOYUTAIOT CTPYKTYPUPOBAHHBIH
COLMAJILHO- 3aBUCUMOCTH OT KyJIBTYPHOIO U
BEIOOD; 3(DPEKTHUBHOCTH BMENIATEIHLCTRA
9KOHOM MY ECKHE HKOHOMHUYECKOr0 KOHTEKCTA.
paszmuaercs no COC.
(axTopbI

I[OJ'IFOCpO‘I}H)IC BBII'ObI,
JAOCTUTHYTBIC 3a CUCT

KOMIUICKCHBIX TIOJIXOJIOB: CoueTaHre HECKOBKUX CTPATETHI
MOCTEIICHHOE OCBOOOXKIECHHE OT OJTHOBPEMEHHO JTaeT Haubojee
IlonnepxuBaromas
OTBCTCTBCHHOCTH, HAAC)KHBIC pesyanaTLL
MOTHUBAIUsA

HAaCTaBHNMYCCTBO CBECPCTHUKOB,
AYTCHTHUYHAA OLCHKA

AHamm3 NCUXOJNIOrMYECKMX BMELLATENBCTB BbISIBUI Kak NEpPCnekTMBHbIe pe3ynbTaTtbl, Tak
N BaXHble OrpaHudeHusi. BMewaTensCTBoO B pasBuUTME MbILLEHUSI MOKA3ano MOSIoXUTENbHOE
B/MSIHME HA MOTMBALMIO W [OCTWKEHMSI, OCODEHHO Cpeau y4Yauwxcsi, CTarkMBalOLMXCS C
akagemMu4eckumMn  TpygHOCTSIMM  unM - yrpo3oin  ctepeoTunoB. OpHako BennuMHa U
YCTOMYMBOCTb 3TUX 3(PEKTOB 3HAYUTENbHO pasfMyanmMcb B pasHblX UCCreaoBaHUsX,
HEKOTOpble U3 KOTOPbIX Moka3amm adhdeKT yracaHust co BpemeHeMm. Havnbornee ycnelwHbiMu
VHTETEKTyalNbHbIMU BMelaTenbCcTBaMn OblfM Te, KOTOPble WHTErpMpOBamMCb B TEKYLLYHO
y4ebHyl0 NpakTUKy, a He NPEeAOCTaBA/MCh Kak CaMOCTOSITENbHbIE MPOrpaMMbl.

TexHonormdyeckasi MHTerpauvsi BO3HVKMa Kak OBOMHOW (pakTop MOTMBaLMM CTYOEHTOB.
B 1o Bpems kak xopowo pa3paboTaHHble 06pasoBaTesfibHble TeXHONOrMM MOTSIM MOBbICUTH
BOBIIEYEHHOCTb W MPEdOCTaBUTb MNEPCOHANM3NPOBAHHLIA OMbIT OOYYEeHMsl, OAHOro IMlb
NPWCYTCTBUS TEXHOMOTUA ObINI0 HEAOCTAaTOMHO A1 MOBbIWEHWst MoTuBaumi. OCHOBHLIMM
chakTopamu, No-BUOUMOMY, CTarm COOTBETCTBME TEXHONOMMHYECKUX CPEACTB Medarornvyeckum
LensiM, CTeneHb CaMOCTOSITENTbHOCTM YYaLLMXCS B MCMONb30BaHUM TEXHONOMMA U KavyecTBO
YerioBeYeCcKoro B3aMMoAencTBms B TEXHONOMMYECKMX Yy4ebHbIX cpepax.

KynbTypHble ¥ coumarnbHO-3KOHOMUYECKMe (aKkTopbl CYLLUECTBEHHO MOBMMSIM  Ha
MOTMBAUMOHHbIE  Mpoueccbl U 3ddeKkTMBHOCTL  BMmewaTenbctBa. CTydeHTbl U3
KOJTEKTMBUCTCKUX KyrbTyp NPOAEMOHCTPMPOBAiM pa3Hble MOAENMM peakumm Ha MOLOEPIKKY
aBTOHOMWM, YacCTO MpeanoyMTasi CTPYKTYPMPOBaHHbIN BbIGOp B pamMKkax YeTKuX pamok, a He
OTKpbITble  BapuaHTbl.  CouManbHO-3KOHOMMYECKMIA  CcTaTyc  B3auMOAeWcTBoBan C
MOTMBAUMOHHLIMW BMeLLATENbCTBAMU  CIIOXHbIMK  criocobamuy, npu4emM  OAHWM  MOAXOAb!
nokasarmm Gorblylo 3dEKTUBHOCTL CPean CTyAEHTOB C Goriee HM3KMM YPOBHEM Ooxona, B
TO BpeMsi kak apyrve Obimm Goree nonesHbl Ofs CTyOEeHTOB C 6Goriee BbICOKMM YPOBHEM
Aoxopa. 3TM  BbIBOAbI NnoAYEPKMBAOT  BaXHOCTb  KyIbTYPHO-YyBCTBUTESbHbIX
MOTMBAUMOHHBIX MPaKTUK.

NccnepoBaHue BbISIBUMO HECKOSbKO MEPCMNEKTUBHBLIX MPAKTVK NoAAepXKaHus MOTUBaLMn
B TeuyeHue prmternbHoro nepuoga. K HMM OTHOCATCS MOCTEneHHoe BbIMycK MoAenen
OTBETCTBEHHOCTW, KOTOpbl€ MOCTEMNEHHO MOBbLILAIOT aBTOHOMUIO Y4Yauyxcsi, Mporpammbl
HacTaBHMYECTBa CBEPCTHWKOB, KOTOpble oObOecneumBaloT Kak KOMMETEHTHOCTb, TakK W
NoAOEPXKKY POACTBEHHbIX CBS3€W, U ayTeHTUYHble MPAKTVMKM OLIEHKW, KOTOPble MO3BOMAHT
yqauymMcs OEMOHCTpUpoBaTb OBOyveHMe B OCMbICHEHHbIX KOHTekcTax. LUkorbl, BHeapvBLLME
KOMMMEKCHble MOAXoAdbl, KOTOpble OAHOBPEMEHHO peLlarM HEeCKOSbKO MOTMBALMOHHbLIX
acnekToB, Mokasanm Havboriee MpoYHble W YCTOMYMBLIE YIYYLEHUS B BOBJIEYEHHOCTYU
ydauyxcss M AOCTKEHUSIX.
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3akn4eHue.

B 3aknoyeHue, pasButMe cCaMOMOTMBALMM Yydaupxcsi TpebyeT CrioXXHOro mnoHUMaHUs
MCUXOSIOMMYECKNX, MEedarormyeckux M KOHTEKCTyarbHbIX (DaKTOpPOB, BIMSOLUX Ha YydebHyto
aKTMBHOCTb. XOTSl 3ajadva Crio)KHasi, 3HauuMTernbHbIi 00beM [JoKasaTenbCTB JaeT 4eTkoe
PYKOBOACTBO MO CO3OaHMi0 oOOpasoBaTterbHbiX cped, NOoAOEPXUBAKOWMX BHYTPEHHIOK
MOTUBaLMIO W HenpepbiBHOE o0OydeHne. VHBeCTMUMM B MOHMMaHME W pearmsauuio aTux
NPUHUMNOB Heobxoammbl Onst pa3paboTku obpasoBaTesibHbIX CUCTEM, KOTOpPble 3dEKTMBHO
CrykaT BCEM y4aLLMMCS M FOTOBAT MX K ycriexy B BCE Boree CroXXHOM U MEHSIOLLEMCA MUpeE.
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CNOCOBbI BbIABNEHUA OUCNEPCHbIX ANEMEHTOB
CAMOINO3HAHUA B HACNEAOUU MBICIIUTEJIEN BOCTOKA NPU
NMOMOLLU NLP

Anuves M.M.
(r. TawkeHT, Y3bekucTaH)

AHHOmMayusi. B cmambee paccmampueatromcsi crocobbl ebisierneHuss OucrnepCcHbIX
3/1leMeHmo8 caMorno3HaHusi 8 Hacseduu Mbiciumerield Bocmoka ¢ ucrosnb3o8aHUem
memodos NLP. lNpedcmaeneHbl d8a nodxoda: repeabili OCHO8aH Ha py4YHOU Knaccugukauyuu
C NMpUMeHeHUeM KITo4esbiX €108, mopol - Ha I0/IHOCMbI0 agmomMamu4yeckoM aHaru3e
mekcma. Obcyxdaemcs 3Ha4yumMocmb UHmMezpauyuu oboux crnocobos 051 peKoOHCMpyKuuu
CKpbIMbIX MOOesieli caMOrno3HaHUs U MCUXo102udeckol cmpyKkmypbl IUYHOCMU.

Knroyeenie crnoea: camornosHaHue, NLP, ducriepcHbie anemeHmsl, ricuxosio2uyeckasi
cmpykmypa, churiocogbckoe Hacriedue, Bocmok, aHanu3z mekcma.

Annotatsiya. Maqolada Sharq faylasuflarining merosida ozini anglashning tarqalgan
elementlarini aniqlash usullari NLP metodlari yordamida ko'rib chiqiladi. Ikki yondashuv
taqdim etiladi: birinchisi kalit sozlar yordamida qo’lda klassifikatsiyaga asoslangan, ikkinchisi
esa matnni toliq avtomatik tahlil qilishga asoslangan. lkkala usulni integratsiyalashning
ahamiyati, yashirin ozini anglash modellarini va shaxsning psixologik tuzilishini tiklashdagi
roli muhokama qilinadi.

Kalit so‘zlar: ozini anglash, NLP, tarqalgan elementlar, psixologik tuziima, falsafiy
meros, Sharg, matn tahlili.

Abstract. The article examines methods for identifying dispersed elements of self-
knowledge in the heritage of Eastern thinkers using NLP techniques. Two approaches are
presented: the first is based on manual classification with the use of keywords, the second -
on fully automated text analysis. The significance of integrating both approaches for
reconstructing hidden models of self-knowledge and the psychological structure of
personality is discussed.

Keywords: self-knowledge, NLP, dispersed elements, psychological structure,
philosophical heritage, East, text analysis.

AKTyanbHOCTb UccnegoBaHUA.

PocT wvHTepeca K BbISIBIEHMIO CKPbITbIX MOAEren CaMoro3HaHud B TeKcTax
MbicrmTenen BocToka umeeT coumanbHoe U HaydyHoe 3HayeHue. MccrepoBaHue nossondeT
ryoXe MOHATb MNCUXOSIOrM4yeckme MexaHuaMbl (POPMUPOBAHMA  JIMYHOCTM WM oboraTutb
NCUXorornyeckmne npakTuku coBpeMeHHOro obLecTaa.

KaTteropum «aywa», «pasym», «CaMOrMo3HaHME» W «YerioBEeK» Ha MPOTSXEHUM BEKOB
dopMmpoBanM OCHOBY (PUMOCOMCKUX, PESIMIMO3HBIX N ITUHECKUX KOHLIEMNUMA, OKa3blBaBLLMX
BIMSIHWE Ha pa3BUTME MCUXOSIOTMYECKON MbICIN.

TekcTbl MbicrmTenen BocToka 4ale Bcero usydarorcss B (OUIIOCOPCKOM, UCTOPUKO-
PErMrMo3HOM UM cpuronormdyeckoMm  krtode. OgHAKO  MCUXOSIOrMYECKUMA  MOTEHUMan aTux
TEKCTOB OCTa€TCA HeOOoCTaTOYMHO MuccrnedoBaHHbIM. Mgem o0 camonosHaHum paccesiHbl Mo
durnocopckum  TpakTtatam, MO3TMHECKMM U PESMrMo3HbIM  TEeKCTaM, a  Takke
aBToBMOrpadnyecknm cBmMaeTENbCTBaM.

NMpob6nemHoe none.

OcHoBHble NPOBreMbl CUCTEMHOIO M3yMEHMS MaTepuarna BKIOYatoT:

1. ®parmeHTapHOCTb Hacreauss - He BCe Npou3BedeHUs OO [0 COBPEMEHHOCTH,
MHOIMe M3BECTHbI fib MO LuTaTam.
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2. OrpaHuyeHHOCTb NEpPeBOOOB - CYLWECTBEHHAd 4YacTb TEKCTOB HELOCTYNHa Ha
PYCCKOM £i3blKE.

3. CkKpbITbIA XxapakTep MCUXOSIOrMYEeCKUX uaerm - ugenm O CaMOoro3HaHUM penko
OPMYIMPYOTCA SABHO.

4. [uncnepCHOCTb 3MEMEHTOB - CMbICIIOBblIE YKasaHusi npeacTaBrieHbl OTAerNbHbIMU
dparmeHTammn UM metacpopamu, He 06pasyloLyMM 3aBEPLLEHHON CUCTEMBbI.

Llernb nccrnegosanums.

Onpepermte noaxodbl K BbISBMIEHUWO OUCMNEPCHBIX 3fIeMEHTOB  CaMOrMo3HaHua B
Koprnyce Hacreguss Mbicrmtenen BocTtoka C  uerbio nocredylowero aHammsa CKpbITbIX
MOAEeNen caMorno3HaHUsa U NCUXOSIOMMA JINYHOCTM.

3agaun vccrenoBaHus.

1. OnpegermMrb MeCTO BbISIBIEHUA AUCMEPCHBbIX U FATEHTHbIX 3fiEMEHTOB B 0OLLEN
CUCTEME UCCreOBaHUsI CKPbITbIX MOAESNEN CaMOMNO3HAHMA.

2. Paspabotatb METOAMKY BbISIBMIEHUS OMCMNEPCHBIX N NTATEHTHbIX 3NIEMEHTOB B KOpMyce
Hacreaus mbicrimtenien BocTtoka ¢ ncnonb3oBaHMeM OBYX CMOCOOOB:

- OBYXYPOBHEBOIO MOWCKa C KIMtOYEBbIMU CIriOBaMMU;

- aBTomaTmdeckoro NLP-aHarm3a 6e3 3apaHee 3adaHHbIX Krto4eBbIX CrOB.

KrtoueBble NOHATUA UCCreLoBaHUS.

Kopnyc - cuctematmanpoBaHHbIM MacCB TEKCTOB MbicrmTenen BocTtoka, oToGpaHHbIn
MO  >aHPOBbIM, TemMaTU4EeCKMM U  coAepXaTeflbHbiM  Mpu3Hakam, pefieBaHTHbIM
MCUXONOrMYECKOMY aHanmady CamMOno3HaHUS.

CkpbiTass Mogernb - WUMMIMUMTHas cucTeMa npeacTaBrieHW, pPeKoHCTpyvpyemas
vccrnegoBaTenem MNyTéM MHTerpauum OVUCNEPCHbIX 3NIEMEHTOB TEKCTa.
AvcnepcHble 3reMeHTbl - OTAErbHblE CMbICMOBbLIE (parMeHTbl, He obpasyoupe

3aBEPLLUEHHON KOHUEMNUMW, HO MO3BOSAIOLME PEKOHCTPYMPOBATL CKPbITY0 MOLESb.

JlaTeHTHble 3neMeHTbl - 3TO CKPbITble, HESABHO BblpaXKeHHble (parMeHTbl TEKCTa,
KOoTopble camu no cebe He POPMUPYIOT 3aBEPLLEHHON MOEN UM MOLENMN, HO B COBOKYMHOCTU
MO3BOSIAOT BbISABUTb CKPbITbIE CTPYKTYPbl UM 3aKOHOMEPHOCTMW.

