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NPEOUCITIOBUE

YBaxaembln yntateno!!!

Bbl aepxute B pykax cOopHUK Hay4HbIX TpyaoB 34-ro MexagyHapogHoro KoHrpecca
«Mcuxonorusa XXI ctonetua» (HoBMKOBCKME YTEHUS), KOTOPLIN ByaeT npoxoantb 16-17
MapTa 2026 roga B r. Yprende.

OpraHunsatopbl KoHrpecca MexayHapogHaa Akagemus [Ncmxonornvecknx Hayk,
Y3beknucrtaHckoe oTtaeneHne MexayHapogHon Akagemun [lemxonornmdeckmx Hayk,
Byxapckui mexayHapoaHbi yHuBepcuteT, YHuBepcuteT MabmyH

Paboty KoHrpecca nnaHupyetcs opraHvusoBaTb MO CnegylowuM OCHOBHbIM
HanpaBreHUAM:

e OpraHu3aLmoHHasa Ncuxonorus: NpobremMbl U peLleHns

e [Icuxono-negarornyeckne npobnembl COBEPLUEHCTBOBaHUSA 0bBpasoBaTesibHOro
npouecca

e Bonpochkl 300poBbs YenoBeka: COBPEMEHHbIE TEHOEHUNN

e [Ipo6rieMbl pa3BUTUSA NMNYHOCTU

e [IpyknagHas NCMXosorus: MHHOBaLMOHHbIE NOAX0AbI

Hapsagy ¢ cekumoHHon paboTon MO OCHOBHbLIM HamnpaBfieHUsIM, MNiaHupyeTcs
opraHmsauusi BHECEKUWOHHbIX OpM — [OUCKYCCUW, KPYrIbiX CTOSIOB, BOPKLUOMNOB
BeayLwmnx ncuxonoros Poccun. dopmy 3aaBku Bbicbinaem. KoHrpecc 6yaet nocTpoeH B
cogepXaTtenbHOM OTHoweHun, cbopHUMK MaTepuanoB, OyaeTr ws3gaH [0 Havana
KoHrpecca.

KoHrpecc OyaeTr nocTpoeH B coaepXaTefibHOM OTHOLIEHUM Ha OOBCyXAeHMM
mMaTepuanoB COOpPHMKOB W >XypHanoB, KoTopble OygeT wu3gaBaTbCA [0 Hadana
KoHrpecca.

Kpome cbopHuka «lcmxonorma XXI crtonetua» k Hadany KoHrpecca 6yget
BbiNycKaTbCs COOPHUK «MeTogonorns COBPEMEHHOWM MCUMXOMNOrMU» K XypHanbl «4o:
CoumanbHbI NCMxonor», «BeCTHUK MHTerpaTMBHOM NCUXONOrNNY, a Takke COOPHUKM MO
mMatepuanam KoHdepeHumn «llcuxonorma XXI ctonetus» u «CoBpemeHHas
NMCUXOMNOrUs: CoMEeTaHNe TEOPUU U NMPaKTUKUY.

«MeTogonorna coBpemMeHHoM ncuxonorum» u XxypHan «4o: CoumanbHbin
ncuxonor» ¢ Hayana uaganus sarpyxatotca PUHLL.

KypHanbl «BeCTHUK uHTerpatmsHom ncuxonorum» n «Ho: CoumanbHbIA NCUXONOMN
B 2015 rogy 6bin BKItoYeH B nepeyeHb BAK Y3bekncraHa.

Camoe BaxHOe — KOHIpeccChl BbINOSTHAKT MHTErpaTMBHYIO U KOHCONUOMPYOLLYIO
dyHKUMK, a TaKkKe OTKPbIBAKOT Hay4Hble, couuanbHble, WUMUOXEBbIE, KapbepHble
BO3MOXHOCTU Ans ncmxonoros Poccuun, 6nvkHero n gansHero 3apybexobs.

Yxe BTOpoe gecatunetme atoT KoHrpecc Ha3biBaeTcs « HOBUKOBCKMMU YTEHUSMUN Y
B NaMATb O BblgatoLemcs nenxonore Bukrope Bacunbesude Hosukose. OH oOcHOBaTENb
n npe3ngeHT MexayHapoaHon Akagemum MNemxonornyecknx Hayk (1992—2010) - goktop
NCMXoNorMyecknx Hayk, npodeccop, NoyeTHoln NpesnaeHT MexayHapogHon AkageMmmnm
Mcnxonornyecknx Hayk (2010-2012).

34-un  MexagyHapogHbin KoHrpecc «llcuxonorus XXI cronetna (HoBukoBckue
YTEHUS)» NPOXOAMUT B I. YpreHye n aBnaeTcs KPynHbIM NCUXonormyeckum oopyMmom Ha
Tepputopun Y3bekucraHa.

MupoBON 3KOHOMUYECKUA U NOSIUTUYECKUA KPU3UC, YCureHne nHopmMauoHHOM
WHTEpBEHLMM, NoamMeHa oblieyenoBeyvyeckux LeHHocTen w gp. obocTpunu psq
ocTpenwmnx npobrnem obuiectBa, KoTopble He MOryT ©ObiTb pelwweHbl 6e3
ncuxonornyeckoro obecneyeHns pasnuuHbIX cep YernoBeyeckon AesTeNnbHOCTU, C
y4eTOM 3HaHUM O MCUXMKE U OPYIMX eCTECTBEHHO- NCUXONOrMYecknx heHOMEHOB.

O6HoBNEeHNe gemokpaTmyeckoro obuiecTsa, ero CyBepeHusaums u rymaHmsaums,
CTaHOBMNEHWE NPaBOBOrO W rpaxgaHCKoro rocygapcrea TpebyeT pas3paboTkuM HOBbIX
NMCUXONOrMYecknx noaxoaoB. PbIHOYHbIE OTHOWeEHMA TpebylT BMellaTenbCcTBa
NMCUXOSTIOrMYECKOM HayKum B peLLUEeHME OCTPbIX COouManbHO-MCUXONorndecknx npobnem
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obuwectBa. K Takmum npobrnemam MOXHO OTHECTW akTyanbHble npobrnemsbl cdepsbl
obpasoBaHuna (NCMXOSIOrMYecKoe COMpoBOXAEHME npouecca o0yveHud), ynpasreHue
Kagpamn n 6usHecom, npobrnembl 60pbOLI C KOppynuMen, HeratMBHbIE CoOLManbHO-
ncumxosiornyeckme npobnembl Kak cymumni, ocobeHHO cpeau HecoBepLUEHHOMNETHUX,
noapocTkoBasi 6epeMeHHOCTb, BOMPOCHI MOMOBOro BOCNUTAHWUSA, ANCTAPMOHUSA OETCKO-
POOUTENBCKNX OTHOLLEHWIA, MHTEPHET aaaukumnsa n gpyrue.

Bceobwasn rmobanmsaumsa n MexaTHMYeCcKas UHTerpauns, yrpoxarowas CTMpaHuio
HaLUMOHanNbHbIX 4YepT HapOAOB BbI3biBAET OOECMOKOEHHOCTb Y4YEeHbIX W AesaTenen
pasnU4YHbIX NYyMaHUTapHbIX HayK. B cBA3M C 3TUM, B COBPEMEHHOM NCUXONOrMm 0cobbiin
NHTEpEC Bbi3blBaeT 3THOMCUXONOrMYeckne acnekTbl pasBuTna NMYHocTu. B HacToswee
BpeMs Ha NepBbIN NMaH BbIXOAAT 3a4ayvv BO3POXOEHUA AYXOBHOW KynbTypbl HAPOOOB,
CO3HaHUSA UMK CBOMX HaLUMOHanbHbIX 0COOEHHOCTEN U LIEHHOCTEMN.

Ansa Toro, 4Tobbl NCMXonornyeckas Hayka M npakTuka He ocTanacb B CTOPOHE OT
pelleHnsa BbllleyKaszaHHbIX nNpobnem u ans koopauvHaumm paboT MCUXONOrMyYecKkomn
cnyx6bl rpynnorn y4YeHbIX NCUXOOroB 1 negaroros, No nHnumatmee bapotosa LWapuda
PamasaHoBuY, [OOKTOpa NCUXOMOrMYECKUX Hayk, npodpeccopa, pektopa byxapckoro
MeXayHapogHoro yHuBepcuteTa, Obin opraHusdoBaH unuan MexagyHapogHom
akagemum NcMxonornyeckmx Hayk B Yasbekncrtane B 2014 rogy.

Mpe3sngeHtom dunuana MAIMNH B Y3b6ekuctaHe eguHornacHo 6bin n3bpaH
npodgeccop LW.P.bapotoB. PasButas ceTb NCUXONorndeckon cnyxbbl, BHeapeHue
nepenoBbiX MCUXOMOrMYECKMX TEXHOMOMMW, WHTerpaumsi € JNyYWwuMu  Hay4Ho-
npakTudeckumun nabopatopusmu Mupa, C Y4eTOM MEHTanbHOCTM 3THOCa, C
npuvBrneYeHNeM KOHKYPEHTOCMOCOOHbIX CrneunanuctoB W y4veHblXx obecneymBaet
OOIMKHOE pasBuUTUE coBpeMeHHoW ncuxonornn. dunvan MexayHapoaHown akagemum
NMCUXONOrMYeckux Hayk B Y3bekncraHe, BKMOYAOLWNA B CBOW pPALbl M3BECTHbIX YYEHbIX
—KaHOMOAaTOB HayK, AOLEHTOB, AOKTOPOB HaykK, npodeccopos, phD AOKTOpOB, BMOMHE
MOXET CrpPaBUTBLCA C MOCTaBMNEHHbIMM 3aa4yaMu He TONIbKO 06pa3oBaHMS U HAYKKU, HO U
akTyarnbHbIx Npobnem obuiecTsa.

Xou4eTtcs U3 rnyouHbl aywmn nobnarogaputb bapoTtosa LWapuda PamasaHoBuya
rmaBHOro pedakrtopa Hay4Horo >ypHana [lcuxonorumn, pektopa bByxapckoro
MEeXAyHapOOHOro YHMBEpCUTETa 3a BblOAKOWMWNCS BKMa4 B pasBuTME MNCUXOMOrMu B
Y3bekuncrtaHe n BeayLLyto porib B opraHm3anmm atoro KoHrpecca.

XoyeTcsa BblpasuTb rnybokyt GnarogapHocTb YcmaHoBor M.H. - npodpeccopy
Kadbedpbl NcuMxonormm m couuoriormm byxapckoro rocygapCTBEHHOrO yHUBepcuTeTa,
pencteutenoHoro YneHa MAIH 3a MHOroneTHIO U CaMOOTBEPXKEHHYK paboTy no
OopraHu3auumn KoHrpecca u nsgaHuto xypHana « BeCTHUK MHTerpaTUBHOM NMCUXONOTNNY .

Mpe3ugeHT MexxayHapoaHou Akagemumn Ncuxonornyecknx Hayk, AOKTOP
NCUXoNorM4Yecknx Hayk, npodeccop

Kacheapbl counanbHoOM U nonutudeckoun ncuxonorum AplY vm. N..demnaosa
Bnadumup Bacunbeeuy4 Ko3ssnoe
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CO3ABUCUMOCTb U AETCKO-POAUTEJIbCKUE
OTHOLUEHUA: CAICTEMHOE NCUXOJIOT'MYECKOE OBPA30OBAHUE
N CEMEWHbLIE OETEPMUHAHTDI

Ko3noe B.B., OmaHoea E.II.
(Apocnaesckuli 2ocydapcmeeHHbIU yHugepcumem um.
.. Jemudosa, Poccus)

AHHOmauyusi. Cmambs  rocesiujeHa meopemuy4yecKkoMy — aHanu3ly  eHomeHa
co3asucuMocmu 8 KoHmekcme 0emcKo-poOumeribCKux e3aumoomHoweHuli. CoepemMeHHbIe
uccriefosaHuUsi paccmampuesarom co3asucuUMOCmb Kak cucmeMHoe rcuxudeckoe obpasogaHue,
gopmupyrowieecss 8 OUCPYHKUUOHAIbHbIX CeEMEUHbIX 83auMOOMHoweHUsIX. Ha ocHoee
buoncuxocoyuarnbHo2o nodxoda rpoaHaau3upo8aHbl MexaHU3Mbl pa3gumusi co3asucuMocmu,
gKnovarowue buonozaudeckue npednochIKU, MCUX0I02u4eckue UCKaXeHUuss U coyuaribHble
akmopsbl. BbiserieHa Kpumudeckass posib  0emcKo-podumersibCKUX OMHOWeHUl  Kak
¢yHOamMeHma  paseumusi  co3asucumo20 rnoesedeHusi. Pedynbsmamsbl  uccredogaHul
rokasblearom, 4mo UHMepP8eHUUU, Harpas/ieHHble Ha 80CCMmaHo8/IeHUEe 3MOYUOHaIbHoU
b6e3onacHocmu 8 ceMbe U [rosbiWeHUue OugghepeHyuayuu  JIUYHOCMU,  CrOCOBHbI
npedomepawame U KOPppeKkmuposamsb c03a8UCUMOCMb.

Knroyesble cmoea: cosasucumMocmb,  OUChYHKUUOHanbHas  ceMbs,  OemcKo-
podumerbckue OmMHoweHus, duggepeHyuauuss nUYHocmu, rcuxudyeckoe obpasosaHue,
cemeliHasi cucmema.

Annotation. The article is devoted to the theoretical analysis of the phenomenon of
codependency in the context of child-parent relationships. Modern research considers
codependency as a systemic mental education that develops in dysfunctional family
relationships. Based on the biopsychosocial approach, the mechanisms of codependency
development are analyzed, including biological prerequisites, psychological distortions and social
factors. The critical role of child-parent relations as a foundation for the development of
codependent behavior is revealed. The research results show that interventions aimed at
restoring emotional security in the family and increasing personality differentiation can prevent
and correct codependency.

Keywords: codependency, dysfunctional family, child-parent relations, personality
differentiation, mental education, family system.