CuwHTE3MpOBaHHLIE MOAENM - 3TO WHTErpuMpoBaHHbIE KOHLEMNUMU BHYTPEHHEro Mupa
yerioBeka, COPMMPOBAHHbIE HA OCHOBE COMOCTaBfEHUA W O0beaUHEHUs BbiSiBIIEHHbIX
AVCNEPCHBIX W JIATEHTHbIX 3fieMEHTOB Kopnyca TekcToB. OHM OTpaXKaloT KOTHWUTMBHbIE,
SMOUMOHaSbHbIe M LEHHOCTHble CTPYKTYPbl JIMYHOCTM W MO3BOSSAIOT BbISABUTb CKPbITblE
naTTepHbl CaMOMO3HAHWA.

MaTTepH - 3TO YCTOMYMBLIE CMbIC/IOBblE  CTPYKTYpPbl WM  MOBTOPSOLYECS
NCUXOSiorMyeckne MOTUBLI, KOTOpble MNPOSBMAITCA 4Yepe3 AUCMNEePCHble W FaTeHTHble
9reMeHTbl TeKkCTa MbicrmTene BocTtoka u MO3BOMAKT BbIABMATL CKPbITble  MOAenm
CaMOMO3HaHMA U NCUXOSIOTUMA  SINHHOCTW.

[epMeHeBTUKa - UCKYCCTBO M TEOPUSA MHTEpnpeTaumm TEKCTOB, NO3BONAOWAS BbISABUTb
CKPbITbl€ CMbICSIbl U FIyOUHHbIE CTPYKTYPbI.

MaTpuua - 970 Tabmmua, B KOTOPOW yMoOpsSOgoYeHbl OUCTNEPCHblE  3fIEMEHTHI
CaMOMO3HaHNSA, WX CEMaHTUYECKMe KOHTEKCTbl, KroveBble CcroBa W MNpUHALSIEXHOCTb K
6rnokam, 4YTO MO3BOMSIET  PEKOHCTPYVPOBATb  CKPbITble  MOAEM  MCUXOSIOrMYeCKON
opraHuMsauum JIMYHOCTW.

NLP (Natural Language Processing, obpaboTka eCTecTBEHHOro f3blka) - o0brnactb
NCKYCCTBEHHOIO VHTENneKTa n KOMMbOTEPHOM TMHIBUCTUKM, 3aHMMaloLLRACH
aBTOMaTM4YECKMM aHanmsaoMm, obpaboTkon M WHTepnpeTauuerh TEeKCTOB Ha eCTeCTBEHHOM
A3bIKe.

HayyHas HoBM3Ha uccneaoBaHUA.

1. Bnepsble npeanaraetcs KOMMMEKCHbIM Noaxod K oTbopy MCTOYHMKOB BocToka ¢
aKUEHTOM Ha MCUXOSIOrMYEeCKUn aHamm3 Camorno3HaHUS U SIMYHOCTW.
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2. Wcnomb3oBaHve METOAOB TFEPMEHEBTUKM M MCUXOSIOrMYECKOro aHarmsa TekcTa
NMO3BOSAET BbISABMATL AUCMEPCHbIE 3NEeMEHTbl U PEKOHCTPYMPOBATb CKPbITble MoAernm
camMoro3HaHus.

MeToponorus.

[na wvccrnegoBaHus  CKPbITbIX  Moernen CcaMorno3HaHus B Hacrnegum Mblcrmtenen
Boctoka wucnonb3oBanca CUCTEMHbIM MOAXOA, BKIOYAKOLWMMA HECKOSIbKO B3aMMOCBA3AHHbLIX
aTanoB. B paboTe BbIAENATCA CEMb OCHOBHbIX 3TarnoB, KaXabll U3 KOTOpbIX obecneunBaeT
KOMMSIEKCHOE U3y4eHUe MCUXONOrMYecKux CTPYKTYP U bopmMupoBaHmMe LernocTHOro noaxoda K
BbISIBMIEHMIO CKPbITbIX MOAENien camono3HaHus. [Mpn 3TOM Kro4YeBbIM 3TarnoMm SBISETCS
BbISIBJIEHVE OMCNEPCHBIX N NATEHTHbIX 3NIEMEHTOB, Yepe3 KOTOPOE pacKpbIBaAKOTCA CTPYKTYpbI
CaMOoro3HaHus, paHee ocTaBaBLMeCs oparMeHTapHbIMU YU Manousy4eHHbIMN.

1. @®opmuposaHue kopriyca. TekcTbl MbicrmTenen BocTtoka (durnocodckmne TpaktaThbl,
noasusl, PEeNMrmo3Hble KOMMEHTapwuW, aBToOuorpaduyeckme maTepuarnsl) oToupanmcb And
CcO30aHusi CMUCTEMATM3MPOBAHHOIO MaccuBa WCTOYHMKOB. Kraccudukaumsi TEKCToB MO
aBTOpPY, >XaHPYy, WCTOPMUKO-KYNIbTYPHOMY KOHTEKCTY W TemaTtuke obecrnevvBaeT MOMHOTY
Kopryca 1 NOAroTOBKY K BbISIBSIEHUIO CKPbITbIX 3fIEMEHTOB.

2. BbisierieHue QOucriepcHbIX U fameHMmMHbIX 371eMeHmos. BblaeneHve 3rneMeHToB
npoBOAUIOCE ABYMS crnocobamu:

1-Crniocob: []eyxypogHesbil MoUCK C KIT4Ye8bIMU Crio8amul.

- OpWEHTMPOBOYHbIA MOUCK MO 3apaHee nogobpaHHbIM  KMKYEBbLIM  CrioBaMm,
OTpaXkaloLLMM KOTHUTMBHbIE, 3MOLMOHAIbHbIE M LLEHHOCTHbIE acneKTbl FIMYHOCTW.

- YTOYHEHHBIA MOUCK KOHTEKCTOB W COMOCTaBriEHVWE 3NeMEHTOB MeXay TekcTamu Ans
BbISIBIEHMS CKPbITbIX NATTEPHOB.

- Qukcauua pesyrnbTaToB 4SS NOCMeayoLWen MCUXONorMyeckon uHTepnpeTauum.

2-Cnocob: Aemomamudeckut NLP-aHanus.

- TemaTuyeckoe MoOOerMpOBaHME W CEMaHTUMECKMA aHarm3 TekcTa 0e3 3apaHee
3aJaHHbIX KItOYEBbIX CIIOB.

- BbigBrieHne CKpbITbIX 3MIEMEHTOB W JATEHTHbIX CBSI3€W, KOTOpble MOrmm ObiTb
NponyLeHbl NPY PYYHOM MOMCKE.

- CpaBHeHve pesynbTaToB C NEpBbiM Crnocobom Ans OUEHKM MONHOThI OxBaTa
3fIEMEHTOB U MOBbILLEHUS OOCTOBEPHOCTW.

3. [lcuxonoeuyeckass uHmeprnpemauusi. BbissBNeHHble AUCNEpPCHbIE W FNAaTeHTHbIE
3MIEMEHTbI MOABEPrarTCs MNCUXOSIOMMYECKOM MHTEpnpeTauum C Lenbio aHamm3a KOMHUTUBHBIX,
3MOUMOHASbHBIX M LIEHHOCTHBLIX acrekToB JIMYHOCTU. [epMEHEBTUYMECKUA aHarm3 Mo3BOSiIeT
YUUTbIBaTb  UCTOPUKO-KYNbTYPHBIN  KOHTEKCT, WHTEpnpeTupoBaTb Kro4veBble pasbl U
MeTadopbl, BbIABATL NAaTEHTHbIE CBA3W U cMbicrbl. MeToabl A. . KoBanéesa npumeHsatoTca
AN aHammM3a  MNCUXOSIONMYEeCcKMX MapKepoB, KaTeropusauum 3fEMEHTOB U BblSBEHUS
B3aMMOCBS3eN.

4. CuHmMe3 ricuxoso2u4yeckux cmpykmyp  nu4yHocmu.  WHTepnpeTupoBaHHble
3IEMEeHTbl 00BbeaVHSITCA U COMOCTaBMATCA MexOy TeKCTamMu O BbISIBJIEHUS CKPbITbIX
natrepHoB.  dPopmupyeTcs MHTErpUpoOBaHHAA  MOAENb  CKPbITOrO  CaMOMO3HaHus,
yynTbiBaloWAa pesyrnbTatbl 060MX CNoco60B BbISBIEHNS 3NIEMEHTOB.

5. Ananusz mpaduyuoHHbIXx MoOesiell  camorio3HaHusi. PaccmartpuBarTcs U
CUCTEMATU3NPYIOTCA OCHOBHbIE MCUXOSIOrMYECKNe Moaxodbl K MOHMMaHUK0 CaMOMNO3HaHMA
JMMHOCTN ONS UX JalNbHEeWWwero COrocTaBfieHUs C AaHHbIMW, MOSlyMeHHbIMW U3 Hacreaus
MblcruTenen BocToka.

6. CpasHumernbHbIl aHanui. [lpoBOAMTCA OUEHKa CXOACTB M pasumi  Mexagy
CUHTE3NPOBAHHLIMM MOAENAMMN CaMOMO3HAHMA U MCUXOSIOMMM JIMYHOCTU U TPpaaMLMOHHBIMU
KOHUENUUSIMKN, BbISBSKOTCA CUCTEMHbIE 3aKOHOMEPHOCTW.

7. [lpednoxeHus rno coeepuieHcmaeo8aHUr cyuwecmsyrouwux Modesneli caMoro3HaHus.
Ha ocHoBe BbISIBIEHHbIX MATTEPHOB (POPMYIMPYIOTCA peKkoMeHdauMnm Mo  pasBUTHO
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COBPEMEHHbIX MOAENEeN CaMOMO3HaHWS, YYUTbIBAOLWE KOTHUTMBHbIE, 3MOLMOHAlbHbIE W
LIEHHOCTHbIE acrneKTbl JIMYHOCTH.

BTopoin aTan wuccrefoBaHusi, BbISIBIEHWE [OWUCMEPCHbIX W JIATEHTHbIX 3MEMEHTOB,
ABNAETCA  KMOYeBbIM B OOWEN MeTodoSiornn, MOCKOSbKY WMEHHO 4Yepe3  Hero
OCYLLECTBIIIETCSI PEKOHCTPYKLMS CKPbITbIX MAaTTEPHOB CaMOMO3HAHWS, paHee OCTaBaBLLMXCS
parmeHTapHbiMK. JTOT aTan TpebyeT Goree AeTanbHOro PacCMOTPEHUS U CTaHOBUTCS
NOrMYeckUM NEepexonoM K aHarmay pesyrnbTaToB.

PesynbTaTthl.
[na aHanmMsa CKpbITbIX MOAENen CamMOMoO3HaHWs JMYHOCTW B HAcneaun MblCrmTenemn
Boctoka Obln mMcnomnb3oBaH KOPMYC TEKCTOB pasfMYHbIX KAHPOB -  TpaKTaToB, MO33uM,

aBTobuorpadum, permrmosHbiX KommeHTapveB. B wnccreqoBaHvm NpuMeEHsncA noaxod Ha
ocHoBe NLP, no3BorsitolLyin BbIABISATb CMbICIIOBbIE dparMeHThbl, OTpaXatome KOrHUTUBHbIE,
3MOUMOHAsbHbIE U LEHHOCTHbIE acnekTbl JIMYHOCTU. AHanm3 npoBoawics ABYyMsi criocobamu:
YaCTMYHO pPYYHbIM C cucTemMaTtusauuen OrfioKOB W OUCMEPCHbIX JMEMEHTOB, a TaKXke
MONMHOCTbIO aBTOMATUYECKMM MOUCKOM CKPbITbIX NAaTTEPHOB.

B nepsom cnocobe Gbina pa3paboTaHa CTpyKTypa aHarmmsa, BKodarolwasi Tpu broka:
coumanbHass ctpatudukaumsi, oObekTbl, (OpPMbl M YPOBHM CaMOMO3HAHMA, a TaKke
Knaccudpvkauusi guanora. Ha aHanuMtuiyeckom YpoBHE Kaxabli OfOK M ero arneMeHTbl
MO3BOSIAOT MPOCNeaUTb BIMSAHME COUManbHbIX MO3ULMA W PONen, BHYTPEHHWE OOBLEKTbI
BHMMaHMS 1 opMbl camopedriekcun. Ha ypoBHE NpMMEpOB MOXHO LEMOHCTPUPOBATb, Kak
OTAEerNbHble OUCNEPCHblE 3NEMEHTbI - Takue Kak dourocodckasa pedonekcus, meauraumm,
MEXIIMYHOCTHbIE OManorn - BbIABIAOTCA B TeKCTax C NMOMOLBO 3apaHee noaobpaHHbIX
KrtO4eBbIX CIOB.

[lanee npencrtaBneH aHarmMTMYecKkMn o0630op nepBoro crnocoba C WITHOCTPATMBHBIMU
npuMepamMu 3fIEMEHTOB W WX KOHTEKCTOB, ©e3 MOofHOro nepeyncrieHust Bcex 6riokoB wm
AVCNEPCHBIX 3NIEMEHTOB KOpnyca.

1-n cnocob. [Ona peammsaumm nepBoro crnocoba aHarmsa Obia paspaboTtaHa
CTPYKTYpa, BKMovawwas Tpu 6roka: coumanbHas cTpaTudukauusi, ob6bekTbl, opMbl Wt
YPOBHM CaMOMO3HaHMA, a Takke Kraccudukauus guvanora. OTu Groku oTpaxkatoT KIoyeBble
acnekTbl MCUXONOMMYECKOM OpraHmM3auuMm JMYHOCTM:  couumaribHble  MNo3vuumM U posu,
BHYTpEHHME O0ObekTbl U crnocobbl camono3HaHus, a Takke ¢OpPMbl B3aMMOLENCTBUA
yerioBeka ¢ cobown, ApYyruMn foabMn U OKPYKatoLLM MUPOM.

Kaxgbll Ornok OekomMnosvpyeTcsi Ha OObekTbl -  OTAerfbHble couuarnbHble W
NCUXOSiorMyeckne Kateropum, a OOBbEeKTbl -  Ha [OUCNepCHble 3NEMEHTbI, OTAErNbHble
CMbICIIOBbIE (pparMeHTbl TeKCTa, KOTOpble B COBOKYMHOCTM MO3BOSIAKT PEKOHCTPYMPOBaTb
CKpbITble MaTTepHbl CamMoOMo3HaHuA. [na Kaxaoro OUCNEpCHOro areMeHTa opMynMpytoTes
CeMaHTU4YEeCKMe KOHTEKCTbl W noabupaloTcs KroveBble crioBa, obecnedvBatolpe WX
naoeHtudpukaumo ¢ nomowpto  NLP-vHCTpyMeHTOB. TakonM noaxoL rMo3BOSSET BbISABATb
KOrHUTUBHbIE, 3MOLMOHANbHbIE WU LEHHOCTHbIE CTPYKTYPbl JIMYHOCTW, YY4UTbIBAs couMalibHbIn
N KYNbTYPHBIN KOHTEKCT, a Takke hopMy B3aMMOLENCTBMSA YerioBeKa C OKpYXaroLyM MUPOM.

Hanee npeacrtaBneH nogpobHbI pa3bop nepBoro crnocoba aHamm3a C yka3aHWeEM
6riokoB, 0OGBEKTOB, ANCNEPCHBLIX AIEMEHTOB, CEMAHTUYECKMX KOHTEKCTOB W KIOYEBbIX CIOB.

[na cUCTEMHOrO M3y4eHuss CKPbITbIX MOAENen CamMOomno3HaHUsi B TEKCTax MblCrMTENen
BocTtoka 6bin BbiGpaH MeTOA, OCHOBaHHbIM Ha aHarm3e CeMaHTUYECKUX (pparMeHToB C
MCMOSb30BaHMEM  KMlOYEBbLIX CroB. B 3atom cnocobGe TekCTbl TpakTaTtoB, MO33uw,
aBToOMOrpadoun M pPenmrmo3HbiX KOMMEHTapUEB paccMaTpuMBarmMCb Yepe3 TPU OCHOBHbIX
aHanuMTn4ecknx 6roka:

1. CoumanbHaa cTpatudumkauma -  OfOK OTpaxaeT BIMsiHME couManbHOW ponv
JMYHOCTM Ha cnocobbl camonosHanuda. CouuanbHas no3vumsa  onpedendeTr  ChekTp
pedrieKCUBHbIX MPaKTWK, OOCTYMHbIX WHOMBMAY, W MO3BOSSET Y4UTbIBATb KYSbTYPHO-
MCTOPMYECKUA KOHTEKCT TEKCTOB.
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2. O6bekTbl, (PbOPMbI M YPOBHU CAMOMO3HaHUA - OfloK cucTeMaTusvpyeT BHYTPEHHUE
ncuxosriormdeckmne npoueccbl SMYHOCTU. OBbEKTbI MOKa3bliBAOT, HA KakuMe acnekTbl JIMYHOCTU
HanpaBfieHO BHUMaHWE;, LefM - Keraemble COCTOSHUS WM pesynbTaTbl CaMOMO3HaHWSA,
crnocobbl M opmbl - MeToabl U POPMbl BbIPaXXeHUS BHYTPEHHEro aHammsa; YpOBHU -
rpagaumio rrybuHbl camono3HaHusi. Takon 650K no3BongeT PEeKOHCTPYMPOBaTb KOTHUTMBHbIE,
3MOLUMOHAsbHbIE N LIEHHOCTHbIE CTPYKTYPbl JIMHHOCTM.

3. Kraccudukauma gumanora - 650K BblgeneH ans aHammsa (popM B3auMOOENCTBUA
JMYHOCTU C cobon, ApPYrUMW TOAbMW, KyNbTypOM W TpaHCUEHOEHTHbIM oOnbiToM. [dwuanor
paccMaTpMBaeTCs KakK MeXaHudM pedoriekcun, BKIoYasi BHYTPEHHWUM, MEXTMHHOCTHBIN,
KYNbTYPHbIM W TPAHCLEHOEHTHbIA acneKThbl.

Bbibop aTmMx 6rokoB 06ycrioBrieH MX CMOCOBGHOCTBIO BbISBIATL KIMHOYEBbLIE 3IEMEHTDI
NCUXOSIOMMYECKON OpraHM3aumMn JIMYHOCTM: couuasibHble MNo3vuMM U PosfK, BHYTPEHHWE
00bekTbl M cnocobbl CaMoMo3HaHWsA, a Takke (OpMbl B3aMMOLEWCTBUA YerioBeka C
OKpY>XaloLyM MUPOM.

Xopowo, BOT afanTMpoBaHHbIA BapuaHT Tekcta Ans 1-brioka ¢ MHTerpmpoBaHHOM
CTaTUCTUKOM U onucaTesbHbIM NpeacTaBfieHNeM KIto4eBbIX CIIOB:

1-briok. CoumanbHasa cTpaTudukauma BKMioYaeT 5 o6bektoB, 53 AncnepcCHbIX
arnemMeHtTa M 265 kno4YeBbIX crioB. Brok paccmaTtprvBaeT BIMsSiHME couManbHOW pPosivM Ha
crnocobbl camomno3HaHua NMYHOCTU. B TekcTax mbicrmTenen BocToka couuwanbHas nosvuus
onpefendeT Xxapaktep pediekCMBHON LeATEeNbHOCTU: WHTESeKTyanbHOW, AYyXOBHOW WM
NpPaKTU4ECKON.

OGbekTbl Onoka -  3HaTb, AYXOBEHCTBO, KyMubl, PEMECIIEHHUKW W KpPecCTbsHe -
OTpaxalwT pasfndHble  coumarnbHble  Mo3vuMM UM COOTBETCTBYOUWME UM DOPMbI
CaMOmno3HaHMA. 3HaTb XapaKkTepusyeTCsl MHTEeSeKTyarlbHO-(UNIoCOCKON AeATENbHOCTHIO U

9CTETUYECKMM  OCMbICIIEHMEM MUpa; OYXOBEHCTBO - AYXOBHBbIMW  MpaKkTUKaMmn n
HPaBCTBEHHbIM  COBEpPLLEHCTBOBAHUEM;  Kyrupbl - NPaKkTU4eCKUM U OefioBbIM
CaMOroO3HaHNEM; pPeMECSIEHHVKN - KOJUTIEKTUBHO-NPaKTUYECKON pedoriekcren 4epes

MacTepCTBO U 0BydeHne; KpecTbsHe - ObITOBbIM U TPYAOBbLIM CaMOMO3HAHVEM.

CeMaHTMYeCKMn KOHTEKCT 6rioka BK/MHOYaeT pasMbilieHMsS O couuarnbHOM  posm,
MOpanbHOM M HPaBCTBEHHOM  COBEPLUEHCTBOBAHWK,  VHTESTIEKTyalbHOM  aHarmse,
NPaKTU4ECKOM OMbITe, KOMTEKTUBHON AEATENbHOCTU U MOBCEAHEBHON XXU3HW.

KrtoueBble croBa 6roka obecneyvBalT MOAEHTUUKALMIO LUCMEPCHBIX 3IEMEHTOB C
nomowpto NLP wn oTpaxalT KOrHUTMBHbIE, 3MOLMOHAslbHbIE W LIEHHOCTHbIE aCneKThbl
JMYHOCTW, a Takke couuarnibHoe U KyrnbTypHOE BIIMSHME Ha MPOLeCChbl CaMOMO3HaHUS.

2-brnok. OObekTbl, (POpMbI M YPOBHM CaMOMO3HaHUS BKoYaeT 5 obbektoB, 33
aucnepcHbIX anemMeHta u 165 kmo4deBbiX CcroB. Brok cuctemaTtmsvpyeT BHYTPEHHWE
NCUXONIornMyeckne npoLecchbl IMYHOCTU: OOBbEKTbl CaMOMO3HaHUs, uerm, crnocobbl n opMmsl,
ypoBHU. OB6bekTbl 6rioka - 0O0beKkTbl camMOmno3HaHWs, Lernn, crnocodbl U opMbl, YPOBHM,
BHYTPEHHME MPAKTVKU - OTpaxalwT pasiuyHble acnekTbl BHYTPEHHEro aHarmsa wu
camornosHaHuns NM4HOCTU. OBBEKTbI CaMOMO3HAHUA OPUEHTUPOBAHbLI HA Pas3fiMYHbIE acneKTbl
JMYHOCTW; LUENM - Ha XeNlaeMble COCTOSIHUA U pesyrnbTaTbl BHYTPEHHEro aHarmaa; crnocobbl
N POPMbl - Ha MeTOoAbl M MPaKTVKW, UCMOMb3yeMble OJSI1 CaMOMNO3HAHUS; YPOBHU - Ha
rpagaumio rrybvHbl M CIIOXHOCTM CaMOMO3HAHUS; BHYTPEHHVWE MPAKTUKM  Ha KOHKPETHble
AencTBuda, hopMupytolLye BHYTPEHHIO pedrekcuto.

CeMaHTM4eCKMA KOHTEKCT ©Oroka oxBaTbiBA€T KOTHWUTMBHbIE, 3MOLMOHASbHbIE U
LEHHOCTHbIE CTPYKTYPbl JIMYHOCTW, HanpaBfieHHble Ha OCMbICHEHME cebsi U CBOMX OEVCTBUN.
KritoueBble croBa 6rioka no3BorsAlOT ¢ nomouwktko NLP  ugeHtTudmumpoBaTb AucrnepcHble
9NEMEHTbl U BbIABIATbL YCTOMYMBbLIE NATTEPHbl BHYTPEHHEro aHammsa, CBS3M  Mexay
obbekTaMmn camonosHaHns 1 hopMamm NPaKTUYECKOM N AYXOBHOW pedorieKCun.

3-brok. Knaccudmkauuss guanora BkroyaeT 5 o6bektoB, 34 ANCNEPCHBLIX 3fiEMEHTa n
170 xknoyeBbIX croB. Brok BbigenseT popmbl B3aMMOAENCTBUA YeroBeka ¢ cobown, apyrumm
NIOAbMW, KyNbTYPHBIMW TpaauUMaMU U TPaHCLEHOEHTHBIM OMbITOM.
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OGbekTbl 6roka -  BHYTPEHHUM Auarior, MEeXMYHOCTHbIM Auaror, avarnor KyrnbTyp,
aviaror YyerioBeka ¢ MMPOM M Auarnor C TpaHCUEHOEHTHbIM - OTpaXkaloT pasnnyHblie crnocobbl
peammsaumm pedrekCMBHbLIX MPOLIECCOB 4Yepe3 KOMMYHUKaUMIO, COo3epuaHne W OyXOBHble
NpakTukKu. BHYTpeHHMW auanor CBA3aH C CaMOOCMbICIIEHMEM W BHYTPEHHEWN pedriekcuen;
MEXIIMYHOCTHBIN auarnor - C B3auMOZEVCTBMEM C APYrUMU MIOObMU; Auarnor KyrbTyp - C
OCBOEHMEM W COMOCTaBIIEHMEM KYIbTYPHbIX LEHHOCTEW; AMarior yerioBeka ¢ MMpPoM - C
NMOHVMaHVeM OKpYXaloLLen cpefbl U couMarnibHOW pearbHOCTW; Auarior C TPpaHCLEeHOEHTHbIM
- C AyXOBHbIMU N OUIIOCOCKUMIN MOUCKaMMW.

CeMaHTMYeCKMn KOHTEKCT 6rioka OxBaTbiBaeT KOTHWUTMBHbIE, 3MOLMOHasbHblE W
LUEHHOCTHble acnekTbl B3auMMOAEWCTBUS C  PasfMyHbIMKM  YPOBHAMW  pearnbHOCTU U
coumarnbHbIX OTHOLLEHUIA.

KrtouyeBble crioBa ©Oroka obecrneuvBaloT WAEHTUMVKALMIO OUCMEPCHBIX 3MEMEHTOB C
nomowbio NLP © nomoratoT BbISIBMSATb YCTOMYMBbBIE MATTEPHbI KOMMYHUKaLIMW, BHYTPEHHENO
OCMbICIIEHUs] U JYXOBHOMO OnbITa.

Tabnuua 1. CTpyKTypa aHanusa CKpbITbiX Mogenen camono3HaHus (1-n cnocob,
py4Hou + NLP)

OucnepcHble | KnoueBble | CeMaHTU4YeCKUMN
Bnok OObeKTbI
3NeMeHTbI cnosa KOHTEKCT
CoumansHas pornb
3HaTb Moparnb
OBEHCTBO NHTennektyansHas
CoyuanbHas fyx Yi
Kynubl 53 265 JesaTeNnbHOCTb
cmpamugpukauyusi y
PemecrneHHnkn MpakTnyeckmn
KpecTtbsHe onbIT
NoBcegHeEBHOCTb
O6bekTbI
O6bekmel, Lerm KOrHUTVBHBIN
¢ghopmbI U ypoBHU Cnoco0bl 33 165 O MOUMOHAMbHbIN
caMorno3HaHusi dopmbl LleHHOCTHBIN
YpPOBHU
o Pednekcus
BHyTpeHHn ®
y KommyHvkaums
Knaccugpukayus MexqmiHOCTH 1 [yxoBHble
Kyrnb TypHbI 34 170
duarsnoeza NpakTuKn
YeroBek-Mup
. durnocodckme
TpaHcUEeHAEHTHbIN
MOUCKM
120
UToro 15 o6bekTOB 600 cnos —
3NeMeHTOB

[ns BbISBNEHN OUCNEPCHBIX 9NEeMEHTOB CaMOMO3HaHMA B TeKCTaxX MblCnmTesnen
Boctoka npumeHsieTcs MeTo4 aBTOMaTMYECKOro aHarmsa Ha ocHoBe Natural Language
Processing (NLP). Kopnyc TekcTtoB BKMO4YaeT TpakTaTbl, MO33u0, aBTobuorpadum u
penMrmo3Hble KOMMeEHTapun, NpuBedEHHbIe K eavHOMY LMppoBOMYy hopMaTy U OUYULLEHHbIE
OT CTPYKTYPHbIX LUyMOB.

KrtouyeBble croBa, crneuuwansHo nogobpaHHble OS19 KaXaoro AMCNEPCHOro afieMeHTa,
cryxaT Mapkepamu Ona uaeHTudukaumm CMbICrioBbliX bparMeHToB TekcTa. OHM oTpaxatoT
KOTHUTVBHbIE, 3MOUMOHambHbIE W LIEHHOCTHbIe acneKkTbl JMYHOCTW, a TaKke couuarnbHo-
KyNnbTypHOE BIfMsiHME Ha npoueccbl camorno3dHaHua. NLP-MHCTpYMEHTbl  MO3BOSAT
aBTOMaTM4ECKN OOHapyxuMBaTb Takme dparMeHTbl U KraccupuumpoBaTb UX B pamMKax paHee
onpedenénHblx 65oKOB M OOBLEKTOB: couuarnbHas crTpatudukaumsa, obbekTbl, PopMbl U
YPOBHU CaMOrO3HaHWs, Kraccudvkauus auanora.
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Mpn ob6paboTke TeKCcTa YYUTbIBAETCSH CEMaHTUYECKUMA KOHTEKCT: cocefHue CrioBa,
npeanoxexns n absaubl NOMOralT YTOYHUTb 3HAYEHME KaXKOOro HanaeHHOro arnemMeHTa. 9To
obecneumBaeT Ooree TOYHOE COMOCTaBIiEHME C KIOYEBLIMU CIiOBAMU U KOPPEKTHYHO
aTpubyUMIO K COOTBETCTBYIOLLEN KaTeropum.

Cuctematmsauma pesynbTaToB aHamm3a Mo3BOSAET CTPOUTb  KapTy OUCMEPCHbIX
3IEMEHTOB CaMOMO3HaHWUs, BbISIBIATbL YCTOMYMBbLIE MATTEPHbI M JATEHTHblE CBSA3WM MexXay
coumasnbHbIMU MO3ULMAMK, BHYTPEHHMMM OObeKkTamMm camMornosHaHus u dopMamu auarora.
PesymbTatbl NpoxoasaT BbIOOPOYHYD  BepuduKauulo  BpydHyto, 4TO  obecneudvBaeT
MCUXOSOMMYECKYI0 AOCTOBEPHOCTb BbISIBIIEHHBIX CTPYKTYP M UX MHTEpPNpeTaumio B KOHTEKCTE
MCTOPUKO-KYNbTYPHOrO Hacreaus.