BeegeHue. [Mpobnema co3aBUCMMOCTU B COBPEMEHHOW NCUXOSIOMMN paccMaTpmBaeTCH Kak
OAHa U3 aKTyasnbHbIX B MOHUMaHUM BHYTPUCEMENHBLIX AMHAMUK. MIcTopruyeckoe pasBuTue aToro
NoHATUS Havanocb B 1980-x rogax ¢ HabnogeHun nccriegoatenen An-AHoHa, oGpaTUBLLMX
BHMMaHMe Ha XapakTepHble NOBeAeHYeCcKMe NnaTTepHbl XXEH BONbHbIX ankoronnamom. OgHako 3a
nocriegHne [OBa [OECATUNETUMS KOHUENuuMs CyLeCTBEHHO pacluupunacb, W CerogHs
CO3aBMCMMOCTb MOHMMAeTCA Kak [fybokoe CUCTEMHOE MNcuxmyeckoe oOpasoBaHue,
oxBaTblBatoLLee BCe YPOBHU OpraHM3aunmn Nn4HocTu.[1]

Mo pgaHHbIM uccnepoBaHusa Epwoson P.B. u Cokonoson A.B. (2023), aHan1anmpoBaBLLMX
58 Hay4HbIX WCTOYHUKOB, CO3aBUCUMOCTb ONpPedenisaeTcs Kak CnekTp SABMeHWin: Moaesb
noBeAeHNs, NIMYHOCTHas nartonornd, dopMa MEXITIMYHOCTHbIX OTHOWweHun. CBA3b Mexay
HapyLeHNAMUN (PYHKLNOHNPOBAHUS CEMbU U Pa3BUTUEM CO3aBMCUMOM NIMYHOCTU YCTaHOBIEHA B
MHOIOYUCIEHHLIX UccrnegoBaHusix. MiccnepoBaHme, npoeeaéHHoe MupoHosoi O.U. 1 Poroson
O.C. B 2023 rogy, BbISIBAMNO, YTO BaXXHEWLWUMMU MNPeanochiyikaMy CO3aBUCMMOCTU SABMSAOTCA
He3aBepLUEeHHble npouecchl cenapauun peten OoT poauTenerd U HeyooBMEeTBOPEHHOCTb
nepBuYHbIX NOTPEOHOCTEN B paHHeM Bo3pacTe.[2][1]

AKTyanbHOCTb uccrnegoBaHusi OOYyCrOBieHa pacTylWMM WHTEPECOM CMNEeUManuctoB K
NpounNakTnke MNCUXNYECKUX HaPYLUEHUA W YKPEMNSIEHUHO MCUMXOMNOrM4yeckoro Gnarononyyus,
HeobXoaANMOCTbIO paspaboTku JMarHoCTUYECKnX Kputepmes ans BbISIBNEHUS
ANCHYHKUMOHAMNbBHbLIX CEMENHbIX OMHAMUK W MNOTPEBHOCTLIO B CO3d4aHun 3ddEKTUBHBIX
CeMEeNHbIX MHTepBeHUUn. Llenbio gaHHOW cTaTbM SIBAAETCS CUCTeMaTM3auns COBPEMEHHbIX
3HaHWN O CO3aBUCMMOCTU KaKk CUCTEMHOM MNCUXMYECKOM OOpa3oBaHUM M aHanu3 €€ CeMeMHbIX
OEeTePMUHAHT.
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KoHuenTyanusauusa co3aBnCMMOCTU Yepes broncmxocounanbHbii Nogxon onpeaeneHve
N CTPYKTYpa peHOMeHa

BuoncuxocouunanbHaa mogenb (BINC) paccmaTtpmBaeT ncmxudeckne ¢eHOMEHbI Kak
pe3ynbTaT B3anmMogencTeust TpEx rnobanbHbix hakTopoB: BGUONOrnMYeckoro, NCUXoNorM4eckoro
n coumnansHoro. Epwosa n CokonoBa npeanoxunu onpegeneHve: Co3aBUCUMOCTb — 3TO
cMcTeMHoe ncmxmnyeckoe obpasoBaHue, hopmupyrolieecs B ANCHYHKUMOHANBHBIX CEMENHbIX
B3aMMOOTHOLLEHMAX W XapakTtepusylowieecs cneunduyecknMmm ocobeHHOCTAMM Ha BcexX
YPOBHSX MCUXMYECKOW opraHu3auuun Yenoseka.[1]

Ha vHavBmnayarnbHO-NCUXONOrM4YeCcKkOM YyPOBHE OHa NPOSBISAETCH Yepe3 SMOLMOHaNbHO-
BOJIEBbIE HApYLUEHUS (XPOHNYECKYI0 TPEBOXHOCTb, A4ENPECCUBHOCTL), KOTHUTUBHBIE UCKaXXEHUS
(nepdeKuMoHN3M, HaBA34YMBbBIE MbICITM O NAPTHEPE) U MOTMBALMOHHbIE Aedopmaumm (pokyc Ha
yaoBneTBopeHnn notpebHocTten Apyrmx B yuwepb cBoum). Ha noBegeHYecKoOM YpoBHe
HabnogaTca KOHTponupyollee noBefeHne, nartonormdyeckas 3abota M HecrnocobHOCTb
BbICTPOUTb 340POBbLIE OTHOLEHUS.[1]

TeopeTnyeckne O0CHOBBI: SIMYHOCTHaA auddepeHLmaumna n ceMenHble CUCTEMBI

[MoHMMaHne MexaHN3MOoB CO3aBUCUMOCTU BO3MOXHO Yepes TEOPU0 ceMenHbIX cuctem M.
BoyaHa. Huskun ypoBeHb AuddepeHumauumn fMYHOCTU onpeaenseTcsa Kak ncuxonornyeckas
HEeOTOENEHHOCTb OT CeMbM MPOUCXOXAEHUS C CUNBHOW 3aBUCUMOCTBIO OT MNPUHATUS W
ofo6peHns okpyxatowmx. JTroam ¢ HM3Kon anddepeHumnaumen NoACTpanBaTCs No4 APYrnxX Unu
NbITalTCHA NX KOHTPONUpPoBaTh.[2]

C. MVHYXMH B CTPYKTYPHOW CEMENHOM Tepanuu nokasarn, 4To AUCHYHKLMOHAaNbHbIE CEMbMU
XapakTepuaylTcss NnMbo CnusHMsMK (3anyTaHHOCTbIO rpaHuy), nNnbo oTaaneHnem mexay
yneHamn. B cosaBucuMbIX cucTemax npeobnagatoT CAUAHUA, NPU KOTOPbIX YNeHbl CeMbMU
TEPSAT nHanBMayaneHoCTb. MNpexaeBpeMeHHOe BbINOMHEHE peBeHKOM poanTENbCKUX ponen
NPUBOANT K N30bITOYHON OTBETCTBEHHOCTU N TMMNEPONEKE BO B3POCION XNU3HW.[7]

Buonornyeckne npegnoceinki: Co3aBMCMMOCTb CBAi3aHa C OCOBGEHHOCTSAMWU HEPBHOM
CUCTEMbl — BbICOKOW CEHCUTMBHOCTBLIO, PUIMAHOCTBIO, MOBbLIWEHHOW BO30YyAUMOCTbIO. Takue
noam 6onee ya3BUMbI K CTpeccy M ¢ 6onbluen BEPOSTHOCTLIO pa3BuBalOT ANCHYHKUMOHANbHbIE
cTpaTtermm coBnagaHus B Heb6raronpuaTHbIX CEMENHBIX yCnoBusix.[1]

Mcuxonornyeckne pakTopbl: BKNHOYaOT XPOHUYECKYID TPEBOXHOCTb, AenpeccuBHoe
HacTpOeHWe, YyBCTBO BUHbI, HU3KYIO CaMOOLIEHKY, pa3BMBatOLLMECS KaK 3alUUTHbIe peakuun Ha
3MouMOoHanbHyt0 HebesonacHOCTb B cembe. Teopus npusasaHHocTu (J. Bowlby, M. Ainsworth)
nokasbiBaeT, 4TO HebesonacHble CTUNM MNPUBA3AHHOCTM CBSA3aHbl C  3MOLMOHAaNbHOM
3aBUCMMOCTbLIO OT 3HA4YMMBbIX MNIOAEN BO B3POCIION XU3HU. TPEBOXHLIN CTUNb NPUBA3AHHOCTH
XapakTepu3yeTcsi CTPaXOM OTBEPXKEHMS U NOMbITKAMU KOHTPONSA Yepe3 yroxaaHue.[3]

CounanbHble dakTtopbl: HebnarononyyHbln OETCKAA  OMNbIT  (3MOUMOHANbHOE W
dmsmdeckoe  Hacunue, npeHebpexeHne,  OTCYTCTBME  SMOLMOHANbHOM  TEnnoThl).
AncdyHKuMoHanbHoe  YHKUMOHMPOBaHME CeMbW (ankoronusam poauTenemn, ncuxmyeckne
paccTponcTBa, 4acTble  KOHNMKTbI) He  npegoctaBnseT  pebéHky  6e3onacHoro
ncuxonornyeckoro  ybexuwa. TpaHcreHepauuMoHHas  nepegada  AUCHYHKLUUOHAMbHbIX
naTTepHOB MOKa3sblBaeT, YTO AedyHKUMOHalNbHbIE MOAENW OTHOLLEHWIA, NpaBuna n cueHapum
nepenarnTcs U3 NOKOSNEHUS B MOKONEHME Yepe3 MexaHn3mbl coumanmnsauun.[2][1]

®ponosa HO.I". (2024) nokasana, 4YTo ncmuxonormdeckoe b6raronony4me NogpOCTKOB NPSMO
KoppenupyeT C Ka4eCTBOM AEeTCKO-POANTENbCKUX OTHOLEHNA. [ucdyHKUMOHaNbHbIE NaTTepHbI
BKMoYatoT:[4]

OMouMoHanbHas XOMNoAHOCTb  WNKU  Hacunuve: [eTu, BblpoclwMe B YCNOBUAX
SMOUMOHaNbHOW  AenpuBauuu, pasBuBaT NUMO0 MOBbIWEHHYK YYyBCTBUTENBHOCTb K
SMOUMOHanNbHbIM  CUrHanam apyrmx (ona  npegsvaeHus  onacHocTtun), nmbo  nonHoe
amouuoHanbHoe oHeMmeHune. Oba BapmaHTa npegpacnonaratoT K CO3aBUCUMOCTN.[4]

lvneponeka (rmnepnpotekuus): CuMOUOTMYECKME OTHOLWIEHUS MEeXAy MaTepbo U
pebéHKoM 3aTpyOHAT MpOoLEecC MCUXONOornyeckon cenapauuu. [Mneponeka npensTcTByeT
dopMnpoBaHU1IO YYBCTBA KOMMETEHTHOCTU U YBEPEHHOCTU B CBOMX cunax.[4][2]

NuBepcus ponewn: Korga peb&HKy AenervpyoTcs B3pocnble ponv OTBETCTBEHHOCTM, OH
6epéT Ha cebs amoumoHarnbHbIN YXO4 3a poauTenem Unn NonbITKU yperynmpoBaTb CEMenHble
KOH(NUKTLI. B pesynbtate passBuMBaeTCs rMNepoTBETCTBEHHOCTb M HECMOCOOHOCTb NpU3HaTb
cobcTBEHHBIE MOTPEOHOCTN.[2]

Pa3ambiTble nuyHble rpaHuubl: Korga rpaHuubl Mexagy uYreHaMm ceMbi HEYETKU, peBEHOK
He ycBamBaeT Kputepunm cobctBeHHOro A n cobcTBeHHbIX noTpebHocTen. Bapocnes, oH
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NCNbITbIBAEeT TPYAHOCTM B onpeaeneHnn cobCTBEHHbIX Lienen U 4acTo CTaHOBUTCA MOrfoLweH
notpebHoOCTAMM Opyrux.

MupoHoBa n Porosas (2023) Bbigenunu 6onee 10 TMNOB TPyOoHOCTENM B CeMEMHbIX
CUCTEMaX, CBA3AHHbIX C BbICOKOM CMNIIOYEHHOCTbIO, UHBEPCUEN MepapXuK, 3aKpbITOCTLIO CEMbU
N PUIMOHOCTBID CEMEWHOW cuCTeMbl. Bce aTMm  akTopbl CNOCOOCTBYOT  YKPEMMEHUIo
CO3aBVCUMbIX OTHOLLEHWI.[2]

CosaBncumMoCTb UMeeT [arneko wuaylmne nocneicTBus: XpoHUYeckas aernpeccus U
TPEBOXHOCTb, MNCUXOCOMAaTUYECKMe paccTponcTBa (rmnepTeHsus, 6onu), HapylleHue CHa,
MOBbILIEHHbIA  PUCK pasBUTUS  COOCTBEHHbLIX aAOUKTUBHBLIX MOBEAEHMMW, coumanbHas
nsonauma.[1][2]

CoBpemeHHasi ncuxoTtepanusa npeanaraet MynbTUMOAANbHbIN NOAXOA: KOrHUTUBHO-
nosegeH4yeckas Tepanus (M3MeHeHne ANCHYHKUMOHAaNbHbIX MbICIEN, pa3BUTUE aCEPTUBHOCTM),
ncuxoguHamuyeckas pabota (OCO3HaHWE paHHUX TpaBM), CeMenHas cucTemMHas Tepanus
(yBenuueHne puddepeHumaLmm nUMYHOCTU, U3MEHEHME CEMEWHbIX MaTTepHOB), rPyMnoBble
nporpaMmMbl 1 apT-Tepanus. Ycnex Koppekuun 3aBuUCUMT OT MOTMBAaLUKU, NPOAOCIHKUTENbHOCTH
BMeLLaTenbCTBa M Hanuuusa nogaepxmsatowen cpebl.[2]

BbiBoabl.

1. Cos3aBMCMMOCTb — CWUCTEMHOe ncuxuyeckoe obpasoBaHue, dopmupyloLlleecs B
ANCPYHKUMOHANbHbLIX CEMEVHbLIX CUCTEMAX M NPOSABASIOLLEECH Ha BCEX YPOBHAX NCUXMUYECKOM
opraHusauumm 4denoseka. CoBpeMeHHOE MOHVMMaHWE BbIXOAUT 3a PaMKU Y3KOW TPaKTOBKU U
OXBaTbIBaET LLUMPOKUIA CAEKTP MEXITUYHOCTHBIX ANCHYHKLUNA.

2. MexaHn3Mbl pasBuUTUA MHTErPUPYIOT BroncuxocoumanbHble dakTopbl: Buonornyeckme
NPeAnoCbISIKN peanu3ylTcs B KOHTEKCTe MCUXONOrMYecKnX HapylleHun u Hebnaronony4yHoro
coumarnbHOro OKpy>XeHusi C TpaHcreHepauMoHHOW nepegaden AMCMYHKLMOHANbHbLIX NaTTEPHOB.

3. [eTcKo-poanTENbCKME OTHOLLEHMSI CRyXaT pellarowmM KOHTEKCTOM (hOpMMPOBaHUSA
CO3aBMCUMOCTN 4Yepe3 ISMOUMOHANbHY XONOAHOCTb, [MNEponeky, WHBEPCUD poren u
pa3MblTble rpaHunLbl. 340POBble OTHOLEHMUS (3MoUMOHanbHas 6e30nNacHOCTb, yBaXXeHUe rpaHumL)
cnyxart 3alunTHbIM akTOpOM.

4. Koppekums TpebyeT MHOrOoypOBHEBOro noaxoda, BKIHOYAKOLWEro WHAMBUAYaNbHYHO
ncuxoTepanuio U cemeinHble WHTepBeHUMW, O6beduHSAWMe KOrHUTUBHO-MOBEOEHYECKYD U
CUCTEMHYIO CEMENHYIO Tepanuio.

5. MNpodunakTvka co3aBUCMMOCTN OOSMPKHA HAYMHATLCA C paHHEW MOAAEPXKKN 300POBbIX
AETCKO-POAUTENBbCKMX ~ OTHOLUEHMW,  MOBbIWEHUS  POAUTENbCKOM  KOMMNETEHTHOCTU U
obpasoBaTenbHbIX NPOrpaMm no 3MOLIMOHANbHON rPaMOTHOCTM U KOHCTPYKTUBHOMY OBLLIEHMIO.
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HAYYHbIE OCHOBbI UCMOJIb3OBAHUA NCKYCCTBEHHOIO
WHTENNEKTA B CUCTEME NMCUXONOIMYECKON CIYXBEbI

Bapamoe LL.P.
(byxapckuti mexxOyHapOoOHbIlU yHUsepcumem)

AHHOmMauyusi. B 0aHHOU cmambe aHanu3upyrmcsi Hay4YyHble OCHOB8bI UC0/Ib308aHUS
UCKYCCMBEHHO20 UHMesi/iekma 8 cucmeme cuxoroa2udeckux cryx6, eeo meopemudeckue u
Memodorioauyeckue MpUHYUMbl, a Mmakxe 603MOXHOCMU MpaKmu4yecKko2o MPUMEHeHUs] 8
ycrosusix yugpposusayuu rcuxosoaudeckol rnomowu. B uccnedosaHuu paccmampusaromcsi
aneopummu4yeckue MoOesiu  UCKYCCMBEHHO20 UHMEesIekma, MexaHu3mMbl 0bpabomku
ricuxosio2udeckux OaHHbIX, MPUHUUrNbLI OYHKUUOHUPOBAHUS UHMeneKkmyarsnbHbIX cucmemM Ha
ocHoge 0byyeHus U HelipoHHbIX cemel. Ocoboe sHUMaHuUe yderisemcs 8ornpocam noebIleHUs
Kayecmea Oua2HOCMUKU, MPO2HO3UPOB8aHUs NCUX0/102udeckux cocmosiHull U aemomamu3sayuu
KOHCYnbmamueHbIX rpouyeccos. Ocsewatomcsi rnpobriemsi HadexxHocmu,
UHmMeprnpemupyemMocmu U 3MUYecKo20 pe2ynuposaHusi MPUMEHEeHUsI UCKYCCM8eHHO20
UHmMernneKkma 8 ricuxos102u4eckol rnpaxkmuke.