MpumeHenne NLP B paHHOW pase wuccriegoBaHus obecnedvBaeT CUCTEMHOCTb U
0OBLEKTMBHOCTbL aHarmsa, MO3BOSIAS PEKOHCTPYMPOBATb CKPbITble MOLENM CaMOMno3HaHWs
JMYHOCTU WU BbISIBMATE 3aKOHOMEPHOCTKW, KOTOpble TPyAHO O6GHapYyXuTb TpaavLMOHHBIMU
aHanMTU4eCKUMuM MeTodaMM.

[MepBbin cNOCO6 BbISIBIEHNS OUCNEPCHBIX 3fIEMEHTOB CaMOMO3HAHWA, OCHOBaHHbLIA Ha
py4yHOM paboTe n NLP C ucrnonb30oBaHMEM KIOYEBbLIX CrOB, MO3BOSMSIET CUCTEMATU3NPOBATL
TEKCTbl MbicrmMTernen BocToka W peKOHCTPyMpoBaTb CKPbITble MOAENM CaMOMO3HaHUS
mmyHocTU. Briokn, oB6bekTbl M gucnepcHble dNeMeHTbl, WAEHTUPUUMPOBAHHbIE C MOMOLLBHO
KMHOYEBbIX CrioB, [JalT BO3MOXHOCTb MNPOCreUTb  KOTHUTUBHbIE, 3OMOUMOHAmNbHbIE U
LEHHOCTHbIe acnekTbl JIMYHOCTW, YYUTbIBas COUMAribHbIN U KyNbTYPHbIA KOHTEKCT, a TaKke
dopMbl B3aUMOLENCTBUS YerioBeKa C OKpYKaloLyM MUPOM.

OpHako 3TOT cnocob MOXeT ynyCTUTb OTAESbHble 3NEMEHTbl, 0COBEHHO Te, KOTopble
BblpaXeHbl peakMMuM WM  HeoOblYHbIMM  CeMaHTU4eckuMmn dopmamMn, HecTaHOapTHLIMU
mMeTadopamun UM MeHee IBHO 0603HaYEHHbIMU MCUXMYECKUMU NPOLIECCaMMU.

B kauyectBe cregylowero atana BO3MOXHO MPUMEHEHWe BTOPOro cnocoba -
MOSHOCTBIO aBTOMATM3MPOBAHHOIO aHarmsa, OCHOBAHHOMO Ha MOMCKE CMbICIIOBbLIX NATTEPHOB
6e3 3apaHee 3aJaHHbIX KIOYEBbIX COB. TOT METOA CNocObeH BbIABMATL JlaTEHTHbIE CBA3U
N SnNeMeHTbl, MPOMyLEeHHbIE MPU PYYHOM U KIKOYEBOM aHanmse, U TeM caMbiM YriybnaTb
PEKOHCTPYKUMIO MOAesNie CaMomnoO3HaHuS.

HecmoTps Ha noTeHuman BTOporo crnocoba, ero wucnosrb3oBaHWe He Bceraga
XenaTternbHo. [lONHOCTLIO aBTOMATMYECKMW MOUCK MOXET MNPVBOAUTE K BKITHOYEHMHO
ceMaHTU4eCcKu HeperneBaHTHbIX  (PparMeHToB, oumboYHoM Kraccudpukaumm nnm
nepevHTepnpeTaumMmn ncuxoriormdeckux npoueccos. [103ToMy ero pekoMeHaoyeTcs NPUMEHSTb
KaKk [OOMOSHUTESbHBIA 3Tan Mocfie PYdMHOro W KKYEBOro aHammsa, 4YToObl YTOYHATL U
[AOMOSHATL BbISIBIIEHHbIE CTPYKTYPbl, HO HE 3aMEHSATb KaYECTBEHHYIO SKCMEepTHY0 paboTy.

CouyeTanve nepBoro u BTOporo crnocoba obecneuvBaeT GanaHC Mexay TOYHOCTbIO
naoeHTuuKaumm  OUCMNEepPCHbIX SfeMEHTOB UM MyOMHOW aHamms3a  CKpbITbIX  MoAernemn
CaMoro3HaHus, MO3BOSIASA PEKOHCTPYMPOBAaTb MCUXOSIOrMYeckne CTPYKTYpbl JIMYHOCTU C
BbICOKOM JOCTOBEPHOCTbIO.

2-cnocob. BTopon cnocob BbISBMEHWA OUCMEPCHBIX 3IEMEHTOB CaMOMO3HaHUS B
Hacregmm Mbicrmternen BocTtoka ocHOBaH Ha aBTOMaTtM4eCKOM aHarmse Tekcta C
ucnonb3oBaHem NLP 6e3 npeaBaputenbHoOro 3agaHms knoyeBbix crioB. OH no3Bonser
obHapyxuBaTb CMbICIIOBble (parMeHTbl MNPOU3BOSbHO, BbISBSIAS HOBble W CKPbITblE
naTTepHbl KOTHUTUBHbBIX, SMOLIMOHASbHBIX U LIEHHOCTHBIX CTPYKTYP JIMYHOCTW, KOTOpPbIE MOriu
ObITb ynyweHbl Npy nepsomM cnocobe. OCHOBHasA Lenb 3TOro0 MetToda sBnseTca  yriybrnenve
PEKOHCTPYKLUMN CKPbITbIX MOAENen camMorno3HaHUs U NCUXosiormm JNIMYHOCTH.

Ana  pearmsaumm  BTOporo  cnocoba  Kopnyc  TekCToB  (TpaktaTbl, M033us,
aBTobMoOrpadum, pesmrmosHble KOMMEHTapumM) NPMBOAUTCA K eamHoMy undpoBomy chopmaty
N OYMLLBEeTCHA OT CTPYKTYPHbIX WymoB. Anroputmbl NLP aBTOMatmyecku CKaHVPYHOT TEKCThbl,
BbIOENAOT ANCMEPCHbIE 3MIEMEHTbl U KNAacCUUUMPYIOT UX B paMKax aHanmMTu4eckmx Griokos,
onpeenéHHbiX Mnpu nepBom crnocobe (coumanbHasi cTpaTudukauus, ob6bekTbl, OpMbl U
YPOBHM CaMOMO3HaHUS, Krnaccupvkauma guanora).
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NHTepdenc aHammsa peanmayeTca Ha HOyTOyKe, rae mccriegoBaTefle MOXET 3anyckaTb
obpaboTKky TekcTa, HacTpavBaTb MapamMeTpbl MOMCKa M Bu3yarmsvpoBaTb pesyrbTatbl. B
KayecTBe npumepa ucnonb3ylTca nporpammbl U 6ubrmotekn ana NLP, Takve kak Python ¢
spaCy, NLTK n Gensim, a Takke MHCTPYMEHTblI A NMOCTPOEHUs MaTpul, U rpacdoB CBA3EN
(Pandas, NetworkX).

MaTtpuua opmupyetTca kak Tabmmua, rae CTPOKM COOTBETCTBYOT  OUCTEPCHBLIM
aremMeHTam, a crtonbubl - aHarMTU4ecKuMm Orokam, CeMaHTUYECKMM KOHTeKCTam W
AOMNONHUTESbHBIM XapaKTepPUCTUKaM (Hanpumep, >XaHp TeKCTa, couuarbHbI CroW, YPOBEHb
rmyOuHbl camMomno3HaHud). Takas maTpuua Mno3BOSIIET CUCTEMATM3MPOBAaTb HaWOEHHblEe
3MIEMEHTbI, BbISIBIIATb 3aKOHOMEPHOCTW, JIAaTEHTHblE CBA3W U MOBTOPSIOWMECH NaTTepHbI, a
TaKke aHarmM3vpoBaTb WX pacnpoCTpaHeHWe MO pPasiMyHbIM TeKCTaM U coumarbHbIM
KaTteropusm.

PesynbTaTbl aHarmsa Busyarmsupylotca B Buae Tabmmy n rpacdos, 4to obrieryaet
MHTEepnpeTaumio 1 No3BoSieT uccregoBaTeno oueHVBaTb KOTHUTUBHbIE, 3MOLUMOHASbHbIE U
LEHHOCTHbIE acneKTbl SMYHOCTWU. [ucnepcHble aneMeHTbl, OOHapyXeHHble aBToMaTude CKY,
MOryT OblTb MpOBEpPEeHbl W YTOYHEHbl BpPYYHyt0 And obecneyeHust MNCMXONornd4ecKom
AOCTOBEPHOCTW.

Mcnonb3oBaHue BTOporo cnocoba He 3ameHsdeT nepBblin, a AonorHaeT ero. MNonHoCTbIo
aBTOMATUYECKU MOUCK CMOCOBEH BbIABMATL 3NEMEHTbI, KOTOPble MOrfM ObiTh YMyleHbl B
PYYHOM W KMHOYEBOM aHanmse, BKMOYas penkue cemaHTudeckue opMbl, HeCTaHgapTHble
MeTadopbl U MeHee ABHO BblpaXXeHHble Mcuxmyeckue npoueccbl. OgHako aBTOMaTUYeCcKun
MEeTo Takke MOXEeT BK/MoYaTb HeperneBaHTHble dparMeHTbl, NPMBOOUTL K OLLMOOYHOM
Krnaccudpvkauum wiM  nepeuvHTepnpeTauumM  ncuxoriormdeckux npoueccos. [loatomy ero
pekoMeHayeTCs MPUMEHATb Kak [OMofHUTENbHbIM 3Tan nocrie nepsoro crnocoba, 4Tobbl
YTOYHATb U AOMOMHATL BbISABJIEHHbIE CTPYKTYPbI.

Tabnuua 2. CpaBHeHue 1-ro n 2-ro cnocoboB aHanus3a

1-n cnoco6 .
4 2-n cnocob
MapameTp (py4HOWM + KnOYeBbIe -
(aBTOMaTU4YECKN aHanNu3)
cnosa)
OcHoBHOM Moabop KroyeBbIX CrioB, Anroputmbl NLP (spaCy,
MHCTPYMEHT CEMAaHTUMECKUIA KOHTEKCT NLTK, Gensim)
Bbicokasa TOYHOCTb, [MoncK HOBBLIX M CKPbITbIX
JocTouHcTBA
9KCMepTHas uHTepnpeTaums naTTepHOB
OrpaHnueHus Mponyck peakmx n Bo3moXHble HeperneBaHTHbIE
HecTaHd4apTHbIX dopMm doparmMeHTbI
Brnokn — O6bekTbl — y
Twvn gaHHbIX MaTpuupbl 1 rpadobl cBA3en
OIEeMEHTbI
Peaynbrar Kapta gucnepcHbix BbmvaneHme NaTeHTHbIX
9N1eMEHTOB CBSI3€M N 3aKOHOMEPHOCTEN
Ponb B . YTouHs oW un
BasoBbIv ypoBeHb aHammsa y
nccrneaoBaHuu OOMOSHAWMA 3Tan

CoyeTaHue nepBoro M BTOporo crnocoba obGecrneumBaeT GaraHc Mexdy TOYHOCTbHO
MoeHTUVKaLUMM  OMCNEPCHbIX 3NEMEHTOB U NyOMHOM aHanMsa CKpbITbIX  Moaernewn
CaMOMO3HaHMS, MO3BOJSIAS PEKOHCTPYMPOBATb  MCUXOSIOMMYEeCcKne CTPYKTYPbl JIMYHOCTU C
BbICOKOW IOCTOBEPHOCTbIO, Y4UTbIBas couuarnbHbii U KyrbTYPHbIA KOHTEKCT, a Takke hopMbl
B3aMMOJENCTBUS YerloBEKA C OKPYKaloWyM MUPOM.

O6cyxaeHune.
[MpymeHeHve [OBYX MeTOOOB aHarmsa - PpYdHOro C K/OYEBbIMW CrioBamMu W
aBTOMaTmMdeckoro Ha ocHoBe NLP -  M03BOMWIO BbIABUTbL LLMPOKYIO COBOKYMHOCTb

AOuncnepcHblX 3JieMeHTOB CaMONo3HaHNA B Haclieaun MblcrmuTenen BocToka. nepBblﬁ crnocob
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obecneynn TOYHOCTb WAEHTU(PMKALMN SNEeMEHTOB, CUCTEMATM3aUMIO WX MO aHanMTUYECKUM
6riokam 1 PoOpMMPOBaAHME CEMAHTUHMECKMX KOHTEKCTOB, YTO MO3BOSMIO PEKOHCTPYMpPOBaTb
KOFHUTVBHbIE, 3MOUMOHAlTbHbIE U LIEHHOCTHbIE CTPYKTYPbl JIMYHOCTM C YHYETOM COUMASbHOMO
N KYNbTYPHOIO KOHTEKCTA.

BTopon cnoco6 p[ononHMn nepBbif, BbISBAAA 3MEMEHTbl, KOTOpble MOorfm 6biTb
ynylweHbl Mpu  pydHon paboTe, BKIOYaAs MeEHee O4YeBUaHble CeMaHTudeckne ¢opMbl U
CKpbITble MaTTepHbl BHYTPEHHEro aHarmsa. ABTomaTtudeckad obpaboTka TeKCTOB MO3BoOSMNa
pacuwpuTb  OXBaT KOpnyca, OOHapyXuTb JIATEHTHbIE CBA3WM Mexay couunarnbHbIMU
nosvumamn, obbektamm u dopmamMu guasriora, a Takke BbISIBUTb HOBble MNaTTEPHbI
CaMOMo3HaHWsA, paHee He BblOefieHHble aKcrnepTamu.

PesynbTatbl uccregoBaHUs MNOKasblBalOT, YTO  CKPbITble MOAENM CcaMOoMno3HaHuA
JMYHOCTU B TeKCTax MblicrmTenien BoOCTOKa WMENT CrIOXHYI0 MHOTOMEPHYIO CTPYKTYpY,
BKIMIOYAIOLLY0 B3aVMOAENCTBME KOTHUTMBHBIX, 9MOLMOHAsbHbLIX M LIEHHOCTHbIX MPOLIECCOB.
AHarmma 6rokoB, OOBLEKTOB W AMCNEPCHbIX 3IEMEHTOB OEMOHCTPUPYET, YTO couuMarbHas
cTpatuukaumnsi, BHYTPEHHME OObLEKTbl M (POPMblI CaMOMO3HAHUS, a TaKkKe AuaroroBble
MPakTVKM  B3aMMOCBSi3aHbl WM BIMSAKOT HA  CMNocobbl  BHYTPEHHEW pedpriekcum wn
CaMOOCMbICIIEHUS.

OpHako oba crnocoba mmerloT orpaHuMyeHus. PyyHOW aHanma, HECMOTPS Ha BbICOKYHO
TOYHOCTb, MOXeT YNyCTUTb  pedkMe W  HecCTaHgapTHble  aremeHTbl.  [lofHOCTbIo
aBTOMaTU4ECKUA aHarms3, B CBOK o4epedb, MOABEPXKEH PUCKY BKIMOYEHWUS HepereBaHTHbIX
dparMeHToB 1M owmMBOYHOM  Kraccudukaumm MCUXosiormdecknx npouecco. [loaTomy
ONTMMarbHbIN  MOAXOL4 3aknoyaeTca B KOMOMHMpoBaHuM 06OMX MEeTOAOB:  pydHas
3KCnepTHas npoBepKa KIOYEBLIX CMOB W CEMaHTUHECKMX KOHTEKCTOB C MOCleayloLen
aBTOMaTMYECKON UaeHTUUKaL e OOMOSHUTESbHbIX 3SieMEHTOB.

NHTerpauma atmx noaxonoB obecneyvBaeT KOMMSIEKCHOE MOHUMAHWE MCUXOSIorMYeCKmnX
CTPYKTYP JMHHOCTW, pacKpbliBaeT CKPbITble MeXaHW3Mbl CaMOMO3HaHUS U MO3BOSIIET CTPOUTL
bornee TOYHble W rNyOVHHbIE MOLENM BHYTPEHHEN OpraHuM3auMm CO3HaHUS YeroBeka.
MorydeHHble pe3ynbTaTbl MOryT ObiTb MOME3Hbl A9 fJanbHEWWMX UCCregoBaHui B
MCUXONOMMM  FIMYHOCTK,  KYSIbTYPHO-UCTOPUYECKOM MCUXOSIOrMM U CPaBHUTENIbHOM  aHarmse
TEKCTOB dourocodckoro Hacreams BocTtoka.

BbiBOAbI.

1. B paboTte npeanoxeHa meToauka BbISIBIEHUS CKPbITbIX MoAeren camono3HaHus
JMYHOCTU B TEKCTax MbicrmTenen BocToka, OCHOBaHHas Ha [OBYX B3aMMOO MOSHAOLLMX
crocobax aHarmsa: pPYy4HOM C UCMOSMb30BaHWEM KIHOYEBbLIX CIOB (NepBbi Crocob) wu
MOSHOCTBIO aBTOMAaTM3MPOBAHHOM C npumeHeHrem NLP (BTopou cnocob).

2. [epBbln cnocob NO3BOMMN CUCTEMATU3MPOBATL TEKCTbl Yepes3 TpU aHarmTUYEeCKMX
broka - coumanbHaa cTpaTudukaums, ob6bekTbl, POPMbl U YPOBHU CaMOMO3HAHUSA, a Takke
knaccudukauma auanora. C  nomMowpl pPydHOro aHarmsa W 3apaHee noaobpaHHbIX
KMOYEBbIX CroB  ObliM  MOEHTUULMPOBAHbI  AWUCNEPCHBbIE  ANIEMEHTbI, CeMaHTU4ecKue
KOHTEKCTbI M KMoYeBble CroBa, 4YTO 0becneynrno  PEKOHCTPYKUMKO — KOMHUTMBHBIX,
SMOUMOHASTbHBIX U LEHHOCTHbIX CTPYKTYP SMHHOCTU C YYETOM COLMANbHOrO M KyrbTYPHOro
KOHTEKCTa.

3. Btopon cnocob, NOSHOCTbHD aBTOMAaTU3VPOBAaHHbLIW, BbISBSET OOMNOSHUTESbHbIE
9MEMEHTbl U JIATEHTHbIE MaTTepHbl, KOTOpble MOrMM ObiTb yNylweHbl Npyv Py4HOM aHanmse.
OH npuMmeHsieTCs Kak criegyloumin atan nocrie nepBoro crnocoba, pacumpsas noHMMaHue
NCUXOSIOMMYECKON OpraHM3aumn mMYHOCTK, YTOYHAS W OOMOSHAS BbISBIIEHHbIE CTPYKTYpbI, a
Takke obecneumBasa Gornee rnybokoe uccregoBaHUE CKPbITbIX MOAENEN CaMOMNO3HAHMS.

4. Wuterpaumss obomx cnocoboB obecrneumBaeTr GamaHC MeXdy TOYHOCTbH
noeHTUMKaUMM OUCNEPCHbIX AfieMEHTOB W rybuHon aHarmmsa. PydHon cnocob rapaHtupyeT
9KCMEPTHYI0  OOCTOBEPHOCTb U MCUXOSIOTMYECKYD  MHTepnpeTauumo, Torga  Kak
aBTOMATU3UPOBaHHBIN CNOCco6 NO3BONSIET BbIABMATL NATEHTHbIE CBSI3M U HOBbIE MAaTTEPHbI,
He[OCTyrNHble TPaaULMOHHBIM MeToAaM.
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5. TonyyeHHble pe3ynbTaTbl MOATBEPXOAIOT, YTO CUCTEMHbIA MOAXO4 K aHanmsy
Hacregust MbicrmTenen BocToka, coyeTalowmii kaueCTBEHHbIEe W KONMMYECTBEHHble MEeTOAbl,
NO3BOSIIET  PEKOHCTPYVMPOBATb  MCUMXOSIOTMYECKME  CTPYKTYPbl  JIMYHOCTM C  BbICOKOMW
[OCTOBEPHOCTbIO U BbISIB/IAITb  3aKOHOMEPHOCTM,  OTpaXawouye  KOTHUTUBHbIE,
3MOLMOHAlbHbIE W LIeHHOCTHbIE acneKkTbl CaMOMno3HaHUS.
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NEOATOr’MKO-MCUXONOrM4eCKAA XAPAKTEPUCTUKA
®AKTOPOB, OBECMNEYNBAIOLWNX SPDPEKTUBHOCTDb
AKADEMMWYECKOIo ObYYEHUA CTYOEHTOB

AHap6oeB X.3.
(r.Kapum, Y3sb6ekuctaH)

AHHOMauyus. B cmambe paccmampugaromcsi Hay4YHble nodxo0bl 8e0yU,uUX CUX0s10208
K nedazoauKko-ricuxosioeudeckol  xapakmepucmuke ¢akmopos, obecrnedusaouiux
agpgbekmusHocmb  akaleMu4yecko20 macmepcmea CcmyOeHmo8 8bICUUX  YYEbHbIX
3asedeHud.

Knroyeeble crioea: cmyOeHmMbl, 3agpekmusHoe macmepcmeo, neda2o2uKko-
rcuxosioeudeckue hakmopel, Momueauusi y4eHusi, y4ebHasi OesmesibHOCMb, Ka4yecmeo
obpa3soeaHusi, obpa3ogamersibHble MeXHO/I02UU, UHMesiekmyarnbHas udesi, hakmopbl
akademu4yecko2o  Macmepcmea, cmaHOapmbl — Macmepcmea, — XapakmepucmuKu
macmepcmea.

Annotation. The article examines the scientific approaches of leading psychologists to
the psycho-pedagogical characterization of factors that ensure the effectiveness of academic
mastery among university students.

Keywords: students, effective mastery, psycho-pedagogical factors, learning
motivation, educational activity, quality of education, educational technologies, intellectual
idea, factors of academic mastery, standards of mastery, characteristics of mastery.

MoHAaTHe «3bdeKTMBHOE OBYYEHME» — CIIOXKHOE MOHATWE, HEPa3pPbliBHO CBA3AHHOE C
y4ebHon MoTuBauven. ViccreqoBaHua nocrefHUX feT nokasanu, Y4To MoTMBauus ABMSETCH
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OCHOBHOM MPUYMHOM Heycrnexa WM ycrexa CTydeHToB B obydeHun. MoTuBaumsa BIMSIET Ha
OTHOLLEHME CTyOeHTOB K Yydebe, uX MPUBbLIYKA U aKageMWdecKyld roTOBHOCTb. MHorue
uccregoBaTenm akUeHTUMPYIOT BHUMaHue Ha BaXXHOCTM yd4eOHOW MOTMBaUMM AN YCNEeLWHOCTU
obpasoBaTernbHbIX nporpamm. CTyaeHTbl, KOTOpble Iyulle MOHMMAaloT CBOU Yy4ebHble Lemm,
bornee MOTMBMPOBaHbI, MO3UTMBHO OTHOCATCS K ydebe W, criefoBaTenbHO, MMET Gorblue
LLAHCOB Ha AOCTWKEHWe ycnexa.

OcobeHHO BaXHO MpoOaHarmManpoBaTb CTPYKTYPY MOTMBaALMM K OBYYEHUIO B BbICLLMX
y4ebHbIX 3aBefdeHVsX, MOCKOMbKYy B 9TOM criydyae Habrniogaetca codveTaHue yvebHon u
npodgeccroHanbHon aeatenbHocTu. [pyu 3TOM Hammume CcOPMMPOBAHHBIX Y CTYOEHTOB
NpodeCcCUoHarbHbIX  YCTPEMIEHUWA  BIMSEeT Ha npouecc obydeHuss, wux  Gyaywee
npodeccroHarbHoOe W JMYHOCTHOE passutve. MHorve wccrnegoBaTerm  MNoAYEPKMBAOT
BaXXHOCTb M3y4yeHus YydebHoM MoTuBauum Ona pas3paboTkm crneumarbHbIX negarornyeckmnx
TEXHOSOrMA, MOBbILLAKLWKMX MOTUBaAUMIO CTydeHTOoB K obydenumo. CTyoeHTam By3a
HeoOxoaMMa KOMMMEKCHas nporpamMma cneuuarnbHOW neaarornyeckor MOAAEPXKA - AN
NOBbILLEHUST MOTMBaUMM K OOydeHW0, pas3BUTUS BCEX HEOOXOAMMbIX HaBbIKOB, BaXXHbIX A5S
nonydeHuss Gyoylen cneuuanbHOCTM UM npuobpetenna npodeccum. B pamkax aTomn
NOAAEPXKW, HanMpaBfiEHHON Ha MOBbILEHVE MOTMBAUMKM, HEOOXOOMMO YYMTbIBaTb YyBCTBA
CTyOeHTOB, passuBaTb 6Ooree TOHKME, TO €CTb WCKPEHHUE, B3auUMOAEWNCTBUS MeXay
npenogaBaTterieM W CTyOeHTOM, a TaKkKe MWCMnonb30BaTb MMOKUMA Noaxod, CrnocobCTBYHOLMIA
MOBbILLEHNIO YPOBHSA 3HaHWA CTygeHToB. LlenecoobpasHo BKoYaTb Mepbl MO MOBbILLEHMIO
CaMOOLEHKN, «Pa3BUTUIO TBOPYECKUX CMOCODHOCTEN CTydeHTOB (B MpaKkTU4EeCKOW WU
No3HaBaTENbHON OEATENMbHOCTU)», a Takke MPUHMMAaTb Mepbl MO COBEPLUEHCTBOBAHMIO KX
«HECOPMMPOBAHHBIX KOMMYHUKATUBHBIX HaBbIKOBY.

KauyectBo o06pasoBaHuMa 3aBUCUT OT CPOPMMPOBAHHOCTM Y4eEBHOW [OEeATENbHOCTW.
HecmoTpss Ha MHOroYMcrieHHble HaydHble WuccregoBaHus M pas3paboTku  pelleHun no
dopMMPOBaAHUIO OBYYEHUSI, U3YYEHME MEXaHM3MOB OOyd4eHMss u ocobeHHocTen 0byyeHus
CTYOEHTOB pasHbIX FPyrnn OCTAETCH aKkTyalbHbIM B MUPOBOM NCUXOSIOMUN.

durnocod WoranH [epbapt, npoBoAMBLMI NOCregoBaTeNbHble WUCCNeaOBaHUS MO
COBEPLLUEHCTBOBAHMIO CUCTEMbI 06pa3oBaHMs, B CBOMX UCCREOBAHUAX CYUTAET, YTO MHTEPEC
CTydeHTa K npegmeTty oOkasbiBaeT 6o0sfbloe BrmsHWE Ha obpasoBaTerbHbI pesyrbTarT
Huskoe kavecTBO o6OpasoBaHWA CBUOETENLCTBYET O HanMuum npobrnem BO B3auUMOCBA3AX
cucteMbl  0OpasoBaHus:  HeyooBreTBopuTenbHasi paboTta ob6uweobpasoBaTefibHbIX — LLKOJS
NnopoXaaeT MHOXeCTBO NMpobrem B cucTemMe BbiCLLero obpasoBaHus, a HU3Kas ycneBaeMoCTb
CTYOEHTOB BY30B OTPAXaETCA Ha CHWKEHUM YPOBHA W 3PEEKTMBHOCTM MPOM3BOACTBA, a
crnepoBaTeribHO, YPOBHS M TEMMNOB COLMaribHO-3KOHOMUYECKOTO Pas3BUTUS.

O.C.MoHvHa  u3yyaBWASA  MCUXOSIOrMYECKMe  OCHOBbI  YCMeBaeMOCTW  CTYOEHTOB
(akagemuyeckon 3PPEKTMBHOCTN), MNOAYEPKMBAET, YTO akagemmdeckas 3dPEKTUBHOCTb
MOXeT OblTb AOCTUrHyTa 3a CYET criefgytoumx (pakTopoB:

«— YMEHME yyuTeNnsa rpPamMoOTHO UCMOMb30BaTb OOpa3oBaTesbHbIE TEXHONOMM;

— MHTEHCMBHOCTb W TEMM YMCTBEHHOW pPaboTbl yHaLLEerocs;

— aKTVBHOCTb YYaLLUXCS;

— NPOAOITKATE MBHOCTb M NOCIe40BaTENbHOCTb YMCTBEHHOM paboTbl ydaweroca» [3].

OPPEKTUBHOCTL OOYHEHUS] YYEHbI MPU3HAET CYOBLEKTMBHOW KaTeropuen, kotopas
OoTpaxxaeT He TOMbKO BHELWHWA BWO, HO W YyBCTBO YAOBMIETBOPEHHOCTU COBCTBEHHBIMU
OOCTDKEHUSAMW, YyBCTBO COBCTBEHHOW 3HAaYMMOCTU M npectka [3]. Takum oBpa3om, C TOYKM
3peHVss [OaHHOro WUccriefoBatens, YYyauuncss MOXeT [AeMOHCTPUMpoBaTh 3A(PdeKkTVBHbIE
pesyrnbTaTtbl 00ydeHuss n gocturaTe obpasoBaTesibHbIX YCNEXOB TOMbKO B TOM Crydae, ecriv
OH Ccam YyOOBMEeTBOPEH pesyrnbTaTaMuM CBOEN Y4yebHOW [OeATeNbHOCTM WU He  TOSbKO
MOSNIOXMUTENBHO OUEHMBAET CBOU JOCTWKEHUS, HO U UMEET BbICOKYIO CAMOOLIEHKY.

Mo mHenno [O.M. pebHeBOW, NpOBOAMBLLEN CUCTEMATUHECKOE MWCCredoBaHWE cpeam
yqaupxcs: «...ydebHoe macTepcTBO M ydebHasa YCNewHOCTb — 3TO CrOXHbIA Mpouecc u
peanbHOCTb, KOTOpasi He OTpaxaeTcd B CYObEKTMBHO-IMYHOCTHOM MraHe O6beKTUBHbIMU
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(odbmumanbHbiMKM)  NokasaTeNsiMn  ydebHbIX [OCTWKEHMA U YCNEBAEMOCTW, a CBsi3aHa C
JMYHOCTBIO M €€ Orvkanummu couuanbHbiMM mgeanamm» [2]. YueHbil nuweT, 4To «B
NMOBCEAHEBHOM >XM3HM HAa BOMpPOC «C KakvMK OLEHKaMu Bbl YYUTECb, Kakune y Bac OLEHKN?»
OOMbLMHCTBO U3 HWUX OTBEYalT npefdesbHO 4YecTHo: «HopmarnbHo», «Y MeHs BCE B
nopsgke». XoOTs YPOBEHb WX YCBOEHVS, aKageMWYeCKUi YpOBEHb MOTYT CYLUECTBEHHO
oTimdaTbCa Opyr OT gpyray.