Knroyeenble cnioea: ucKyccmeeHHbIU UHMessiekm, rncuxonoauveckas cnyxba, yugpposas
rcuxosioz2usi, HeUPOHHble cemu, fcuxonioaudyeckasds Oua2HOCmMuKa, asmomamu3ayusi
KOHCY/Ibmupo8aHUsi.

Abstract. This article analyzes the scientific foundations of the use of artificial intelligence
in the system of psychological services, its theoretical and methodological principles, and its
practical applications in the context of digitalization of psychological support. The study examines
algorithmic models of artificial intelligence, mechanisms of processing psychological data, and
operational principles based on machine learning and neural networks. Special attention is paid
to improving diagnostic accuracy, forecasting psychological states, and automating counseling
processes. Issues of reliability, interpretability, and ethical regulation of Al use in psychological
practice are also highlighted.

Keywords: artificial intelligence, psychological services, digital psychology, neural
networks, psychological diagnostics, automated counseling

BBepeHne. CoOBpEMEHHbI 3Tan pasBUTMS ODY4YEHMSI XapakTepulyeTcss aKTUBHOW
umdpoBmsaumnen Bcex cep npoeccnoHaneHOM OeaTenbLHOCTU, BKIOYas CUCTEMY OKasaHuda
ncmxonornyeckne cnyx0Obl. PasButne MHEOOPMAUUOHHBIX TEXHOMOMM U anropuTMoB
NCKYCCTBEHHOIrO MWHTENNeKTa CyweCcTBEHHO TpaHCOopMUpyeT TpaauUMOHHbIE NoAXo4bl K
MCUXOSOrMYECKON ANarHocTuke, KOHCYNbTMPOBaHMUIO n ncuxoTepaneBTUYECKOMY
CONPOBOXAEHUIO.

MCKyCCTBEHHBLIN MHTENNEKT B CUCTEME MCUXOMOrMYEeCKOM MOMOLLKN paccMaTpuBaeTcs He
TONMbKO KaK TeXHUYECKUA WHCTPYMEHT aBTOMaTu3auuu MpoueccoB, HO W Kak Hay4yHO
0B60CHOBaAHHbIN MEXaHN3M aHanm3a CroOXHbIX KOTHUTUBHbIX, 3MOLMOHAasbHbIX 1 NOBEAEHYECKNX
OaHHbIX. Mcnonb3oBaHWe WHTeNneKkTyanbHbIX anroputMOB MO3BOMSIET BbIABNATE CKPbIThlE
3aKOHOMEPHOCTU B OOMbLUMX MaccmMBax MCUXOSTIOMMYECKON MHOpMaLMK, NOBbIWATb TOYHOCTb
ANArHoCTUKN 1 NPOrHO3MPOBAHMS NCUXO3IMOLIMOHASTbHBIX COCTOSHUN.

B ycnoBusix pocta ncMxomnornyecknx Harpy3ok 1 yBenumyeHust noTpebHOCTU HaceneHms B
KBanuuumMpoBaHHOM NOMoLLM 0CoByt0 akTyanbHOCTb NpuobpeTtaeT pa3paboTka Hay4YHbIX OCHOB
NPUMEHEHUSI NCKYCCTBEHHOTO MHTENMEKTa B MCUXONOrMYECKON NpaKkTuKe.

AKTyanbHOCTb TeMbl U OOCyXAeHue pe3ynibTaToB UCCrnenoBaHUA. AKTyanbHOCTb
nccnenoBaHus obycnoBrieHa Bo3pacTallwen ponbio  UMGPOBLIX TEXHonormn B cdepe
NCUXONOTMN N HEOBXOAMMOCTbBIO NOBbLILLEHNS OCTYMHOCTU U Ka4eCcTBa NCUXOSOrMYECKNX Cryx6.
CoBpeMeHHblE CUCTEMbI WCKYCCTBEHHOIO WHTENMEeKTa CnocoOHbl aHanuanpoBaTb peveBble,
TEKCTOBble W MNOBEOEHYECKNEe [aHHble KIWEHTOB, BLISABNATL MPU3HAKM 3MOLMOHANbHbIX
paccTponcTB 1 hopMUPOBaTL NpeaBapuUTeNbHble AUAarHOCTUYECKNE 3aKITHYEeHMS.

PacwuvpeHne oHNanH-KOHCYNbTUPOBAHUS U TEeNencuxonornn ycunueaeT noTpebHoCcTb B
WHTENNEeKTyanbHbIX CUCTEMAX NogaepXku cneumannctos. OgHako BHegpeHUEe NCKYCCTBEHHOIO
nHTennekta TpebyeT Hay4yHOro OOOCHOBaHMS  METOAONOrMYECKMX  MPUHLMMOB  €ero
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NCMNONb30BaHMWS, OLEHKM PUCKOB anropMTMMUYECKOM NpeaB3saTocTu n obecneveHuns cobnogeHuns
NPodeCCMOoHanbHON 3TUKMN.

Takum 00pa3om, wuccneaoBaHWE HAYYHbIX OCHOB MNPUMEHEHMSI  UCKYCCTBEHHOIO
WHTENNeKTa B MCUXONorMyeckom obCnyXmBaHUn sSIBNAETCA akTyalnbHbIM Kak C TEOPETUYECKON,
Tak 1 C NPaKTUYECKOM TOYKN 3PEHMS.

B HaydyHOM nuTepaType  WUCKYCCTBEHHbIM  MHTENSIeKT  paccMaTpmBaeTcs  Kak
MexgucumnnmHapHass obnactb, 0b6beauHsilowaa AOOCTMXKEHUS MHAOPMATUKK, KOTHUTUBHOW
NMCUXONOrMN, HEMpPOHAyK M MaTemaTuyeckoro moaenupoBaHuda. MccnepoBaHua B obnactu
MaLUNHHOTO oby4eHuns n HENPOHHbIX ceTen OEMOHCTPUPYHOT BO3MOXHOCTU
aBTOMAaTM3MPOBAHHOIO aHanM3a 3MOLMOHaNbHOMW OKpPacku peyun, NoBeLeHYEeCKUX NaTTEPHOB U
TEKCTOBbIX JaHHbIX.

CoBpeMeHHble  nybnukaumm  MOCBsilEHbl  pa3paboTke  umdpoBbIX  nnatdopm
NCUXOMNOrMYECKOM MOMOLLK, 4aT-O0TOB KOHCYNbTaTMBHOW MNOOAEPXKKA U CUCTEM pPaHHeEn
ONarHOCTUKN TPEBOXHbIX W OEenpecCuBHbIX COCTOAHWK. OTAenbHOe BHUMaHWe yaensieTcs
npobnemam MHTepnpeTUpyemMoCTN anroputMoB, KOHPUAEHUNANbHOCTN OaHHbIX U cOBnoaeHns
NPUHLMNOB NpodeccnoHanbHOM OTBETCTBEHHOCTU NCUXonora.

HecmoTpsa Ha 3HAYMTENbHbLIN MPOrpecc, COXpaHAeTCs HeobXoOUMOCTb KOMMEKCHOro
aHanmsa TeopeTU4ecKMXx W MeToOO0NIOrMYEecKUX OCHOBAHUW WHTErpaunm MUCKYCCTBEHHOIO
WHTENNEeKTa B MCUXONOrMYECKY0 NMPaKTUKY.

AHanmM3 TeopeTUYeCKUX WCTOYHUKOB W COBPEMEHHbIX WCCredoBaHWi no3BonseT
paccmaTpuBaTb  UCMOMb30BaHWE WCKYCCTBEHHOrO WHTENneKTa B CUCTEME  OKa3aHud
MCUXOSNOMMYECKUX YCINYT KaK CIOXHbI MEXANCUUMAMHAPHBIA (PEHOMEH, HAaXOAALMACA Ha CTbIKe
NCUXOMNOMMNN, KOTHUTUBHBIX HAaYK, MTHOPMATKKKN 1 NPUKNagHON MaTemaTuki. B 4aHHOM KOHTEKCTe
WCKYCCTBEHHbIN MHTENMEKT BbICTyNaeT He NPOCTO Kak MHCTPYMEHT aBToMaTu3aumn oTAeNbHbIX
npoueayp, a Kak KOrHUTUMBHO-MOAeNupyowas cuctema, cnocobHass MUMUTMPOBATb 3NEMEHTbI
aHanUTUYeCcKon 1 NPOrHOCTUYECKON AeATENbHOCTH cneumnanucTa.

C Hay4YHOWN TOYKM 3pEHUS, UHTErpaLna UCKYCCTBEHHOIO UHTENEKTa B NCUXOSOrMyeckoe
obcnyxvMBaHue npegnonaraet TpaHcopMauuio TpaaMUMOHHON MOOENN «MCUXONOr—KIMEHT» B
rMbpuaHylo Moaenb B3aUMOLEWCTBUA, A€ WHTenneKkTyanbHble anropuTMbl  BbIMNOMHAKT
PYHKUMN NepBUYHON 0BpPaboTKM AaHHbIX, CTPYKTYPUPOBAHWUS WHGOPMaUUM W BbiSBNEHNUS
naTeHTHbIX 3aKOHOMEPHOCTEN B MOBEAEHYECKUX U AMOLIMOHAMBHbIX NPOSBNEHUAX KNUEHTa. JTO
0CODEHHO aKkTyanbHO B YCNOBUAX LMGPOBOM NCUXOLAMATHOCTUKM, OHMAMH-KOHCYIIbTUPOBAHUSA U
aHanu3a 60nbLINX MacCMBOB TEKCTOBbIX, ayANO- N NOBEAEHYECKUX JaHHbIX.

OMMMpPMYECKN BaXKHbIM SIBNSETCA BOMPOC BanMAHOCTM M HA4EXHOCTU anropUTMUYECKNX
BbIBOAOB. [lcMxonornyeckne paHHble OTNNYAKTCA BbICOKOW CTEMNEeHbI KOHTEKCTYanbHOCTH,
CyObeKTMBHOCTM W  MHOFOMEPHOCTW, YTO YCIOXHAET WX dopmanusaumio B pamMkax
mMatematunyeckmx mogenen. CnegosaTenibHO, 3(PPEKTUBHOCTL MHTEMMEKTYanNbHbIX CUCTEM B
NCUXOMNOTMYECKOM MPaKTUKE 3aBUCUT OT KOPPEKTHOCTU oby4varowmnx BbIOOPOK, Npo3pavyHOCTU
anropuTMoB M BO3MOXHOCTW MHTEpNpeTauun pesynbTaToB CNeLmanmcToM.

Kpome TOro, Mcnonb3oBaHWE WCKYCCTBEHHOrO MHTENNEeKTa B MNCUXONOrMYEeCcKMX Cryxo
HensbexxHo 3aTparmBaeT BOMPOCbI NPOGECCUOHANBHON  OTBETCTBEHHOCTM WU FPaHuL
aBToMaTtM3aumm. BaHO OTMETUTb YTO OCHOBLIBAETCA Ha 3MMATUMHOM KOHTaKTe, LOBEepuun u
NINYHOCTHOM  B3aUMOLENCTBUW, YTO He MOXeT OblTb MNOSHOCTbIO  BOCMNPOM3BEOEHO
anroputTMuyeckumm - MogensiMu.  TakuMm  06pa3oM, WCKYCCTBEHHbIN WHTENnekT crnegyet
paccmaTpuBaTb  Kak  BCMOMOraTeribHbI  KOTHUTMBHBIA ~ WUHCTPYMEHT,  pacLUMpSoLLIniA
aHanuTunyeckMe BO3MOXHOCTM crneuuanncTa, HO He 3aMeHsoWuin ero npodecCroHanbHy
CYOBEKTHOCTb.

CyuwiecTBeHHbIM acnektom obcyxaeHus daBnseTca npobnema 3TMKM WU 3aWwuThl
nepcoHanbHbIX  AaHHbIX. [lcuxonorumdeckass uMHOpMauMs  OTHOCUTCS K KaTeropum
YYBCTBUTENbHbIX [aHHbIX, TPeOylowWmnx MNOBbLILLEHHOMO YPOBHSA  KOHMMAEHLUMNANLHOCTH.
AnroputMmMyeckme - CUCTEMbl  JOIDKHbI  COOTBETCTBOBATb  MPUHLMNAM  NPO3PavyHOCTMU,
HeaANCKPMMMHALMN 1 NPeaoTBPaLLEHMS anropuTMMYeckon NpeaB3aTocTn. B npotuBHOM criyyae
CywecTtByeT puUCK (POPMUPOBAHUA  OLWIMOOYHBIX  ANArHOCTUYECKUX  3aKMIOYEHWA  Unu
cTMrMaTmM3aunmn KnneHTa Ha OCHOBE CTaTUCTUYECKMX MoLENEN.

BmecTe ¢ TeM HayuyHbI MOTEeHUMan UCKYCCTBEHHOrO WHTENNEeKTa B CUCTEME OKalaHusd
ncuxonornyeckue cnyxobol NpeacTaBNAeTCa 3HaYNTENbHBIM. ANTOPUTMbI MALLMHHOMO 0By4eHus
NMO3BONAT BbIABMAATE PaHHME MNPU3HAKM SMOLIMOHAsrbHbBIX PaCCTPOWCTB, MPOrHO3MPOBaTb
OWHAMUKY  MNCUXOSIOMMYECKOrO0  COCTOSIHMS,  MepcoHanuaupoBaTb  pekomMeHgaumm  u
ONTUMU3NPOBATL NPOLECCHI KOHCYNbTUpoBaHus. OCOBEHHO nepcneKkTMBHbIM HanpaBneHuem
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SIBNAETCA MWHTEerpaumsl TEXHONOrMi aHanu3a ecTecTBeHHoro ssblika (NLP) ans  oueHku
3MOLIMOHAarIbHOM OKpacky peyn U KOTHUTUBHbBIX NaTTEPHOB MbILLNEHMS KMEHTa.

CprKTypa nccnegoBaHms Hay4HbiX OCHOB UCNOJIb30BaHUA UCKYCCTBEHHOIo

MHTENMNeKTa
1-Tabnuua
Ne KomMnoHeHT uccnenoBaHus CopepxxaHue
1 OBbEKT UCCNEOBAHMS Mpouecchl uudposmusauumn n npumeHeHns N1
B CUCTEME MCUXOSTOTMYECKNE CIY>KObI
TeopeTu4yeckne n MeToAONOrM4YECKNE OCHOBBI
2 MpeomeT nccnenosaHus ncnonb3oBaHusa N B ncmxonornyeckom
npakTuke
Hay4yHoe ob6ocHoBaHue npumeHeHns N B
3 Llenb nccnepoBanus
MCMXONOrMYEeCKOM 06CyKMBAHNN
AHanus koHuenuun UW; nccneposanmne
anropMTMoB 00pabOoTKM NCMXOMNOrMYECKUX
4 3agaun nccnengoBaHus OaHHbIX; onpegeneHne MeTogoorM4ecKmnx
NPUHLUNNOB BHEAPEHMS; OLEHKA STUYECKNX
acnekToB
TeopeTunyeckui aHanm3, CUCTEMHbINA NOAXoA,
5 MeTtoabl nccnenoBaHus CpaBHUTENbHbIA aHanmn3, 0606LLeHNEe HayYHbIX
OaHHbIX
6 MeTogonoruyeckun nogxon, MexancumnimHapHbIn U KOMMINEKCHbLIN
O6ocHoBaHue nHTerpaumm A B
7 Hay4yHasi HoBu3Ha MCUXONOrMYECKYI0 NMPAKTUKY C YY4ETOM
3TUYECKMNX HOPM
B0O3MOXXHOCTb NOBLILLIEHUSI KA4YEeCTBa U
8 MpakTnyeckas 3Ha4YMMOCTb

AOOCTYNHOCTU NMCUXOJTOTMYEeCKNX yCcnyr

MpeactaBneHHas MeTodoflorMyeckas CTPYKTypa WUCCNenoBaHUs OTpaXkaeT cneunduky
WHTErpauunm WUCKYCCTBEHHOIO WHTENNeKTa B CUCTEMY OKa3aHWA MCUXOMOrMYEeCKUX YCIyr u
AEMOHCTPMPYET  KOMMMEKCHbIW  Hay4HbIl  noaxod K  wm3yvyaemon npobneme. O6bekT
nccnenoBaHUs OxBaTbIBaeT NPOLECCHI LMpoBM3aLmMm NCUXONOrMYeckon NoMoLLM U BHEOPEHNS
WHTENNEKTYanbHbIX TEXHOMOMMA B KOHCYNbTATUBHYIO U OMArHOCTUYECKyo npakTuky. MNpeameTt
NCCNedoBaHNS] KOHKPETU3NPYET HayyHbI aHamnmu3, (OKYCUPYACb Ha TeopeTUYecKux W
MeTOA0NOrMYEeCcKnX OCHOBaHUAX NPUMEHEHMS NCKYCCTBEHHOIO WMHTENMnekKTa B
npodeccroHanbHon AesaTernbHOCTH rncuxoriora.