O.M. [pebHeBa BblOENdeT criegylolupme KOMMOHEHTbl B CTPYKType  ydebHou
AeATEeNbHOCTU: KOTHUTUMBHbBIW, SMOLMOHAbHbIN, OLEHOYHbIN.

OOy4eHre CTygeHTOB BO MHOMOM 3aBUCUT OT 3OEKTMBHOMO ynpasrieHUs ux ydebHo-
no3HaBaTeNbHOW  OeATeNbHOCTbO,  obecnedeHnst  BbICOKMX  ObpasoBaTesibHblX U
MCUXOSIOMMYECKNX Pe3ynbTaToB MpM MUHMMAarbHbIX 3aTpaTtax (MaTepuanbHblX, (OUHAHCOBLIX,
dm3nHEeCKMX, MNCUXOSOrN4EeCcKUX M T.4.).

M. Top Bblpasun cBOE MHeHMe 06 addekTMBHOCTM 00ydeHus: «IDddeKTUBHOCTb
obyveHua BkoyaeT B cebs psg acnekToB: HaBbIKM aKTUBHOMO M KPUTUHMECKOTO MblLLIEHUS,
WHTENMEKTYanbHOE ydacTve M MOTUBAUMIO, a TaKkKe pasfMyHble akagemMudecKne HaBbIKW,
CTpeMreHMe K JarbHenwemy o0pa3oBaHuO, YBEPEeHHOCTb B cebe U1 3HaHMSX,
AEMOHCTpaumo crnocobHocTterm K OOy4eHuo, [OCTWKEeHMA B OOWeM ypOBHE 3HaHWN,
naMmeHeHns (3dpdpekTBHOE 06y4yeHune), ¢opMUpPOBaHME aHarMTUYECKUX W NPoBrieMHo-
peLalolyx HaBblKOB, HABbIKOB KPUTUHECKOrO MblLieHus» [4].

Poccuinckmn  yqénbin C.H. CupgopoBa, wusydaBLas obpasoBaTeribHyl0 AesTerbHOCTb
CTYOEHTOB C MeAaroryKo-ncuxosiormyeckon TOYKM 3pEeHWs, BbiCKasana MHeHVe, 4YTO Ha
ycrneBaemMocCTb CTyAEeHTOB BrmsieT psag paktopoB. K HMM OTHOCATCS: «3KOHOMUYECKOE W
MaTtepuanbHoe MoJSioXKeHUe; COCTOsIHME 300pOBb4A; BO3PACT, CeMenHble O0COBEeHHOCTY;
nokasatermm [JOBY30BCKOM MOArOTOBKM; pasBuUTME CMOCOBHOCTM K camMoopraHusaumm,
MMaHUPOBaHWMIO, KOHTPOMD CBOEN AesATenbHOCTW; MOTMBbLI BbiGOpa By3a; nepBOHayasibHble
npeactasneHns 06 ocobeHHOCTAX obydeHus B BYy3e; pasrmdHble (popmbl 0OydeHust (ovHas,
BEYEpHsAs, 3aouvHas, AUCTaHUMOHHAss W Op.); CTOMMOCTb OOydeHusi, OCOBEHHOCTU W
crneunduka opraHuMsaumm obpasoBaTefibHOro npouecca B By3e; MaTepuarnbHO-TEXHUYEeCKas
0asa By3a; kBammduvKaums npenogasaTtenen M nefarormyecknx pPaboTHUKOB, PEUTUHr Wn
NpecTwk By3a, uWHOMBMOyalbHbIE W WHTESEeKTyarlbHO-NCuxoriornyeckme  ocobeHHOCTU
ctygeHTtoB» [9].

B coBpemeHHOM cucTteme BbiCLero obpasoBaHus ydyebHble 3aHATUS, KOTOPble OOJSDKHbI
YCBOUTb CTYOEHTbl, MNpernogatTca CTygeHTam pasnmyHbiMn Metogamu. OgHUM U3 Takmx
METOAOB 4BfeTCA  TpaguUMOHHLIA - MeTod  rnekuun. Muorve wuccnepgosaterm (BT
Becnanbko, A.A. Bepbuukuin, P.®. XXykoB n gp.) cuutaloT TPaauUMOHHBIA METOA NeKuun
HE3(PPEKTMBHLIM MO CPaBHEHMIO C akTMBHbIMM MeTodamm obydyeHus. cnonb3oBaHve
aKTVBHbIX MeTOAOB OOy4YeHuss B MegarorMyeckon U MCUXOSIorM4eckon MpakTuke siBigeTcs
pelweHneM npobrembl ycurieHnss obpasoBaTerbHOW [OeATEeNbHOCTW, HarnpasBfieHHON Ha
yCcTpaHeHne Takux npobrem, kak HeobXOAMMOCTb pPasBUTMS MbILIEHWS, MO3HaBaTelbHOWN
aKTMBHOCTM UM MO3HaBaTesfbHOrO MWHTEpeca K BbicweMy obpasoBaHuo. [lo  MHeHWo
CTOPOHHUKOB  WCMOSIb30BAHMS aKTMBHbIX METOO0B OOy4YeHMsi, OCHOBHbIM HEOOCTaTKOM
TPAOULUMOHHOM NeKuMn sBfdeTca TO, 4YTO OHa MO3BOSIIeT CTyAeHTaM CTaHOBUTHLCSA
NMacCUBHbIMX  MosflydyaTenaMm  MHOPMaUMKW,  «MOATOTOBMIEHHOMW K UCMOSb30BaHMIO»
npenogasarteneM. CTyaeHTbl mM3beraroT OTBETCTBEHHOCTM 3a CBOWM 3HaHusA [6]. Kpome Toro,
3HaHUS, NOJSlyMEeHHble Ha TaKWX feKUUAX, OTHOCUTENbHO MOBEPXHOCTHbI M npexoasum [10].

Takke MOXHO OTMETUTb, YTO JIMYHOCTHblE OCODOEHHOCTU CTYOEHTOB, WX aKTMBHOCTb B
y4ebHOM [eATeNbHOCTM U CNOCOBHOCTU MocCredoBaTerNbHO U3YYalTCA PSAOM  YHEHbIX. -
PasBute - fMYHOCTHBLIX,  3MOLMOHAIbHO-MO3HABaTENbHbIX ~ OCODEHHOCTENW  CTydeHTa
(M.A.Agamckmin, B.I.AHaHbeB, T.IAHgponvk, A.BpyHep, J1.C.Bbirotckui, H.B.3anecosa,
H.H.Kowenesa, H.M.Myp3auHa, B.MN.YenagHuk);
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- nokasatemm ydebHon pedatensHoctn (E.M. Bowko, E.A. CagosHukoBa, O.B. NankuHa,
J1.A. KoctuHa, JI.M. Mwunsesa, HW. MeuwkoB, O.H. MeukoB, E.B. CemeHoBa, E.I.
MnotHukoBa, H.B. Cobonb);

- cnocobHocTn k camoobyyennto (H.A. PoTtoTaesa, B.A. AkyHuH, O.H. Ctunk);

— BIWSIHME BHELWHMX MNeJarormd4eckMx n MnCUxosiormvyeckux ycrioBuin, obpasoBaTesibHOM
nporpaMmmbl M npodeccroHansHoro Mactepcrtea npenogasatens ([.A. BuHorpagosa, J1.C.
Boirotckmn, B.A. Epemees, T.HO. Kypanosa, T.H. KapmaHoBa, W.A. Mepnsegea, B.M.
Mwunusapos, IW. WykunHa, J1. KOponos);

— B/MsIHUE BHELLHEro AOMOSHUTESNbHOMO onbiTa Ha obpasoBaTenbHbIM npouecc (A.B.
UexxuHa).

T.HO. KypanoBa pasgernser BCe KpUTepuM YCBOEHWS Ha nejarormdeckne  u
NCUXOsiornyeckme.

Meparornyeckue Kputepum:

— CNocoBHOCTbL CTyaeHTa ocBavBaTb ObpasoBaTternbHble MporpaMmbl, pearmayemble
BY30M;

— CMNOCOBHOCTb NPOAEMOHCTPMPOBATE CBOWU 3HAHWS, YMEHUST U HaBblkW. [10 ero MHeHWto,
K MCUXOSIOrMYECKUM  KPUTEPUAM OTHOCATCS:

«- MONoXuTeNbHas OuHaAMUKa pasBUTUSA; MOSIOXUTENbHAA MOTMBaUUS K OBy4eHuio;
MO3UTUBHOE OTHOLLEHME K BbiCLLEMY 06pa30BaHuio;

- COXpaHeHue no3HaBaTeNbHOro MHTepeca (CTYOEeHT, KOTOPOMY He HpaBUTCS BbiCLLee
obpasoBaHVe 1 KOTOPbIN HE XOYET YYUTLCH, HE MOXET CHMTATbCS YCMeLHbIM);

- coumanbHas apgantauuda (3TO ajanTaums CTyaeHTa B BYy3e, Cpeau CBEPCTHUKOB U
npenogasarernen);

- MO3UTUBHble OTHOLUEHUS Mexay CTyOeHTOM W npenogasaTesieM; MOo3UTUBHbIE
OTHOLLEHUSI C OOHOKYPCHUKaMu;

- Xopollee husndeckoe 1 NCUXM4eckoe 300poBLE;

- ajekBaTHas M MNO3UTMBHAsA CaMooLeHKa (CTyQeHT [OfKeH 4yBCTBOBaTb ceb4
ycnewHsiM)» [4].

H.B. KysbmuHa 1 B.A. AKyHWH nepeuvcrnatoT pag BHELWHUMX (PakTOpOoB, BIMAKOWLMX Ha
obyyeHne crtygeHtoB. K HMUM OTHOCATCA ynpaBreHue YydebHOM [eATeNbHOCTbIO WU
opraHmzauma yd4ebHOro npouecca, camocTosTeNbHasi paboTa CTyAeHTOB, ajantauus
BbIMYCKHMKA K criegylowemy atany obydyeHusa wm  paboTbl, ero npodeccuoHansHas
CTabUIbHOCTb, TEMMbl poOCTa MPOgECCUMOHANbHBIX HaBbIKOB U UX CBA3b, POCT B pabore,
TeMnbl camMooOpa3oBaHus, ypoBeHb 0Obpas3oBaHVMA WM NPOMEeCCUMOHarNbHOr0 MacTepcTBa,
CTPEMIIEHME K COBEpPLLUEHCTBOBAHUIO CBOMX 3HaHWMW, a TaKkKe OUEHKA CO CTOPOHbI
okpyxatoupx. B Bonpoce o aktopax mbl corfacHel ¢ C.1. CtonapeHko. OH nuweT, 4To
dakTopaMn N KpUTEPUSIMU aKaZeMU4ecKoro mactepctBa SBMAKOTCSA obpasoBaTesibHble
(yd4ebHbl€) nokasaTenu, oTpaxkalouye ypoBeHb Y4eOHbIX AOCTWKeHWn B Oarnax (OueHkax), a
Takke WHTEepec, MOTMBaUMA, KayeCTBO W MeToAbl YMCTBEHHOM paboTbl (aKTUBHOCTb,
HanMpPs>KEHHOCTb,  TeMM,  MPOAOSPKUTENbHOCTb,  CUCTEMATUYHOCTb,  pauMOHasibHble U
HepauuoHarnsHble mMeTtoabl paboTtbl u T.4.) [7].

OpHon n3 Havborniee pacnpoOCTPaHEHHbIX MoOAeNien akageMuU4eckon YCMewHoCTM B
Espone v AmMepuke sBrsieTcs Mogenb, paspabotaHHas T. Mopkom, Y. MvbcoHom u C.
PaHkrmHom. CornacHo uM, 3P(EKTMBHOCTb akaLeMWYECKOM YCMELLHOCTU OTpaXkaeTcs B
cregylomx rnokasaTtensax:

- akagemMuyeckne OOCTKEHUS;

- JOCTWKeHe obpasoBaTesbHbIX Lernewn;

- NnpuobpeTeHne HeobXoaMMbIX HaBbIKOB M KBarmdukauum;

- YAOBMNETBOPEHHOCTb MPOLIECCOM U pe3yrbTaTaMu obydeHus;

- HACTOM4MBOCTb;

- KapbepHbIN ycrex rnocre OKOHYaHusA BY3a.
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M.P. WabammHa [9] B CBOEM wuccregoBaHMM MPUXOAUT K BbIBOAOY, YTO YPOBEHb
CHOPMMPOBAHHOCTN aKafZeMU4eCKOM YCMELHOCTU CTYOEHTOB M IMYHOCTHblE KadvecTBa, Ha
Heé BruMsoupe, MOXHO ONpedermTb Ha OCHOBE CriefyloLmX OaHHbIX:

—  dopManM3oBaHHbI  nokasaterb  3PdEKTMBHOCTM  ydebHOro  MacTtepcrBa
(9tbeKTMBHOCTM OBYYEHMS);

— Ka4veCTBEHHble MoKasaTerm YCnewHOCTU obydeHus, BKIoYasd Mo3HaBaTeNbHYHO
aKTMBHOCTb, CAMOCTOATENbHOCTb, KPeaTUBHOCTb, pedriekcuto;

— YPOBEHb aeKkBaTHOCTM 0Bpa3oBaTesibHbIX BO3MOXHOCTEN N CAMOOLIEHKMY;

— XapakTtep AOMUHVPpYOLWEN MOTuBaLMM y4ebHON AeATerbHOCTY;

— FOTOBHOCTb U YMEHME UCMOSb30BaTb COOCTBEHHbIE BO3MOXHOCTMU.

YueHbll Takke BblaenseT 3 ypoBHA y4ebHOro macrtepcrBa:

1-n ypoBeHb — npakTuyeckas AeATeNbHOCTb — CBA3aH C [AOCTWKEHUEM 3HAYMMbIX
obpasoBaTesnbHbIX Lenew;

2-1 YpOBEHb — MCUXONIOFMYECKMA — OTpaxaeT CYObEKTMBHYO YOOBIETBOPEHHOCTb
CTyOeHTa MpoLeCcCOM U pe3yrnbTaTtom y4ebHon AesTenbHOCTY;
3-1 yYpOBEHb — WHTESVIEeKTyalbHO-LEHHOCTHbIM — BK/lOYAaeT CBA3b CTydeHTa C

pesynbTataMmu y4ebHOM OeATEeNbHOCTM U 3TUHECKMMM crnocobamu OOCTUKEHMS yCnexa.

O4yeBnOHO, 4TO M 30eCb BCe TpU YPOBHA 3PIPEKTMBHOCTU Yy4eBHOro MacrtepcrTBa He
OrpaHM4MBaloTCa pamkaMmy oopManM3oBaHHON OUEHKU OeATeSTbHOCTU.