Llenb mnccnenoBaHnsa normveckn BbiTEKAET M3 akTyanbHOCTW TEMbl U HanpasfeHa Ha
Hay4yHoe OOOCHOBaHME WCMONb30BAHUSA WHTENNEKTyalnbHbIX CUCTEM B MCUXOSIOMMYECKOM
obcnyxusaHmn. lNocTaBneHHble 3agavm oTpaxarT NocrneaoBaTeNlbHOCTb HAaY4YHOro MO3HaHUS:
OT aHanusa KoHUenTyarnbHbIX OCHOB MCKYCCTBEHHOIO UHTENNEKTa K MCCnegoBaHnio anroputMoB
00paboTKM MCUMXOMNOrMYECKNX OAHHbIX U OLIEHKE 3TMYECKUX achnekToB MX BHeapeHusl. Takas
CTPYKTypa obecrneunBaeT CUCTEMHOCTb Y BHYTPEHHIOK COrNacoBaHHOCTb MCCIEA0BaHMS.

BbibpaHHble METOAbI — TEOPETUYECKUN aHamnmM3, CUCTEMHBIA U CPABHUTENBbHLIN NOAXOObI
— COOTBETCTBYIOT MEXANCLMNITMHAPHOMY XapakTepy paccMmaTtpuaemoin npobnemsbl. MockonbKy
nccrnegoBaHue 3aTparMBaeT Kak TEXHUYECKME, TaK U NCUXONOrMYeckme acnekTbl, NpUMeHeHne
KOMMIIEKCHOTO aHanmMsa Mo3BOMAEeT YuYuTbiBaTb OCOOEHHOCTM 00paboTkM MoBeLeHYECKUX,
3MOLMOHAarbHbIX N KOTHUTUBHBIX OaHHbIX KITMEHTOB.

Ocoboe 3HauyeHMe UMMeeT  MEXAUCUMMIMHAPHLIM  MEeToOOoNIOrMYECKU  noaxon,
00beanHsALWMIA JOCTMXKEHUST NCUXONOMNN, MHOPMATUKN N KOTHUTUBHBIX HayK. OTO no3sonseT
paccmaTpuBaTtb WCKYCCTBEHHbIA WHTENNEKT HE TOSMbKO Kak TEeXHOMOrMYeckun WHCTPYMEHT
aBToMaTM3auMmM, HO W Kak BCMoOMOraTeslbHbIi MEXaHW3M MNoAAEpPXKKM NpodeccnoHarnbHom
AEeATENbHOCTM ncuxornora. B pamkax gaHHOM CTPyKTypbl nogyYépkuBaeTcsi HeobxoammocTb
cobniogeHns aTMYeCKnx HopMm, obecnevyeHms KoOHPUOEHUMANbHOCTM NEPCOHanbHbIX AAaHHbIX U
COXpaHeHnsa ryMaHUCTUYECKOro Xxapaktepa ncuxonormyeckon NoMOLLK.

3akntouveHue. B xoge nccnegoBaHnsa yCTaHOBEHO, YTO UCMONb30BaHME NCKYCCTBEHHOIO
WHTENIIEKTA B CUCTEME OKa3aHUSA MCUXOSIOMMYECKUX YCNYr MMEET MPOYHYI0 Hay4HyH OCHOBY U
nepcnekTMBbl AanbHenLero passBuTtud. VIHTennekTyanbHble anropuTtMbl CNOCOOHbI MOBLICUTL
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TOYHOCTb AMArHOCTMKKU, ONTUMMU3NPOBAaTb KOHCYMbTaTMBHbIA NPOLECC M paclumMpuTb AOCTYN K
MCUXONOrMYECKOMN MOMOLLIN.

B TO Xe Bpems BHeOpeHWe MCKYCCTBEHHOro MHTENMeKTa OOIDKHO OCYLLEeCTBNATbCH Ha
OCHOBE CTPOrmMx MEeTOAOMNOMMYECKUX MPUHLUMNOB, C Y4eTOM MpOodIeCcCUOHANbHON 3TUKU U
HeobXoaNMOCTU COXPaHEHUSI 'YMaHUCTMYECKOro XapakTepa ncuxonorMyeckon noMOLLIN.

Takum o6pasom, pfanbHenwee passutne ULMGPPOBON NCUXONOrMKM  npegnonaraet
rapMOHMYHOE CcO4YeTaHWe TEXHOMOrMYeckMx WHHOBaUMA W  (PyHOAMEHTanbHbIX Hay4HbIX
MPVHLMNOB NCUXONOrnu.

MpakTu4yeckme pekomeHaauum

1. PaspaboTtka HopmaTMBHOM 6a3bl

Heobxooumo cdopmmnpoBaTh YETKME MpOodEeCcCUOHarnbHbIE CTaHOApPTbl MCMONb30BaHUS
WUCKYCCTBEHHOrO MHTENNEeKTa B MCUXONOrMYEecKkonm MnpakTuke ¢ y4étom TpeboBaHui
KOH(bmAEHUNanbLHOCTU U 3TUKM.

2. [llogroTtoBka 1 NoBbILLEHWE KBaNUgukaumm cneumanmcTos

B obpasoBaTenbHble NporpaMmbl 4515 NCMXOMOroB LenecoobpasHo BKIKYUTL MOAYNM MO
LUMpPOBOM NCUXOSIOrMK, OCHOBaM anropuTMUYECKOro aHanu3a AaHHbIX U npuHuunam paboTbl
WHTENNEKTyanbHbIX CUCTEM.

3. ObecneyeHne NHTEPNPETMPYEMOCTM anropuTmMoB

Mpn BHegpeHMM WHTENNeKTyanbHbIX NraTtopM MpeanoyTeHne crenyeTr oThAaBaTb
cuctemam C Npo3padHon STIOrMKOM NPUHATUS PeLLeHUn U BO3MOXXHOCTBLIO 3KCMEPTHOW NPOBEPKM
pesynbTaToB.

4. CoxpaHeHue BegyLlen ponu cneumanmcra

MCKyCCTBEHHLIN MHTENMNEKT AOSMKEH NCMONb30BAaTLCSA Kak BCMOMOraTesibHbI MHCTPYMEHT,
a OKOH4YaTeslbHble OMAarHOCTUYECKME W KOHCYMbTAaTUBHbIE pPELUeHUA AO0SMKHbI NMPUHUMATBLCA
KBannuuUMpoBaHHbLIM NCUXOMOrOM.

5. Owmnupudeckasa oueHka ahPEKTUBHOCTM

PekomeHayeTca npoBefeHue 3KCnepuMeHTanbHbIX UCCeaoBaHUA MO OLEHKE BIIMSHUSA
WHTENNEeKTyanbHbIX CUCTEM Ha Ka4yeCTBO NCUXONOrMYEeCKOM ANarHOCTUKN N KOHCYNbTUPOBaHUA.

6. WHTerpaumsi rubpmaHbix Mogenen paboTol

lMepcnekTMBHBIM HanpasreHnem ssnsietca paspabotka mogenun «ncuxonor + UW», roe
TexHornornn obecneunBaloT NpeaBapuUTEsibHbIV aHanu3 AaHHbIX, @ cneunanucT ocyLlecTBnseT
MHTepnpeTauno 1 NnpoeccrmoHanbHoe CONPOBOXAEHME KITUEHTA.

7. MOHUTOPUHT PUCKOB anropuTMMYECKON NpeaB3saTOCTU

HeobxoaMmo cuctemaTnyeckun oueHvMBaTb KOPPEKTHOCTb oObyyalowmx BbIOGOPOK U
npegoTBpawiaTb BO3MOXHYK — OMCKPUMMHAUMIO NpyM  aBTOMaTM3MpoBaHHOM obpaboTke
Nncmxonorn4yeckon nHhopmaunn.
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THE IMPORTANCE OF RESEARCHING THE QUALITY OF LIFE OF
ONCOLOGY PATIENTS

Urazbayeva Dilbar Abdullayevna
(Mamun University)

AHHOmMauusi. Bcmamee paccmampuesaemcs rosierieHue uccriedosaHull Ka4ecmaa XU3HuU
OHKOJ1I02UYECKUX MayueHmos, mom ¢gakm, 4mo yry4dweHue Kka4ecmea XU3HU 5185155emcsi 0OHUM
U3 2/1aeHbIX Kpumepuesg ux Jle4eHus, U3ydyeHue hu3udyecKux, rcuxosio2audecKux, posesbix u
coyuarbHbIX (hyHKUUU, a makxe 803MOXHOCMU ricuxomeparnesmu4yecko2o 8o3delicmausi Ha
rnayueHmos U rcuxoso2u4eckux cryxo.

Knroyeeblie cnoea. [Icuxonoausi, OHKOMo2u4Yeckul nayueHm, Kadyecmeo XXU3HU,
usuonoaudeckue acrnekmsl, coyuasbHble acrnekmsl, posresasi hyHKUUs, 3MOUUOHAaIbHOE
cocmosiHue.

Abstract. The article discusses the emergence of research on the quality of life of
oncological patients, the fact that improving the quality of life is one of the main criteria in their
treatment, the study of physical, psychological, role, and social functions, and the possibilities of
psychotherapeutic influence on patients and psychological services.

Key words. Psychology, oncology patient, quality of life, physiological, social, role function,
emotional state

Introduction and significance.

Currently, oncological ilinesses exhibit a rising tendency globally. The foundation of treating
cancer comprises early identification of its development, implementation of appropriate treatment
techniques, prolongation of remission periods, and enhancement of rehabilitation measures. In
managing a cancer patient, it is essential to implement medical interventions while simultaneously
addressing the patient's psychosocial condition. From this viewpoint, monitoring the
psychological well-being of cancer patients and providing positive psychological support
enhances the efficacy of medical interventions, which are seen as the main mode of therapy.

Transformations in population morbidity systems and the acknowledgment of patients'
rights as persons have resulted in the establishment of a new paradigm regarding illness
concepts and the assessment of treatment efficacy within the evolution of medical knowledge.
As physicians recognized that the objective alleviation of pathological alterations did not
inherently align with patients' subjective well-being, and that patients’ satisfaction with treatment
results is vital, interest in the quality of life of patients started to gain prominence in medicine [10],
[11], [12].

Methods and level of study.

The concept of "quality of life" first emerged in Western philosophy and was subsequently
rapidly applied to sociology and medicine. Research on quality of life in medicine was conducted
in the 1940s in the works of D.Karnofsky, W.H.Abelmann, L.F.Craver, and J.H.Burchenal,
focusing on assessing the functional capabilities of oncological patients [4] [5].

Quality of life is an integral characteristic of the physical, psychological, emotional, and
social functions of a patient or healthy individual, based on subjective perception (A.A. Novik et
al., 1999) [1], [8], [9].

According to N.Yu. Senkevich et al., quality of life refers to a person's comfort within
themselves and within the society they live in [3].

According to several foreign scientists, quality of life is the functional impact on the patient
or their health status during the treatment process [6], [7].

Based on this, it is a subjective and multidimensional concept that encompasses physical
and professional functions, psychological state, social interaction, and somatic sensations [7].

Research results.

There are various definitions of quality of life. According to the generally accepted concept,
quality of life is a multidimensional concept that reflects the impact of illness and treatment on a
patient's well-being. It describes how a patient's disease and its treatment affect their physical,
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emotional, and social well-being [D.Cella and A.Bonomi, 1995]. In some cases, this concept also
encompasses the economic and spiritual aspects of a patient's functioning.

Currently, a patient's quality of life is considered an important, and often the primary, criterion
for determining the effectiveness of treatment in clinical studies. Special attention must be paid to
methods of analysis and assessment, and the methodology of quality of life research should
undergo scientific review and be generally accepted. It is also critical that quality of life assessment
is carried out on the patient themselves, and the requirements for this methodology are even more
stringent than those for medical data. It is necessary to establish strict requirements for specialists
conducting quality of life research and for educational materials aimed at studying various aspects
of quality of life. In this regard, the International Society for Quality of Life Research (ISOQOL) has
been established, which facilitates the development of knowledge and unified approaches among
specialists in the field of quality of life research (University of Colorado, membership board of the
International Society for Quality of Life Research Denver).

International experience in quality of life studies clearly demonstrates the potential of these
methods in oncology. Data on the quality of life of oncohematological patients, obtained by experts
at the International Center for Quality of Life Research, attest to the high informativeness of this
methodology [2. p 136-139].

According to the results of a quality of life assessment study, the combination of
chemotherapy and supportive therapy was associated with a decrease in pain and weakness, an
improvement in emotional and physical functioning, as well as overall quality of life indicators for
patients.

Based on these studies, it was concluded that combined treatment (chemotherapy +
supportive care) for pancreatic cancer has a positive effect on patients' overall survival and quality
of life.

In clinical practice and research, it is necessary to accurately and adequately assess a
patient's condition and response to treatment. Studying the quality of life of cancer patients before
and during treatment allows for obtaining valuable multidimensional information about the ongoing
therapy and the individual patient's reaction. Quality of life assessment is a reliable and
straightforward method for determining the influence of disease on a patient's general condition:
physical and emotional-psychological status, and relationships with relatives, medical personnel,
and others. This approach ensures the highest quality medical care for addressing the problems of
patients and their family members. When planning a treatment program for an oncological patient,
quality of life analysis is important not only to account for the patient's individual aspects but also
because survival indicators are highly correlated with quality of life levels in a number of malignant
tumors.

Summary and recommendations.

Therefore, based on the above, the following conclusions can be drawn:

- The study of quality of life is an important component of modern clinical practice and
clinical-psychological research;

- The study of quality of life is a new method that allows for a multi-faceted examination of
the subjective picture of the patient's experiences that led to the disease;

- The methodology for studying quality of life reveals the possibility of uniquely measuring
important components of human health such as physical, psychological, and social functions;

- Comprehensive information about the physical, psychological, spiritual, and social
aspects of the disease provides the following opportunities:

a. To gain an understanding of the general patterns of the patient's reaction to the
pathological process;

b. To identify individual characteristics of the patient's reaction to the disease;

c. To evaluate treatment effectiveness based on individual patient monitoring and use this
data to adjust the treatment program.
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BIOPSYCHOSOCIAL MECHANISMS OF EMOTIONAL DISTRESS AND
ADAPTIVE DISORDERS IN MALE INFERTILITY

Abdullaeva V.K., Aliev B.A.
(Tashkent state medical university, Uzbekistan)

Abstract. The study examines biopsychosocial mechanisms of emotional distress in men
with infertility. A comparative clinical and psychological assessment revealed increased state and
trait anxiety, depressive symptoms, and reduced emotional tone in patients with fertility disorders.
Emotional distress may contribute to reproductive dysfunction through psychosomatic
mechanisms. The findings support the importance of an integrative interdisciplinary approach
including psychological assessment and psychotherapeutic support in the management of male
infertility.

Keywords: male infertility, emotional distress, anxiety, depression, psychosomatic
mechanisms.

AHHOmMauyus. B cmambe u3yyeHbl buoricuxocoyuasnbHble MexaHU3Mbl 3MOUUOHaIbHO20
oucmpecca y My>X4UuH ¢ UHhepmurbHocmbio. [pedcmaeneHsbl pesyribmambl CpagHUMensHO20
KITUHUKO-ICUX0J102UYeCK020 uccrie0o8aHusl, 8bisgeuswe20 [108bIWeHUe cumyamusHou U
JIUYHOCMHOU mpesoxHocmu, OernpeccusHoU CUuMMMOMamuKu U CHUXeHUEe 3MOUUOHallbHO20
MOHyca y nayueHmos c HapyuweHusaMu chepmusibHocmu. [lokaszaHO, 4mMO 3MOUUOHasIbHbIU
ducmpecc moxem noddepxueams pernpoOyKmMueHyH OUCEHYHKUUI Yepe3 rcuxocoMamuyeckue
mexaHu3mbl. ObocHosaHa HeObX0OUMOCMb UHMe2pamu8HO20 MeXOUCUUNIUHapHo20 nodxoda
C BKITIOYEHUEeM ricuxosioeuyeckol QuazHOCMUKU U ricuxomeparnesmuyecKo20 COMNpPo8OXOEeHUs.

Knroyeeblie csioea: myxckasd UHGepmusibHOCMb, 3MOUUOHasbHbIU — ducmpecc,
mpesoXHOCMb, Oernpeccusi, McuxocoMmamuka.

Introduction. In recent decades, infertility has been considered one of the most significant
medical, social, and demographic problems of modern society, exerting a complex impact not
only on reproductive health but also on psychological well-being, stability of family relationships,
and social adaptation of individuals [15, 20]. According to the World Health Organization, infertility
affects approximately 10-20% of married couples worldwide, while the male factor is identified in
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about 40-50% of reproductive disorders [11, 15]. A substantial proportion of cases is attributed to
idiopathic or psychogenic infertility, in which no organic causes of reproductive dysfunction are
identified after comprehensive clinical and laboratory examinations [11, 14].

Modern scientific concepts allow male infertility to be regarded as a complex multifactorial
phenomenon resulting from the interaction of biological, psychological, and sociocultural
determinants [20, 21]. From the perspective of integrative psychology, reproductive dysfunction
represents not only a medical condition but also a crisis life event that may act as a significant
psychological trauma [12, 19]. The diagnosis of infertility is often accompanied by transformation
of personal value systems, disturbances of gender identity, decreased self-esteem, and
intrapersonal conflicts [12, 18].

The problem of male infertility becomes particularly significant in the context of sociocultural
expectations associated with traditional concepts of masculinity and the social role of men as
progenitors [12, 19]. Failure to meet these social expectations may intensify psychological
distress, contribute to feelings of inadequacy, and disrupt family-role interactions. Under
conditions of culturally determined stigmatization of infertility, men tend to demonstrate emotional
withdrawal and avoidance of psychological assistance, which contributes to chronic emotional
disturbances [12, 21].

Contemporary clinical and psychological studies indicate a high prevalence of anxiety and
depressive disorders among men with impaired fertility [12, 18, 21]. Emotional distress is
manifested by reduced adaptive resources, impaired coping strategies, and psychosomatic
reactions [13, 19]. Chronic stress activates the hypothalamic-pituitary-adrenal axis, leading to
neuroendocrine dysregulation that may negatively affect spermatogenesis and hormonal balance
[13, 16]. Thus, a pathological cycle is formed in which psychological factors act both as
consequences and as mechanisms maintaining reproductive dysfunction.

Despite the large number of studies devoted to female infertility, psychological aspects of
male infertility remain insufficiently investigated. The role of emotional and personality
characteristics in the formation of psychogenic reproductive disorders in men has not been
adequately studied [12, 21]. Therefore, investigating emotional determinants influencing
psychological adaptation to infertility diagnosis is essential for developing effective medical and
psychological support programs.

The necessity of a comprehensive interdisciplinary approach combining medical
psychology, psychosomatic medicine, reproductive medicine, and social psychology determines
the relevance of this study [11, 13, 21].

The aim of this study was to investigate biopsychosocial mechanisms underlying
emotional distress and adaptive disorders in men with infertility based on analysis of their
emotional and personality characteristics.

Materials and methods. The study had a comparative clinical-psychological design and
was conducted within the integrative biopsychosocial framework. The sample included 92 men
aged 26 to 45 years with diagnosed fertility disorders. The main group consisted of patients in
whom comprehensive urological and reproductive examinations revealed no significant organic
causes of infertility, allowing fertility disorders to be classified as predominantly psychogenic or
idiopathic. The control group included 20 practically healthy men of reproductive age, married
and having children, with no complaints regarding reproductive function. Inclusion criteria
comprised reproductive age, confirmed fertility disorders, and informed consent. Exclusion
criteria included severe somatic diseases, severe psychiatric disorders, endocrine pathology, and
confirmed organic causes of infertility.

The study utilized a komnnekcHbin clinical-psychological approach including clinical
interviews and standardized psychometric testing. The following diagnostic tools were applied:

¢ Spielberger-Khanin State-Trait Anxiety Inventory (STAI);

o Hospital Anxiety and Depression Scale (HADS);

e Emotional Tone Assessment Scale;

¢ Clinical psychological interview assessing emotional reactions, coping strategies, and
interpersonal interaction patterns.

Statistical analysis was performed using parametric methods. Intergroup differences were
assessed using Student’s t-test. Statistical significance was set at p < 0.05.

Results and discussion. Comparative analysis revealed statistically significant
differences in emotional and personality characteristics between the groups, confirming the
significant role of psychological factors in male infertility. The results of anxiety assessment are
presented in Table 1.
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Table 1
Indicator
State Anxiety 48,6 +7,3 38,2+6,1 3,665 <0,01
Trait Anxiety 50,1 +6,8 42,7+5,9 2,826 <0,01
Anxiety Proneness 17,4+ 3,2 13,6 + 2,8 -2,476 <0,01
Neurotic Anxiety 16,9+3,5 12,8+2,7 -2,642 <0,01

Note: M - mean; SD - standard deviation; t - Student’s t-test; p - level of statistical
significance.

As shown by the presented data, men with infertility demonstrated significantly higher levels
of state anxiety (t = 3.665; p < 0.01), which reflects increased sensitivity to stress associated with
the inability to realize reproductive function. This feature is likely obycnosneHa cyObekTUBHbLIM
BocrnpuaTueM infertility as a crisis life event.

Trait anxiety scores were also significantly higher in patients of the main group (t = 2.826;
p < 0.01), indicating a stable anxiety-oriented personality pattern. Elevated trait anxiety may
contribute to the development of chronic emotional tension and reduction of adaptive
psychological resources.

Additionally, men with infertility were characterized by a greater tendency toward anxiety-
related experiences (t = -2.476; p < 0.01) and increased manifestations of neurotic anxiety (t = -
2.642; p < 0.01), reflecting a high level of internal emotional tension and a predisposition to
psychosomatic and psychovegetative reactions. The results of the analysis of depressive
symptoms and emotional tone indicators are presented in Table 2.

Table 2
Depressive symptoms and emotional tone indicators
Indicator Main Group Control Group t 0
(n=92) (n=20)
Depression Level
(HADS) 11,3+34 72+26 3,406 <0,01
Emotional Tone 415+6,7 528+7,1 2,953 <0,01

Note: M - mean value; SD - standard deviation; t - Student’s t-test; p - level of statistical
significance.

The obtained results indicate a statistically significant increase in depressive symptoms
among men with fertility disorders (t = 3.406; p < 0.01). Clinically, this was manifested by reduced
vitality, emotional exhaustion, pessimistic evaluation of life prospects, and decreased
motivational activity. A decrease in emotional tone indicators in patients of the main group (t =
2.953; p < 0.01) suggests reduced adaptive potential of the personality and increased fatigue,
which may complicate psychological adaptation to the diagnosis of infertility.

The findings confirm the integrative nature of male infertility, in which emotional distress
may act both as a consequence and as a factor maintaining reproductive disorders. Within the
biopsychosocial model, chronic stress contributes to activation of the hypothalamic-pituitary-
adrenal axis, leading to dysregulation of hormonal mechanisms of reproduction and potential
impairment of spermatogenesis.

The sociocultural context of male fertility perception plays an important role in the formation
of emotional distress. In traditional social models, the ability to reproduce is closely associated
with concepts of social competence and masculine identity. The diagnosis of infertility may be
perceived as a threat to personal integrity, intensifying intrapersonal conflicts and emotional
disturbances.

Elevated levels of anxiety and depressive symptoms contribute to the development of
maladaptive coping strategies, including avoidance of discussing the problem, emotional
isolation, and somatization of psychological experiences. These features may reduce the
effectiveness of reproductive therapy and worsen treatment prognosis.

The obtained data substantiate the necessity of applying an integrative approach to the
treatment of male infertility, which includes psychological assessment and psychotherapeutic
support as components of comprehensive therapeutic and rehabilitation programs.

Conclusion. The results of the present study confirm that male infertility represents a
complex biopsychosocial condition associated with pronounced emotional and personality
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disturbances and reduced adaptive potential. The findings demonstrate that men with fertility
disorders exhibit significantly higher levels of state and trait anxiety, depressive symptoms, a
tendency toward neurotic reactions, and decreased emotional tone compared with men without
reproductive dysfunction. The identified emotional disturbances contribute to the formation of
persistent emotional distress, which may function not only as a consequence of reproductive
dysfunction but also as a factor maintaining infertility through psychosomatic mechanisms.
Chronic exposure to stress is accompanied by activation of neuroendocrine regulatory systems,
particularly the hypothalamic-pituitary-adrenal axis, which may negatively affect spermatogenesis
and hormonal balance, thereby contributing to the progression of reproductive disorders.

The sociocultural context of male reproductive function perception plays a significant role
in the development of psychological disturbances. In many traditional social models, male fertility
is closely associated with concepts of masculinity, social competence, and family responsibility.
Inability to meet these expectations may lead to intrapersonal conflicts, decreased self-esteem,
and disruption of marital and family relationships, which further aggravate emotional distress and
reduce psychological resilience. The obtained results highlight the necessity of implementing an
integrative interdisciplinary approach to the diagnosis and treatment of male infertility. The
inclusion of psychological assessment and psychotherapeutic interventions in comprehensive
medical and rehabilitation programs may enhance adaptive resources, reduce emotional
distress, improve treatment compliance, and increase the effectiveness of reproductive therapy.
Future research should focus on the development and implementation of comprehensive medical
and psychological support programs for men with fertility disorders, aimed at improving emotional
well-being, strengthening coping strategies, and enhancing quality of life.
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LOCUS OF CONTROL AND ITS ROLE IN PERSONALITY
DEVELOPMENT DURING ADOLESCENCE

Bakhrillayeva Mokhichekhra Rakhmatillayevna
(Samarkand Campus of the University of Economics and Pedagogy)

Annotation. Various forms of individual activity are increasingly becoming the subject of
psychological analysis. One of these forms is locus of control, which is characterized as a stable
personal trait reflecting the individual's tendency to explain the causes of events by external or
internal factors. The problem of determining locus of control is considered, the concept of locus
of control itself is considered and its features are analyzed.

Keywards: Locus of control, internal factor, external factor, internal, external

AHHOMauyus. PasnuyHbie hopmbl UHOUBUDYarIbHOU akmugHOCMU 8Cé Yale cmaHo8simcsi
npedmemom ricuxonoaudeckoeo aHasnu3a. OHoU U3 makux ¢hopmM S85155emcs JIOKYC KOHMPOIJIS,
KomopbIl xapakmepu3lyemcsi Kak ycmouyugoe J/IU4HOCMHOEe Kayecmeo, ompaxarujee
CKIIOHHOCMb  4esiogeKka OBBACHAMb MPUYUHBI  [POUCX00WUx cobbimul 6HewWHUMU Uunu
8HympeHHUMU hakmopamu. B pabome paccmampueaemcsi npobnema ornpederieHusi 510Kyca
KOHMpPOIJIsi, packpbleaemcsi caMo MOoHSAMue /10Kyca KOHmMpPOJIS U aHalu3upyomcsi €20 OCHO8HbIe
ocobeHHocmu.

Knroyeeble crioea: siIOKyC KOHMPOIs, 6HYMpeHHUU ¢hbakmop, 6HewHul ¢akmop,
UHMepHasibHbIlU, 3KcmepHasibHbIU.

Introduction.

The psychological perspective of locus control defines how individuals determine their
ability to direct what happens in their life. People who believe success and failure come from
inside themselves because of their abilities and effort have an internal locus of control while those
who rely on external influences of luck or outside circumstances have an external locus of control.
Julian Rotter first introduced locus of control theory during 1954 thus transforming it into a vital
aspect of personality formation and motivation alongside mental health. The study analyzes locus
of control characteristics together with their effects on adolescent behaviors, their role in decision
making along with responsibility formation and the development of resilience. Analysis of
personal development and psychological adjustment requires an understanding of factors which
drive locus of control.

Locus of control and its psychological significance is a very common concept in psychology.
Locus of control (Latin locus - place, address and French controle - control, control) is the
attribution of the results of one's own activities and responsibility to external factors (external
locus of control) or to internal factors and abilities (internal locus of control). This concept was
introduced by the social psychologist Julian Rotter in 1954. It characterizes the ability of a person
to attribute his successes or failures to internal or external factors. The tendency to attribute the
results of performance to external factors is called the "external locus of control" (external), and
to internal factors - the "internal locus of control” (internal). In psychology, the problem of studying
locus of control in its theoretical and practical areas has been presented many times.

The task of systematizing theoretical concepts and the main theoretical constructs in the
field of studying locus of control at present remains relevant. The concept of locus of control in
the modern sense has been included in the psychological thesaurus. J. Rotter [3] defined locus
of control as a quality that characterizes the tendency of a person to take responsibility for the
results of his activities. It refers to actions directed at external and internal forces. From the
methodology of grounded behaviorism, J. Rotter can also consider locus of control as a certain
generalized expectation of the individual to strengthen the reactions of his behavior, that is, "the
degree of understanding of the cause-effect relationship between a person and the achievement
of his own behavior and what he wants." According to J. Rotter, subjective control is a stable
personal property, and individual differences in the localization of control are associated with the
learning process, including, first of all, the role of the family.
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Thus, locus of control arises and is formed in the process of socialization of the individual,
gradually becoming a stable property that determines some features and is manifested in aspects
of the individual's behavior.

In the "Dictionary of the Practical Psychologist” S.Yu. Golovin considers the locus of control
from the position of responsibility for the results of one's own activities. The external locus of
control corresponds to the search for the causes of behavior outside oneself, in one's
environment" [2]. Such people show self-doubt, self-doubt, tend to postpone everything for an
indefinite period. The interval locus of control is characterized by the search for the causes of
one's behavior in oneself. These people "become more confident, consistent and persistent in
achieving their goals." Goals, prone to introspection, balanced, sociable and independent” [1]. In
the psychological encyclopedia, the term "locus of control" serves to designate a group of
subjective The beliefs or opinions about the relationship between behavior and its consequences
are expressed in the form of rewards or punishments" [2]. The Oxford Dictionary of Psychology
defines locus of control as "the perceived source of control over one's own behavior" [5].