Hesagantaums, BO3HUKaKOLAA Npu nepexoge ¢ ogHOWM cTyneHn obpasoBanua (cpegHee
obwee obpasoBaHne) Ha Apyrylo (Bbicwee obpasoBaHue), BrMsSeT Ha 3addeKTUBHOCTb
y4ebHoro macrtepctBa. [lpoucxoxaeHve M NPUMEHeHVE TepMuHa «agantauus» nogpobHo
onucaHbl B HaydyHblx Tpygax T.B. [HaxvHon. B coumanbHOM MCKMXOSIOrMK  MOHATUE
«agantaumusi» TPaKTyeTCs KaK «aKTMBHOE MpuUCnocobreHve 4YerioBeka K  YCroBUSIM
coumanbHOM cpenpl».

Mo mHenwno . X. BopoHoBon n H.B. lNpycoson [1], agantauus npeanorniaraeT NpuHATHE
HOBOW POSfN, CTaTYyCHbIX XapaKTEPUCTUK, KynbTypbl M LEHHOCTENW HOBOW ObGpasoBaTteribHOM
cpeabl WM By3a (OOBEKTMBHO HaCbILWEHHON HOBLIMW 3adavyamMu, pPasBUTUEM MNONE3HbIX
HaBbIKOB M OpPYrUMU OCOBeHHOCTSIMM obpasoBaTernbHon aeaTternbHocTv). OHa BKIOYaeT B
cebs 1 ewe OfHy BaXKHYID XapakTepucTuUKy — npodpeccrmoHarnbHyl0 CaMOOLEHKY CTyAeEHTa,
KoTopas HanpsiMylo CBfi3aHa C akagemudeckon ycnewHocTbto. [lpodeccrnoHansHas
caMoOLEeHKa MHororpaHHa: oHa obbegvHseT B cebe caMocO3HaHVWe CTydeHTa Kak
crneuyuanucta, ero nNpodeCcCroHarnsHyo HanpaBfieHHOCTb, NPUOPUTETHYHO
npoeccroHarnbHyl0  MOTMBaUMIO W camMooueHKy. [lo MHeHWo OOofbUMHCTBA  YYEHbIX,
usyyaroupmx npobrembl agantauum CcTygeHToB K OBydeHuio B BYy3e, Hauboriee CroXHbIM,
«HeafanTMBHbIM» SIBMSIETCHA HavamnbHbI 3Tan obydeHusi, KOTOPbIN ANUTCA NPakTUYECKN BECH
nepBbln rog (3tan 1), kKoraa BO3HMKAKOT Havboriee BblpaXeHHble NPOosiBreHVs AesaganTtauun.
N3ydeHne OMHAMUKM CHWKEHUS YPOBHS ajanTtaumn CTYOEeHTOB Ha MepBbiX TPEX Kypcax
npeacTtaBneHo B paboTax oTeyecTBeHHOro ncuxorora H.B. 3anecoson.

TO, YTO OOHVM M3 BaXXHEWMLMX MCUXONOMMYECKMX (PaKTOPOB B CTPYKTYpe MOTMBaLMKU K
00y4eHNI0 CTYyOEHTOB SBAETCA MpodeccuoHanbHasa HanpaBlieHHOCTb, HALWIO OTpaXeHve B
uccrefoBaHnaxX orteyecTBeHHoro ncuxornora B.A. AkyHuHa. Mo mHennmo B.A. AkyHuHa,
BbICOKOE LIEHHOCTHOE OTHOLWEHVMe K npodieccun Takke onpeaenset BbICOKUA YPOBEHb
camoopraHmsaumm  obydyeHuss, a  MO3UTUMBHOE  OTHOLLEHME K  MpodheccroHarbHOwm
AEATENbHOCTU OKa3blBaeT CWbHOE BIMAHME Ha Y4ebHYyl0 aKTMBHOCTb W YCMELHOCTb
OCBOEHUsI y4ebHbIX NpeaMeToB.

dopmupoBaHve NO3HABAaTESNlbHON aKTMBHOCTWM CTYOEHTOB — 3TO, Mpexae Bcero,
npobrnema OPMMPOBaHMA U  Pas3BUTUA  JIMMHOCTM  CTyOEeHTa Kak cybObekta 3Tomn
pesatenbHocTn. CrepoBaTernbHO, Mepeq npenogasaTensaMy CTOUT 3ajaya  opraHMsaumm
obpasoBaTenLHOro npouecca, obecneymBarolEro CyObLEKTHYHO Mo3vumio cTtydeHta. Ha Haw
B3rnA4, HeobxoauMmo paccmoTpeTb npobrnembl  hopmupoBaHua  ydebHoM MoTMBaL MM
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CTYOEHTOB, COBEpPLLEHCTBOBaHUS o0OLeydebHbIX HaBbIKOB W KBanuMukaumn, pasButus
pedrieKCUBHbIX CMOCOOHOCTEN CTYAEHTOB.

Mogerm v nogxogbl K hOPMMPOBaAHUIO BEPOSITHOCTM YCMELHOCTU OByYeHus CTyOeHTOB
BbICLLMX Y4eObHbIX 3aBedeHMn paccMaTpyMBalOTCA B  Hay4YHblIX Tpydax YY4E€HbIX CTpaH
CoppyxectBa HesaBucumbix [ocymapcte: B.A. Jlarmkoson, [A. XaukeBmya, B.H.
Cochuukoro, H.M. TotanmHa, B.A. Llesuyenko, WN.M. XapwutoHoBa, E.['. Kpywens, O.O.
MpuanoBsa, W.B. CtenanyenHko n O.B. CtenaHyeHko. B cBowux HayuyHbix pabotax B.W.
JlarmkoBa wn [.A. XaukeBud nokasamm, 4YTO MpuM MPOrHO3NPOBAHUM aKadeMU4ecKomn
YCMELHOCTU CTYOEHTOB B BbICLLMX Y4EOHbLIX 3aBefeHUs X HeobXxoaumo onvpaTbCs Ha OaHHbIe
BCTynNuUTENbHbIX 3k3ameHoB. W.M. XapwutoHoB, E.I. Kpywens, O.O. T[lpusanos, W.B.
CtenanyeHko n O.B. CtenaH4yeHKO B CBOWMX Hay4yHbIX Tpydax pPacKpbiiM BO3MOXHOCTU
METOOOB PErpeccuMoOHHOro aHarmmsa Afi9 npeaBapuTenbHON OLEHKM KadecTBa obyveHus B
BblCLMX Y4ebHbIXx 3aBedeHusix. B.A. LleB4YeHKO B CBOWMX HayyHbIX WUCCreAOBaHUAX
npeacrtaBun  MeTod BEepOSATHOCTHOM OLEHKM YCNeBaeMoCTU CTYOQEeHTOB Ha OCHOBE
KracTepHoro aHanmaa.

PesynbTatom obpasoBaTerbHOro npouecca siIBfgeTCa YCBOEHWE — LieneHanpaBfieHHoe
M3MEHeHNe BHYTPEHHEN U BHewHen geaternbHocTn. OBpasoBaHve — 3TO nepegada 3HaHun U
HaBbIKOB OT OAHOIO 4esrioBeka K ApyroMy. 3HaHusi, HaBblKM W KBarmdukauus SBRASOTCA
pesyrnbTaToM oObpasoBaTenbHoro npouecca. [lpobrema npouecca YCBOEHUS 3HaHWA
mayqganace [.A. TlambnepvHbim u H.®. TaneisnHon [8]. Onm  paspabotamm Teopwuio
NMOCTENEHHOr0 POPMMPOBAHUA YMCTBEHHbIX OEUCTBUA. ABTOPbI MOSCHWIN, YTO YMCTBEHHbIE
AENCTBUA MPOSBIAIOTCA MaTepuarbHO Yepe3 BHELLHIO peyvb M YMCTBEHHO — B MbILWIEHNUN.
MepBbI 3Tan YMCTBEHHbIX AEVCTBUM BblpaxaeTcs B BUOE KapTUHOK, CXeM, Auarpamm u
YCIIOBHbIX 3HaKoB. BToponm aTan YMCTBEHHbIX AEUCTBUA 3aKIMOYaeTCA B BblpaXeHUM WU
0o64QyMbIBaHMM  yHaUWWMMUCA BCMyX WOeW, MOSMydeHHbIX MMM U3 3KCMo3vumin. TpeTun aTtan
NpoOsIBNIIETCA B CO3HaHUMM CyObekTa Kak wuaesi, MOHATUE, 3aKOH, CBOWCTBO, MPU3HaK,
onepauusi, HoBbI cnocob. [encTBus, BbIMOSHAEMble Ha YETBEPTOM 3Tane, BbINOSHAKTCS
BHYTpeHHe, 06e3 npousHeceHnss croB. Ha natom atane [eATenbHOCTb Nepexoout K
yMCTBEHHOW  pearm3aumn. W3 atoro criegyet, 4to obpasoBaHue, OCHOBaHHOE
NPEMMYLLECTBEHHO Ha 3arnoOMWHaHUM W yOepXaHum MmaTtepvarna, 4acTudHo oOTBedvaeT
COBpPEMEHHbIM  TpeboBaHuaAM. Ha nepBbin nnaH BbIXoAUT npobrnema  pasBuTUA
MbICIMTENbHBIX KavyecTB, MO3BOSAIOLWYX YHaLLMMCSH CaMOCTOATENbHO YycBavBaTb MOCTOSIHHO
obHOBAKOWYOCA MHOPMALMIO W, MO OKOHYaHuM OOy4yeHusi, pasBMBaTb CMNOCOOHOCTMW,
Nno3BOSALME 4YeSloBEeKY He OTCTaBaTb OT CTPEMUTESIbHO PacTyWero Hay4yHO-TEXHUYECKOro
nporpecca. YYyeHble YTBEpPXOalT, YTO YCMEWHOCTb YCBOEHWS 3HaHWM B obpasoBaTeflbHOM
npowecce 3aBUCUT OT:

1. cogepxaHusi 0bpasoBaHus;

2. Hammuma y4ebHbIX NaHoB, nNporpamm, y4ebHUKOB M Nocobui;

3. COBEpPLLEHCTBOBAHMNA METOAMK OOydeHus;

4. macTepcTBa npenogasaTens;

5. MOTMBaAUMOHHOW HaMNpaBfieHHOCTN Ooby4atoLerocs;

6. MHaMBMAOYa NbHO-NCUXOSOr M4eckmx ocobeHHocTen obydarolerocs.

WccrnegoBaHua  MokKasbiBalT, YTO  HEBO3MOXHO CO3[aTb  €4uHylo, YyOoOHyio U
onTMmarnbHyt0o obpasoBaTerbHyl0 cpefy Ana obydaruyxcs € pasiMyHbIMU UHOMBUAYATbHO -
TUNOSIOrMYECKUMU  XapakTepucTukamn. OgHako Ana noBblweHUs 3ddeKkTMBHOCTN 0ByYeHUs
BaXHO ucnosib3oBaTb NpobremMHoe obydyeHue, HeTpaauLMOHHbIE METOAbl OByYeHus, a Takke
rapMOHMYHOE  WCMOSb30BaHWE  HAUMOHaNbHO-KYNbTYpHOM  cpefpbl, obpasa XusHu #u
OOCTWKEHUA COBPEMEHHOM HayKU U TEXHUKU.
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®OPMUPOBAHUE NNOKYCA KOHTPOIA KAK NCUXOJTIOrMYECKAA
OCHOBA CAMOPETYNAUUN MHTEPHET-AKTUBHOCTMU
NnoAPOCTKOB

Bbaxpunnaesa M.P.
(r. CamapkaHg, Y36ekucraH)

AHHOmMauyusi. B cmambe  paccmampuearomcsi  ncuxorio2u4eckue - OCHOBbI
opmuposaHuUsi JIOKyca KOHMPOJIA KaK eaxHelwea20 MexaHusMa camope2yrnsayuu
UHmMepHem-akmueHocmu  nodpocmkos.  [loduépkusaemcs, umo 8  ycrosusix
cmpemMumersibHo20 pacrpocmpaHeHus Uugposbix mexHosoaul u enobanbHoU UHmMepHem -
KOMMYyHUKauuu rnodpoCcmKuU OKa3bi8atomcs 8 cumyauyuu MnocmossHHo20 eblbopa Mexdy
KOHCMPYKMUBHbLIM U 0eCmpyKmu8HbIM UCIMOb308aHUEM UHMepHem-rnpocmpaHcmea. Jlokyc
KOHMPOsisi ebicmyrnaem Kito4esbiM JTUYHOCMHbLIM hakmopom, onpedesngrowum cmeneHb
OCO3HaHHOCMU, 0mMeemcmeeHHOCMuU U caMoyrnpaerneHuss 8 OHnalH-0essmesnbHocmu. B
uccnedosaHuUU rpoaHanu3uposaHbl 8HYyMpeHHUE U 8HeWHUe ¢hopMbl JIOKyca KOHMPOIs, Ux
g/IUSHUE Ha passumue KpUumu4YeCcKo20 MbIWIIEHUs, uugposol epamomHocmu U
aMoyuoHarnbHoU ycmoudusocmu nodpocmkos. Ocoboe sHuMaHue yderieHo ponu cembu u
obpasosamernbHOlU cpedbl 8 (hopMUPOBAHUU  BHYMPEHHe20 JIoKyca KOHMPOIJS,
criocobecmeyrouwje2o 6e3zonacHoMy U NPodyKmMUBHOMY UCIMO/1b308aHU0 UHMEPHEM -pPecypCcos.
BbigeoObl noduepkusarom Heobxodumocmb paspabomku  ncuxosioeo-rnedazoauvyeckux
rnpoepaMmMm, HarpaeneHHbIX Ha YyKpenneHue camopeaynsuyuu u  ¢opmMuposaHue
omeemcmeeHH020 Uughposo2o nosedeHusi MoGpPOCMKOS.
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Knroyeebie crioea: 1oKyc KOHMPOIss, camMopez2yrnsayusi, UHMmMepHem-akmueHOCmb,
noopocmku, yugpposasi coyuanusayusi, rcuUxos02u4ecKue MexaHu3Mbl, 6HYMPEHHSsIs
Momueayusi.

Annotation. The article explores the psychological foundations of the locus of control
as a key mechanism for the self-regulation of adolescents’ internet activity. In the context of
the rapid expansion of digital technologies and global online communication, adolescents
constantly face the challenge of balancing constructive and destructive uses of the internet.
The locus of control serves as a crucial personality factor that determines awareness,
responsibility, and self-management in online behavior. The study analyzes internal and
external types of locus of control and their impact on the development of critical thinking,
digital literacy, and emotional stability among adolescents. Particular attention is given to the
role of the family and educational environment in fostering an internal locus of control that
promotes safe and productive internet engagement. The conclusions emphasize the
importance of developing psychological and pedagogical programs aimed at strengthening
self-regulation and encouraging responsible digital behavior among adolescents.

Keywords: locus of control, self-regulation, internet activity, adolescents, digital
socialization, psychological mechanisms, intrinsic motivation.

BBepeHue.