The following characteristics of internals can be mentioned: optimism, self-confidence,
benevolence, sociability, determination. External locus of control has the opposite characteristics:
lack of independence, distrust, suspicion. After considering these characteristics, one might think
that external locus of control has only negative characteristics, while internal locus of control
covers positive aspects.

All of the above advantages of internals are based on the subject's opinion that everything
and events in life depend on him. This responsibility applies not only to the sphere of successes,
but also to the sphere of failures.

A person's ability to overcome life's difficulties also depends on his locus of control.
Internal locus of control has a protective mechanism against the development of a depressive
state, which is positively affected by the treatment of somatic diseases in the body. Internals are
able to resist external social influences. Internals' decisions are independent of the opinions of
people around them.

The flexibility of an external depends on the status of the information source. The higher
the status of the source, the more externals change their opinions. The status of information
practically does not affect the opinions of internals. Internals do not experience sharp negative
emotions over their misfortunes, they quickly restore their overall achievements and standard of
living.

Each of the types of subjective control described above has its advantages and
disadvantages. People with an external locus of control feel apathy, irresponsibility, infantilism,
and helplessness. Increased demands on oneself, as well as the desire to control everything and
events, internalists can significantly suffer from depression and other mental ilinesses.

Analysis of self-expression behavior revealed the common features of a personality with an
internal locus of control E.V. Krutykh. This is the ability to make choices in one's favor in personal
growth.

These include:

-not being afraid of the risk of finding oneself in an unknown place;

-understanding one's inner world calmly;

-taking responsibility for one's actions;

-the ability to act responsibly in accordance with one's own views;

-the desire for self-improvement, work on oneself;

-the desire for personal freedom;

-the ability to look at life objectively.

Thus, taking into account various theories of locus of control, we conclude that the
personality trait is a locus of control, which is displayed through the prism of a person. The
expectation that people will control reinforcement from your actions. Also note that locus of control
is not a universal trait, since in the same situation a person can behave both from an internal
position and from an external one, accordingly, it is impossible to distinguish between an internal
and an external personality type of a person.

Methodology.

The research adopts qualitative methodology for conducting theoretical assessment of
locus of control and its psychological implications. The present study relies on literature reviews
to understand the work of Julian Rotter together with S.Yu. Golovin and E.V. Krutykh to study
locus of control concepts and classifications. The study applies comparative methods to
understand the distinctions between internal and external locus of control while studying their
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psychological features and youth behavior effects. The research analyzes the impact of locus of
control on personal development and self-expression and resilience through descriptive analysis.
Psychological research on motivation together with studies about self-regulation and personality
growth aid understanding of locus of control effects on social interactions and decision-making.
The research analysis yields findings which explain the influence that both internal and external
locus of control have on adolescent abilities for adaptation along with responsibility taking and
overcoming challenges.

Results and Discussion.

The research demonstrates that control beliefs significantly affect adolescent conduct by
molding their choices and perceptions as well as their responses to feelings. People who believe
in internal causality trigger self-assurance through accepting full responsibility and they use
persistence to pursue their desired results. The internal group shows a higher commitment to
personal growth and they effectively solve problems while keeping their emotions balanced. The
outlook of people with external control focuses them on external forces such as luck or societal
pressures when assessing their performance results. The belief system of external locus of
control causes individuals to feel less motivated and more anxious which leads them to run away
from duty. External-oriented individuals experience increased self-doubts as well as external
pressures which diminishes their ability to make independent choices. This study confirms that
locus of control operates as a changeable personality quality which develops from the
combination of how individuals were socialized and how their environment impacted their
development. Depending on particular situations adolescents will show either internal behaviors
or external behaviors. Internal control perspective is commonly linked to constructive personality
characteristics yet extreme blaming of self and setting unrealistic goals can generate stress and
mental exhaustion. The findings demonstrate why teenagers need proper development of
balanced self-control levels. Developing resilience and critical thinking along with adaptive coping
skills becomes possible when people learn responsibility but receive acknowledgment of
environmental factors. The research should develop new strategies to enhance internal locus of
control and minimize harmful outcomes from excessive self-incurred accountability.

Conclusion.

The research demonstrates how locus of control acts as a fundamental factor in adolescent
growth which impacts their way of perceiving themselves while motivating them and building their
resilience. People with an internal control perspective display dominance and confidence in facing
obstacles while external orientation makes individuals feel unable to control their environment.
The concept of locus of control develops as a result of parenting approaches selection of life
experiences and educational learning opportunities. A proper combination of interventions should
enable adolescent growth by strengthening both personal accountability and confidence
alongside consideration of outside environmental factors. Future research needs to investigate
effective methods that boost internal locus of control together with strategies to control both self-
judgment excess and overambition.
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SOCIO-PSYCHOLOGICAL FACTORS INFLUENCING SELF-
CONFIDENCE DEVELOPMENT IN PRE-SERVICE TEACHERS

Daukeeva A.O.
(Nukus State Pedagogical Institute)

Abstract. This study examines socio-psychological factors influencing the development of
self-confidence in pre-service teachers. Data were collected using the "Self-Attitude Assessment"
instrument and a questionnaire designed to identify psychological characteristics of self-
confidence development in students. Preliminary results from a sample of 450 students reveal
significant differences between second-year and fourth-year students across multiple dimensions
of self-confidence.

Keywords: teacher education, student development, self-confidence, volition, motivation,
self-regulation, self-protection, self-awareness

AHHOmauyusi. B OaHHOM  uccnedoeaHuu  paccmampuearomcs — coyuarbHo-
ricuxosioeudeckue (hbakmopsbl, eAuswWUe Ha passumue ysepeHHocmu e cebe y bydyujux
yqumened. [aHHbie 6biriu cobpaHbl ¢ nomMowbio Memoduku «OueHKa caMOOMHOWEeHUs» U
OMNpOCHUKa, pa3pabomaHHO20 Oris 8bISBNIEHUS CUX002UYeckux ocobeHHocmel pa3eumusi
yeepeHHocmu & cebe y cmydeHmos. [lpedsapumerbHbie pe3yribmambl 8blI6opku u3 450
cmy0eHmo8 8bISA8UNIU 3HAYUMbIEe Pa3fiuqusi Mexoy 8MmMOPOKYPCHUKaMU U YemeepoKypCHUKaMU
10 HECKOIbKUM U3MEPEHUSIM y8EpEeHHOCMU 8 cebe.

Knroyeeble crnioea: nedazozudyeckoe obpaszoeaHue, passumue  cmyOeHmos,
yeepeHHoCcmb 8 cebe, 80s1si, MOmugayusi, camopeayisiyusi, camo3daujuma, CaMoCO3HaHue.

Introduction. Socio-psychological factors play a critical role in the development of
students' self-confidence, influencing both personal development and professional competence.
Family support and upbringing constitute foundational elements in building self-confidence, with
encouragement from family members strengthening students' belief in their abilities. The broader
social environment, including support from peers and community, similarly contributes to self-
confidence formation.

The attitudes of teachers and mentors within educational institutions significantly impact
students' self-confidence development. Positive feedback, constructive criticism, and consistent
support facilitate the construction of self-confidence. Cultural values and traditions shape student
behavior and self-confidence formation; for instance, cultures emphasizing self-confidence and
leadership may foster these qualities more readily. Gender stereotypes prevalent in culture and
society can also influence self-confidence development, particularly among female students.

Personal achievements and challenges faced by students are critical determinants of self-
confidence formation. Students' goals and aspirations to achieve them also influence self-
confidence levels. Intrinsic motivation and clearly defined goals enhance self-confidence
(Karimova & Kholyigitova, 2014).

Method. Participants. The study included 450 students from Nukus State Pedagogical
Institute: 240 second-year students and 210 fourth-year students.

Instruments Two instruments were employed:

1. Self-Attitude Assessment Scale — measuring five dimensions: sincerity, self-confidence,
self-regulation, self-reflection, and self-acceptance.

2. Questionnaire for Determining Socio-Psychological Characteristics of Self-Confidence
Development — assessing four factors: self-confidence, trust in others, emotional stability, and
cognitive processing.

Data Analysis. Independent samples t-tests were conducted to compare mean scores
between second-year and fourth-year students. Statistical significance was set at p < 0.05.

Results. Self-Attitude Assessment. Table 1 presents the preliminary results from the Self-
Attitude Assessment Scale.

Table 1
Mean Scores on Self-Attitude Assessment by Year Level (N = 450)
| Scale | 2nd Year (n=240) M | 4th Year (n=210)M || t |
| Sincerity | 7.4 [ 8.5 | -15 |
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| Scale ” 2nd Year (n=240) M H 4th Year (n=210) M H t \
| Self-confidence || 6.1 H 9.7 H -3.2* \
| Self-regulation H 7.2 H 9.1 H -2.4* \
| Self-reflection || 7.5 H 9.4 H -2.5* ‘
| Self-acceptance || 6.5 H 8.6 H -2.3* \

Note. *p < 0.05 Significant differences emerged across four dimensions: self-confidence (t
= 3.2, p < 0.05), self-regulation (t = 2.4, p < 0.05), self-reflection (t = 2.5, p < 0.05), and self-
acceptance (t=2.3, p <0.05).

Self-confidence. Fourth-year students demonstrated significantly higher self-confidence (M
= 9.7) compared to second-year students (M = 6.1), t = 3.2, p < 0.05. This finding suggests that
fourth-year students exhibit greater confidence in their qualifications, abilities, and pedagogical
competencies. The increase in self-confidence appears related to accumulated experience in
managing complex situations during their academic training (Prokhorov, 2000).

Self-regulation. Fourth-year students showed significantly higher self-regulation (M = 9.1)
than second-year students (M =7.2), t = 2.4, p < 0.05. The analysis revealed that senior students
demonstrated enhanced ability to manage emotions, thoughts, and behaviors; improved time
management; better stress control; and more goal-directed action. These self-regulation skills
contribute positively to their success in challenging situations and professional development.

Self-reflection. Fourth-year students exhibited significantly higher self-reflection (M = 9.4)
compared to second-year students (M = 7.5), t = 2.5, p < 0.05. The findings indicate that senior
students engage more deeply in analyzing their experiences, demonstrate greater care in
decision-making, and show enhanced self-awareness and commitment to self-development. This
heightened self-reflection positively impacts both personal and professional development.

Self-acceptance. Fourth-year students scored significantly higher on self-acceptance (M =
8.6) than second-year students (M = 6.5), t = 2.3, p < 0.05. Senior students demonstrated greater
ability to realistically perceive both their shortcomings and achievements, maintain positive self-
regard, learn from experience, acknowledge mistakes, and value their accomplishments. This
capacity for self-acceptance represents an important factor in personal development and
psychological stability.

Socio-Psychological Characteristics Questionnaire

Table 2 presents preliminary results from the questionnaire assessing socio-psychological
characteristics of self-confidence development.

Table 2
Mean Scores on Self-Confidence Characteristics by Year Level (N = 450)
\ Factor H2nd Year (n=240) MH 4th Year (n=210) M H t \
] Self-confidence H 5.8 H 7.1 H -2.4* \
\ Trust in others H 7.0 H 5.2 H -2.3* \
\ Emotional stability H 5.2 H 8.5 H -2.5% \
\Cognitive processingH 6.0 H 8.4 H -2.6% \

Note. *p =< 0.05 Significant differences were observed across all four factors: self-
confidence (t = 2.4, p < 0.05), trust in others (t = 2.3, p < 0.05), emotional stability (t = 2.5, p <
0.05), and cognitive processing (t = 2.6, p < 0.05).

Fourth-year students demonstrated significantly higher self-confidence, indicating
increased professional preparedness and deeper mastery of knowledge and skills through
accumulated practical experience. Interestingly, fourth-year students showed lower trust in others
compared to second-year students, possibly reflecting more realistic or discerning interpersonal
judgment developed through experience.

The substantially higher emotional stability among fourth-year students suggests improved
capacity to manage stress and maintain equilibrium in challenging situations. Similarly, enhanced
cognitive processing indicates more sophisticated approaches to understanding factors
associated with personal development and professional growth.

Discussion. The findings reveal consistent patterns of higher self-confidence and related
psychological characteristics among fourth-year students compared to second-year students.
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These differences likely reflect the cumulative effects of professional training, practical
experience, and personal development occurring throughout the teacher education program.

The development of self-confidence appears closely linked to growth in self-regulation, self-
reflection, and self-acceptance. Fourth-year students' enhanced ability to manage emotions,
analyze experiences, and accept themselves realistically contributes to their overall confidence
in their pedagogical abilities. This suggests that teacher education programs effectively foster not
only subject-matter knowledge and pedagogical skills, but also the psychological characteristics
essential for professional success (Rubinstein, 2000; Yakunin & Zhdanova, 1986).

The observed decrease in trust in others among fourth-year students warrants further
investigation. This finding may indicate development of more critical judgment rather than
decreased social trust per se. Alternatively, it could reflect realistic assessment of professional
relationships and boundaries necessary in teaching contexts.

The enhanced emotional stability and cognitive processing observed in senior students
suggest that teacher education successfully promotes psychological resilience and sophisticated
thinking about professional development. These characteristics are essential for managing the
complex demands of teaching and sustaining professional growth throughout one's career.

Conclusion. This study demonstrates that fourth-year pre-service teachers exhibit
significantly higher levels of self-confidence, self-regulation, self-reflection, self-acceptance,
emotional stability, and cognitive processing compared to second-year students. These findings
indicate that the teacher education process contributes substantially to psychological
development beyond technical skill acquisition.

The results suggest that self-confidence development in pre-service teachers can be
enhanced through: (a) providing diverse practical experiences that build competence, (b)
implementing support programs that encourage reflection and self-awareness, and (c) creating
learning environments that foster emotional regulation and realistic self-assessment.

Future research should employ longitudinal designs to track individual students'
development over time, investigate specific program elements that most effectively promote self-
confidence, and examine how self-confidence levels during pre-service training predict
subsequent teaching effectiveness and career satisfaction.
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ASSESSMENT OF PERSONALITY AND BEHAVIOR IN FORENSIC
PSYCHOLOGICAL EVALUATION: METHODOLOGICAL AND ETHNO-
SOCIAL FACTORS

Dehkonboev Shohjahon Oybek ugli
(Bukhara, Uzbekistan)

Abstract. This article examines the methodological and ethno-social aspects of assessing
personality and behavior in forensic psychological evaluation. The study analyzes individual
psychological traits, socio-cultural context, and factors influencing behavior. Various diagnostic
techniques, including interviews, psychological tests, and behavioral observations, are applied
and evaluated for reliability and validity. Special attention is given to the impact of ethnic and
cultural context on personality assessment outcomes. The findings contribute to enhancing the
accuracy and obijectivity of forensic psychological practice.

Key words: forensic psychological evaluation, personality assessment, behavior,
methodology, ethno-social factors, diagnostic techniques.

AHHOmauyus. B cmambe paccmampuegaromcsi MemoOosio2udecKkue U 3mHo-coyuarbHble
acrnekmbsl OUEHKU JludHocmu U rnogedeHusi 8 cy0ebHOo-rcuxono2u4yeckol aKcrnepmuse.
UccnedosaHue oxeambieaem uHOUeUAyarslbHbIE ricuxosio2udyeckue ocobeHHocmu fIUYHOCMU,
coyuarnbHo-KynbmypHbIl KOHMeKcm U ¢bakmopsl, enuswowue Ha nogedeHue. B xolde
aKernepmu3sbl MPUMEHSIOMCS pasfiudHble OuazHoOcmu4Yyeckue mMemoObl, UHMep8b, mecmbl U
HabnodeHusi, aghgpekmusHocmb U OOCMOBEPHOCMb KOmopbix oueHusaemcs. Ocoboe
8HUMaHuUe yodensiemcsi G/IUSHUIO 3MHUYECKUX U KySlbmypHbIX ¢hakmopos Ha pes3yrbmamel
oueHku nu4yHocmu. [lony4yeHHble OaHHble crocobcmeytom MOBbIWEHU MoYHocmu U
obbekmugHocmu cydebHO-rcuxono2uYecKol npakmuku.