CoBpemeHHOe OOLECTBO XapakTepusyeTcs CTpeMuUTeSlbHbIM pasBUTUEM LIMPPOBbLIX
TEXHOSOMUA, 4YTO KOPEHHbIM 00pa3oM u3MeHseT OopMbl  KOMMYHUKAUWMK, MOMydeHUs
MHpopMaumm n opraHusaumMm gocyra nogpocTkoB. WHTepHET CTaHOBUTCH HeOoTbemIieMoun
YacTblo WX MOBCEAHEBHOW XM3HW, BbIMOSMHAS (OYHKUMW HE TOMbKO WMCTOYHMKA 3HaHUA WU
pasBfie4YeHNn, HO U BaXHOro CPeACcTBa CaMOBbIpaXeHusi, coumanmsaumm u opMMpOBaHUS
JMYHOCTHOM unAeHTUYHOCTW. OpHako BMECTe C  MOSIOKUTESbHBIMW acnekTaMyv akKTUBHOIO
MCMNOMb30BaHMA CceTU HabmogalTca U onpedeniéHHble PUCKU: 3aBUCUMOCTb OT LIMAPPOBbLIX
YCTPOWUCTB, CHWKEHWE KPUTUYECKOrO BOCMPUATUS MHOpMaumKW, 3MOLMOHaNbHOEe BblropaHue,
KMOepOyrMHr, a Takke HapyleHue rpaHuil, JIMYHOM W coumarbHOW OTBETCTBEHHOCTUM B
BUPTYanbHOM MPOCTPAHCTBE.

B oatom cBA3n 0cobyio akTyanbHOCTb MpuobpeTaeT npobrnema NCUXOSiorndeCcKunx
MexaHM3MOB, oGecneyvmBaloLLMX CaMOPEryrnAaunl MHTEPHET-aKTMBHOCTU NMogpocTKoB. OaHUM
M3  KIMHOYEBbIX JIMYHOCTHbIX (PAKTOPOB, OMpeferaloumx YpPOBEHb  OCO3HAHHOCTU W
OTBETCTBEHHOCTM MNpW B3aUMOOEWCTBMN C WHTEPHETOM, SBISIETCH JIOKYC KOHTpOna —
npeactaBfieHMe 4eroBeka O CTeneHn CBOen CnocobHOCTM  ynpaBrsiTb  COObITUAMU
COBCTBEHHOM XU3HW. VccredoBaHWa MNoKasblBalOT, YTO MOAPOCTKU C BHYTPEHHUM JIOKYCOM
KOHTPONA  OEMOHCTpUPYIOT ©6oree BbICOKUMA YPOBEHb CaMOperyrnauuv, KpUTUYECKOro
MbILLTEHUST M YCTOMYMBOCTU K HeraTMBHbIM BO3OEWCTBUSIM LMGPOBOM cpedbl, Torga Kak
BHELLHE OPWEHTUPOBAHHbIE MOAPOCTKM Yalle MoABEPXEeHbl MaHUNyrnaumsaM, MMMYSbCUBHBLIM
AENCTBUAM W MHTEPHET-3aBUCMMOMY MOBELEHUIO.

dopmMpoBaHME BHYTPEHHEro JIOKyca KOHTPOSisi B MOAPOCTKOBOM BO3pacTe ABSSIEeTCA
CMOXHbIM M MHOTFOMMaHOBbLIM  MPOLECCOM,  3aBUCALMM OT CUCTEMbl  BOCMUTaHUS,
MEXIMYHOCTHBbIX  OTHOLLEHWM,  NedarorMdyeckorM  nogdepxkm WU YpoOBHA  LMpOBOU
KOMMETEeHTHOCTW. VIMEeHHO B 3TOT nepuog JIMYHOCTb HaxoauTCs B MOUCKE aBTOHOMMWY,
CaMOYTBEPXOEHMS U caMoperyrnsaumn, 4to geniaeT nogpoCcTKOB OCOBEHHO YyBCTBUTESbHBLIMU
K BIMSHUIO ULMGPOBOro OKpyxeHus. [loaToMy pasBuTMe BHYTPEHHEro JiOKyca KOHTpO&d
MOXHO paccMaTtpuBaTb KaK MCUXOSIOrM4eCcKylo OCHOBY ©e30nacHOro, OCMBLICIIEHHOIO W
NPOAYKTMBHOIO MOBEOEHUS B MHTEPHET-MPOCTPAHCTBE.

N3ydeHre 3akoHOMepHOCTEN (POPMUPOBAHUA SIOKYCa KOHTPOSIt B KOHTEKCTE WHTEpPHeT-
aKTMBHOCTM MOAPOCTKOB MpeacTaBnsseT cobon BaxHOe HanpaBrieHMe COBPEMEHHON
ncuxororm 1 neparorvkn. OHO MO3BOSIAET He TOMbKO [Ny6Xe MOHATb BHYTPEHHME
MEXaHu3Mbl CaMoperyrsumm JfMY4HOCTU B UMGPOBYHD 3MOXYy, HO W onpegermtb NyTn
ontmmsauum  obpasoBaTesbHOM U BOCIMTATENbHOM  paboTbl, HanpaBfieHHOW  Ha
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dopMmpoBaHMe OTBETCTBEHHONO UMGPOBOro  rpaxgaHuHa, crnocobHoro addeKkTUBHO
MCMosib30BaTb PECYPChl MHTEPHETA B LIENAX CaMOpasBUTUS U coumaribHOro 6rarononyyms.

AHanun3 nutepatypsbl. [lpobnema opMMpoBaHMS NOKYCa KOHTPOSI B MOAPOCTKOBOM
BO3pacTe W ero BfMSHUA Ha CaMoperyraumio  UHTEPHET-akTMBHOCTM B MOCregHue
pecaTwneTuss  ctana  npegMeToM  MeXOUCUMNIMHApHbIX — uUccregoBaHMm B obriactu
NCUXOSIOMMM  FIMYHOCTK, NefarorMvyeckon ncuxosiorm n umdpoBON neparorvki. Bnepsble
MOHATUE TJIOKYC KOHTpons ©Obino BBegeHo [Ix. Potrepom (Rotter, 1966), KoTopbIn
paccMaTtpvBan ero Kak JMYHOCTHYI XapaKTepUCTMKY, OTPakalollyld CTeneHb BOCMNpUATUS
YerloBEKOM COOCTBEHHOM OTBETCTBEHHOCTM 3a npoucxogdupe cobbitna. CorracHo ero
KOHUenuun, wuHOMBMObI C  BHYTPEHHMM  JIOKYCOM  KOHTPOJSii  CKIIOHHbI  MPUNMCbIBaThb
pe3ynbTaTbl CBOWX OEWUCTBUM COBCTBEHHbIM YCUIMSIM, TOrga Kak JoAuM C BHELLHWM JIOKYCOM
KOHTpONA — BHeLWHUM obcToaTenscteam, cyapbbe wnm apyrum nogam. B ganbHenwem naeun
Pottepa 6birm passutbl B Tpygaax A. baHgoypbl, KOTOpbIA CBs3biBan JIOKYC KOHTPOSS C
MOHATMEM CaMO3(PEKTMBHOCTM — BEpPOM B COOCTBEHHYHO CMOCOBGHOCTL [OCTUraTh
MOCTaBJfIEHHbIX Lerien, YTo HanpsaMylo KoppermpyeT C YpOBHEM CaMOpPErynsaumMn noBeaeHus.

B oTeyecTBeHHOM ncuxosiorMm AdaHHas npobrnemaTvka nosiyduria passBuTME B Tpyaax
J1.C. Bwirotckoro, A.H. JleoHtbeBa, B.I'. AHaHbeBa wn C.J1. PybuHwreinHa, koTopble
paccMmaTpvBarM JIMYHOCTb KakK akKTUBHOIO CyObekTa AesATerbHOCTW, CMOCOBHOro OCO3HaHHO
peryrmposatb CBOE€ MOBeAEHVEe W TMpuHMMATb  pelleHnss. JOTW  noaxodbl  cTamm
MEeTOAOSIOrM4EeCKON OCHOBOW AN COBPEMEHHbIX UCCrefoBaHUA camoperynaumMm fiM4HOCTU B
uncpoBomM npoctpaHctBe. B uactHoctM, no MHenmo E.N. WUnbmHa (2011) m B.W.
MopocaHoBon  (2014), camoperynaumMsa npeactaBrsieT CcobOM  CIIOXHYI — CUCTEMY,
BK/MIOYAOLLY0 KOTHUTMBHbIE, MOTMBALMOHHLIE M 3MOLIMOHAmNbHbIE KOMMOHEHTbI, YTO AenaeT
€€ HeoTbeMIIEMOM YacTbi (OPMUPOBaHUS 3perioro U OTBETCTBEHHONO OTHOLLEHUS K
COBCTBEHHON MHTEPHET-aKTUBHOCTW.

Poccuinckne wuccrneposaternm, Takve kak O.A. KowonkwH, W.B. [ybposuHa, E.A.
Ceprvenko, A.K. Ochuukmn, yoenawT ocoboe BHMMaHME M3YMEHMIO  MCUXONOrUYECKMX
AETEPMUHAHT BHYTPEHHEro JlOKyca KOHTPOSiA Yy noApocTKoB. [10 mMX AaHHbIM, BbICOKWN
YPOBEHb BHYTPEHHErO JlOKyca CnocoOCTBYeT pasBUTUIO YCTOMYMBBIX HaBbIKOB LMGPOBOM
TMrMeHbl, OCO3HAHHOTO  BOCMPUATUA  MHAOPMALMM U CHWKEHWMO puUCKa  MHTEpHeT-
3aBucumoctn. Ncecnepgosanma O.A. BermHckon n J1.M. CmupHoBon (2019) nokasbiBatoT, YTO
NOAPOCTKNU C BblpaXeHHbIM BHYTPEHHUM JIOKYCOM KOHTposis 6oriee ycrnewHo perynupyroT
BpemMs npebbiBaHuss B ceTw, m3beratT TOKCUMYHbIX OHMAMH-KOMMYHUKALWA U MNPOSBRAOT
bonee BbICOKUM YPOBEHb LIMPOBON OTBETCTBEHHOCTW.

B ysbekckon ncuxorormm uWHTEpec K [daHHoW npobremMaTtuke TeCHO CBSA3aH C
npoueccamm umdpoBm3aumm obpasoBaHMa W coumarmsaumm moroaéxun. PaboTbl Takmx
uccreposaternen, kak [. KapuwmeBa, &. damsmeBa, W. OctaHoB n 3. HwuwaHoBa,
NOOYEPKMBAIOT  BaXHOCTb  (POPMMPOBAHMA Yy  MOAPOCTKOB  BHYTPEHHEW MOTMBaLK,
CaMOKOHTPONA W KPUTUYECKOTO OTHOLLEHUSI K WHTEPHET-KOHTEHTY. [0 WX MHEHWO, JIOKYyC
KOHTPOMA BbIMOMHAET YHKUMIO MCUXONIOrMYeckoro dunbTpa, peryrmpyrowero BocnpuaTue
unppoBon  MHopmaumMnm 1 NpefoTBpaALLAOLIEro  pasBUTUE  MHTEPHET-3aBUCMMOIO
nosegenuda. Kpome TOro, uvccriegoBaHus, npoBogumble B Byxapckom rocyaapCTBEHHOM
YHVBEpCUTETE, CBUOETENLCTBYIOT O TOM, YTO pa3sBUTME BHYTPEHHErO FIOKyCa KOHTPOSA TECHO
CBSA3aHO C (POPMUPOBAHMEM 3MOLIMOHAILHOIO WMHTESIEKTa M YCTOMYMBOCTU K CTPECCYy, YTO
0COBEHHO aKTyarbHO B YCIIOBUSIX PaCTyLEro MHMOPMAaLMOHHOIO AaBfiEeHWS.

Cpeoun 3apybexHbIX wuccregoBaTernien ocoboe BHVMMaHve 3acnyxkusaloT paboTol M.
Uummepmana, T. Wanmpo mn K. JIMBUHICTOH, KOTOpble aHanM3uvpyloT B3auMMOCBSA3b MeXay
UMPPOBON KOMMETEHTHOCTLIO, CaMoperyrsiuMend M JFIOKYCOM KOHTpOnd Yy MOApPOCTKOB. WX
UccrefoBaHNa MokasbiBalOT, YTO pasBUTME BHYTPEHHEro JioKyca KOHTPOSs crnocobcTByeT
POPMMPOBAHUIO HABbLIKOB KPUTUYECKOrO aHanmsa WHTEPHET-KOHTEHTA, YKPEMMEHWO JIMYHOM
OTBETCTBEHHOCTM U LMPpOBON 3TUKN. B KOHTEkCTe rnobanbHbiX uccriegoBaHui BecemupHom
opraHusaumm 3gpasooxpaHenus (BO3, 2022) noguvepkmBaeTcs, 4TO (popmupoBaHue
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BHYTPEHHErO JIOKYyCa KOHTPOSA M HaBbIKOB CaMOpPEryrsiuym sIBfIeTCA OAHUMM U3 BaXKHEMLLMX
hakTopoB NPOPUIAKTUKN MHTEPHET-3aBUCUMOCTU U KMOEPNCUXOSIOrMYECKNX PUCKOB.

AHarmm3 HaydHbIX WMCTOYHMKOB MO3BOSIIET cAeraTb BbIBOA, YTO JIOKYC KOHTPOSis
BbICTYNaeT CUCTEMOOOPAa3yLYIM KOMMOHEHTOM MCUXONOMMYECKOM FOTOBHOCTM MOAPOCTKOB K
6e30nMacHOMY M OCO3HAHHOMY WCMOSIb30BAHMIO MHTEPHET-NPOCTPaHCTBA. BHYTpeHHMN 1oKyc
KOHTpPONA CnocobCTByeT pas3BUTUIO camoperyrniauuyM, OTBETCTBEHHOCTW, 3MOLMOHANbHOM
YCTOMYMBOCTM U KPUTMHECKOTO MbILIEHNS, YTO AeraeT €ero Kro4YeBbIM MCUMXOSIOrM4eCKM
pPecypcoM fMYHOCTU B 3Moxy umdpoBon TpaHchopmauun. BmecTte ¢ Tem, npobnema ero
dopmMmmpoBaHus TpebyeT KOMMIEKCHOrO Moaxoda, BKIHOYAKLWEro nCUxorioro-negarorndeckoe
COMPOBOXOEHVE, pa3BuUTHE UMPPOBON KOMMETEHTHOCTU UM (POPMMPOBAHME OCO3HAHHOIO
OTHOLLEHUSI MOAPOCTKOB K COBCTBEHHOW OHManH-aKTUBHOCTW.

O6cyxaeHue.

PesynbTatbl aHammsa TEOPeTUHECKMX U SMMUPUYECKMX UCTOYHUKOB CBUOETENBCTBYHOT O
TOM, 4YTO JIOKYC KOHTPOSisl SBJfAETCHA  KIMOYEBbLIM  MCUXOSIOTMHYECKUM  MEXaHU3MOM,
obecneuvBalouyM  pasBUTUE  CaMOpPEryrsiuMnM  MHTEPHET-aKTMBHOCTW  nogpoctkoB. B
ycroBusx  uUucpoBON  cpedbl  MOOPOCTOK  CTalkMBaeTCA C  LMPOKUM  CMEKTPOM
MHCPOPMALIMOHHBIX M 3MOLMOHASbHBIX CTUMYFIOB, TPeO