Knroyeeblie crnoea: cydebHo-ricuxonoaudyeckasi 3Kcriepmu3a, OUeHKa JIu4Hocmu,
rnosedeHue, Memodorsioausi, 3MHo-coyuarnbHble hakmopbl, duazHocmu4yeckue Memookl.

Introduction. Forensic psychological evaluation is a crucial component of the modern
judicial system, playing a decisive role in investigating criminal cases, making court decisions,
and assessing individuals’ psychological states. In this process, the assessment of personality
and behavior relies not only on psychological knowledge and expertise but also on a sound
methodological foundation. Moreover, taking into account an individual's socio-cultural context,
ethnic characteristics, and unique psychological profile is essential for ensuring the objectivity
and reliability of expert conclusions.

The assessment of personality and behavior in forensic psychological evaluation is carried
out using a variety of methods and tools. Diagnostic tests, interviews, observations, and
psychological monitoring complement each other, and the resulting evaluations must be
scientifically grounded and reliable. At the same time, ethnic and cultural context plays a direct
role in shaping expert conclusions, as an individual’s social and cultural environment significantly
influences their behavior, reactions, and psychological traits.

The relevance of this study lies in the fact that assessing personality within forensic
psychological evaluation is methodologically complex. If interactive factors-from an individual’s
psychological profile to their ethnic and cultural context-are not adequately considered, there is
a risk of partially subjective conclusions. Therefore, this research focuses on systematically
analyzing modern methodological approaches, the effectiveness of diagnostic tools, and the
significance of ethno-social factors in personality and behavior assessment.

The main objective of this study is to determine scientifically grounded methodologies for
assessing personality and behavior in forensic psychological evaluation and to examine the
impact of ethno-social context on assessment outcomes. The object of research is the process
of personality and behavior assessment, while the subject is methodological approaches and
ethno-social factors. To achieve this, a combination of literature review, practical observations,
and diagnostic tests conducted by qualified experts is employed.

As a result, this study contributes not only to improving the practice of forensic
psychological evaluation but also to enhancing the objectivity and reliability of psychological
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assessments and enriching both theoretical and practical knowledge on comprehensive analysis
of personality and behavior.

The study of personality and behavior assessment in forensic psychological evaluation has
attracted significant attention from both Russian and international scholars, reflecting the
multidisciplinary nature of the field, which intersects psychology, law, and socio-cultural studies.
Russian researchers have long emphasized the importance of methodological rigor and
contextual sensitivity in forensic assessments. For instance, Lyudmila Yakubovich highlights the
necessity of combining multiple assessment tools, including structured interviews, standardized
psychological tests, and behavioral observations, to ensure the validity and reliability of expert
conclusions. Yakubovich also stresses that socio-cultural and ethnic factors directly affect
individual responses and psychological patterns, thus influencing the outcome of evaluations.
Similarly, Nina Lurie examines the role of interpersonal dynamics and examiner-examinee
interactions, arguing that methodological sophistication must be coupled with sensitivity to
contextual and cultural factors.

Internationally, forensic psychology research has developed comprehensive frameworks
for understanding personality assessment under legal contexts. Scholars such as Stephen H.
Hart and Alan Goldstein focus on empirical studies that demonstrate how behavioral patterns and
personality traits can be reliably measured within forensic settings. Hart’s work emphasizes risk
assessment and structured professional judgment, highlighting how validated tools enhance
decision-making in courts, while Goldstein discusses integrating psychological theory with legal
standards to ensure ethical and accurate evaluations. Cognitive and social psychologists,
including Philip Zimbardo and Robert Hogan, provide theoretical foundations for understanding
individual behavior in context, illustrating how personality traits manifest under stress, authority,
and social pressures-factors highly relevant for forensic assessments.

The influence of ethno-social factors has also been increasingly recognized. Cross-cultural
studies by Fons van de Vijver and Geert Hofstede demonstrate that cultural norms, social
expectations, and group identity significantly shape behavior and personality expression. These
findings underscore the necessity of integrating ethno-social context into forensic evaluations,
especially in multicultural societies or when assessing individuals from ethnic minority
backgrounds. Russian scholars have echoed this perspective, noting that neglecting such factors
can lead to biased or incomplete assessments, particularly in regions with diverse populations.

Furthermore, methodological research emphasizes triangulation of assessment
techniques. Combining quantitative measures, such as standardized personality inventories, with
gualitative approaches, including interviews and behavioral observation, strengthens the
reliability and comprehensiveness of evaluations. This approach aligns with recommendations
from both domestic and international literature, emphasizing evidence-based practices,
methodological transparency, and ethical responsibility.

In summary, the literature demonstrates that forensic psychological assessment of
personality and behavior is a complex, multidimensional process that must integrate
methodological rigor with contextual and ethno-social sensitivity. Russian and international
studies converge on the notion that comprehensive evaluation requires combining diverse
diagnostic tools, considering cultural and social background, and grounding assessments in
empirical and theoretically informed frameworks. This body of research provides a solid
foundation for improving forensic evaluation practices, enhancing objectivity and reliability, and
informing both theoretical and applied developments in the field of forensic psychology.

Methodology. The methodological framework of this study is designed to provide a
comprehensive analysis of personality and behavior assessment in forensic psychological
evaluation, emphasizing both methodological rigor and the consideration of ethno-social factors.
The study employs a mixed-methods approach, integrating both quantitative and qualitative
techniques to ensure a robust understanding of the evaluation process and its outcomes.

The quantitative component involves the administration of standardized personality
inventories and behavioral assessment tools to a sample of 60 individuals who have undergone
or are undergoing forensic psychological evaluation. The participants are divided into two
subgroups based on age and legal context: Group A (n=30) consists of young adults involved in
minor legal proceedings, while Group B (n=30) includes adults involved in more complex legal
cases. Data collected from psychometric tests, including measures of impulsivity, aggression,
and social adaptability, were encoded and analyzed using SPSS (Statistical Package for the
Social Sciences) version 27. Descriptive statistics (mean, standard deviation, frequency) and
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inferential statistics (Chi-square tests, t-tests) were applied to examine differences between
groups and identify the impact of ethno-social variables.

The qualitative component complements the quantitative analysis and includes semi-
structured interviews and behavioral observations conducted by certified forensic psychologists.
The interviews focus on participants’ social and cultural background, life experiences, and
situational responses, which provide context to the psychometric data and allow for triangulation

of findings.

Below is a summary table derived from SPSS illustrating the distribution of behavioral

tendencies across the two groups:

Table 1.

Behavioral Assessment Scores by Group (SPSS Analysis)

Behavioral Measure Group A (n=30) | Group B (n=30) | Total Sample (n=60)
Mean Impulsivity Score 18.6 15.2 16.9
Standard Deviation 4.2 3.7 4.1
Mean Aggression Score 224 19.1 20.8
Standard Deviation 5.1 4.3 4.8
Social Adaptability (Mean Score) 35.8 42.3 39.1
Standard Deviation 6.5 5.8 6.2

X2 (Ethno-Social Influence, p) 7.84 (p=0.020) - -

The SPSS data reveal that Group A, younger adults involved in less complex legal cases,
exhibit higher impulsivity and aggression scores, whereas Group B demonstrates higher social
adaptability, likely reflecting differences in life experience, socialization, and ethno-social context.
The Chi-square test confirms that ethno-social variables significantly influence behavioral
tendencies (p < 0.05).

The integration of quantitative SPSS analysis with qualitative observations ensures that the
study not only captures measurable psychological traits but also interprets them within the socio-
cultural and ethno-social framework. This mixed-methods design aligns with best practices in
forensic psychology, providing both statistically valid results and contextual depth for expert
evaluation.

In conclusion, the methodology combines structured psychometric assessment, SPSS-
based statistical analysis, and qualitative behavioral observation to produce reliable, objective,
and culturally sensitive findings. This approach allows forensic psychologists to account for the
complex interaction between personality traits, behavior, and ethno-social factors, ultimately
enhancing the validity of forensic evaluations and informing both theoretical research and
practical applications in the judicial context.

Recent developments in forensic psychology emphasize the role of neurobiological and
psychophysiological measures in personality and behavior assessment. For instance, heart rate
variability, cortisol levels, and EEG patterns have been increasingly used as objective indicators
of stress response, impulsivity, and aggression (Raine, 2013). These biomarkers provide
complementary data to traditional psychometric tests, offering a more holistic understanding of
the individual's behavioral tendencies under evaluative conditions.

Moreover, technology-assisted assessments, including virtual reality (VR) scenarios and
computer-based behavioral simulations, have emerged as innovative tools in forensic
evaluations. VR allows forensic psychologists to observe participants’ reactions in controlled, yet
realistic, environments, enabling a dynamic evaluation of risk-taking, decision-making, and social
interactions (Rizzo & Koenig, 2017). Such approaches are particularly valuable when
conventional testing may not fully capture situational behaviors or ethical constraints limit
exposure to real-life risk situations.

Another important development is the focus on cross-linguistic and bilingual assessment
issues. In multicultural contexts, language proficiency and cultural interpretation of test items can
significantly influence results. For example, translation equivalence, idiomatic comprehension,
and culturally specific social norms must be carefully considered to avoid bias and
misinterpretation (van de Vijver & Tanzer, 2004). This is particularly relevant for ethno-socially
diverse populations undergoing forensic evaluation, highlighting the necessity of culturally
adapted protocols.

Finally, interdisciplinary collaboration has been identified as a critical factor in advancing
forensic psychological evaluation. Integration with legal experts, sociologists, and
neuropsychologists allows for a comprehensive assessment that accounts for legal, social, and
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biological determinants of behavior. Such collaboration enhances the validity of evaluations,
supports more informed legal decisions, and reduces the likelihood of misdiagnosis or
misrepresentation of behavioral risk (Melton et al., 2017).

In sum, these additional perspectives—neurobiological measures, VR-assisted
assessments, cross-linguistic considerations, and interdisciplinary collaboration—expand the
traditional framework of forensic psychological evaluation. They complement established
psychometric and observational methods, improve accuracy and objectivity, and reinforce the
importance of contextually and culturally informed practices in assessing personality and
behavior.

Discussion. The results of this study provide significant insights into the complex
processes involved in the assessment of personality and behavior within forensic psychological
evaluation. The SPSS-based quantitative analysis, combined with qualitative observations,
demonstrates that behavioral tendencies are influenced not only by individual psychological traits
but also by socio-cultural and ethno-social factors. The higher impulsivity and aggression scores
observed in younger adults (Group A) suggest that developmental stage, life experience, and
situational stressors interact with personality traits to shape observable behavior. Conversely, the
enhanced social adaptability in Group B indicates that accumulated experience and exposure to
diverse social contexts may buffer against impulsive or aggressive responses, supporting the
importance of considering context in forensic assessment.

The Chi-square analysis confirms that ethno-social variables significantly contribute to
differences in behavioral patterns, highlighting the necessity for forensic psychologists to
integrate cultural, ethnic, and social context into their evaluations. This finding aligns with
previous research by Fons van de Vijver and Geert Hofstede, who emphasize that neglecting
cultural and social factors can compromise the objectivity and validity of psychological
assessments. Similarly, Russian scholars such as Lyudmila Yakubovich have noted that failure
to account for regional, ethnic, and socio-cultural differences may lead to inaccurate conclusions,
particularly in a multicultural population.

The integration of qualitative data with quantitative findings enables a more nuanced
understanding of behavior. Semi-structured interviews and behavioral observations provide
critical context for interpreting psychometric scores, allowing experts to differentiate between
trait-based tendencies and situational responses. This triangulation is essential in forensic
settings, where legal outcomes may hinge upon precise interpretation of psychological evidence.
Furthermore, the mixed-methods approach validates the reliability of assessment tools while
highlighting areas where cultural adaptation or methodological adjustments are necessary.

Methodologically, this study confirms that a multi-layered approach-combining
standardized tests, observational data, and contextual analysis-is essential for achieving
comprehensive and defensible expert conclusions. The results also underscore the need for
ongoing training and sensitivity to cultural factors in forensic practice, ensuring that evaluations
are not only scientifically grounded but also ethically responsible. The observed impact of ethno-
social variables on behavioral scores reinforces the argument that forensic psychological
assessment is inherently interdisciplinary, requiring expertise in psychology, sociology, and
cultural studies.

In addition, the findings provide practical implications for forensic casework. By
understanding the interaction between personality traits, behavioral tendencies, and socio-
cultural context, practitioners can better anticipate risk behaviors, identify mitigating factors, and
provide recommendations that are both accurate and culturally informed. This holistic perspective
is especially valuable in legal contexts, where expert opinions inform decisions regarding
sentencing, rehabilitation, and risk management.

Overall, the study illustrates that forensic psychological evaluation is a multidimensional
process, in which methodological rigor, cultural awareness, and empirical validation converge.
The combination of SPSS-based statistical analysis and qualitative insight not only enhances the
reliability and validity of personality and behavior assessment but also contributes to a more
ethical and socially sensitive practice. By emphasizing the integration of individual, situational,
and ethno-social factors, this research advances theoretical understanding and provides a robust
foundation for practical improvements in forensic psychological evaluation.

Conclusion. In conclusion, this study highlights the multifaceted and complex nature of
personality and behavior assessment within forensic psychological evaluation. The findings
demonstrate that effective assessment cannot rely solely on standardized psychometric tools but
must integrate qualitative observations and contextual understanding. The SPSS-based analysis
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confirms that individual psychological traits, such as impulsivity, aggression, and social
adaptability, are significantly influenced by ethno-social and cultural factors, emphasizing the
importance of incorporating socio-cultural context into forensic evaluations.

The research underscores that methodological rigor and ethical responsibility are
inseparable in forensic practice. By combining quantitative and qualitative approaches, forensic
psychologists can achieve a more accurate, reliable, and comprehensive understanding of an
individual’s behavior, reducing the risk of biased or incomplete conclusions. The mixed-methods
design also allows practitioners to differentiate between trait-based tendencies and situational or
culturally influenced responses, which is critical for informed legal decision-making.

Moreover, the study reinforces the notion that forensic psychological evaluation is
inherently interdisciplinary. Expertise in psychology must be complemented by sensitivity to
social, cultural, and ethno-specific variables, ensuring that assessments reflect not only the
individual’s psychological profile but also the broader context influencing their behavior. These
insights have practical implications for risk assessment, rehabilitation planning, and legal
recommendations, particularly in multicultural and diverse populations.

Ultimately, the integration of methodological sophistication, empirical evidence, and ethno-
social awareness enhances both the scientific and ethical quality of forensic psychological
evaluations. This research contributes to advancing theoretical understanding, guiding best
practices in forensic psychology, and supporting the development of culturally informed,
methodologically sound assessment procedures. It underscores the necessity of a holistic,
evidence-based, and contextually sensitive approach to understanding personality and behavior
in legal contexts, laying the groundwork for more reliable and socially responsible expert
evaluations in the future.
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THE THEORETICAL AND METHODOLOGICAL FOUNDATIONS OF
THE INTERRELATIONSHIP BETWEEN EMOTIONAL INTELLIGENCE
AND CREATIVITY

Ergasheva Gullolakhon Nosirjon qizi
(Tashkent, Uzbekistan)

Annotation. This article analyzes the theoretical and methodological foundations of the
concepts of emotional intelligence and creativity. The role of emotional intelligence in personal
and social adaptation, as well as its interrelation with creative thinking, is examined based on
contemporary psychological approaches. Within various theoretical frameworks, the relationship
between emotional intelligence and emotional creativity, along with their influence on intellectual
activity and creative strategies, is discussed. In addition, the main approaches explaining the
relationship between intelligence and creativity are analyzed, and their scientific significance is
demonstrated. The findings of the article contribute to a deeper understanding of the role of
emotional intelligence in the development of an individual’s intellectual and creative potential.
The article is theoretical and analytical in nature and provides a conceptual analysis of the
relationship between emotional intelligence and creativity based on existing scientific literature.

Keywords: emotional intelligence, creativity, emotional creativity, types of intelligence,
creative thinking, personal potential, psychological approaches, social intelligence.

AHHOmauyusi. B cmambee aHanu3upyromcsi meopemudeckue U Memodosioauyeckue
OCHO8bI KOHUEenuul 3MOUUOHal/lbHO20 UHMesiekma u KpeamusHocmu. Paccmampugaemcs
pOsib 3MOUUOHaIbHO20 UHMerssiekma 8 JIUYHOU U coyuarnbHoU alanmauyuu, a makxe ezo
83aUMOCB53b C KpeamueHbIM MbIW/IEHUEM Ha OCHO8E COBPEMEHHbIX [MCUX0I02UHECKUX
nodxodos. B pamkax pasnuyHbIXx meopemuyeckux KoHuenuyul obcyxdaemcsi 83aumMoCcesi3b
MeX0y SMOUUOHAaNbHbIM UHMEs/IEKMOM U 3MOUUOHalIbHOU KpeamueHOCMbIO, @ makxe ux
8MusiHUe Ha UHmersnnekmyarsnbHyl 0essmesibHOCmb U meopyeckue cmpameauu. Kpome moeo,
aHanu3upyromcsi OCHO8Hble M00X00bl, OOBACHALWUE 83aUMOC8s3b UHMesnrnekma u
KpeamusHocmu, U OeMOHCmpuUpyemcsi Ux Hay4yHasi 3Hadumocmb. Pe3ynbmambl cmambu
criocobcmeyrom borniee anyboKoMy [OHUMAHUKO pPou  3MOUUOHaIbHO20 UHMersiekma 8
pasgsumuu uHmesIeKmyasnbHo20 U meopyecko2o nomeHyuana fuyHocmu. Cmambes Hocum
meopemuKo-aHanumu4yeckul  xapakmep U npedcmasnsem KoHuenmyarsbHbll —aHau3
83aUMOC853U IMOUUOHaIbHO20 UHMesiekKma U KpeamueHOCmU Ha OCcHoge cyujecmesyrouwjel
Hay4YHoU niumepamypeal.

Knroyesble crioga: 3MOUUOHarbHbIU UHMENNEeKm, KpeamueHOCMb, 3MOUUOHalbHas
KpeamueHOCMb, murbl UHMENNeKmMa, MmeopYyecKoe MblWeHue, JMUYHbIU nomeHyuarl,
ricuxonoau4yeckue nodxoodsbl, coyuarsbHbIl UHMesIeKkm.

At present, the issue of emotional intelligence (EI) has become one of the most pressing
topics in the fields of psychology and education. While traditional intelligence (IQ) is aimed at
measuring an individual’'s logical thinking, knowledge, and problem-solving abilities, emotional
intelligence refers to a person’s ability to understand and regulate their own emotions as well as
to establish effective relationships with others. The concept of emotional intelligence is widely
recognized in psychological science, and many scholars emphasize it as an important factor of
human success. In particular, psychologists note that the level of emotional intelligence (EQ)
may, in some cases, play a more significant role than traditional intelligence (IQ) in determining
life success and processes of social adaptation.

Approximately 60% of our country’s population consists of young people. A significant
portion of these youths are students enrolled in higher education institutions. Through Resolution
No. 181 of the Cabinet of Ministers of the Republic of Uzbekistan dated May 2, 2023, “On
Measures to Improve the System of Material and Social Support for Students of State Higher
Education Institutions, Foreign and Non-State Higher Education Organizations in the Republic,”
and specifically through Resolution No. 384 dated August 14 of the same year, “On Amendments
and Additions to Certain Resolutions of the Government of the Republic of Uzbekistan in
Connection with the Introduction of Certain Named State Scholarships for Talented Students of
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Higher Education Institutions,” the aim is to encourage the scientific and creative activity of young
people and support their academic achievements?.

Emotional intelligence (El) refers to the set of abilities that enable an individual to perceive
their own emotions, regulate them, understand the emotions of others, and engage in effective
communication. This concept is regarded as one of the significant psychological factors
determining an individual’'s success in personal life, professional activity, and social relationships.

One of the first scholars to emphasize that intelligence should not be understood as a
single, general construct was the American psychologist H.Gardner. According to Gardner,
intelligence is defined as “the ability to solve problems or create new products in relation to
specific cultural characteristics or social environments.”

A subsequent crucial stage in the study of intelligence types is the analysis of academic
intelligence, since until the 1990s, scientific research was predominantly focused on this domain.
Various researchers have assigned different terminologies to this type of intelligence. For
instance, D. Goleman referred to it as rational intelligence, D.V. Ushakov and A.E. lvanovskaya
employed the term theoretical intelligence, whereas A.l. Savenkov designated it as academic
intelligence?.

D.V. Ushakov and A.E. lvanovskaya define practical intelligence as “the ability to solve
practical tasks.” The concept of practical intelligence is closely related to social intelligence. The
interconnection between these two constructs has been demonstrated in the works of Ushakov
and Ivanovskaya, who highlighted that combinations of terms such as “practical social
intelligence,” “academic social intelligence,” and “practical intelligence” can be appropriately
utilized. They also provided examples of these types of intelligence.

Nevertheless, in psychology, the concept of practical intelligence requires
operationalization in order to achieve full clarity. In this regard, R. Sternberg conducted
specialized studies, paying particular attention to the aspects of practical intelligence that are
associated with the social environment. Therefore, practical intelligence is inherently and
integrally connected with both social and emotional intelligence.

Emotional creativity and emotional intelligence are intrinsically interconnected, as both
pertain to an individual’'s ability to manage and express emotional experiences. However, each
emphasizes different aspects:

Emotional intelligence is defined as the ability to perceive one’s own emotions, regulate
them, and understand the emotions of others (Mayer & Salovey). It is essential for achieving
success in interpersonal relationships, managing stress, and enhancing emotional adaptability.

Emotional creativity, on the other hand, refers to the ability to perceive, express, and utilize
emotions in non-standard, innovative ways (Averill). It allows individuals to create and express
novel emotional experiences.

Contemporary research has shown considerable interest in emotional intelligence in the
context of pathology, as it has been studied in relation to alexithymia, clinical depression,
schizophrenia, and other disorders.

In our research, we incorporated the study of the relationship between emotional
intelligence and creativity, as this approach to examining the integration of intellect and affect
provides a novel conceptualization of the connection between emotions and cognitive activity. It
also allows for a more precise determination of the role of emotional intelligence in an individual's
intellectual and personal potential.

Psychological literature emphasizes various ways in which emotions are associated with
creativity: theoretically, emotions may either hinder or facilitate the creative process, serve as a
by-product of creativity, and so on.

J.Averill attempted to integrate the conceptual domains of creativity and emotions and
introduced the concept of “emotional creativity.” He considered emotional creativity as the
capacity to transform one’s own emotional reactions. According to him, emotion and creativity
interact with each other, as emotions themselves can also constitute a creative product.

The concepts of emotional intelligence and emotional creativity pertain to the use of
emotions and cognition to ensure an individual’s success. However, while emotional intelligence
requires analytical abilities and is aimed at selecting the appropriate emotional response,
emotional creativity, in contrast, is oriented toward departing from conventional reactions. The

Decree No. 60 of the President of the Republic of Uzbekistan dated January 28, 2022, “On the Development
Strategy of the New Uzbekistan for 2022-2026.
2 Averina, I. S., & Sheblanova, E. 1. (1994). Contemporary longitudinal studies of giftedness. Voprosy Psikhologii,
(6), 134-139.
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differences between these two constructs have been studied by Z. Ivkevich and colleagues.
According to their research findings, emotional creativity and emotional intelligence are relatively
autonomous variables. In Russian samples, however, it has been found that emotional creativity
and emotional intelligence exhibit a negative correlation when considered as latent variables.

The influence of emotional intelligence and emotional creativity on an individual's creative
and productive intellectual strategies remains a subject of ongoing debate. Some researchers
hypothesize that emotional intelligence may positively affect creative thinking. Conversely,
emotional creativity may also contribute to the success of creative activity.

The relationship between emaotional intelligence and creativity has been examined from
various perspectives. For instance, it has been suggested that emotional intelligence could serve
as a predictor of creativity measured using self-assessment methodologies; however, in other
methodological approaches, this relationship has not consistently been observed.

The influence of emotional intelligence on the success of creative activity is theoretically
grounded; however, some researchers emphasize the indirect impact of emotional abilities on
the creative process. For instance, certain studies have demonstrated that emotional intelligence
may affect specific types of creative activity. Moreover, emotional intelligence can regulate the
relationship between emotions and creativity.

Research findings regarding the association of emotional intelligence with other variables
are often explained not only by substantive considerations but also by the methodological
approaches employed to measure it. Consequently, the development of both empirical and
theoretical knowledge about emotional intelligence has been closely linked to advancements in
methodological approaches.

Theoretical debates on the structure of emotional intelligence: Theoretical approaches to
emotional intelligence exhibit varying perspectives on its internal structure. The four-factor model
is widely supported by many scholars; however, some studies question this model and propose
that emotional intelligence can be explained through fewer components.

For example, the results of a 2010 meta-analysis indicated that the traditional scales of
“Perceiving Emotions” and “Using Emotions” emerged as a single factor in the majority of studies.

The intelligence-measuring tests developed by Mayer and colleagues revealed that
personal intelligence does not exhibit excessively high correlations with other personal
characteristics. While demonstrating a moderate correlation with verbal intelligence, these tests
showed a high correlation with emotional intelligence.

Research on emotional intelligence has evolved from the study of individual emotional
abilities to the investigation of processes involved in understanding personality. Today, emotional
intelligence is considered an essential element of an individual’s intellectual-personal potential,
encompassing social, practical, and cognitive components. At the same time, the role of
emotional intelligence in decision-making under conditions of uncertainty remains insufficiently
explored, representing a relevant issue for future research.

At least three major approaches exist that explain the relationship between creative ability
and intelligence.

Creative creativity as an independent factor, not dependent on intelligence
According to this approach, creativity is viewed as an independent factor that is not associated
with intelligence. This perspective has been advanced by the following scholars:

e J. Guilford

o K. Taylor

e G. Gruber

e Ya. A. Ponomaryov

The reverse variant of this theory emphasizes that there is very little significant correlation
between levels of intelligence and levels of creativity. One of the most developed concepts of this
approach is E. P. Torrens’ “threshold theory of intelligence.” According to this theory:

o If an individual’s IQ exceeds 120, emotional creativity becomes an independent variable.

e This implies that while low-intelligence individuals may not be creative, even high-
intelligence individuals may exhibit low levels of creativity.

Torrens’ hypothesis is consistent with the research findings of D. Perkins, who argued that
there exists a minimum acceptable threshold of intelligence for any profession:

e If an individual’s 1Q falls below a certain level, they cannot pursue that profession.

o If the 1Q is above this threshold, there is no direct correlation between intelligence and
achievement.
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¢ In such cases, the primary determinants of success are an individual’s personal values
and character traits.

High intelligence is generally associated with high creative ability, and conversely.
According to this approach, intelligence and creativity are interrelated, such that a high level of
one implies a high level of the other. One of the scholars supporting this perspective, M. Eysenck,
stated the following:

“It is incorrect to assume that all individuals are always inclined toward either convergent
or divergent thinking. There are individuals who have mastered both types of thinking equally
well. The type of thinking employed at any given moment depends on the demands of the task,
and we can observe the same individual shifting from convergent to divergent thinking.”

Research findings by Eastern scholars provide further insights into the relationship between
creativity and intelligence. According to E.V.Shcherbakova, the correlation between creativity and
intelligence manifests differently depending on the students’ level of academic ability. In the group
of highly capable students, creativity is not associated with intelligence. In the group with lower
ability, however, a correlation is observed, particularly through verbal comprehension, mental
flexibility, and adaptability.

A.Yu.Anisimova conducted research with older students to examine the relationship
between creativity and intelligence in detail. According to her findings, the creative characteristics
most closely associated with intelligence are original thinking, the ability to develop ideas, and
overall creativity. Among the intelligence indicators, verbal analogies exhibited the strongest
correlation with creativity. This suggests that students who apply original methods and
approaches to solving creative tasks are better able to establish connections between concepts.

At the same time, an analysis of the relationship between intellectual and creative abilities
revealed that there is no direct correlation between their levels of development. Anisimova
identified the following four groups:

1. Low intelligence and low creativity (39% of students);

2. Highintelligence and low creativity (37%);

3. Low intelligence and high creativity (7%);

4. High intelligence and high creativity (17%).

According to the research conducted by M.S.Egorova, the correlation between creativity
and intelligence significantly decreases in children aged 6 to 10 years.

Currently, a widely accepted view is that intelligence is a necessary condition for creativity.
If an individual’s level of intelligence is low, the development of creativity is practically impossible.
However, a high IQ does not always guarantee creative thinking. Dodd and White proposed that
while creativity tends to increase alongside intelligence, beyond a certain threshold (1Q 120-127),
this relationship may diminish or even become negative.

Consequently, intelligence tests do not encompass the full spectrum of human cognitive
abilities, which has led to the inclusion of creativity within the concept of talent. Psychometric
approaches that emphasize the distinction between divergent and convergent thinking represent
a narrow criterion for predicting creative achievements and have subsequently given way to more
multifaceted approaches. In general, individuals manifest creativity in specific or interrelated
domains, meaning that creativity is often expressed in the form of talent.

Several scientific psychodiagnostic methodologies have been developed to assess
emotional and social intelligence as well as creativity. Notable examples include N. Hall's “Social
Intelligence” Test, Guilford’s “Emotional Intelligence” Test, Torrens’ “Creativity” Test, Johnson’s
creativity assessment methodology, and Chumakov’s “Personal Volitional Qualities” Test. These
methodologies have demonstrated effective results in empirical studies.

The analysis of emotional intelligence and creativity reveals complex and multifaceted
interrelationships. Theoretical approaches and empirical studies indicate that emotional
intelligence not only facilitates effective adaptation and problem-solving but also interacts with
creative potential in various ways. While high intelligence may create conditions conducive to
creative thinking, creativity itself can manifest independently, shaped by personal values,
emotional regulation, and environmental adaptation. Empirical data demonstrate the variability of
this relationship depending on age groups, ability levels, and the specificity of creative tasks.
Moreover, methodological approaches to assessing emotional intelligence and creativity play a
key role in understanding their interaction and predictive significance. In general, the integration
of theoretical and empirical insights underscores that emotional intelligence and emotional
creativity are complementary dimensions of human potential, contributing to intellectual
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development, innovative thinking, and successful adaptation in personal, educational, and
professional contexts.

In conclusion, emotional creativity and emotional intelligence develop complementarily
according to D. J. Guilford’s theory. An individual’s creativity determines their capacity for
environmental adaptation and their ability to propose innovative solutions during decision-making
processes. By managing emotional experiences and applying creative approaches, individuals
can achieve effective problem-solving. Furthermore, emotional intelligence also influences a
person’s ability to adapt rapidly to various environments, which constitutes a crucial factor for
success in educational settings, professional environments, and everyday life.
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CHARACTER ACCENTUATION AS A PREDICTOR OF DEVIANT
BEHAVIOR IN ADOLESCENTS

Fayzullayeva Farida Yusufjanovna
(Tashkent, Uzbekistan)

Abstract. Deviant behavior in adolescence remains a significant psychological and social
problem due to its long-term negative consequences for personality development and social
adaptation. One of the important psychological factors influencing deviant behavior is character
accentuation, which reflects extreme variants of normal character traits. The present study aims
to examine the predictive role of character accentuation types in the formation of deviant behavior
among adolescents. The study involved 40 adolescents aged 13-16 years from general
secondary schools. Character accentuation was assessed using the Leonh